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A critical evaluation and the identification of next teaching steps focusing on a case study of an individual or group of learners, based on an observed critical incident.
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Introduction 
Throughout there will be considerations linking from the observed critical incident of a group of learners within an Early Years class. Enabling the further research into next teaching steps being a key focus along with critically evaluating the incident observed. Emphasis on the evaluation aspect in order to provide professional development for teachers in the educational setting. 
Critical incidents as stated by Joshi (2018) are scenarios encountered by professionals that are unintended which provide the opportunity for further research into particular fields that may be perceived from an individual as a conundrum. Critical evaluation gives teachers the opportunity to develop their professional teaching skills to deliver high standards for all children involved. Bergmark (2020) states how promoting a whole school approach within the aspect of professional development for staff is embedded as a role for the teachers in the setting, which is accomplished throughout combination of staff and feedback from pupils. Cohen, Manion and Morrison (2007, p.3) consider the aspect of research steering towards evaluation. Considering this, teachers’ professional development could be linked to the innovation of research. During the observational stage of obtaining my critical incident established an understanding of the importance of emotions and the identification of well-being within the setting. NHS (2015) aims are to prioritise children and young people’s mental health along with their emotional well-being. This focus in regard to the above discussed is in place and supported by Wales and the Welsh Government in order to improve the services on offer. Objectives for the following research into this aspect of the importance of pupils identifying emotions and discussing their well-being, leading on from this considerations into the holistic learning that takes place and the development of some of the following purposes such as becoming ethically informed members of their community/society stated by and the way in which communities can support them. 




Observation
As stated above a critical incident was observed which was based around a circle time activity which was completed as a whole class at the beginning of the day. The key focus of the critical incident was the emphasis on the emotions of the pupils and identifying these along with the link to their well-being. Macblain (2018) considers Sigmund Freud’s work and states that to build effective trust and independence children need to be given the opportunities to build upon knowledge of emotions and their own emotions in order to thrive, as professionals it is our obligation to provide children with the experiences and scaffold the development. This is supported by the work of Nel Noddings as stated by Macblain (2018) his theory has a sole focus on professionals empathising toward the children in the setting which resorts in a positive relationship between the teacher and learner. 
The school visited for the observation of the critical incident as stated by ESTYN (2016) is based in the town centre with the majority of the children coming from the immediate surrounding perimeters. ESTYN (2016) stated that approximately thirty three percent of the children who attend the school are entitled to free school meals and the majority of the children do not speak the Welsh language at home. Ethical considerations were necessary during the completion of the critical incident. The name of the school, the children involved and any personal information surrounding the observation had to be considered not to be disclosed. British Educational Research Association (BERA) (2018) looks at the responsibilities to the participants, ensuring anonymity holding the names of pupils involved back along with the name of the school. This aligns with the principle of respect for the setting and individuals involved.   







Methodology 
A case study considers real people in real situations and impale into a scenario such as the critical incident, gaining an outcome you would not obtain the equivalent data from a numerical aspect of research. This is supported Cohen, Manion and Morrison (2018) by the following statement as both qualitative and quantitative data should be considered during a research endeavour to investigate further into the setting to obtain a deeper understanding for research aspects. Rahman (2016) supports this as it considers the impact quantitative research has on the observation anticipated outcomes prior to observing. Gill and Johnson (2002) consider there to be four observer roles that can be undertaking when observing and undertaking research, within the diagram it considers the roles to the right hand side to perceive the role of being anonymous with individuals in the setting not knowing your prerogatives, following on from this the two left columns suggesting that your identity being revealed to the class and leading an active role in the observation activities. These strategies need to be considered in the process of research and case studies along with the aspect of observers’ roles. Cohen, Manion and Morrison (2018) support the work of Gill and Johnson as they consider the roles of observers in the zone of being a detached observer or on the other end of the spectrum a participant in the case study. Case study is one aspect which endorses the area investigating to complete a richer inquiry to question fields observed, this is supported by Rowley (2002). 
Consideration to the difference between qualitative and quantitative research, as these methods enable researchers to undertake along with gain information to utilize the findings. Quantitative research being dependent on direct knowledge observed from the setting, this is stated by Khalid, Hilman and Kumar (2012, p. 16-17). This suggests that quantitative research is a way in which researchers are able to investigate and gather information from experience in the setting. This is supported by Gill and Johnson (2002) as they suggest that further to the observation investigating in the setting allows researchers to feel the situation. However, qualitative research looks into research collection with a clear emphasis and expected outcome, this is supported by Queiros, Faria and Almeida (2017). This portrays that quantitative research being invested into the outcome and emphasis on what the researcher anticipates occurring. Taking this approach could possibly lead to the researcher being blind sighted, missing opportunities. Queiros, Faria and Almeida (2017) suggests the difficulties posed to researchers when selecting an effective method best suited to the practice being observed. Similarly Metton and Kendall (1946, quoted in Cohen, Manion and Morrison, 2007, p. 47-48) suggests the possibility to implement both qualitative and quantitative data as the two suggested form invaluable research opportunities. 
Prior to observations for the critical incident, the non-participant observer was decided upon to ensure no influence towards the findings. This outlook of observational method suggests that the observer takes on a distance observation technique to allow the information and opportunities to arise naturally, which is supported by Kumar (2019). This proposes a strength to the observational method of the role of non-participant, due to the opportunities to happen organically and unfold naturally. Suggested by Papatheodorou, Luff and Gill (2013) supports the previous statement on non-participant observer, it considers how this specific method allowing researchers to observe whilst avoidance of manipulating the behaviour and activity in any standpoint. However, Clifford et al (2016) disagrees with the non-participant observer being a distant observer as the piece states that being in practice observing we immediately take a position within the setting involving researchers. Considering this it shows that as researchers there could be a barrier in research in a specific model due to the differentiation between views on non-participant and participant observers. The findings supported the decision to observe as a non-participant as every method has strengths and weaknesses as show from the findings provided.    









