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Introduction
As a part of humanistic general education, the course of college Chinese has experienced a long period of development and change within Chinese colleges and universities. Nowadays, this course, which aims to enrich students' spiritual world and enhance their humanistic qualities, has encountered a series of crises represented by students' boredom. The purpose of my small-scale study was to find out students' satisfaction with the materials of the college Chinese course, and then to discover students' expectations of college Chinese education. The difference from previous studies is that this study hopes to bring student perspectives into the textbook development process and to explore the relationship between textbook development ideas and student satisfaction. It is my hope that this small study will provide assistance to faculty in addressing students' boredom.

There are two important reasons why the college Chinese course was chosen as the research direction for this study. One reason is that this course has a very wide audience. The current existing college Chinese course is a language and literature quality development course commonly offered to non-Chinese undergraduates in Chinese universities, and it is a compulsory course explicitly proposed by the state for college students nationwide (State Council, 2016). And the importance of this course is not only reflected in its wide audience, but also because of the indispensable status of language as a subject under China's education system. This is precisely the second reason. The subject of language is a compulsory course from the elementary school level. When students enter higher education, although they are divided into specialties, they still need to complete the basic humanities education and training. This is where the college Chinese program comes in. The content of the course includes the interpretation and appreciation of literary works, the development of writing skills, language knowledge and other aspects. This course focuses on the accumulation of cultural knowledge, the improvement of aesthetic ability and the cultivation of humanistic spirit of college students. The main form of teaching is that the teacher explains the selected texts according to the textbook and guides the students to complete the related reading, thinking and writing exercises.

Further, the choice of textbooks as the object of this study is also necessary. Textbooks play a very important role in Chinese college Chinese programs. Unlike literature or language courses in British universities that do not have fixed textbooks, Chinese college Chinese courses use specific textbooks. Teachers are required to teach within the boundaries given by the textbooks and have relatively little freedom. The choice of textbooks is determined by the college or school that is responsible for teaching. Therefore, the study of textbooks is an integral part of understanding this course.

In addition to this, this study differs from previous studies on curriculum orientation, such as Wang Bugao (2004) and Kong Qingdong (2007), in the choice of research perspectives. The three different subjects of editors, teachers and students provide natural perspectives for the study of textbooks. For college Chinese textbooks, it is a common research pattern to study the textbooks from the perspective of editors and teachers. However, there is a gap to be filled in the study of college Chinese textbooks from the perspective of students. In addition, the relationship between the three groups related to textbooks and the mutual influence of the three groups due to textbooks also need to be studied.

Therefore, my small-scale study will use a mixed research methodology to answer the following three research questions, the first of which is: how satisfied are college students with the college Chinese textbooks they are currently using? This question aims at evaluating the textbooks from the students' perspectives and obtaining the most basic basis for analysis. The second question is: What is the ideal college Chinese textbook for college students? This question builds on the previous question and aims to collect students' opinions and suggestions about the textbook. I will use this "ideal template" to compare with the existing textbooks in order to find out the difference in perception between the students' needs and the textbook writers. This will in turn answer the third question: What are the similarities and differences between students' feedback on textbooks and the mainstream textbook writing philosophy? Based on this study's answers to these three questions, I hope that this study will serve as a good example and provide ideas for more in-depth student perspective research in the future.

A general university in Guangdong Province, China, was chosen as the scope of this study. The object of the study is the college Chinese course textbook currently being used by the students of the university. The textbook was written by Sun Yat-sen University in Guangdong Province and is used by a group of colleges and universities that are more closely related to Sun Yat-sen University. The textbook is a traditional anthology-style textbook, which, according to Liu Qinghua (2023), is the main type of textbook written for college Chinese courses in China. In this small-scale study, one school and one textbook were chosen as the specific research objects to carry out the case study.

A general university in Guangdong Province, China, will be chosen as the scope of this study. The object of the study is the college Chinese course textbook currently being used by the students of the university. The textbook was written by Sun Yat-sen University in Guangdong Province and is used by a group of colleges and universities that are more closely related to Sun Yat-sen University. The textbook is a traditional anthology-style textbook, which, according to Liu Qinghua (2023), is the main type of textbook written for college Chinese courses in China. In this small-scale study, one school and one textbook were chosen as the specific research object to carry out the case study, and I considered the two factors of operability and the typicality of colleges and universities in the choice of colleges and universities, and tried to choose more representative general comprehensive or polytechnic schools as much as possible, so as to enhance the universality and credibility of this study.



