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 The experiences and impact of engaging with Physical Education classes in Secondary schools.
Abstract
Purpose: This study explored adults perception of their lived experiences and the impact of engaging in Physical Education (PE) classes when in secondary school.
Implications: This study addressed the psychological issues students faced when participating in Physical education class and their suggestions as to how it can be improved.
Methods: In order to gather qualitative data, thematic analysis was used to draw themes from interview transcripts.
[bookmark: _GoBack]Results: There were three key themes identified; firstly, the negative psychological experiences associated with Physical education was drawn from analysis which included feelings of; humiliation, embarrassment, and lack of confidence.  Secondly, student’s propositions on how Physical education can be improved in PE, they suggested alternative non-competitive activities such as circuit training, use of gym facilities, swimming, cycling. Thirdly, the lack of support from teachers had a negative impact on students as the students felt that teachers only supported students who were good at sports and neglected those who had no interest or didn’t want to participate. However, sample size was limited and most of the students had low activity level there was only 2/5 students reported high activity level. Future research should explore the differences in higher and lower activity levels in both sexes and its impact on Physical Education participation.
Introduction
Physical Education is a core element within the national education curriculum in England. The purpose of Physical education (PE) is to encourage pupils to progress in sports and physical activities and to promote physical confidence that supports health and wellbeing. It also provides opportunities to compete in competitive sports while embedding key values such as fairness and respect. It aims to; develop competence in a variety of activities, ensure that exercise is sustained for a set period of time, allows engagement in competitive sports, promotes an active lifestyle (The Department of Education, 2013).
Safenbomb et al (2015) found that 43% of Norwegian adolescents were not satisfied by the way PE is taught. Although their findings demonstrated that males had a more positive attitude towards PE at school than women. Both men and women who took part in sports outside of the curricula had more positive attitudes towards PE than its peers who did not participate in sports outside of school curricula therefor eliminating gender differences and suggests that it may be due to experiences. Lewis (2014) found that barriers to physical fitness were not gender specific. In addition, Lewis (2014) found that students and teachers enjoyed taking part in PE when they felt supported, in control and competent. However, their sample size was small and couldn’t be generalised to a wider population.
Broderson et al (2005) found that physical activity levels decline during preadolescent period. Timothy et al (2010) found that attitudes towards physical activity influences predict physical activity levels. Those with low activity levels had negative attitudes and reported unpleasant feelings, negative consequences or peer criticisms compared to those with higher activity levels. Similarly, Van Daalen (2005) found that physical education class released insecure emotions and feelings of embarrassment in adolescents. To add, Brinthaupt et al (2010) found that lack of confidence was a barrier to exercise participation.
Owen et al (2019) investigated adolescent girls’ perceptions and experiences of school-Based physical activity. They drew upon the following themes; non competitive  activities, a high number reported their preference to take part in a non-competitive sports such as rounders as they can participate and it wouldn’t matter whether they win or lose you still run to the next base there is less focus on winning or losing and it is fun. After school club culture;  was reported as a club for those who are already competent in sports, it was also reported  that they did not attend because  they felt they lacked competence and had low self-esteem and believed they were not good enough. Lack of teacher encouragement;  it was reported that students who were competent in sports were favoured  by teachers. Choices; some Participants reported that more physical activity choices should be offered and that there should be afterschool clubs for team sports and a separate club for physical activities such as circuit training. Higher activity group  perceived physical activity as fun because it was a group friendship and they also preferred the competiveness as it  maximised their efforts in play. In relation to physical education class the higher activity group preferred to associate with likeminded sporty types as they shared the same interests but they also reported that they were aware that less sporty types felt uncomfortable when forced to play because they aren’t from a sporty background. This group also suggested that focusing on improvement in physical activity rather than competitive sports might be a better approach for less sporty types. Although there were clear themes presented from focus groups  it was difficult gaining participants to participate the focus group hence why a lot of the themes derived from the higher activity group rather than those from  the lower activity group and due to their age they  required parental consent to participate
Jonkas (2010) in Safenbomb state that educators and policy makers are unaware or lack knowledge of adolescent perception on PE at school Therefore the purpose of this study is to explore adult experiences and impact PE  had on them when in secondary school.
Methodology 
Design
This study used Primary Qualitative data to explore adults past experiences on Physical education when in secondary school. The semi structured interview consisted of 15 questions in total with the aim to encourage participants to state their views, feelings and opinions, some were open ended to allow the participant to expand or closed questions to specifically get a set response such as whether their physical education at secondary school was a positive or negative experience.(Appendix 1) Thematic analysis (TA) was used to draw out recurring themes from interview transcripts. Braun and Clark (2006) constructed a paper on using thematic analysis which took off  in Health a social science research. Since TA has been adopted in a number of disciplines (Braun & Clarke 2014.  Due to the nature of this study which explored the experiences and impact of PE in secondary school and its application to sport educational framework and policies, TA was an effective qualitative method for applied research. This study followed Braun and Clarkes processes of thematic analysis; familiarisation, coding, generating themes, reviewing themes, defining and naming themes and writing up.
Participant
The Participants were gathered in a classroom through  convenience sampling.  3 female and 2 male undergraduate psychology students between the ages of 30 and 60 participated.
Materials
Personal laptop
Microsoft TEAMS software
Microsoft Word software
USB Headset
Procedure
Participants were selected in a classroom and asked if they could participate in the study. Once agreed the researchers forwarded a consent form (Appendix 2) which also required the participant to answer demographic questions such as age and gender. An information sheet (appendix 3) was provided explaining the procedure and a Microsoft TEAMS link to access the software where the interview took place. Once the participant had read and signed and returned to the researchers  a suitable time was allocated for the interview. The participants were made aware that the interview would be recorded and transcribed. A structured interview of 15 questions was carried out individually and took approximately 5 minutes. After completion the participant was debriefed and provided with a written copy which was also sent to the participants e-mail (appendix 4).  Braun and Clarks (2006) step by step guide to Thematic analysis was carried out to generate themes from the transcripts (appendix 5)
Ethical Considerations.
Ethical approval was obtained from the University of Wales Trinity Saint David refer to appendix 6 . 
Results and discussion
Table 1
This table below displays the codes drawn across cohorts and the quotes that instigated the themes.
	Code 1: The negative psychological factors in participating in competitive sports in education.


	
Low activity level  























High activity level


	“I was not confident playing team sports I felt uncomfortable and embarrassed when being forced to take part in team sports”

“I was not good at team sports. It was humiliating to be the worst player and I was always chosen last”

“I wasn’t good at team sports, I felt embarrassed playing team sports”

“I never liked participating in these types of activities they were demeaning and humiliating”

“I hated competitive things because I never won”

“I hated when people were choosing team members. I was always last to be chosen. If you’re not good at the activity, then nobody wants you on their team because they won’t win”


“ What I didn’t like about team sports is it’s a time when your vulnerable about your self image”
“ I was quite skinny and they used to call me bitch hips and it stuck with me for a really long time”

“Other team members would mock you if you made mistakes which wasn’t nice”

	Code 2: Students propositions on how Physical education can be improved to suit all of students needs high and low activity level students.

	“I would probably offer team sports to those who want to participate and an alternative option of solo or other physical activities instead of forcing people to take part in team sports.

“sports should be optional and that there are other ways that physical education can promote physical activity such as teaching body weight exercising and stretching.”

“non-competitive sports are better for those who lack self-esteem and confidence such as gym exercises, swimming, cycling, circuit training.

 “students should have a choice in whether they want to play in team sports or whether they would prefer to do another type of physical activity”

“learned about what exercises work what muscle groups rather than sports orientated activity or even the choice to jog anything other than team sports.”