Four purposes
The critical incident will be considered in this aspect of writing more in depth and detailed version in comparison to the brief introduction to it previously. The critical incident was focused on circle time, where the children and teachers engaged in conversation surround their emotions, how they were feeling and discussed with their peers.  A sole focus was emphasised on the recognition of their own emotions and considering others, discussion formed around well-being. This was all done in an age appropriate way as the children engaged in songs about how they felt in Welsh and English, engaging in conversation with their talking partners and sharing with the whole class afterwards. The focus of well-being and emotions was incorporated throughout the day as activities followed similar themes. Using the interactive white board images were shown on it of Trolls due to that being their theme, photographs of some smiling and frowning were shown to the children. Questions were asked to prompt the thoughts of the class and understand how and why we think they are feeling or portraying a certain emotion. The children had the opportunity to imitate how they would perceive the emotion to look to others and this was praised by the teachers in the class. This is a less in depth and detailed version compared to the more detailed explanation which can be found in the appendices. 
As suggested by Tripp (1993) a critical incident is not necessarily a major event and is an instance that arises in an everyday situation that the observer perceives to be critical due to the motives or influences we have. Considering this, a critical incident could be any occurrence that takes place in a setting, it is just what the observer identifies as a scenario to observe and research into. Within the new curriculum for Wales which will be enforced in schools across Wales from September 2022 as stated by Welsh Government (2020), there is four purposes. Welsh Government (2020) outlines the four purposes provided which are in place to assist children and young people coming into schools to align with the curriculum, its aim is to allowing learners to become ambitious, capable learners, enterprising, creative contributors, ethical, informed citizens and healthy confident individuals. Macblain (2018) is one example of supporting theories aligning with the four purposes as stated within John Dewey, he suggests that children in education provides them with opportunities to become operative individuals of their society and community in which they live in. Welsh Government (2020) suggests that as professional practitioners there should be a focus on these four purposes and the integration of these with the curriculum, considerations to the learners and including the pupils voice as the participation from the children needs to be an integral part of the creation of the unique curriculum to the schools. Donaldson (2015) within the Successful Futures considers the four purposes from the new curriculum for Wales and states that the future choices surrounding education and the teaching that takes place in Wales should be piloted by the four purposes. Donaldson (2015) suggests that cross-curricular aspects of teaching should be the responsibility of teachers and professionals within literacy, numeracy, and digital competency. This aligns with the four purposes as there may be a sole focus on one of the purposes however, they all interconnect and support each other. By showing an understanding of them we are able to support and scaffold children’s learning to meet every purpose stated in the new curriculum for Wales. 