Literature review
A review of research on college Chinese teaching materials reveals that issues related to teaching materials are traced back to the issue of curriculum orientation. The objectives of college Chinese programs have changed in stages over the course of time. Therefore, the relationship between the two will be sorted out and analyzed chronologically in the following section. The reasons for choosing to adopt a chronological order to sort out the literature are as follows: first, solving the problems left over from the previous time period is the motivation for scholars to conduct research. The present small-scale study was designed to analyze the pedagogical ideas proposed by the previous scholars from different perspectives in a quantitative manner. Second, following the writing conventions of scholars in the field when conducting research, this paper will also chronologically organize the research history of the field.

Early Twentieth Century - Exploring the Relationship Between Curriculum Orientation and Textbooks

In the 1980s, Chinese education scholars, represented by Liu Keshou (1984) and Qian Chen (1985), began to pay attention to the college Chinese course. A larger-scale discussion began in the late 1990s. Until 2010, many papers with significant impact on the college Chinese program have appeared in this decade or so. While scholars Gan Yang (2006) pushed the discussion of liberal arts education in Chinese education to its peak, scholars represented by Kong Qingdong (2006) and Chen Hong (2007) made a stage-by-stage summary and more in-depth discussion of the college Chinese program. During this period, the curricular orientation of college Chinese was the most frequently discussed issue. Kong Qingdong (2006) pointed out that course orientation and teaching content were the first conceptual issues to be solved. And this view was supported by scholars such as Chen Hong (2007) and Li Ruisan (2007) at that time. At the same time, the above scholars, on the basis of their teaching experience and observation and research, found that the course could no longer meet the needs of the students, and then put forward the call for reform of the course. The development of teaching materials is guided by teaching objectives and program orientation. The academic discussion on the positioning of college Chinese courses is an important clue to the study of college Chinese teaching materials. The test of educational achievements comes from the feedback of students themselves and society. Therefore, in this study, curriculum orientation and student feedback are two important foundations that support the study of teaching materials.

Concerns about the course materials have also continued since the 1980s. The research on the textbook in the 1980s was dominated by the discussion of a specific content of the textbook. Scholars such as Ye Baifeng (1982) and Gu Weile (1982) explained and analyzed the classical selections in the textbooks of their time. In the mid-1980s, scholars such as Seed Mingzhang and Shi Yaxi (1985) conducted an overall study of one of the most classic compilation textbooks of the time.

In the first decade of the new century, due to the rise of college Chinese curriculum reform, scholars also launched an in-depth critique of the textbooks of the time. One of the most representative views is that of scholar Wang Bugao (2004). He pointed out that the textbooks at that time were in a state of stagnation in the first 20 years and disorganization in the last five or six years (Wang Bugao, 2004). And this conclusion was supported and argued by Chen Hong. At that time, more than 100 college Chinese textbooks existed in the market without any relevant organizations to review them, and schools could choose their own textbooks, so much so that the phenomenon of refusing to use high-level textbooks and compiling their own textbooks behind closed doors occurred (Chen Hong, 2007). However, a problem that needs to be noted is that the two authors did not give specific examples of this phenomenon in their articles or use empirical research to investigate it.

Scholar Mei Jian (2007), on the other hand, used empirical research to prove that the overall low satisfaction of students with college Chinese textbooks does exist. This study makes up for the lack of more objective evidence in previous mostly empirical studies. Mei Jian pointed out in his dissertation that students who were interested in ancient literary works only accounted for 36.69% of the students who participated in the survey (Mei Jian, 2007). In contrast, ancient literary works accounted for more than 50% of most of the college Chinese textbook selections at that time (Liu Qinghua, 2023). The percentage of students interested in modern literature works is 64.19% (Mei Jian, 2007). However, most of the modern and contemporary literature works do not exceed 50%, and individual textbooks do not even choose modern literature works* (Liu Qinghua, 2023).