“exercise in general like walking, jogging, running, cycling, weight training, circuit training or yoga should be implemented most days”


	Code 3: Lack of Teacher support

	
“The teacher was vile she was nasty to those who didn’t like sports”
“Very rude, I felt like the PE teacher connected with the students who were good at and already participated in sports but had no empathy for those who couldn’t  or didn’t want to participate”
 “I hated my pe teachers. They were always bullies. They only seemed to like the kids who were really good at sports”
“Loved my Teacher- his PE  this may be due to being the only participant who participated in lots ofcompetitive sports in and out of school”
“I did not like my PE teacher at all he forced me to take part in activities I did not enjoy doing “



Although, earlier studies using thematic analysis were classified as variable and inconsistent there has been developments in its method of analysis Therefore, this study adopted Braun and Clarke 2006 method of analysis. 
This exploratory study provides useful information for Physical activity promotion in secondary schools. The findings demonstrate the importance exploring experiences and impact of physical education. Schools should look to increase non-competitive activities in secondary schools specifically for those who don’t have previous sport experience and for those who are less active as it gives them autonomy and will promote their health and fitness.
Three key themes were drawn from analysis; The first code drawn was The negative psychological experiences in competitive sports in physical education. These negative psychological experiences refer to the emotions and feelings for example, all females in this study had a low activity level during secondary school and they reported that they felt humiliated, embarrassed, lacked confidence and were chosen last to play sports as displayed in the table above.
In contrast, Male participants who had high activity levels also reported negative psychological emotions in competitive sports in physical education such as feeling vulnerable about self-image and humiliation due to other team members being mean or mocking them if mistakes were made. This highlights that there are negative psychological experiences appear in both high and low activity level students. It also suggests that males and females both share similar negative psychological experiences when taking part in competitive sports in physical education. This supports earlier findings of Safenbomb et al (2015) who also found that student were not satisfied with the way physical education is taught.
This theme also supports earlier research  of Van Daalen (2005) in that physical education class triggers  insecurity and feelings of embarrassment and Brinthaupt et al (2010) findings in the lack of confidence is a barrier to exercise participation. Brown (2014) also found that negative physical education experiences are associated with low self-esteem. 
Secondly, the following theme emerged; Students propositions on how Physical education can be improved to suit students’ needs, the majority of participants in this research stated that they would prefer an alternative option for physical education class some stated use of gym facilities, learning about exercises, circuit training , cycling, swimming anything other than team sports. These findings support Owen et al (2019) findings who also found that participants preferred non-competitive activities than team sports which are currently within the physical educational curricula. This suggests that educators will need to make ammendments to the current physical educational curricula to improve participation and the physical and mental health of adolescent students.
Finaly, The lack of Teacher support was a common theme amongst the majority of participants particularly females with low activity level and negative experiences. The majority of Females made negative comments about their physical education teacher, some said they didn’t like them they were ‘nasty’, ‘vile’ ‘only nice to those who liked sport’ ‘lacked empathy for those who weren’t good at sports’. Out of the males the participant who had high activity level in and out of school who had positive experiences   and really loved his teacher. Although this supports Owen et al (2019) findings it may suggest that those with higher activity levels and positive experiences like their teachers because they feel a part of that group whereas, students who aren’t sporty feel out of place therefore, teachers need to be aware that students feel this way in order to change their own behaviour to  try to accommodate  and include students who aren’t confident with sports.
However, this study didn’t have data on females who have higher level of physical activity which could potentially be important to see whether their themes are similar to high activity level males and if current themes appeared across this particular group neither did it have data on males who had low or no levels of physical activity during secondary school.
Although this study was able to draw upon themes across cohorts, the sample size was limited, further data on a range of low and high activity level participants of both sexes would provide more generalised results.
Conclusion
In conclusion, the physical education curriculum aims to encourage students to participate in physical activity and progress in sports. Although there is research that supports the positive aspects of participating in sports it fails to acknowledge that there are negative aspects to participating in sports within Physical Education class. This study explored adults own lived experiences of physical education when in secondary school. Using thematic analysis three key themes were drawn from the interview transcripts firstly, the negative psychological experiences associated with Physical education was drawn from analysis which included feelings of; humiliation, embarrassment, and lack of confidence.  Secondly, student’s propositions on how Physical education can be improved in PE, they suggested alternative non-competitive activities such as circuit training, use of gym facilities, swimming, cycling. Thirdly, the lack of support from teachers had a negative impact on students as the students felt that teachers only supported students who were good at sports and neglected those who had no interest. However, sample size was limited and most of the students had low activity level there was only 2/5 students reported high activity level. Future research should explore the differences in higher and lower activity levels in both sexes and its impact on Physical Education participation.







Reference list

Bredahl, A.-M. 2013. “Sitting and Watching the Others being Active: The Experienced Difficulties in PE When Having a Disability.” Adapted Physical Activity Quarterly 30 (1): 40–58.
Boyatzis, R. E. (1998). Transforming qualitative information: Thematic analysis and code development. Thousand Oaks, CA: Sage
Braun, & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology, 3(2), 77–101. https://doi.org/10.1191/1478088706qp063oa
Braun, V., Clarke, V., & Rance, N. (2014). How to use thematicanalysis with interview data (process research). In A. Vossler & N. Moller (Eds.), The counselling & psychotherapy research handbook. London: Sage
Braun, & Clarke, V. (2014). What can “thematic analysis” offer health and wellbeing researchers? International Journal of Qualitative Studies on Health and Well-Being, 9(1), 26152–26152. https://doi.org/10.3402/qhw.v9.26152
Brinthaupt, Kang, M., & Anshel, M. H. (2010). A delivery model for overcoming psycho-behavioral barriers to exercise. Psychology of Sport and Exercise, 11(4), 259–266. https://doi.org/10.1016/j.psychsport.2010.03.003
Brodersen, N. H., Steptoe, A., Boniface, D. R., & Wardle, J. (2007). Trends in physical activity and sedentary behaviour in adolescence: ethnic and socioeconomic differences. British journal of sports medicine, 41(3), 140–144. https://doi.org/10.1136/bjsm.2006.031138
Brown, D. (2014). Negative Experiences in Physical Education Class and Avoidance of Exercise. Forts Hays State University,  FHSU scholars repository. https://scholars.fhsu.edu/cgi/viewcontent.cgi?article=1054&context=theses
Lewis,K. (2014).Pupils’ and teachers’ experiences of school-based physical education: a qualitative study. British Medical Journal. doi: 10.1136/bmjopen-2014-005277
Luckman. (2016). Virginia Braun and Victoria Clarke, Successful qualitative research: A practical guide for beginners [Review of Virginia Braun and Victoria Clarke, Successful qualitative research: A practical guide for beginners]. Feminism & Psychology, 26(3), 387–391. SAGE Publications. https://doi.org/10.1177/0959353515614115

Owen, M., Kerner, C., Newson, L., Noonan, R., Curry, W., Kosteli, M., & Fairclough, S. (2019). Investigating adolescent girls' perceptions and experiences of school-based physical activity to inform the girls' peer activity intervention study. The Journal of School Health, 89(9), 730-738. https://10.1111/josh.12812 

Säfvenbom, R., Haugen, T., & Bulie, M. (2015). Attitudes toward and motivation for PE. who collects the benefits of the subject? Physical Education and Sport Pedagogy, 20(6), 629-646. https://10.1080/17408989.2014.892063
The Department of Education. (2013).Physical education programmes of study key stages 3 and 4: National Curriculum in England. https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239086/SECONDARY_national_curriculum_-_Physical_education.pdf
Timothy D. Nelson, PhD, Eric R. Benson, MA, Chad D. Jensen, MA, Negative Attitudes Toward Physical Activity: Measurement and Role in Predicting Physical Activity Levels Among Preadolescents, Journal of Pediatric Psychology, Volume 35, Issue 1, January/February 2010, Pages 89–98, https://doi.org/10.1093/jpepsy/jsp040
Van Daalen, C. (2005). Girls' experiences in physical education: competition, evaluation, & degradation. The Journal of School Nursing, 21 , 115-121.


Appendicies
Appendix 1:   Research Questions
The experiences and impact of engaging with PE classes in Secondary schools.
1.       Was your experience of physical education in secondary school positive or    negative? 
2.	What was your physical activity level in secondary school? 
3.	What is your current activity level?
4.	Did you prefer competitive or non-competitive physical activities?
5.	Was your preferred sport or physical activity part of the school curricula or outside curricula?
6.	Your feelings on team sports and activities? Likes and dislikes?
7.	What are or is your proudest achievement in sports?
8.	What were your likes and dislikes about physical education in school?
9.	  Is there anything you would change in PE for secondary students today?
10.	Are there any additional activities you would have liked to participate in in school but were not given the opportunity?
11.	What were your feelings towards your physical education teacher?
12.	How do you think Physical activity experiences can be improved?
13.	How often do you think students participate in Physical education?
14.	Were you aware of the health benefits of Physical Education when you were in Secondary School?
15.     Were you a member of a school team?  