Literature Review
Research has been conducted leading onto considerations into the importance of acknowledging children and young people’s emotions and discussing their well-being. Howard et al (2017) states that professional practitioners should fostering and embedding the importance of discussion of emotions, health and well-being should be incorporated into the whole-school approach to build a resilience with the pupils. The United Nations Convention on the Rights of the Child (1989) article 24 supports the statement above as it outlines the rights in which children have to access an education system, surrounded by health and well-being to support the children to develop. This evidence supports the view of providing children and young people with high-quality education, to assist them in furthering their understanding on the importance of implementing well-being into education along with discussion around emotions. Banerjee et al (2016) suggests that although in schools there is an appreciation towards emotional health and well-being, education is focused around accomplishing goals that support the educational aspect such as exams. This contradicts the previous suggestions as it provokes discussion towards a higher emphasis on results in comparison to the pupil’s well-being and health. The Good Childhood Report (2020) states that in comparison to previous years children are most unhappy within their educational setting, this could be due to the restriction due to lockdown and lack of interactions. Considering this, due to the current Covid-19 situation and today’s climate having a major effect on children and young people’s well-being and health. Hascher (2010) considers the relationship between learning and emotions and states that although the two factors mentioned are mutually dependent, the influence that emotion and well-being, has an effect on the learning that takes place for children. This considers the relationship between learning, mental health, and well-being although they are all separate. There clearly holds impact on how the children and young people develop and sustain knowledge. Macblain (2018) considers Te Whariki’s theory which supports the aspect of having well-being and ensuring children are happy throughout their time in a setting, this influences the children’s sense of belonging placing these areas in the forefront of children’s learning and development. Engaging with this view it enables the understanding of the influence of incorporating well-being in the learning, it will allow the engagement through developmental stages. Linking with this Macblain (2018) considers Sigmund Freud’s theory as its focus is based around professional practitioners supporting the children in understanding their emotions they are overwhelmed with, empathising, and approaching the situations sensitively. This suggests the importance surrounding the relationships we build with children and young people in practice, ensuring positive aspects are taken from situations and they feel comfortable with understanding how they are feeling, later on how to deal with them. Mayer, Roberts and Barsade (2008) states that emotional intelligence is the ability to rationalise the emotions felt and how to use these to develop upon knowledge surrounding emotions. This suggests that by having emotional intelligence it enables individuals to gain a greater understanding of the emotions which can then influence how we understand and perceive these, supporting the ways in which we react to them when we are imposed with different emotions and feelings. National Assembly for Wales (2018) states that learning locations such as schools are crucial in supporting and fostering emotional well-being and promoting good mental health. This fosters the view that as teachers and other professional practitioners that will be encountering children and young people within educational practice, it is within their roles to support the previous statement and in order to do this effectively it would possibly be a whole school approach to benefit the majority. Welsh Assembly Government (2010) suggests from the document that well-being is a fundamental factor in education practice as stated in the School Effectiveness Framework. Considering this statement, suggests that the emphasis on promoting emotional well-being and positive mental health is important as guidance is being implemented to support staff within practice to support these aspects, ensuring that professional practitioners are equipped with the knowledge and understanding to guide and support the children and young people in their care. All of the above aspects support the aspect of promoting emotional well-being and a positive mental health, the statements and views used all align in suggesting the importance of these factors in the development and further learning for children and young people in educational practice and settings. There is a field of information and guidance surrounding this area, supporting the provision to provide the strategies to better the service provided. 
Holistic development in alignment with emotional well-being and positive mental health. Holistic development as stated by O’Flaherty and McCormack (2019) that holistic development is the integration of aspects of development such as the social, emotion and cognitive aspects which enable progress for children in other areas of development, they support experiences for children to develop holistically. Although this research article was based around children of secondary school age, this statement resonates with children through from starting education up to leaving the education system. This is supported by Bornstein et al (2003) which suggests that by implementing additional holistic development can have a positive impact on the way children make progress in developmental areas as well as social, emotional and well-being. This considers the impact implementing a wider approach to development and learning which can cover cross-curricular features to benefit the children and young people. Macblain (2018) informs the reader on Nel Nodding’s theory which investigates the way it is implemented in practice, it considers the importance as professional practitioners to know their pupils within the practice to a high level in order to have a greater understanding on their individual holistic needs. Leading on from this, as professional practitioners it should inform practice encouraging relationships between teachers and pupils to support them in their development from a holistic approach. Weinstein, Sumeracki and Caviglioli (2019) supports this aspect of building relationships with students as it suggests creating interaction between professional practitioners and the children in the practice. Suggesting a key emphasis on building up these relationships in practice to enable interactions to further the developmental stages already encountered. Considering the outlook on holistic development it enables the children and young people to develop upon some of the four purposes included in the new curriculum. Welsh Government (2020) has developed a curriculum which incorporates the four purposes, and these four purposes should be considered the launching of the new curriculum. Welsh Government (2020) states one of the four purposes being supporting the children and young people in becoming ethical, informed citizens. Focusing on this particular purpose, the children can advance and move on to become ethical, informed members of their community and society that surrounds them in their educational setting and home lives. The aim of this will be to support the children in becoming and reaching each of the four purposes, to promote lifelong learning, key factors within would be respecting the needs of the members of the community they are involved with and understanding how their actions and choices can affect others. Macblain (2018) looks into the John Dewey approach and theory which focus’ on how educational settings should be considered as preparation for the children in becoming valued members of the community. This links to the four purposes involved in the new curriculum, which is going to be implemented in schools throughout Wales from September 2022. Donaldson (2015) focuses on the impact this new curriculum could potentially have on the teachers and professionals, students and parents/guardians, which stems from teachers need for improvements in training and courses to the children gaining a higher quality of stimulating experiences to assist in them succeeding. Further links to these themes would be Bronfenbrenner’s ecological systems theory. Considerations have been made of this theory by Macblain (2018) as it states how the environment has a role in playing in the quality of their own experiences and that as the child begins to develop different areas the environments in which they engage with become more intricate. Bronfenbrenner (1979) supports this as considers the model being split into different parts being the microsystem as the instant individuals encountered such as the family and local communities, the impact in which the community plays in a child’s development influences the way the children interact with other individuals and how they react to certain scenarios. Bringing in these theories to support areas of holistic development surrounding the community and the impact these areas have on children’s development, suggests that where the child is brought up as in the community and society that surrounds them can have a impact on how the children react and perceive some scenarios that are encountered. 
These two areas researched into have an indirect impact on how the child’s well-being and mental health when accessing their education and development. Children need to be supported by professional practitioners and their immediate environments such as the immediate family in order to gain the most out of the experiences and opportunities they engage with. 