Mei Jian's study was limited by the survey sample, which was not enough to become an evaluation standard, and an effective student feedback system has not been established since then, so the limitation of this study is that it does not represent a wide enough range. However, it can already be used as a supporting evidence for the view that the college Chinese teaching materials were out of touch with the students' needs at that time. Therefore, we can conclude that in this period of time, the positioning of the college Chinese program is unclear, which makes the issue of teaching materials also in a state of confusion. The evaluation system of teaching materials is in a state of obscurity.

The scholars who raised the question tried to solve the problems faced by the textbooks. At that time, two views on the positioning of Chinese courses in colleges and universities appeared in the academic world. The following section will compare the results of a group of researchers led by Wang Bugao (2004) with those of Mei Jian (2007).

Wang Bugao (2004) and Kong Qingdong (2006) proposed that the college Chinese program should supplement the humanistic part of the original instrumental-based curriculum in order to reach a state of balance between the two. This view is supported by scholars such as Chen Hong (2007) and Li Ruisan (2007). However, the shortcoming of the above view is that the scholars have not made a clear demarcation of the boundaries between the instrumental and humanistic aspects of the college Chinese courses. This model puts the hope that the balance between instrumentality and humanism is to be achieved by an all-rounded teacher, who is required to strike a balance between the two naturally in the process of teaching through his or her own learning and teaching experience (Kong Qingdong, 2007). Kong Qingdong (2007) uses Confucius as a model for this model of teaching, which is a retro model of education.

This idealized state of affairs in modern curriculum design encounters the following set of problems. Teachers in a modern curriculum system are in a position to make up for the problems that the curriculum designers failed to deal with through their own abilities, within the boundaries given by the course objectives and syllabus, which is a very difficult challenge for the teachers. This dilemma when it comes to actual teaching brings another limitation to the above argument. The above scholars failed to give specific guidance on the development of teaching objectives and materials in their studies, but only gave vague directions and generalizations. The logical relationship is that the objectives of the curriculum influence the development of teaching materials, and the teaching materials limit the teachers' objectives in the specific teaching practice. Textbooks, as an objective link between curriculum concepts and teaching practices, have failed to receive more specific guidance for their preparation. Although Wang Bugao balanced the proportion of literary and instrumental content in his textbooks as much as possible, hoping to use the textbooks as a tool for solving practical teaching problems, other scholars involved in the development of textbooks have not been able to provide more specific guidance. However, other scholars who participated in the preparation of textbooks did not show such a balance between instrumental and humanistic content in their textbooks. Instead, they still chose to write traditional compilation textbook. This reflects that when scholars are involved in the college Chinese program as textbook writers, some of the traditional educational concepts they subscribe to have a deep influence on the program as a whole. In addition, the disconnect between the course objectives set by the scholars for the course and the textbooks they wrote further reflects the disorganization and confusion in the preparation of the textbooks.

The above issues are comprehensively summarized in Shi Lixin's (2006) thematic study of college Chinese textbooks. He pointed out that at that time, in that environment of encouraging tendencies but no normative guidance, college Chinese course materials were given a certain degree of freedom to be written, and its large student body made the writing of the materials itself carry great economic benefits. These two reasons prompted the college Chinese textbooks to enter a state of disorder and prosperity from the original single. At the same time, he pointed out that although there are many kinds of college Chinese textbooks, they are more or less the same, all of them are in the form of anthology as the main body. (Shi Lixin, 2006). After affirming the significance of such textbooks, Shi Lixin pointed out a series of problems, such as the pursuit of comprehensiveness and richness in the selection of texts in order to adapt to the new era; exceeding the teaching ability of teachers, not taking into account the actual use of the situation, and poorly articulating with the content of secondary school textbooks, teachers could not get the promotion and benefits they should have, and other problems. Unfortunately, after Shi Lixin identified and summarized the problems, there was no relevant follow-up study that gave effective solutions to the problems. In addition, one of the major weaknesses of this study is that the problems it raises are just a repetition of previously identified problems. This indicates that the study of college Chinese teaching materials has entered a bottleneck at this stage.

However, by contrast, Meijian (2007), a scholar who chose the empirical research method, on the other hand, proposed a new direction in the method of problem solving. Through questionnaire surveys and interviews with frontline teachers of college Chinese, MeiJian raised new questions. Since the college Chinese program carries multiple objectives, it should form a complete curriculum system. Can the composite teaching goals of "college Chinese" be realized by combining multiple types of courses (Mei, 2007)? Can students' dissatisfaction with the content of the textbooks be solved by offering multiple courses and using different textbooks? Thus, the shortcomings of the study are thus demonstrated. The authors did not conduct a more in-depth study in this direction, and the causes of the problem and possible solutions were not addressed in this empirical study. This makes the problem remain where it is.