Appendix 2:  Consent form
[image: ]                                Psychology and Counselling
Study Consent Form
The experiences and impact of engaging with PE classes in secondary education
I understand that this research study is being carried out by 2nd year Psychology  student and taking part in this study will involve an online interview with 15 questions  via Microsoft TEAMS. The aim of the study is to explore the lived experiences and impact of engaging in physical activities in secondary school from adult perspective.
This study will take approximately 10-20 minutes to complete, depending on how long participants responses to each question are. 
I understand that participation in this study is voluntary, and I am free to withdraw participation during or at the end of the study without giving a reason. I am aware that if I have concerns about the study, I can discuss these with the researcher at any time during or after the study. I understand that the contact details of the research supervisor will be provided at the end of the study, should I have any concerns.
I understand that the information I provide remain confidential, with a code assigned in place of my name. These data will be stored indefinitely in accordance with the Data Protection Act. 
I also aware that  I will be provided with a debrief form at the end of  the study and  I have the opportunity to discuss any issues with the researcher.
I confirm that I am over 18 years old.
I consent to the interview being recorded via Microsoft TEAMS. I understand the recording will be transcribed. I am aware that the data will be deleted once study has been completed in order to protect my identity and privacy.
Gender you prefer to be known by: (insert here)Decade you were born: e.g. 1990’s (insert here)
I, (name) consent to participate in the study conducted by Rachel Griffiths and Donna Harratt, Centre for Psychology and Counselling, University of Wales Trinity Saint David, under the supervision of Dr. Stuart Jones.
Participant Signature:___________________Date: ___________________
Name and signature of researcher taking consent:          RLG & D.H
Appendix 3: Study information sheet
[image: ]                                    Psychology and Counselling

Study Information Sheet 
This document provides key information regarding the study and provides details about what will be expected of you as a participant. Therefore, please read this information carefully before providing consent to take part. 
During this study you will be required to complete a demographics form detailing your age and gender 
The researchers will send you a Microsoft Teams link that would enable you to participate in the interview. You are required to answer 15 questions relating to your experiences of Physical Education in Secondary School.  
The Interview will be recorded and transcribed and should take approximently 10- 20 minutes. 
Once the interview has ended, you will be debriefed by the researchers, and you will be sent a debrief sheet. 
If there are any questions you would prefer not to answer, just let the researcher know at any point during the interview and they will move on. 
If you would like to ask any questions in relation to the study, please ask the researcher before the interview. 
If you are happy to take part in this study, please read and sign the consent form.








Appendix 4:  Study debrief form
[image: ]             Psychology and Counselling
Study Debrief form
The experiences and impact of engaging with PE classes in Secondary schools. 
 
Thank you for taking part in the study.   
 
The aim of this study was to explore the experiences and impact of engaging with PE classes in Secondary schools from a student's perspective. 
 We specifically wanted to explore how the current curriculum can be improved to suit students’ preferences of Physical activity 
 If you wish to withdraw your data from the study, you must tell the researcher now. After this point, all of your data will remain anonymous and we will not be able to trace it back to you. 
If taking part in this study has raised any questions, please speak to the researcher Rachel Griffiths 1808557@student.uwtsd.ac.uk and Donna Harratt 1907880@student.uwtsd.ac.uk or contact the academic supervisor Dr Stuart Jones at s.a.jones@uwtsd.ac.uk. 
Thank you once again for taking time to participate in this study. 
 
Rachel Griffiths and Donna Harratt 
BSc Applied Psychology 
University of Wales Trinity Saint David  
 




Appendix 5 : Transcripts
Participant A- Female

1. Researcher: Was your experience of physical education in secondary school positive or negative? 

Participant A: Negative, I didn’t enjoy P.E in school I was not confident and felt uncomfortable and embarrassed when being forced to take part in team sports. I felt as though. I wasn’t really good at any team sports it was humiliating to be one of the worst players and when people had to choose who they wanted on their team I was always last. 
2. Researcher: What was your physical activity level in secondary school? 

Participant A: Very low I didn’t like P.E in school

3. Researcher: What is your current activity level? 

Participant A: Much better a lot better I go swimming a few times a week and do it out of pleasure.

4. Researcher: Did you prefer competitive or non-competitive physical activities? 

Participant A: Non-competitive sports such as swimming.

5. Researcher: Was your preferred sport or physical activity part of the school curricula or outside curricula?

Participant A: I preferred Karate which was not part of the school curricula.

6. Researcher: Your feelings on team sports and activities? Likes and dislikes?

Participant A: I think for people that really enjoy sports, team sports is fantastic it is good for those  who its  suited for  but it’s down to individual preferences but others may prefer individual sports or physical activities, I wasn’t into sports I didn’t enjoy it. My children now play sports and its nice seeing the relationship  my children and their team mate have, they have been friends since they were 7  and now as adults they are still good friends with those whom they played sports with since they started.

7. Researcher: What are or is your proudest achievement in sports? 
Participant A:Karate as an outside curriculum.
8. Researcher: What were your likes and dislikes about physical education in school? 

Participant A: For those who don’t feel comfortable I think it induces anxiety and self-consciousness issues that create traumatic memories.

9. Researcher: Is there anything you would change in PE for secondary students today?

Participant A: Umm, I would probably offer team sports to those who want to participate and an alternative option of solo or other physical activities instead of forcing people to take part in team sports.

10. Researcher: Are there any additional activities you would have liked to participate in in school but were not given the opportunity? 

Participant A: Swimming and cycling

11. Researcher: What were your feelings towards your physical education teacher?

Participant A: Vile, haha, haha, she was very nasty to those who didn’t like sport which made us feel inadequate than what we were. (Singled out, feeling unsupported)

12. Researcher: How do you think Physical activity experiences can be improved? 

Participant A: Encourage them a different way rather than forcing them to participate when it’s affecting their emotional and mental health.

13. Researcher: How often do you think students participate in Physical education?

Participant A: 4 x a week as longs they have opportunity to choose something they enjoy because it’s really good for children nowadays because they spend a lot of time playing games and on the computers.
(knows the benefits of exercise when implemented on a regular basis)

14. Researcher: Were you aware of the health benefits of Physical Education when you were in Secondary School? 

Participant A: no

15. Researcher: Were you a member of a school team? 
 
Participant A: No

Reflection: This participant shared some strong feelings towards his/her experience mostly negative. Low activity level throughout secondary school which may have been why she/he didn’t enjoy physical education at school although this participant did take part in karate outside of the school curricula he she was not familiar or had experience playing team sports. This participant would have preferred to have options to participate in other physical activities that did not involve team sports such as swimming and cycling. Activity level has improved since secondary school and this participant goes swimming 3 x a week to keep fit. Although this participant had a negative experience of physical education she also added some positive views on competitive sports and stated that team sports is fantastic for those who enjoy it and has demonstrated that she/he is aware of the benefits  but also stressed that its down to individual preferences and there should be opportunities for those who do enjoy team sports and another option for those who don’t.

Colour coding 

Yellow –   drew upon feelings and emotions and its effect on the person
The negative Psychological factors of participating in competitive sports in physical education.
Low activity level
I was not confident and felt uncomfortable and embarrassed when being forced to take part in team sports”
I wasn’t really good at any team sports it was humiliating to be one of the worst players and when people had to choose who they wanted on their team I was always last”
For those who don’t feel comfortable I think it induces anxiety and self-consciousness issues that create traumatic memories.
Negative perception of the PE teacher - Vile, haha, haha, she was very nasty to those who didn’t like sport which made us feel inadequate than what we were. Maybe move this  
(May add this Into its own code)


Green  -  there  were some suggestions of what  the participant would have preferred in their physical education class or other physical activities they enjoyed
 Potential code name: propositions on how physical education can be improved to cater for all students. This theme looks at what students want from their physical education
I would probably offer team sports to those who want to participate and an alternative option of solo or other physical activities instead of forcing people to take part in team sports.
Additional activities such as swimming and cycling
Encourage them a different way rather than forcing them to participate
Reflection: Lack of teacher encouragement was seen as an issue teachers need to be aware of the issues some students face when taking part in physical education so that they can understand and better support them.
Pink the positive aspects of team sports in physical education
team sports is fantastic it is good for those  who its  suited for  but it’s down to individual preferences.
my children and their team mates have been friends since they were 7  and now as adults they are still good friends with those whom they played sports with






Participant B - Female
1. Researcher: Was your experience of physical education in secondary school positive or negative? 

Participant B: Negative because I wasn’t good at sport so I felt embarrassed to take part in netball , hockey, tennis most of the sports in general.
2. Researcher: What was your physical activity level in secondary school? 
Participant: Low I didn’t take part in any physical activities other than walking to and from the bus station.

3. Researcher: What is your current activity level? 

Participant B: High activity level as an adult, I train 3 to 4 times a week, I enjoy fitness classes if there are spaces if not I like to weight train alone.

4. Researcher: Did you prefer competitive or non-competitive physical activities? 

Participant B: Non-competitive physical activities such as using gym facilities at my own pace and alone, we were sometimes allowed to use the gym in pe class but very rare we stil had to take part in whatever sports  the pe instructor chose. I also enjoyed cross country running at school rather than team sports.