Reflection, evaluation, and next steps
Reflection upon the critical incident discussed throughout based around well-being and the emotions of children in practice, should be considered to enable evaluation and next step implementation for the benefit of the children and teachers. The reflective model that will be used in this instant is Brookfield’s lenses of reflection. Brookfield (2017) suggests that the four lenses are focused on different perspectives such as our own perspectives, the pupils, other teachers in the setting and the theoretical perspectives. The perspective I will be focusing on from this particular reflective model from own perspective in order to better practice for further experiences. Brookfield (2017) considers his own education and how this impacted the way in which he taught his class, for example he considers how he was not successful in test conditions therefore with the students taught by himself there was more of a diverse aspect in how the children were assessed. Considering this, reflecting upon the critical incident observed the learning that took place through the observation day enabled a high level of well-being and emotional interaction to take place in order to further the children’s knowledge and understanding surrounding their emotions and how they feel as well as their peers. 
Opportunities were provided for the children to ask and communicate between peers and teachers on how they were feeling and why. Pupils were encouraged to engage with each other to begin with, such as their thinking partners and then to collaborate as a whole class in discussion including the teacher and other practitioners in the class. The theme of emotions and well-being was implemented throughout the day’s activities and lessons which enabled the children to gain a greater understanding on how to identify emotions and think critically about how and why we think an individual is happy for example. The teacher ensured that there was stimulating conversations during the activity of recognising the different emotions, posing questions to develop upon answers given by the children and to develop their thinking and problem solving further. The use of different teaching methods were included, allowing the children to take a leading role in their own learning when considering their own thoughts and feeling on how the troll was feeling at that particular moment. The pupils were able to clearly identify the emotions portrayed and analyse why this emotion was relevant to the scene. There was continuous amounts of effective communication between pupils and the staff in the classroom, understanding surrounding the tasks throughout the day was clear and concise and the children understood why they were doing each particular activity as it continuously linked through the day. 
Considering future practice and implementing these particular activities within next steps, due to the positive outlook and effective approach to supporting the children’s development and knowledge surrounding the aspect of well-being and emotions, I would consider implementing the activities to a similar manner. However the integration of other resources could be brought in to support children with their own individual thinking methods such as using white boards and pens. The children could work in isolation to begin with and draw out a smile or sad face in relation to how they feel the individual is feeling, due to their age they may not be able to spell out certain words therefore, by using white boards to draw the sad face on or happy face it is encouraging individual work which is age appropriate. Another aspect to consider for next steps could be allowing children to discuss their thoughts and feelings in a deeper manner, allowing for further discussion. Furthermore, there could be the introduction of a ‘smile jar’ into the classroom. This focussing on at the beginning of the theme or term children suggesting ideas and things that make them happy or smile. These could be added to the ‘smile jar’ and then whenever a child is feeling sad or upset they can go to the jar and take out a note and ask the teachers to read what is says, this could be a quote or even an activity suggestion to brighten the children’s day. This thought links back to Hascher (2010) which states how emotions can impact the children and young people’s development and learning. 









