















































INTRODUCTION 1	1
BEFORE GOING IN TO THE SCHOOL 2	2
DRAMA HEALTH CARE AND WELLBEING 2.1	3
APPLICATION OF THEORY TO PRACTICE  3	3
ETHICAL CONSIDERATION 4	6
OVERALL REFLECTION OF THE PROJECT 5	7
WHAT I LEARNED 5.1	7
BIBLIOGRAPHY 6	8

































[bookmark: _Toc92459499][bookmark: _Toc92462279][bookmark: _Toc92462951]INTRODUCTION 1

In this project portfolio i will reflect upon the process of my practical participatory project, by showing my reading and research and how I put theory from my research to practice. My ethical consideration on working with the project and finish it with my own reflective evolution of the project. 

Our task was to create workshops that we would bring in each week for four weeks to work with year 12 and 13 students. The aim was to produce a piece of participatory work that will explore the use of a school peace garden to reduce stress and anxiety after Covid-19. We explored the work of participatory practice with young people to find contributing factors and triggers that increased anxiety in school students. The goal was to give something back to them, because of covid-19 we couldn`t finished our project. Instead, we gave back a handbook with tips and games. 
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Going into the School I didn`t know what to except. First of all, there is a cultural difference and second, I hadn`t worked with a group of students this age. My goal was to get to know the students and try my best to give them a fun time, but also a place where they could express themselves freely and feel heard. We made a new workshop for each week, that way it was easier to plan as we got to know the students.
Working with young students, it`s important to remember that many of the participants has never worked with drama before, the same goes for our groups.  Just like the book “working in community” said, the very first activities should be focused on getting- to- know- you drama games and activities (Saxton, Prendergast, 2013-01-01, p. 32) The first time we went in our focus was also to introduce them to drama games and getting to know the students. 

One of our goal was to discover factors that contributed to anxiety with the students and to get them participating. To do so it`s important to create a safe space. There are different aspects of creating a safe space, first the space must feel physically safe and preferably inviting. Second aspect is centered on making the space emotionally safe, so that the participants dare to express their opinions and feelings. The trust is built over time and it`s the facilitators role to set the tone (Saxton, Prendergast, 2013-01-01, p. 33) One of the things we did to create a safe space was to not put ourselves above them, that way it felt more human. We also reassured them that there was never a wrong answer and ee also had the advantage to work with both groups for three weeks. 

“Encouraging participants to express their individual views, and valuing them as part of an overall process, is crucial to creating an atmosphere within which people with little or no experience in drama may begin to take risks” (Saxton, Prendergast, 2013-01-01, p. 47) we were depending on the students to share with us and take risks. So that we could keep on growing our workshops but also find something to give back to them. My work as a facilitator was to find that balance of creating the safe space but also encourage the students to get out of their shell. 
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A report from ANA said following “Research shows that, during and following major crises such as health emergencies or natural disasters, effective arts and cultural activities are those that aim to reconnect affected communities, reduce feelings of isolation, strengthen people’s connection to place, provide opportunities for reflection and commemoration, and foster a shared sense of hope and optimism” Research also show that it reduces health risks, particularly for mental health( new approach. 2020) After covid-19 hit, a big part of the population has been struggling with their mental Health. This is something I had to take into consideration when creating the exercises for the workshop. The students where used to being online isolated and only socializing with a small group of people. Studies has shown the great impact that drama has on mental health. It was imported to create games that would provide opportunities for reflection and reduce the feeling of loneliness.  Augusto Boal created different types of games and exercises for “theater of the oppressed” The physical exercise is a “physical reflection” on oneself, a monologue. The games, on the other hand, deal with the expressivity of the body as emitter and receiver of messages, the games are a dialogue (Boal,2002 p.48) I wanted the students to reflect over their feelings but also to share their thoughts and communicate with each other. 
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The importance of creating a safe space and getting to know them as well as our aims, was always in the back of my head while choosing games and exercise. The first time going into the school it was important to create the safe space, but also introduce them to drama exercise and games. The first week we all worked together as group to make the workshop, our focus was directed at fun drama games. We had to different groups each week, and the groups responded differently to the games and exercises.

Week 45
Name Ball: Geese book
Aim- to learn the participant’s name
Evaluation of the game- Both of the groups seemed to enjoy this game, the aim was to learn each other’s name which we didn`t do. But it was a good game to break the ice with the groups, and some of them were really engaged as well. 
Splat: 
Aim- to do a fun game in between some of the more emotional exercises 
Evaluation of the game- The first group was more engaged in this game then the second group. The second group were a bit rowdier and a little bit too cool for drama games, they didn`t let themselves have fun. But they all participated and that is a win in itself. 