5. Researcher: Was your preferred sport or physical activity part of the school curricula or outside curricula? 

Participant B: I didn’t participate in sports in secondary schools as my family was quite big and my parents didn’t have money for us all to join any sports clubs and I don’t come from a sporting background.

6. Researcher: Your feelings on team sports and activities? Likes and dislikes?

Participant: I think that if you’re introduced to team sports from a young age it can have a positive impact when you have to take part in physical education classes in later life but not everyone has the same opportunities as for physical activities that are non-competitive they can have the same health benefits as team sports and more schools need to offer a variety of options to children. I think non-competitive sports are better for those who lack self esteem and confidence such as gym exercises, swimming, cycling, circuit training.

7. Researcher: What are or is your proudest achievement in sports? 

Participant B: As a child none but as an adult I’ve  entered strongwoman competition and came 3rd It was a proud moment for me but I  still didn’t enjoy the competing aspect it still gave me anxiety and I felt out of my comfort zone. I probably wouldn’t enter another one because I don’t like the way It makes me feel and it made me realise that I don’t have an interest in competing I would rather continue my training within my own comfort zone.

8. Researcher: What were your likes and dislikes about physical education in school?

Participant B: I enjoyed doing cross country although others were much faster I went my own pace. I didn’t feel like I was good at any team sports like hockey, badminton, gymnastics I felt that being pushed into a situation where I’ve never participated in these time of activities is demeaning and humiliating. Reminiscing now I think that sports should be optional and that there are other ways that physical education can promote physical activity such as teaching body weight exercising and stretching.

9. Researcher: Is there anything you would change in PE for secondary students today?

Participant B: I think students should have a choice in whether they want to play in team sports or whether they would prefer to do another type of physical activity.

10. Researcher: Are there any additional activities you would have liked to participate in in school but were not given the opportunity? 

Participant B: Yes I would have liked to have learned about what exercises work what muscle groups rather than sports orientated activity or even the choice to jog anything other than team sports.
11. Researcher: What were your feelings towards your physical education teacher?

Participant B: Very rude, I felt like the PE teacher connected with the students who were good at and already participated in sports but had no empathy for those who couldn’t  or didn’t want to participate. (lack of student-teacher relationship)

12. Researcher: How do you think Physical activity experiences can be improved? 

Participant B: Participating in team sports should not be compulsory there are other ways to teach students how to become or adopt a physical active lifestyle by teaching the importance of exercises and  providing insight into different exercises.

13. Researcher: How often do you think students participate in Physical education? 

Participant B: I do believe all children need to keep fit and exercise I’m a strong believer that exercising can improve mental health and wellbeing but I don’t think forcing students to take part in team sports is the answer but exercise in general like walking, jogging, running, cycling, weight training, circuit training or yoga should be implemented most days

14. Researcher: Were you aware of the health benefits of Physical Education when you were in Secondary School? 
Participant B: No I had no idea

15. Researcher: Were you a member of a school team?  
Participant B: no
















Participant C

1. Researcher: Was your experience of physical education in secondary school positive or negative?
Participant C: Oh. mine was very negative.

2. Researcher: What was your physical activity level in secondary school? Participant: In school it was I was non active. Out of school I was very active in activities during the summer holidays and weekends when I was with my dad. I walked everywhere when I was with my mum because she didn’t drive but she never had money for us to pay for things to do. 

3. Researcher: What is your current activity level?
Participant C: It's low at the moment because I've got health issues and mobility issues.

4. Researcher: Did you prefer competitive or non-competitive physical activities?
Participant C: Definitely non-competitive. I hated competitive things cause I     never won anything.

5. Researcher: Was your preferred sport or physical activity part of the school curricula or outside curricula?
Participant C: didn't really like much in school but outside of school loved    swimming and diving. I loved ice skating, horse riding. Anything to do with dance or music related, like aerobics or keep fit workouts. so, anything like that. I liked cycling. I had a bike. I loved that. Days out with family would usually be exploring and walking in the countryside. I never really saw the activities I was doing out of school as PE. They were just things I loved doing and gave me something to do in school holidays or at weekends. 

6. Researcher: Your feelings on team sports and activities? Likes and dislikes?
Participant C: I hate them. I hated when people were choosing team members. I was always last to be chosen. If you’re not good at the activity, then nobody wants you on their team because they won’t win. That also has an impact on how well you play. I never won anything at school. Team activities can be good if you’re with friends and having fun or learning something new but having to compete with other kids who are more sporty than you, who know how to do everything and seem to have more money to be able to do everything isn’t good at all. 

7. Researcher: What are or is your proudest achievement in sports?
Participant C: I got a swimming badge in Junior school and got up to silver level in something but can’t remember what it was called, but we had to rescue people from drowning, get things from the bottom of the pool, stay afloat for a period of time by using our clothes to stay afloat, and swim a certain distance etc. That sort of thing. I was training to be an Olympic diver when I stayed with my dad in the school holidays but couldn’t carry it on once I got back home to my mum’s as we lived so far away, and she never had enough money anyway. I was really good at ice skating, probably because I did it so much. I was really confident doing it and could dance and do lots of tricks. I never entered any competitions though. I can still remember the day my dad took me to the shop to buy me my very own ice skates for the first time. I’d probably say that was my proudest sporting achievement overall if I’m honest. Yeah. Definitely. 
(notes:Did participate in activities outside of the school curricula when with dad but couldn’t  pursue anything when home with mam because she didn’t have money this suggests that sporty people come from families with more money

8. Researcher: What were your likes and dislikes about physical education in  school?
Participant C: I hated being forced to do something, especially if I really hated it and it made me really anxious. Having showers after PE was traumatic. You had to be naked in public and the teacher watched you go through the showers. They’d make you go back through if they didn’t think you were wet enough. Everyone would stare and laugh. I never seemed to have the right PE kit or my mum hadn’t washed it yet because she was always working. I hated it when teams were being picked because I always got picked last. I’d worry about it so much that I’d find any excuse I could not to do it. I’d leave school early and sometimes not even go on days when it was PE and say I was ill with stomach-ache or something.

9. Researcher: Is there anything you would change in PE for secondary students today?
Participant C: If there’s things that the school can’t provide or the PE teacher doesn’t know then the kids should be given access, maybe after school. Like groups out of school being able to come into schools and doing a few taster classes or being allowed to use the school facilities after school. It would give kids something to do as well. It’s usually only the school teams that meet after school and if you’re not good enough to be in the team then there’s nothing else.
SUGGESTED EXTRA CLASSES FOR NEWBIES AND THOSE WHO ARENT FAMILIAR WITH COMPETITIVE SPORTS SO THEY ARE AT THE SAME LEVEL

10. Researcher: Are there any additional activities you would have liked to participate in in school but were not given the opportunity?
Participant C: Um. I wish they’d done stuff like dance and aerobics type stuff in school. Or gym stuff. I liked that too. There were loads of things that I would have loved to have tried, just to have a go and see if I did like it. It’s that being forced to do stuff that you hate with people who you may even be enemies with, or who are bullying you is too harsh. I’d probably give most things a go if I was with my friends and they were doing it too.

11. Researcher: What were your feelings towards your physical education teacher?
Participant C: I hated my pe teachers. They were always bullies. They only seemed to like the kids who were really good at sports. Everyone else was just an annoyance and got in the way. It felt really personal sometimes. I think they felt like you’d be more likely to join in if they humiliated you enough, but it just made it worse.

12. Researcher: How do you think Physical activity experiences can be     improved?
Participant C: They need to find out what kids want to do and get them involved in deciding what to do. Kids can be very creative if you give them the chance. They could even come up with their own games and activities. By changing some of the activities and finding out what students are interested in and finding ways to facilitate that rather than just treating physical activity as a lesson as part of the school curriculum and something you have to do in school, especially at the end of a long day of boring lessons. Schools could be a bit more creative and get kids active without them even realising it if they follow current trends like learning dances for TikTok challenges or using Wii FIT or dance mats. Even if classes were split into two and you had a choice, that would be a bit better. I think I would have chosen anything over getting hit with a stick in hockey, especially when you’re playing with people who are more interested in winning than playing. Not everybody wants to win. Sometimes they just want to have fun and do something with their friends. Being active is not just about doing sports and competing against each other. School can sometimes be the only place kids get to try new things out if their family finances are low or travel is needed, and parents are both working.  There needs to be things that have positive experiences that make you feel good rather than traumatising ones that make you feel inferior and self-conscious.

13. Researcher: How often do you should students participate in Physical education?
Participant C: I do think kids should be active daily in school, and physical education should be two or three times a week, I guess. It just has to be things kids like really.

14. Researcher: Were you aware of the health benefits of Physical Education when you were in Secondary School?
Participant C: No. Not a clue. It was just something we had to do.