Conclusion
To conclude, the critical incident observed informed key aspects of practice in enforcing well-being and the importance of emotions on children’s learning and development through education. This led onto further reading which prompted key findings such as role of teachers and other practitioners in providing experiences and opportunities for children to understand their own feelings and others around them. Leading on from this research was found from crucial theorists into how they considered children to learn about their own emotions and how to facilitate this in practice. Donaldson (2015) research considers how the curriculum for Wales 2022 could impact upon schools, with all the changes that will be brought in on the children and the staff. 
Main findings and points of learning would be the impact of teachers to implement current research and keep up to date with findings to inform their practice for the benefit of the children in the practice. Considering the different areas that can be focused on within provisions to lead and provide opportunities to impact on the knowledge and understanding children have surrounding their own well-being and health, along with their peers. Empathising with peers and others has to come from experience and understanding their own emotions to sympathise and act accordingly with others. 
Welsh Government (2017) sets outs the Professional Standards which outline the pedagogies and standards in which as teachers should be aligned with. Welsh Government (2017) outlines the five standards being pedagogy, leadership, professional learning, innovation, and collaboration. Considering these 5 standards as teachers we need to understand and make sure our awareness of them is to a high standard as this will support effective practice for teachers and pupils. This can be achieved by doing research or applying for courses to better the provision and knowledge surrounding a particular area. 




Appendices
Critical Incident Identification Record (1).

	Details relevant to the research context.

· Date/time
· Age/stage of group
· People involved
· Contextual information from field notes
	
· 30/09/20 @ 9:45am 
· Children were between the ages of 3 and 4 years old
· Within an Early Years class
· Mixed ability group – whole class involvement 
· Children engaged in activities during circle time to do with feelings and emotions for example they participated in songs and communicated with their teaching/thinking partners to find out how they were feeling. This topic then led onto further activities during the day.




	What happened?

A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	During circle time the children engaged in a song about how you are feeling which they sang and signed to in Welsh and English. After their song, the teacher went around and discussed how she was feeling that morning, the teacher then went onto encouraged the children to turn to their thinking/teaching partners they were sitting next to each other and discuss how they were feeling. Around the classroom there was prompts and displays the children could look at and think about when talking to their partners, the children all seemed engaged and comfortable to share with one another how they were feeling and used the displays to show what face they were feeling, making clear links to understanding that when someone is smiling they are happy and when they are frowning they could be upset. The children all had an opportunity to communicate with their partner and the teacher went and encouraged and facilitated the conversations through questioning, e.g. the teacher went over to one pair and asked them how they were feeling? What has made then feel this way during the morning? And what had impacted their emotions and feelings? Considering this the children were able to think back and reflect on why they are feeling the way they are today, for example if the child in the pairing they could reflect on what happened during the morning to make them feel this way and talk about their emotions and feelings. All children were praised for their contributions with their thinking/teaching partner and they all gave themselves a big cheer and round of applause. Following circle time and this activity discussing feelings and emotions the teacher had linked the activities to the previous circle time topic (emotions and feelings). The teacher started up the interactive white board and displayed different familiar characters showing a certain emotion through facial expressions and the children were asked to think about how they may be feeling and what emotion they are displaying. They were then asked to discuss with their thinking partner and the teacher then asked the children if they could shout out how the character may be feeling, the teacher then prompted forward and critical thinking from the children after their contributions and ask them questions to develop their thinking and problem solving skills. The questions being “How do you know they are happy?”, “What are they doing that makes you think this?”. To end the activity the children were asked to imitate the emotion through facial expressions to get to grips with different emotions and how they can be identified. The children were all praised after the lesson and then the teacher spoke about the Lego challenge which ranges from the red Lego block being the least difficult, to the yellow block and then the green Lego block being the most difficult and challenging task. They all linked to the activity from the session and the children were able to pick a challenge themselves and attempt it moving up the challenges if successful, challenging themselves whilst informing the teaching on the children’s knowledge prior to the activity and the attained information. 
Thoughts on pedagogy linking to this incident would be key aspects linking to the constructivist theory as it considers learners constructing their own learning and the learner searching for meaning in their learning and topic. However this critical incident does not interlink with the views of Piaget categorising cognitive development into age group as the children were all engaged and involved as a whole class approach regardless of their ability and not all of the children were at the same stage. The main theory this incident links with however is the humanistic approach as it puts the child/children central considering meeting the emotional needs of all learners. John Holt his key focus and theory considered the impact the education system could have on the individuals and looks into the effect it has on the child/children’s minds and emotions. Following on from this, it considers the emotional factors along with personal growth and development to be of the highest principles we as practitioners need to consider when working with young children, as professional practitioners we are there to meet the needs of the children. 



Observation/field notes (1).

	Date and time, year group:

30/09/20 – Early Years class @ 9:45am


	Lesson details: 
Context and focus – AoLE/subject – is it near start or end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information?

· Circle time incorporated with lesson/activity to follow
· Start of unit – completed indoors
· Mixed ability range used throughout
             
            Turning to their talking partners to check how they are feeling.



	Classroom culture:
What is the classroom ‘vibe’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?