Week 46
For the second week going in I knew a little bit more about the groups and the students. This time I wanted to learn more about how they view stress, because it’s a contributing factor to anxiety. But I still wanted to do a fun game, something physical because I know that they sit on a chair for most of the day. I learned from the first week that the games need to be more energetic for them to engage in it. 

the chair game: Augusto Boal
Aim- get them warmed up, working together and to create focus
Evaluation of the game- The outcome of this game was a lot of laughter from both of the groups and most of the students were engaged. There is always going to be someone who doesn’t want to participate, who doesn’t want to get up and run. I think this is a great game to start with as it`s sets the tone for the group in a positive way and creates a community by working together.  

bombs and shield- the geese book. 
Aim- to find out what stresses them and what they do to relax
Evaluation of the game- First time doing this game I used the words bomb and shield but understood that those words could be triggering for some, so the next time i used the words sword and shield and didn`t experience any negative reactions. I don`t think this exercise reached its full potential with either of the groups. It worked in a way were everyone participated, but I didn`t give the students enough time to reflect over what stresses them. But on the other side, a lot of the comments from the students was, that it was nice to hear that you’re not alone with your feelings, that there are others who feels the same way. This is important to build a community and a safe space, which again could affect the anxiety level that some of the students are experiencing. With this exercise I didn`t ask if anyone wanted to share but I encourage the students to express their thoughts and views, which (Saxton, Prendergast, 2013-01-01)Mentioned is important if you want the participants to take risks. 

Week 47

The third week going in I found it a bit hard to find exercises, because I didn`t feel like we were going somewhere with the project. I was still focusing on creating a space for them to express themselves, as I found that the students felt heard and seen. My two exercises were always a part of a bigger workshop, and even though we didn`t work together to find each exercise it was important to put it together in a way that made sense. it`s always good with a warmup game that breaks the ice, especially if the next exercise is challenging for those who have never worked with drama before. The goal for this week was also to dig deeper, again it was important to encourage the students to express themselves and from the first week I learned that the continuum did just that. 

monuments- from the Geese book
Aim- warmup for the image theatre, creating focus, working and creating together 

Evolution of the game-  My thoughts for this game was to introduce them to image theater as that was the next exercise. This worked best with the first group as the students were more into drama and theater then the second group and they were also younger. But the second group did take more time to discuss and almost everyone participated. 

continuum— Geese theatre book
-I found the writing exercise easy
-I found the image exercise easy
-I feel like school is a safe place
-I don`t feel seen or heard in school
-I thought lockdown was hard
- I feel like I have learned something about myself today.  

Aim- to find out more about the students, but also create a space where they can express themselves and reflect over their feelings and thoughts on how they feel after the lockdown and how they feel in school.  

Evaluation of the game-  This exercises worked well because at this point the students knew us and felt more comfortable with sharing, this goes for both groups. What we did different this time from the first, is that we split up and talked more closely with each student standing on the same spot. I think they felt more heard, and it was easier for me as a facilitator to give them my full attention. they also shared a lot more this way. What is great with this exercise is that you can change your mind during the game, it allows you to reflect and to see how the other participants feel about each statement. 
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Working with a vulnerable group of young people there are a lot of ethical consideration you have to keep in mind. First of all, we did not have the competence to handle all of the sensitive information that we got from some of the students. Looking at it from a different perspective, I think the students apricated someone listening to them.  Stella Barnes has developed a set of ethical principles which underpin the participatory theatre work of the Oval House, London: 
· Choice: participants’ agenda not pre‐empted. 
· Respect: developed via creative process, modelled by Fs. 
· Equality: with groups having little experience, through creative process. 
· Safety: focus on present/future, no requirement to disclose. 
· Tutor competence: support and training, shared perspectives. (Rifkin, F.2010)
It was important to let the students know that if they didn`t want to share it was okay, this contributed to creating safety as well.  We developed respect by not putting ourselves above them in any way. It was a process where we learned by doing, we did not know any background information about the students, so it was important to use our words carefully and not ask the wrong questions, which happened sometimes. Some of the exercises could triggered the students or made them not wanting to participate. When those types of situations occurred, we had to act in the moment, by either talking to them or let them be, depending on the situation.  By learning about each group every week, it was easier to know what we could or could not do. 
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I don`t know if we reached all of our goals with the participatory project, but what I do know based on some of the student feedback is that we created a safe space where they could express themselves freely, where they felt seen and heard. We found contributing factors and triggers that increases anxiety in school students. We created a space where they could find people in similar situations, and some of them said that it was nice to know that you’re not alone with your thoughts and feelings, there are others here who feel the same. That leads me to the quote of Helen Nicholson saying “communities of identity are constructed when people recognize their own experiences in others, share an understanding of each other’s values or stories. – Helen Nicholson, 2005a, p. 94” it also states that we did create games that provided the opportunities for reflection and reduce the feeling of loneliness 
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From this project I learned that it’s an achievement in itself if the students participate, it doesn’t always matter if it goes as planned or not and my role as a practitioner is important for the outcome of the workshop. During a project like this you will always have key moments that works better then others. Looking at the hole project I think one key moment was when Faye did her writing exercise, they all sat quiet writing no one was joking around. Even though someone didn`t write they respected each other enough to not interfere with those who were writing. Which means that we have done something right.

Looking back at my process I see that I always have one drama game and one exercise for critical thinking. From my experience it seemed like the students enjoyed the games, and some of them said that they enjoyed it because they didn`t think about anything else during the game. By switching people within the groups, the dynamics changed each time which made it hard to create the safe space that is important for exercises that focus on emotions, and that might be why those were harder to do.

If we had more time with the project, I would have wanted to create something more valuable to give back. We found a lot of contributing factors to stress and anxiety, and what would be ideal was if we could have created a forum theatre for both the students and the teachers. To put light on a situation where the students feel oppressed and letting them change it or even the teachers. That would have been beneficial for both the students and the teachers, as Augusto Boals aim was to use theatre to change society`s and induvial life to the better. (Boal, A.2002)
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