15. Researcher: Were you a member of a school team?  
Participant C: Not really. I was in the netball team once, but not for long. It was too competitive for me.





Participant D

1. Researcher: Was your experience of physical education in secondary school positive or negative?
           Participant D: I absolutely loved it. I took it as an extra subject.
Researcher: Did Ya?
          Participant D: Yeah, I took it as an extra subject ‘cause my mum wanted me to do IT and I said no, ‘cause I dont wanna do PE and then um, so she got her own way, so I took it as an extra one on top of all the others, because I loved it. Absolutely loved it.
         (speaks very positively about physical education, but does state that he chose it because his mam wanted him to do it he wasn’t going to choose it but repeats again that he absolutely loved it)
2. Researcher: Yeah, oh more questions for you then as well. What was your physical activity level in secondary school? 
           Participant D: Erm. Really high, really, really high. So I did rugby twice a week and then played on a Sunday. Um, we did climbing and all sorts of stuff during the week. Erm Yeah, I was really active in secondary school and then obviously we did PE twice a week but I might have been three times a week after year nine? Because of the GCSE’s? So I got to do like extra, which was great.
Researcher: Yeah it’s nice if you enjoy it. It’s definitely nice if you enjoy it.

3. Researcher: What’s your current activity level now then?
           Participant D: Awful. Really, really bad.
           Researcher: Is it?
           Participant D: Yeah. Um. I don’t do anything compared to what I used to do. And erm, since kind of COVID hit really, I’ve not been part of any sport, but I’m also new to the area so I haven’t like, joined a team or anything yet, erm, so I’m just sitting, eating crisps, and getting fat (they laugh).
(although participant comes from a sporting background he no longer  takes part in any sports or physical activity)
          Researcher: There are teams through the university, I think, that are available. I might be able to get you in touch with some if you fancy?
Participant D: No. I’m all set. I live in Pembroke now so I’ve got like, but I’ve only been here for a fortnight and I’ll, I’ll get there eventually. I just need to get everything else sorted. My body’s not taking.Yeah it can wait a bit.
Researcher: I know. I think COVID hit everybody hard didn’t it?
Participant D: Yeah, yeah.

(Participant has moved into the area and is considering taking part in sports in the future)

4.	Researcher: and erm, did you prefer competitive or non-competitive physical activities and sport?
Participant D: Competitive. Every time. Yeah.
Researcher: Yeah?
          Participant D: Yeah. Yeah, and because you’ve got to win, so everyone else is trying to win as well, and that’s what makes it fun. The competition side was the fun part of PE.
Researcher: Yeah?
Participant D: Yeah, yeah. Especially when competing. That was the element that I loved the most, the, the winning, 
Researcher: The winning.. the competing.
Participant D: yeah, the competing and making sure you were the best that you could be. Um. I mean our school was dire, amongst the other schools, so we always got thrashed in the rugby, and football and we always got thrashed Erm. But we always competed, so no-one ever had an easy game. But they would all, they would run up a load of points on us, so it was..It was frustrating nut I loved the competition in PE, and I loved the inter-school stuff. Especially, and er, that’s what I took into the rugby that I was playing at club level? So I took in the competition value and I aspired to be the best that I can be at the position I was put in and then… Obviously, I didn’t make it to the county level or anything because the there’s only so much you can do with natural talent I suppose. But yeah, I enjoyed it. I loved competing and I loved making sure that I was a valuable team member. Yeah. I loved it. 
          Researcher: That’s good.


5.	Researcher: Was your preferred sport or physical activity part of the school curricula or outside curricula?
          Participant D: Uhm, well. Well, I had two. So, I had climbing, and I had rugby. Climbing wasn’t inside the school curriculum, but I did that outside anyway. And then rugby was within school, but because it was a northern school, we played rugby league in school, and I played rugby union out of school. But the two codes are very similar in that you’re basically just hitting people and throwing a ball. So yeah, they coincided with each other quite well.
          Researcher: Yeah.

6.	Researcher: Your feelings on team sports and activities? Likes and dislikes? Like what do you like about them?
          Participant D: So, I like that there’s a camaraderie. It’s er, it improves your social skills. They improve your competitiveness ‘cause that applies to all subjects that you do. I think what I disliked the most was at a time perhaps when you’re really vulnerable about yourself image..
          Researcher: Yeah
          Participant D: You’re thrust in an environment that really is quite unforgiving in that respect. So erm, I was always quite skinny, and they used to call me bitch hips in the shower, erm, which has stuck with me for a really long time. But it’s not erm… That was just banter, obviously. You know, we had a guy who had them, like a muscular dystrophy type illness and they used to call him “pecless ‘P’” (full name removed at participants later request), but he was fine with it reaally (this ‘really’ word was very drawn out), But you now, that kind of thing could be quite traumatic to somebody, and I don’t like that. There’s a meanness sometimes in competitive sports teams, to try and needle people to get them out, and I don’t like that. Luckily, I’ve not experienced too much of that in my own teams, but I know it goes on elsewhere.
           Researcher: Yeah, erm..
(Although participant has a love for competitive sports he did mention some negative aspects such as name calling amongst team members but justifies this behaviour by saying banter but addressed that the things said can be quite damaging to  someone  and said that he himself was labelled which made him feel vulnerable and gave him self body issues)


7.	Researcher: What are or is your proudest achievement in sports or physical activity?
           Participant D: Mmmm (long pause). I always wanted to play American football and I was actually able to play in 2019 for the university that I was at, and that, that was awesome. But I was a backup player ‘cause I was old and, compared to the other kids, I was anyway, so I don’t know if that’s the proudest achievement I’ve had? But getting onto the field was definitely like a life affirming thing that I wanted to do for years, and years, and years. So that probably, but erm… Most people say winning championships and stuff, don’t they? But no. It was that. It was getting on the field to play. 
           Researcher: It’s not always the like that cup(trophy) is it. It’s you.
           Participant D: Yeah


8.	Researcher: What were your likes and dislikes about physical education in school? What did you like about it in school then? The PE side of it?
          Participant D: So our teacher was brilliant. So he was really, really good at explaining what we were gonna do, why we were doing things, and then we would move on to demonstrating the skill. He would support us. He would make sure that we all had a great time doing it.. He was funny. And none of us were made to feel inadequate or inferior to anybody else. We would be just having a go at it and I thought he was absolutely amazing. Mr. Barlow he was called. I didn’t like.. Some of the boys attitudes towards PE was not competitive and at the time that really annoyed me ‘cause it was like, well this is just a great opportunity to muck about and do whatever we can to beat each other. And I didn’t like that our female PE teacher didn’t make any of the girls ever do anything. So they all just used to sit there and like watch us. and it was really weird because it was like, well surely if you participate then you’ll have a better time than you would sat on the banking in the cold. I mean, this is the north, so it’s freezing all the time, even in the summer, and they just sat there doing ‘nowt. And it used to annoy me. That is probably the biggest dislike I’ve got. Researcher: Yeah, yeah, uhm.


9.	Researcher: Is there anything you would change in PE for secondary students today?
          Participant D:
          Change? I mean, I don’t know. Because I’ve been out of school for so long. I don’t know how it has changed in those years
          Researcher: Let’s say from where you were then like, you know what would you think from when you went, to how they could make it better?
          Participant D: I think they should do it every day. Every single day. I think that your health and your fitness are the most important things that you can have in life. And getting into a good routine where you do, you know, half an hour to an hour’s exercise a day is a fantastic way and would carry it forward into adult life. So, in terms of benefitting society as a whole, I think more PE is definitely better. And I don’t think you should make it optional to take to GCSE. I think you should have to take it to GCSE. I understand that people wouldn’t like it, for millions of reasons, but, at the end of the day, it’s their body and their health and their fitness that would be benefitting from it. So perhaps an adjustment in.. Cause some people don’t like competition, so perhaps an adjustment in that would help to bring it on you know, make it more enjoyable for people. So it’s gotta be enjoyable and it’s gotta be regular. And that’s what I think would improve on it.
          Researcher: Yeah. I agree with that, um. 
          Participant D: If only I could be Prime Minister for a day.. 
          Researcher: Well, my opinions are now totally different to what they were then, totally different.