· Children were happy and relaxed in the classroom 
· Engagement – children were enthusiastic about beginning the activity and excited



	Objectives:
What happens in the environment that communicates the purpose of the experiences? What can be observed regarding the way lesson activities relate to these purposes? 

· Song sang in Welsh and English about how you are feeling today
· Within environment prompts and physical and visual cues to engage children in thinking about how they feel (well-being)
· Staff encourage and facilitate the children to do so



	Direction:
What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well?

· Incorporated through day – in activities e.g. trolls activity children shown pictures of trolls and based on what they are doing (smiling) think about how they might feel
· Teachers go through all aspects of task and why we are doing them
· Praise from the teacher when the children engaged and joined in

	Access and challenge:
What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Explanations on what is going to be done made clear with instructions and using simple terms
· Lego challenge incorporated into every activity to finish off the topic – children choose what level they want to do ranging from red to green (green being the most difficult) 



	Assessment:
Can anything be observed about how student’s existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience? 

· Children were able to contribute and gain praise or encouragement from teachers
· Children were conscious of asking their peers and thinking partners how they were feeling



	Specifics/Critical Incidents:
Are there moments which cause you to consider aspects of practice when you come across them in future teaching?

· Teacher prompted forward thinking and critical thinking by asking questions such as how do you know they are happy? What are they doing that makes you think this?
· Enthusiasm throughout activity engaging children in the process





Critical Incident Identification Record (2). 

	Details relevant to the research context.

· Date/time
· Age/stage of group
· People involved
· Contextual information from field notes
	
· 30/09/20 @ 10:15am 
· Children were between ages of 3 and 4 years old 
· Within the Early Years class
· Mixed ability group – whole class involvement 
· Child B was becoming increasingly distracted and disengaged during a phonics activity, was brought back through interventions in place such as giving child B roles and responsibilities to feel involved and important during the sessions. 



	What happened?

A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Child B within an aspect of the phonics lesson and activities set out became increasingly distracted and disengaged whilst focussing on other aspects of the classroom and fiddling with his shoes. It increased as child B decided to lay down on the floor and nudge other children in close proximity to the child. Child B was losing concentration in the activity and the teacher came up with interventions and aspects to include and gain the child’s attention back to focusing on the phonics. The teacher had set out roles and responsibilities for the children and specifically set out certain roles and responsibilities which were interactive roles to reengage Child B. One example was that the Child B had the job of helping get all of the necessary resources from the shelves for the other children to interact with phonics in a fun and engaging way. Instantly Child B seemed invested in the learning and task with responsibility taking a leading role in the learning process. The effectiveness of this was noticed by the teacher and the ideas of roles and responsibilities to engage and prevent Child B losing interest was taken onto other aspects of learning during the day. The collection of weather markings and days of the week folders to carry out certain aspects of the day seemed to engage the child and spark the interest of Child B gaining a more responsive angle to learning and involvement. This provided the child with the need to stay engaged in order to recognise the prompts and directions from the teacher to go ahead and follow the child’s roles and responsibilities. This enabled the teacher to have Child B attention for the majority of the lesson and activity, whereas prior to these interventions being put in place the attention and engagement would not have lastly particularly long before becoming distracted. The teacher also used visual cards that were A4 size and also smaller versions, this was to show Child B either when the behaviour was becoming distracting for others where a hands up visual card would be shown to enable the child to understand the importance of stopping and considering the behaviour, along with the impact it could be having on other children’s learning in the class.
Thoughts on pedagogy that links to this critical incident would be behaviourist theory as it considers the teacher providing responsibilities for the learning e.g. engaging Child B by giving roles and responsibilities to engage them in learning. This links in with Skinner considering their theories with learners and children learning from rewards and motivation, this links to the incentives to engage with the lessons.



Observation/field notes (2). 
 
	Date and time, year group:

30/09/20 – Early Years class @ 10:15am


	Lesson details: 
Context and focus – AoLE/subject – is it near start or end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information?

· Phonics 
· Start of unit – completed indoors
· Participation as a whole class

            Child B becoming distracted and disengaged



	Classroom culture:
What is the classroom ‘vibe’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?

· Children had a warmup for phonics by doing ‘finger gym’ – to engage them, the children are aware of routine and know after this activity they focus on an activity 
· Child B was becoming slowly distracted and disengaged 



	Objectives:
What happens in the environment that communicates the purpose of the experiences? What can be observed regarding the way lesson activities relate to these purposes? 

· Phonics are practiced using repetition going through the whole alphabet 
· Visual cues up on the board to refer back too



	Direction:
What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well?