Therefore, when we summarize the research on college Chinese teaching materials from the late 1990s to the present decade, we can conclude that curriculum orientation plays a key role in guiding the teaching materials, and that the main reason for the problem of confusing textbook development is the lack of clear curriculum orientation. The main reason for the confusion in the development of teaching materials is the lack of a clear curriculum orientation. Comparing the teaching materials published at that time and the thoughts of scholars, we can find that the disconnection between the concept of teaching materials development and the materials being developed is also an important problem.

2010-present - Shift to Humanity
In the decade or so from 2010 to the present, humanism has gradually become the most valued trait of college Chinese programs by scholars. The trend of shifting the orientation of the curriculum towards humanism was already reflected in 2006, when Cai Jianping (2006) proposed that humanism should occupy a central position in the college Chinese curriculum. But at the same time, she also emphasized the non-negligible nature of instrumentality. This ambiguous attitude has also been criticized by some scholars in the same period. Peng Shuxiong (2006), after summarizing the positioning of college Chinese courses by many scholars, summarized three tendencies, one of which is the instrumental positioning which focuses on the application, the second is the humanistic positioning which focuses on the cultivation of humanistic qualities and spirituality, and the third is the positioning of humanistic qualities which focuses on the cultivation of humanistic qualities and takes into account the language proficiency with the equal emphasis on humanistic qualities and practicalities. Among these three kinds of orientation, Peng Shuxiong criticizes the instrumental orientation and emphasizes the importance of humanism. Moreover, in the educational circles of his time, where the viewpoints of both instrumentality and humanity were dominant, Peng Shuxiong pointed out clearly that the goal of college Chinese in the historical context at that time could only be to focus on the cultivation of humanistic qualities and the enhancement of language proficiency at the same time. Although this point of view already has a certain direction, the problem that cannot be avoided in this study is that, under the premise that some scholars have already raised the question of whether college Chinese should be transformed from a single course into a curriculum system composed of many courses, Peng still chooses to concentrate the complex teaching objectives in a single course, and fails to analyze this educational system, which has already been in operation in Britain and the U.S. for many years, and compare it with the Chinese college Chinese curriculum. China's college Chinese program. In essence, although there was a tendency to identify a clearer course orientation at this stage, the academic community still failed to solve the problem of the complex and confusing orientation of the college Chinese course.

While the discussion on curriculum orientation did not have a practical impact on the textbooks, the textbooks at this stage were still dominated by the traditional anthology-type textbooks (Liu Q. H., 2023). Although the old anthology-style textbooks are more suitable for a curriculum orientation that favors the humanities, this is a sign of the disconnect between educational thinking and textbook development. Li Qiong's (2009) study focused on the selection of texts for textbooks. In the case of the dominance of anthology textbooks, the kind of articles chosen is an important way of reflecting the tendency of the textbooks. According to Li Qiong, the main problem of college Chinese textbooks lies in the unbalanced proportion of selected texts, with more ancient works chosen. The practicality of the selected texts is not strong and the students' subjectivity is not emphasized. This is consistent with the problems found by Mei Jian in his empirical study. However, one of the weaknesses of this study is that the pursuit of the balance of instrumentality, humanity and aesthetics makes the author's comments on the selection still difficult to be practiced. Moreover, the authors did not point out the limitations of the textbooks themselves and did not compare the textbooks with the non-textbooks. This deprives the authors of an opportunity to explore the balance between the three.