10.	Researcher: Are there any additional activities you would have liked to participate in in school but were not given the opportunity?
          Participant: It’s a tough one. ‘Cause obviously you wanna, you want to experience everything, but at the same time, you want to get good at the things you are experiencing. So it’s no good doing one lesson of football and one lesson of rugby per term because then you’re gonna, you’re not gonna get any better at those sports, so you won’t develop as perhaps you should. Uhm, I think we did, we did six sports a year. So we had one half term for each sport that we did. So, we had some inside ones and some outside ones, depending on the weather, erm... And I think that’s quite limiting, because obviously there’s more than six sports and I think they will do the same six every year so we never got to really try them. But our school did, they did like field trips to go and do random sporting things, so I think we went skiing. There was another one where you could do like an expedition somewhere on, on bikes, and there were all sorts of like promotion of these things there, but you had to pay for them and we were in a really poor area, so obviously, the take up of that wasn’t that great. They were all extra. They were an option, so.. I dunno. I think if you had enough time in your life at school you would love to try everything that you possibly could. But yeah, in the time that I was there, I think it was probably, probably run about as well as it could be. Especially the area that we were in. We would never have been skiers (Laugh).
           Researcher: (Laugh) There are um dry ski slopes, just um, yeah.
           Participant D: Yeah. We went to one in Sheffield once and it was a fortune and you’re just there going you couldn’t afford this every day. 
           Researcher: No
           Participant D: No, especially because it’s in Sheffield so you had to drive there and you’re what 14? So you can’t do that. Do you know what I mean?
           Researcher: Yeah. 
           Participant D: So facilities being everywhere is an issue because you need to have access to that. And if you have access to that, then you need to have enough money behind you to get you to there so..
           Researcher: Yeah. And somebody to take you there.
           Participant D: It all comes down to money Donna. 
           Researcher: Definitely
           Participant: All of it.
           Researcher: I do feel sorry for the kids sometimes. They have to be     transported around.
11. Researcher: Well I was going to ask you what were your feelings towards your physical education teacher? But you’ve already answered that one.
                Participant: I love him. (both laugh and smile)
12. Researcher: How do you think Physical activity experiences can be improved? Rather than the school, you know, how the actual experiences, how do you think they can make the actual experiences any better.
                 Participant D: Uhm. (long  pause). I think it’s a really individual thing. So,           what is enjoyable for one child isn’t necessarily enjoyable for another, so to generalise and say they should make it less competitive, or they should make it more competitive, kind of diminishes what a teacher would have to do. That’s their job, is to try and get differentiation in the class. I think, I think that the trick is enjoyment. So, if a lesson’s enjoyable, you don’t even realize that you’re running about.
                 Researcher: Yeah.
                 Participant D: So, just make them enjoyable, but that comes down to the teacher and what they know of their students.
                Researcher: Mmm. Yeah. And how big the classes are, I suppose. 
                Participant D: Yeah, Yeah. I’d agree with that.
13. Researcher: I was gonna ask you How often do you should students participate in Physical education?
                Participant: All the time.
14. Researcher: Were you aware of the health benefits of Physical Education when you were in Secondary School?
                 Participant D: Yeah. 
                 Researcher: Yeah?
                 Participant D: Yeah. So it was part of his teaching style that we knew why it was important to do it and I think that’s why we had a good uptake and a decent class, because we were all quite happy to run about for an hour knowing full well that we’d have a better time of it.
                 Researcher: Yeah. 

15. Researcher: And then: were you Were you a member of a school team?  
                 Participant D: All of them. (Both laugh). I was roped into absolutely everything, including cross country, which was awful. So I think I came 32nd out of 33 people, and then I had to go back again because I’d qualified for the next bit and I didn’t even know how. I was running as slow as I possibly could, so I didn’t have to do it again. I’m not a fan of cross country (both laugh).
                 Researcher: and yet you were sporty overall?
                 Participant D: It was a long-distance thing, so I was used to like bursts of speed and then bursts of speed another way so, I at the time, I’d done no training. I didn’t know how to pace myself properly? So I was just thrown onto this course and I think it was 5 miles long, and they just went, right, go! And it was arduous and a pain, and it was like an hour of just traipsing through mud and grot, and it was horrible, and so I didn’t enjoy that. But I did still compete, like I didn’t want to come last, so I made sure I was in front of the last person (both laugh).
                 Researcher: Just one.
                 Participant D: Yeah. I was not being last in that, so I was definitely going for it. Just enough to not qualify, but somehow, I had to go again. I was devastated.
                 Researcher: Maybe you’d have been better being last.
                 Participant: Maybe I would have been, Yeah.

                 Researcher: Ok that’s it. That’s them all completed! Thank you very much! I will share my screen again. Uhm, I’m going to stop recording now.
                 Participant D: Okie doke.















Participant E: Male
The experiences  and impact of engaging with PE classes in Secondary schools.

1. Researcher: Was your experience of physical education in secondary school positive or negative?
           Participant E : Positive
2. Researcher: What was your physical activity level in secondary school? 
           Participant E Low compared to now
           Researcher: in what way
           Participant E: I did PE twice a week then rugby outside of school once so only 3 days I think that’s relatively low 

3. Researcher: What is your current activity level?
Participant E: high I train weights most days now at least 5 days a week
4. Researcher: Did you prefer competitive (rugby, football, basketball) or non-competitive physical activities (running, cycling, swimming?
 
Participant E:  Competitive, Rugby mostly

5. Researcher: Was your preferred sport or physical activity part of the school curricula or outside curricula? 

Participant E: yes I played rugby outside of the school curricula once a week
 
6. Researcher: Your feelings on team sports and activities? Likes and dislikes?
           Participant E: it was good for having fun with all the boys and socializing but other team members would mock you and laugh about it when you made mistakes which didn’t feel very nice
(Although the participant said he found team sports fun and sociable ther was negative psychological factors such as mocking and laughing at you if you made mistakes, I got the impression that he was a bit embarrassed to disclose any further comments and give examples because I am a female and maybe he cares what I think of him)
7. Researcher: What are or is your proudest achievement in sports?
Participant E: I’ve not achieved anything in sports yet and I doubt I will

8. Researcher: What were your likes and dislikes about physical education in school?

Participant: Playing with friends and socialising

9. Researcher: Is there anything you would change in PE for secondary students today?
           Participant E; More different  types of sports offered like basketball or skiing
10. Researcher: Are there any additional activities you would have liked to participate in in school but were not given the opportunity? 

Participant E: Use of gym

11.  Researcher: What were your feelings towards your physical education teacher? 
Participant E:  I Did not like my teacher he forced me to do activities I didn’t enjoy doing 
12.	Researcher: How do you think Physical activity experiences can be improved?
          Participant E: Offer more sports for those who don’t enjoy the sports in the PE curricula or provide further one on one training to help students Improve in existing team sports
13.	Researcher: How often do you think students should participate in Physical education?
           Participant E: Three times a week 
14.	Researcher: Were you aware of the health benefits of Physical Education when you were in Secondary School? no
15.	Researcher: Were you a member of a school team?  
           Participant no






Codes drawn from thematic analysis that appeared across cohorts
Code 1: Negative psychological factors in participating in competitive sports in physical education class
Participant A: Female : Low activity level
“I was not confident playing team sports I felt uncomfortable and embarrassed when being forced to take part in team sports”
“I was not good  at team sports. It was humiliating to be the worst player and I was always chosen last”
“The teacher was vile she was nasty to those who didn’t like sports” 
( Highlighted this blue as I feel this theme can be coded into its own group will have a think about this)
· Lack of confidence
· Feelings of embarrassment, humiliation 
· always last to be chosen

Participant B: Female: low activity level
“I wasn’t good at team sports, I felt embarrassed playing team sports”
“I never liked participating in these types of activities they were demeaning and humiliating”
“Very rude, I felt like the PE teacher connected with the students who were good at and already participated in sports but had no empathy for those who couldn’t  or didn’t want to participate
· Feelings of embarrassment and humiliation –negative
· Didn’t feel good enough- lacked confidence

Participant C: Female: low activity level
“I hated competitive things because I never won”
“I hated when people were choosing team members. I was always last to be chosen. If you’re not good at the activity, then nobody wants you on their team because they won’t win”
 “I hated my pe teachers. They were always bullies. They only seemed to like the kids who were really good at sports. Everyone else was just an annoyance and got in the way. It felt really personal sometimes. I think they felt like you’d be more likely to join in if they humiliated you enough, but it just made it worse “
“ being forced to do stuff that you hate with people who you may even be enemies with, or who are bullying you is too harsh”
· Never won anything
· Referred to some team members as bullies
· Feelings of humiliation and embarrassment
· Rejected by other members

Participant D: Male: high activity level
“ What I didn’t like about team sports is it’s a time when your vulnerable about your self image”
“ I was quite skinny and they used to call me bitch hips and it stuck with me for a really long time”
“There’s sometimes a meanness when playing competitive sports”
· Insecurities of self image
· Name calling by other team members