· Objectives are clear and concise for the children
· Teacher ensures praise and encouragement is given to the children for engagement with activities
· Provided Child B with responsibilities to ensure and promote engagement e.g. Child B knows the responsibilities and when the visual cue is seen that they have a role to play in the learning 
· Interventions in place to manage Child B and the aspects of engaging during lessons/activities



	Access and challenge:
What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Interventions in place to manage behaviour/engagement 
· Clear expectations
· Lego challenge – children choose what level they want to do ranging from red to green (green being most difficult)



	Assessment:
Can anything be observed about how student’s existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience? 

· Having roles and responsibilities – children are aware of what is expected of them
· Child B was conscious of the visual prompts which enables them to get up and take their role and responsibilities



	Specifics/Critical Incidents:
Are there moments which cause you to consider aspects of practice when you come across them in future teaching?

· Giving children roles and responsibilities gives them a sense of belonging and importance within the classroom and their learning
· Visual prompts – advantages to these when implementing routines





Critical Incident Identification Record (3). 
 
	Details relevant to the research context.

· Date/time
· Age/stage of group
· People involved
· Contextual information from field notes
	
· 30/09/20 @ 10:55am 
· Children were between the ages of 3 and 4 years old 
· Within the Early Years class
· Mixed ability group – small group activity (3 children)
· Tuff tray activity practicing phonics writing the letters in glitter while saying and rehearsing the phonic sounds enabling the children to have independent learning.



	What happened?

A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	A phonics sessions completed as the whole class going through the sounds of the phonics through repetition and actions to reinforce them with the children, this was done as a whole class with mixed ability so the children were not split into recognisable groups depending on ability. The children then had the opportunity to go off and do some independent learning, there were a number of different activities around the classroom for the children to choose from. A small group from the class were drawn to the tuff tray filled with glitter and immediately headed over to that station. At the station there was an activity form which was stuck to the side of the tuff tray which shows the children how the activity should go and look like so the children can articulate the meaning behind it for themselves, playing an active part in their own learning by identifying what needs to be done and critically thinking along with problem solving to work out how to do the activity. In the tuff tray of glitter there were letter prompt cards scattered around for the children to refer to and look back on when trying to draw them out themselves in the glitter. Each child identified the letter doing the sound that went along with it for the phonic, then going onto drawing the letter in the glitter with their fingers continuously singing the song and phonic that went with the particular letter they had found within the tuff tray. During the activity, the children all had the opportunity of practicing their print skills using their fine motor skills, whilst engaging in conversation that surrounded the activity. The children were asking their peers questions such as “what letter have you found?” and “what phonic sound is that?”. The children were able to gain knowledge and understanding from their peers. Once the session for independent learning had come to an end the teacher asked all of the children to complete what they were doing and re-join her in the area of the classroom they come together in to share and have a whole class approach to learning. The teacher explained to the children that they would be going over and completing the Lego challenge, this is where the children have challenges relating to the topic or subject they were covering and ranges from the least difficult being the red Lego block, to yellow and then to green being the most difficult challenge. The children had a choice which challenge they attempt and if they achieve and complete the challenge they have the option to further their learning further and complete the other more difficult challenges to build up their toward to the highest point, in order to gain the most effective way for the teacher to gain an insight into the knowledge retained from the lessons and activities that were engaged with. 
Thoughts on the pedagogy this critical incident links too would be surrounding the humanistic theory approach as it considers the personal growth and the child’s development to be central and of the highest importance within education and the classroom environment. This links with the theories from John Holt who looks at and states how the learner should be central to all aspects of learning and their development. The school should ensure as they have a duty of care to the children to meet all of the children’s needs to the highest of their ability and strive to do better for the children providing rich experiences.



Observation/field notes (3).
 
	Date and time, year group:

30/09/20 – Early Years class @ 10:55am


	Lesson details: 
Context and focus – AoLE/subject – is it near start or end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information?

· Independent learning
· Start of unit – completed indoors
· Small group activity based on mixed ability groups 

            Tuff tray activity practicing phonics writing in glitter



	Classroom culture:
What is the classroom ‘vibe’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?

· Children were keen to go and choose an activity for their independent learning 
· Calm and relaxed environment 
· Children’s attitude and behaviours towards learning are positive 



	Objectives:
What happens in the environment that communicates the purpose of the experiences? What can be observed regarding the way lesson activities relate to these purposes? 

· Children to develop fine motor skills 
· Link phonic sounds to the alphabet card and drawing the letter in the glitter
· Making links between recognising the sounds and making the links to seeing them



	Direction:
What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well?

· Instructions on using the resources to further their learning 
· Options for the children to choose from
· Prompts all around classroom to remind them of their phonics
· Encouragement from peers to complete the task

	Access and challenge:
What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Lego challenge – enables children to understand what they have to do to achieve well – completed to gain knowledge on the children’s current knowledge through red, yellow, and green Lego blocks
· Levels of challenge set out from most difficult to least difficult and children can choose the level desired



	Assessment:
Can anything be observed about how student’s existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience? 