The research from 2010 to the present, on the other hand, presents a more clear and specific direction. In his article, Li Yang (2010) specifically discusses the significance of humanism for college students and why college Chinese is an important carrier for humanism education. Li Yang chooses to avoid talking about instrumentality in contrast to previous studies that pursued a balance between instrumentality and humanism. Not responding positively to the positioning of instrumentality is arguably one of the more important shortcomings of this study. However, from another perspective, this can also be regarded as a statement that emphasizes and affirms the position of humanism. Other scholars who support Li Yang's view are Zhao Lijing. Unlike Li Yang, Zhao Lijing takes a more distinctive stance and argues that "the humanistic dimension is the highest goal of college Chinese education in line with the fundamental task of 'educating people' in higher education institutions" (Zhao Lijing, 2010). In this article, Zhao Lijing criticizes the history of the instrumentalization of college Chinese education from the perspective of "engineering", and conceptually points out that the core of the different aspects of the language curriculum is culture, and argues the significance of humanism for university education from the perspective of liberal arts education. These two concepts are combined to give a new definition of a college Chinese program. Although some scholars think that this tendency is a bit radical, and the college Chinese program should still return to the direction of humanities-tools-aesthetic triad (Jiang Chengyong, Yun Huixia, 2013). However, they still emphasize the essential status of humanism. Therefore this so-called opposition is essentially a complement to the former.

And after that, more scholars also support the positioning of a more homogeneous approach to textbook selection, and the traditional textbook gradually agreed with the curriculum positioning. Guo Navy, Zhang Xudong (2015), and Liu Qinghua (2023) all focused on the proportion of classical literature or traditional culture in college Chinese courses and textbooks, and highlighted the significance of ancient classic literary works in the cultivation of students' humanity. However, it is worth noting that this tendency of textbook selection is contrary to the students' needs as fed back by Mei Jian's empirical study in 2007. Although there is a possibility that previous empirical studies have lost their timeliness, it is also indisputable that no strong empirical studies have followed to fill this gap. Therefore, it is an open question whether this new humanistic orientation has resolved the conflict between student needs and curriculum orientation and textbook content.

For these reasons, this mini-study will build on Jian Mei's (2007) study by focusing on student feedback, which has been neglected before, and fill the gap in empirical research in this area since 2007 to the present. I would like to try to answer the question of what kind of college language textbooks are popular among students. What kind of college language textbooks are given to ideal college language materials in students' minds? Do scholars' research and thinking about college Chinese programs meet the actual needs of students? Further I hope that by analyzing the answers to the above questions, I can generate new inspirations for the orientation of college Chinese education and advance the work of textbook writing.


Methodology and Research Approach
In order to answer the question of what kind of college Chinese textbooks better meet the needs of students, this study will build on Mei Jian's (2007) year study by using empirical research on students' perspectives to fill the gap of empirical research in the current time period. There are two main reasons for this: represented by scholars such as Kong Qingdong (2006) and Li Yang (2010), Chinese scholars' research on college Chinese is dominated by interpretivist studies conducted on the basis of theory and experience. Positivist studies only accounted for a very small part. Moreover, the previous positivist research conducted by Mei Jian (2007) is more than 15 years away from the present day, which is not able to answer the current questions in terms of timeliness. In addition, previous studies exploring college Chinese have often been conducted from the perspectives of scholars and researchers on the objectives of the programs. The other criterion for evaluating college Chinese programs, namely student feedback, has also been less mentioned in previous studies. Therefore, I will argue below the inadequacies of the dominant interpretivist research paradigm, as well as the reasons for and feasibility of choosing a pragmatist-guided mixed research methodology, and explain its significance and what makes it innovative.

The Dilemma of Interpretivism
Represented by the studies of scholars such as Wang Bugao (2004) and Kong Qingdong (2007), past studies have mainly adopted the interpretivist research method, the advantages and problems of which have been analyzed in the literature review. Interpretivist studies have provided an important ideological basis for the reform of college Chinese programs, but it should be noted that the ideas they present have not been verified in teaching practice. This is a problem common to previous studies of this kind. And there are two reasons for this phenomenon. One is that college Chinese programs inherit the educational tradition of ancient China. A very important feature of ancient Chinese education is that it emphasizes the teachers' own quality. The core of teaching lies in the teachers. Whether a course can achieve good teaching results often depends on the teachers' knowledge level and their teaching experience. Taking Kong Qingdong's (2006) emphasis on the cultivation of all-round teachers as an example, scholars tend to pay more attention to whether teachers have sufficient academic training and teaching ability. However, in the actual teaching process, objective quantitative assessment of teachers' teaching effectiveness is difficult. As a result, quantitative research on teachers' teaching level is also difficult to carry out. The second reason is that most of the scholars concerned with college Chinese programs are scholars in the humanities, with a greater proportion of them being literature researchers. The influential scholars mentioned earlier, such as Kong Qingdong, Chen Hong, and Wang Bugao, are mainly engaged in literary research. In such disciplines, empirical research is not a common research method. The characteristics of the discipline make the scholars in the field themselves more adept at arguing points of view than at collecting and analyzing data. This makes the study of college Chinese programs have a significant gap with other disciplines in terms of empirical research.