	
Participant E: Male: High activity level (although participant labelled himself as low activity level he took part in sports at least 3 times a week so I would say he comes under high activity level)
“Other team members would mock you if you made mistakes which wasn’t nice”
“I did not like my PE teacher at all he forced me to take part in activities I did not enjoy doing “
· Making fun when mistakes were made which had an emotional psychological effect

Code 2 : Students propositions on how Physical education can be improved to suit all of students needs high and low activity level students.
Participant A: Female: Low activity level
“I would probably offer team sports to those who want to participate and an alternative option of solo or other physical activities instead of forcing people to take part in team sports.
· Other options of other physical activities


Participant B: Female: Low activity level
“sports should be optional and that there are other ways that physical education can promote physical activity such as teaching body weight exercising and stretching.”
“non-competitive sports are better for those who lack self-esteem and confidence such as gym exercises, swimming, cycling, circuit training.
 “students should have a choice in whether they want to play in team sports or whether they would prefer to do another type of physical activity”
“learned about what exercises work what muscle groups rather than sports orientated activity or even the choice to jog anything other than team sports.”
“exercise in general like walking, jogging, running, cycling, weight training, circuit training or yoga should be implemented most days”
· Proposed non competitive solo sports
· Suggested options for those who want to participate in sports and those that don’t


Participant C: Female: Low activity level
“maybe after school. Like groups out of school being able to come into schools and doing a few taster classes or being allowed to use the school facilities after school. It would give kids something to do as well. It’s usually only the school teams that meet after school and if you’re not good enough to be in the team then there’s nothing else”
“ I wish they’d done stuff like dance and aerobics type stuff in school. Or gym stuff. I liked that too”
“Schools could be a bit more creative and get kids active without them even realising it if they follow current trends like learning dances for TikTok challenges or using Wii FIT or dance mats. Even if classes were split into two and you had a choice, that would be a bit better”
· Proposed solo sports such as gym or other group activities
· Suggested alternative options

Participant D: Male: high activity level
“perhaps an adjustment in case some people don’t like competition, so perhaps an adjustment in that would help to bring it on you know, make it more enjoyable for people.
( assuming he’s referring to other options and choices for students)
· Proposed other options for those who don’t enjoy competitive sports

Participant E: Male: High activity level
“More different  types of sports offered like basketball or skiing or use of gym”
· Refers to alternative options

Code 3: Lack of teacher support
Participant A:Female: Low activity level
“The teacher was vile she was nasty to those who didn’t like sports”
Participant B: Female: Low activity level
Very rude, I felt like the PE teacher connected with the students who were good at and already participated in sports but had no empathy for those who couldn’t  or didn’t want to participate
Participant C: Female: Low activity level
“I hated my pe teachers. They were always bullies. They only seemed to like the kids who were really good at sports.
Participant D: high activity level
Loved his PE teacher this may be due to being the only participant who participated in lots ofcompetitive sports in and out of school
Participant E: Male: High activity level
“I did not like my PE teacher at all he forced me to take part in activities I did not enjoy doing “
Suggests the teacher lacked empathy for those who didn’t want to take part in certain activities
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The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.
The individual undertaking the research activity is known as the “principal researcher”.
Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.
Please read the notes for guidance before completing ALL sections of the form.
This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Rachel Griffiths

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐






	3
	Institute/Academic Discipline/Centre:
	
Psychology and Counselling, 
University of Wales Trinity Saint David

	4
	Campus:
	
Carmarthen

	5
	E-mail address:
	1907880@student.uwtsd.ac.uk (Donna Harratt)
1808557@student.uwtsd.ac.uk (Rachel Griffiths)

	6
	Contact Telephone Number:
	


	
	For students:

	7
	Student Number:
	1907880 (Donna Harratt)
1808557 (Rachel Griffiths)

	8
	Programme of Study:
	BSc Applied Psychology

	9
	Director of Studies/Supervisor:
	Dr Stuart Jones



SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (write in)
Lecturer – Dr Stuart Jones
	☒	February 2022



	SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒


	3
	UWTSD Student Code of Conduct 2020-21
	☒


	4
	BPS Code of Ethics and Conduct (2018)
	☒
	5
	BPS Code of Human Research Ethics (2014)
	☒
	6
	BPS Ethics for Internet-Mediated Research (2017)
	☒


SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	
na

	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☐


	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐


	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐

	NO
	☐


	7
	
	Employed
	YES
	☐

	NO
	☐


	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐


	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




SECTION E: Details of Research Activity
	1
	Indicative title:
	The experiences and impact of engaging with PE classes in secondary education.


	2
	Proposed start date:
	3rd March 2022
	Proposed end date:
	16th March 2022

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity 
· Proposed Research Question 
· Aims of Research Activity 
· Objectives of Research Activity 
· 
· Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity
The purpose of this research activity will be to gain an insight into the lived experience of engaging with PE classes in Secondary School


(this box should expand as you type)

	4
	Research Question
· The research question will be - What is the lived experience and impact of engaging with PE classes in Secondary school



(this box should expand as you type)

	5
	Aims of Research Activity
· The aim of this research is to gain some understanding of lived experiences of engaging with PE classes in Secondary School from the perspective of the student.



(this box should expand as you type)

	6
	Objectives of Research Activity

· Existing research has highlighted that there is a decrease in participation of PA in Secondary Schools (Säfvenbom et al., 2015), which is having a long-term impact on the physical and mental health of students throughout their lifetime (Owen et al., 2019; Säfvenbom et al., 2015).  Research into students’ perspectives by (Säfvenbom et a., 2015) has shown that students do not feel the current curriculum meets their motivation needs. Education settings may provide the best opportunities to stimulate and maintain interest in physical activity, but there is however, also the potential for negative associations. This may decrease interest and may even cause psychological harm and have a lifelong impact on physical and psychological health of students.
· 
· The objective of this research is to add to existing knowledge that includes the perspectives and opinions of the student (Owen et al., 2019) which may help to inform education and government policies of students' experiences during participation in physical activities whilst in Secondary education from their own perspectives. This may help in the provision of a curriculum that is more engaging and raises levels of participation in physical activity, not just in school environments but in general, with the ultimate aim of promoting lifelong physical activity and which utilises associated health benefits.
· 
This research forms part of a class assignment that will only be used for assessment purposes only
References

Owen, M., Kerner, C., Newson, L., Noonan, R., Curry, W., Kosteli, M., & Fairclough, S. (2019). Investigating adolescent girls' perceptions and experiences of school-based physical activity to inform the girls' peer activity intervention study. The Journal of School Health, 89(9), 730-738. https://10.1111/josh.12812
Säfvenbom, R., Haugen, T., & Bulie, M. (2015). Attitudes toward and motivation for PE. who collects the benefits of the subject? Physical Education and Sport Pedagogy, 20(6), 629-646. https://10.1080/17408989.2014.892063

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	Interviews will be either in person on campus and recorded using a Sonocent Audio recorder application, or online via Microsoft TEAMS. Interviewers will ask a series of questions related to the topic (See appendix A for the questions) The audio will then be transcribed, and the audio deleted when it is no longer required to retain anonymity for the participants who will not be identified as their identity will be anonymized using codes.
The transcript will be read initially to make notes on the initial encounter. The transcript will then be read in-depth to identify themes and codes using Thematic Analysis. A report will be produced where identified themes and codes are discussed in relation to existing research. 
(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	
The research will take place either on campus at UWTSD or online via Microsoft TEAMS
(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	
Researchers and participants are all psychology students at University of Wales Trinity Saint David in the UK and are studying a course accredited to the British psychological Society (BPS) so will be following guidelines outlined by both the university and the BPS. 

(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒


	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒


	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



(this box should expand as you type)



	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒


	
	YES
	☐

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☒

	☐


	13
	A resilient Wales
	☒

	☐


	14
	A healthier Wales
	☒

	☐


	15
	A more equal Wales
	☒

	☐


	16
	A Wales of cohesive communities
	☒

	☐


	17
	A Wales of vibrant culture and thriving Welsh language 
	☒

	☐


	18
	A globally responsible Wales
	☒

	☐


	19
	If YES to any of the above, please give details:

	
	
This research will relate to the following aims of the Well-being of Future Generations (Wales) Act 2015:

A prosperous Wales – The aim of increasing participation in school physical activity will raise health levels of the future generations, which should reduce some of the burdens on the National Health System and across mental health services. Increased health will make future generations better able to contribute to their society, increased performance in education with better access to work opportunities and less time off work for illness or stress. 
A resilient Wales – Physical activity increases mood and confidence which will help to raise resilience through participation in sports both at an individual level and in team sports.
A healthier Wales – Increasing participation in physical activity will help to reduce the increasing levels of obesity, physical and mental health problems present in the youth of today.
A more equal Wales – More involvement in the process of creating a curriculum may increase self- esteem,
[bookmark: _Int_AzPtyegV]levels of physical activity and close the divide a little between sporty and non-sporty people as they may be more interested in physical activities they have stipulated they are interested in. Health and wealth in later life may be more equal.
A Wales of cohesive communities – Policymakers and educators listening to the voices of students in developing a physical activity curriculum will create some cohesiveness as they are working together. Participation in certain physical activities will also give students opportunity to work together as a team.
A Wales of vibrant culture and thriving Welsh language – this could depend on the physical activities that are implemented as a result of this and similar research but would possibly include activities that the Welsh have national pride in such as the sport of rugby.
A globally responsible Wales – increasing the health of our nation as an example for other countries to follow which will benefit the global community.