· Before heading off to their chosen activity teacher goes through and ask children to participate in phonics so the current knowledge is identified 
· Children come together at the end to share what they have done and learnt



	Specifics/Critical Incidents:
Are there moments which cause you to consider aspects of practice when you come across them in future teaching?

· Giving children the opportunity to take a leading role in their learning providing rich opportunity for them
· Encouragement given from a distance to encourage the children to keep up the good work







Critical Incident Identification Record (4). 
 
	Details relevant to the research context.

· Date/time
· Age/stage of group
· People involved
· Contextual information from field notes
	
· 30/09/20 @ 12:50pm
· Children were between the ages of 3 and 4 years old 
· Within the Early Years class
· Mixed ability group – task completed as a class
· Numeracy lesson using rocket numbers activity, the children were all participating in shouting out the numbers to 10 and one child did it independently.

	What happened?

A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	During a numeracy lesson the teacher brought in the aspect that the children were clearly familiar with being the use of rocket numbers as an activity to gain the engagement and interaction of the whole class. The children were all asked if they would like to do the rocket numbers as a class and to shout them out so the rocket could take off after they had counted up to ten and then back down from ten to zero, in order for the rocket to blast off into space. The teacher prepped the children and asked them if they were ready, the children all replied excitedly that they were ready, so the activity began. The children all began to count up to ten and then back down from ten to zero, the teacher often giving looks of approval, smiling and thumbs up to praise the children as they went along. The teacher also joined in and was enthusiastic about the activity which engaged the children more. Once they had all counted down and the rocket had taken off into space, Child X stated that they had caught the rocket and it had not gone up into space yet. The teacher used this and grabbed the opportunity whilst asking Child X if they would like to do the rocket numbers up to ten and back down by themselves. Child X was excited and wanted to challenge themselves, with encouragement from the peers the child began to count up. The teacher used the pointing finger to point to the numbers as the child went up the number caterpillar and back down in order to support Child X learning throughout. Counting down afterwards Child X completed the challenge they accepted and achieved the end goal, and the rocket numbers took off into space. Child X was beaming with pride after gaining praise and a round of applause from peers and the teachers within the classroom. By doing this the child was able to challenge the learning and using prompts from around the classroom such as the number caterpillar along the interaction white board. Using this and the attained knowledge and understanding from previous lessons Child X was able to achieve the end goal of the challenge. 
Thoughts on the pedagogical theory this incident links too would be behaviourist theory as this looks at and states that learners and the children in the school learn from motivation and rewards. In the incident discussed the child had the motivation to complete the task and, in the end, got a reward from doing so through praise from teachers and peers in the class. This links to the theories behind Pavlov who consider this method in the child learning from motivations and rewards to engage them in learning and developing. 



Observation/field notes (4).
 
	Date and time, year group:

30/09/20 – Early Years class @ 12:50pm


	Lesson details: 
Context and focus – AoLE/subject – is it near start or end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information?

· Numeracy
· Start of unit – completed indoors
· Mixed ability range, task completed as a class

            Rocket numbers



	Classroom culture:
What is the classroom ‘vibe’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?

· Children were enthusiastic about taking part in the activity 
· Positive atmosphere and attitude towards learning and the activities linked to the topic 



	Objectives:
What happens in the environment that communicates the purpose of the experiences? What can be observed regarding the way lesson activities relate to these purposes? 

· Number lines scattered around classroom e.g. number caterpillar along board for children to refer back too
· Encouragement from teachers to facilitate children’s learning and engagement 
· Repetition to ensure children grasp the topic



	Direction:
What can be observed that helps learners understand what they are engaging in? What in the environment helps them understand how to achieve well?

· Praise from teacher when children engaged and join in through actions and speaking
· Children have a key understanding on the activity and are supported/guided through to further their current knowledge/understanding 

	Access and challenge:
What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Clear instructions to follow and consider during tasks
· Lego challenge – to gain an understand the children’s knowledge prior to the lesson
· Encourage children to choose their level of challenge 



	Assessment:
Can anything be observed about how student’s existing knowledge is used? Can anything be observed regarding the development of knowledge during or after the experience? 

· Praise given throughout and encouragement in giving things a go
· FAIL – meaning first attempt in learning, making sure children know it is okay to make mistakes and consider it as their first attempt



	Specifics/Critical Incidents:
Are there moments which cause you to consider aspects of practice when you come across them in future teaching?

· Engaging children who are enthusiastic in pushing/challenging themselves and providing them with the opportunities to do so
· Enthusiasm throughout lesson – children can sense this and engages them in the learning 
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