Pragmatism-guided mixed research method
This study will utilize a pragmatically guided mixed research methodology using a questionnaire as the primary research instrument and interviews as a supplement to student feedback. From there, it will attempt to answer the question of what kind of college language textbooks are needed by college students today. In the following, I will specifically argue the significance of the mixed research method in answering my proposed research question.

In this research, student feedback is the most important part. Ginsburg, J. et al. in Voices from the Classroom : Reflections on Teaching and Learning in Higher Education said:

"Their voices provide a valuable reminder that if our task is to teach the students we have, we have a responsibility to begin by listening to and respecting what they have to say." (Ginsburg, J. et al. 2019, p.1)

Students, as many individuals, have their own unique backgrounds. Their voices are difficult to summarize in a unified way. And the purpose of collecting student feedback is precisely to get their opinions and to see the commonalities and differences in this. There is a well-established system of collecting students' opinions in the form of quantitative assessment. The issue of concern in this study is the voice of students' feedback on the textbook. The different perspectives of the study necessitate a change in the methodology.

In order to obtain student feedback, the research method chosen for this study is quantitative research method and the corresponding research instrument is a questionnaire. Rollett, W. et al. give a model of student feedback. Summarizing the key elements of this model it can be determined that the process begins with students, who perceive teaching and learning through the classroom. These perceptions can be captured through student feedback surveys, often using questionnaires containing items to be scored or open-ended questions (Rollett, W. et al, 2021,p.1-16). Based on the support of this model, it is certain that questionnaires are very suitable research methods for collecting student feedback.

The authors have mentioned in their book that this research method is mainly utilized in Europe and America (Rollett, W. et al, 2021, p.3). However, as part of the modern higher education curriculum system, Chinese college Chinese courses are also worth studying through quantitative analysis. Textbooks are the most suitable part of the curriculum for quantitative research methods. Previous quantitative research on college Chinese teaching materials has mostly focused on analyzing the content. For example, Liu Qinghua (2023) statistically analyzed the contents of college Chinese textbooks that contain excellent traditional Chinese culture, and by comparing the proportion of the research objects in different textbooks, she judged which textbooks better inherited and carried forward the excellent traditional Chinese culture. However, the shortcoming of this study is that the quantitative research method is only used for data statistics in this study. It can be said that this quantitative research is more similar to an extension of the observation method, which concretizes and clarifies the originally vague data through the form of statistics. In addition, the object of this study is not "people", which makes quantitative research a formality in itself. The conclusions reached are similar to those reached by Shi Lixin (2006) and other scholars through experience and observation.

In fact, a better example of the significance of empirical research is the empirical study conducted by Mei Jian (2007) on the college Chinese program as a whole. The study addressed the college Chinese program itself and used questionnaires and interviews to collect data from teachers and students, which led to more valuable results. In his study, Mei Jian (2007) found that students' satisfaction with the textbooks of college Chinese courses was low, which provided an important prerequisite for this study. However, Mei Jian's study still has its weaknesses. First, Mei Jian's study not only focused on the textbooks, but also involved other aspects of the college Chinese program, such as teaching methods. Secondly, in regard to the issue of teaching materials, Mei Jian's research covers a very wide range of issues, and besides the most crucial issue of content, it also involves many other factors. For example, audio, video and other supplementary teaching materials, the printing quality and price of the textbooks, and so on. This makes it impossible to get enough questions on the content of teaching, which is most closely related to the quality of teaching, within the limited space of the questionnaire. As a result, the questions about the content of the teaching materials that this study was able to reflect were only at the more general level of 'which historical stage of the text students preferred'. The questionnaire could not be used to gain insight into the deeper reasons why students felt dissatisfied with the college Chinese textbooks. Thirdly, the content of the interviews did not complement the questionnaire survey effectively. The interviews in this study were conducted with teachers of college Chinese courses, which made the teachers' views somewhat contingent and subjective and lacked more data support. However, this study is still of great significance to the study of college Chinese programs and provides a direction for this study to fill in the gaps.