(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒

	☐


	2
	Use of interviews?
	☒

	☐


	3
	Use of focus groups?
	☐

	☒


	4
	Use of participant diaries? 
	☐

	☒


	5
	Use of video or audio recording?
	☒

	☐


	6
	Use of computer-generated log files?
	☒

	☐


	7
	Participant observation with their knowledge?
	☐

	☒


	8
	Participant observation without their knowledge?
	☐

	☒


	9
	Access to personal or confidential information without the participants’ specific consent?
	☐

	☒


	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐

	☒


	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐

	☒


	12
	Investigation of participants involved in illegal activities?
	☐

	☒


	13
	Use of procedures that involve deception?
	☐

	☒


	14
	Administration of any substance, agent or placebo?
	☐

	☒


	15
	Working with live vertebrate animals?
	☐

	☒


	16
	Procedures that may have a negative impact on the environment?
	☐

	☒


	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐

	☒


	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	



SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.
	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☒

	☐


	2
	Adults (over the age of 18 and competent to give consent)?
	☒

	☐


	3
	Vulnerable adults?
	☐

	☒


	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐

	☒


	5
	Prisoners?
	☐

	☒


	6
	Young offenders?
	☐

	☒


	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐

	☒


	8
	People engaged in illegal activities?
	☐

	☒


	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐

	☒


	
	Details of any other participant groups:



(this box should expand as you type)
	
	




	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	4-6

(this box should expand as you type)

	11
	Who will the participants be?

	
Participants will be students who are in the same class and completing a similar research assignment for a class task given by the lecturer


(this box should expand as you type)

	12
	How will you identify the participants?
	
Participants will be identified by a pseudonym or code which will be used in the transcription and the production of the report. Participants will be addressed as Participant 1.etc.

(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒

	☐

	☐


	14
	Will you tell participants that their participation is voluntary?
	☒

	☐

	☐


	15
	Will you obtain written consent for participation?
	☒

	☐

	☐


	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒

	☐

	☐


	17
	If the research is observational, will you ask participants for their consent to being observed?
	☐

	☐

	☒


	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒

	☐

	☐


	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒

	☐

	☐


	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒

	☐

	☐


	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒

	☐

	☐


	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐

	☒

	☐


	25
	Is specialist electrical or other equipment to be used with participants?
	☐

	☒

	☐


	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐

	☒

	☐


	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐

	☒

	☐


	28
	If YES to any question, please provide full details 

	
	

(this box should expand as you type)



SECTION H: Anticipated Risks
	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☐

	
	
	No
	☒

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:

Psychological harm if any of the questions cause participants to remember any traumatic events related to the questions.

Participants may become more aware of their current levels of physical activity and the effect it may have on their current and future health.

Risk of personal data being leaked or distributed
























(this box should expand as you type)
	How you will mitigate the risk to participants:

Care has been taken when devising the questions to prevent any psychological distress, but participants will still be able to pass on any questions they feel uncomfortable with if necessary.

Interviewers will monitor levels of discomfort or distress and remind participants they may skip questions if they wish. The interview will be either paused or ended if there is any sign of distress to ensure the safety of the participant. Contact details will be given so participants can contact the researchers or the module director if they are later needing support or to ask further questions regarding the research. Contact details for professional support will also be provided as an extra precaution at the debriefing. The researchers will ensure participants end the interview in a calm and non-emotional state.

Special care will be taken to anonymise the participants using codes and care in the transfer of any personal data. Audio recordings will be deleted once they have been transcribed. Data will be stored on a password-protected laptop in an encrypted folder. Only the researchers, the module director and examiners may have access to any of the data after transcription. Researchers only will be able to access the recorded interviews prior to transcription





(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	Contact detail for researchers, module director and professional support will be given in case any questions do cause any distress, although it is certainly not the intention in this research and care has been taken to avoid this wherever possible,


(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

There is potential risk to the investigators’ reputations regarding how the research is being undertaken or if participants perceive the researchers have acted inappropriately in any way.




	How you will mitigate the risk to the investigator:

Researchers will follow all protocols and guidelines of both UWTSD and the BPS and notify their module leader if there are any difficulties.

Keeping the module leader informed of start and end of meetings and any potential risks is crucial so that any risk is kept to a minimum.


	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

Risk to reputation 
Loss or leak of personal data through inappropriate management of data protection and transfer.









(this box should expand as you type)
	How you will mitigate the risk to the University:

University guidelines will be followed, and care taken to minimise any risks to reputation through misconduct or data loss. Research will be conducted in a professional manner and to as high as standard as possible as the researchers are representing the university and this research will reflect on the university and the accreditation source, the BPS.


(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:


(this box should expand as you type)
	How you will mitigate the risk to environment:


(this box should expand as you type)




	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☐
	☒
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	




SECTION I: Feedback, Consent and Confidentiality
	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
Participants will be thanked for their participation and provided with a debrief form at the end of the interview which will give more detail about the research and will have contact details for the researchers, module director and professional support if needed. See Appendix B for sample debrief form 

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
Participants are students in the same class at university and are conducting similar research as part of a class task. Participation has been discussed in class and in conversations have taken place between students arranging participation. Students are not required to participate but all must do the research so are aware of procedures. An information sheet outlining the research will be given (see Appendix C for an example) and a written consent form (see Appendix D for an example) will be completed before the interview starts. 

(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	Participants will be allocated a pseudonym or code to protect their anonymity. Any information which makes the participant identifiable will not be included in the report. 
and confidentiality

(this box should expand as you type)



SECTION J: Data Protection and Storage
	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☒	☐

	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	
Recordings will be taken of the interview which will record the voice of the participant, which may be identified, so will need to be stored safely on a password-protected computer that only the researchers have access to, transcribed with names anonymised and recordings then deleted to prevent identification of the participant. Care will be taken not to include any information that makes the person identifiable in any way. The only people who will have access to the research material will be the researchers, the module director, and any examiners for assessment purposes only.
(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐	☒
	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☐

	☒


	6
	University computers?
	☐

	☒


	7
	Private company computers?
	☐

	☒


	8
	Home or other personal computers?
	☐

	☒


	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒

	☐


	10
	“Cloud” storage or websites?
	☒

	☐


	11
	Other – specify:

	☐

	☒


	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	Raw data from audio recordings will be deleted once it has been transcribed, and pseudonyms or codes will be assigned to participants
Data collected for the purpose of the research including consent forms and demographic information, transcriptions and report contents etc will be stored on private password-protected laptops that only the researchers will have access to and stored in an encrypted folder.



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒

	☐


	14
	Sharing of data with others at the University outside of the immediate research team?
	☐

	☒


	15
	Sharing of data with other organisations?
	☐

	☒


	16
	Export of data outside the UK or importing of data from outside the UK?
	☐

	☒


	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐

	☒


	18
	Publication of data that might allow identification of individuals?
	☐

	☒


	19
	Use of data management system?
	☐

	☒


	20
	Data archiving?
	☐

	☒


	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	
Only data that is necessary for the study will be taken and any means of identification such as personal details will not be included or taken. Audio recordings will be deleted as soon as they are transcribed. All data will be treated with respect for confidentiality and privacy during transfers and storage. Contents will not be accessible to any other than the researchers, the module leader and examiners as required for assessment purposes. Participants will retain the right to request and withdraw their data.
Transcribed data will be downloaded from Microsoft Teams to personal computers of both researchers and saved under password protection then deleted once report has been completed

(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
Only the researchers will have access to the recorded data which will then be transcribed and deleted. From then on only the researchers, the module director and examiners will have access to data.

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
The researchers will have control and act as custodians for the data generated by the research activity

(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
Data will be stored in an encrypted folder 
on a password protected laptop that only the researchers will have access to. Data will be destroyed once all assessments have been completed.


	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	
The data will NOT be stored in the UWTSD Research Data Repository


	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒



SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	
Rachel Griffiths
	Date:
27/02/2022




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Stuart Jones
	Date:
01/03/2022

	3
	Signature:
	S.Jones
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