In contrast, scholars in disciplines other than college Chinese programs have made greater use of quantitative research to address problems encountered in curriculum development. For example, studies on textbook satisfaction have made extensive use of quantitative research. Qi Ying, Zhou Junhua, and Zhao Juan (2016) used a questionnaire to study student satisfaction with college English textbooks. Dang Weiqiang, Lv Yiping, and Yang Kecheng (2015) used the same approach to study student satisfaction with school-owned textbooks. A similar study was conducted by Zhao Huijun, Zhou Ajian, and Wu Qing (2014) on pharmaceutical textbooks. This type of research has received relatively good feedback in practice. However, such satisfaction surveys also have certain limitations. Common textbook satisfaction surveys will involve all aspects of the textbook, and generally have relatively fixed segments. For example, textbook design, textbook content, textbook price, textbook paper quality and so on. As mentioned above, the price of textbooks, printing quality and other issues are not closely related to teaching effectiveness. This relatively fixed questionnaire template does not directly address teaching effectiveness. Therefore, the data obtained from this kind of textbook satisfaction survey can be used to analyze the content of the textbook and give guidance to the direction of writing is very limited. In addition, these questionnaires are mostly written by the editors of the textbooks, and some of the questions are asked from the editors' point of view when the questionnaires are written. For example, do you think the structure of the textbook is reasonable? The students answering the questionnaire may not be able to answer such questions due to the lack of concrete feelings. This also affects the effectiveness of the questionnaire.

Research Methodology and Research Tools
On the basis of the above analysis of the research methods of existing studies, this study will address the research questions and improve the research methods accordingly. Through the analysis of past research on college Chinese courses, it can be seen that qualitative research methods were commonly used in the past. However, the nature of college Chinese programs itself makes both purely qualitative and quantitative research unable to fully meet the needs of the study. Therefore, a pragmatic research paradigm is exactly what can fulfill the needs of this study. Adopting a combination of empiricism and positivism can better enable a more in-depth study of college Chinese programs from a new perspective. The specific reasons are as follows. First of all, when the researcher's object of study is concrete from the abstract course content itself to the student group, purely theoretical analysis lacks sufficient objectivity. And, the predecessors have already done a lot of work in this area and have clear directions and conclusions. Secondly, purely quantitative research can only present the phenomenon, but cannot probe deeply into the reasons for the phenomenon's appearance. This is especially important when the phenomenon itself appears in people. Understanding the possible reasons behind group phenomena by means of qualitative research can lead to more objective results. The mixed research method used in the pragmatic research paradigm is a form of combining quantitative and qualitative research. In this study, questionnaires will be used as a tool for quantitative research and interviews will be used as a tool for qualitative research to explore the research questions in depth.

The major difference between the preparation of the questionnaire in this study and previous studies using questionnaires on textbooks in other disciplines is that this study focused on the content of the textbooks, eliminated questions about other aspects of the textbooks, and used all the questions in the questionnaire to ask questions about the content of the textbooks. Another problem faced by previous questionnaires is the lack of a clear direction for asking questions about the content. For example, in Mei Jian's (2007) study, the questions about content only dealt with the historical period and genre of the textbook selections, and there was no clear division between the two, and the results of the two questions were presented side by side when presenting the data. This makes the study stay on the surface, unable to go deep into the specific details, so the conclusions drawn from the study are difficult to give practical guidance for the preparation of textbooks. In order to better solve the research problem, this study will combine the qualitative research of previous scholars on college language with the idea of writing teaching materials tended by the current education academy as a clue to the problem of writing. Based on the research on textbooks conducted by Qi Ying, Zhou Junhua, Zhao Juan (2016) Dang Weiqiang, Lv Yiping, Yang Kezheng (2015) and others using questionnaires, this study will center on students' specific opinions on the content of textbooks. However, since the samples of the questionnaires used by the above research cases are not given, this study will be based on the questions about the content of the textbook covered in the quantitative study by Mei Jian (2007) as a basis for designing a questionnaire based on the structure of the textbook under study itself.

In terms of question design, this study will categorize the contents of the textbooks and design questions from the dimensions of "satisfaction" and "interest" from the students' point of view. Based on the fact that the textbook currently used by the respondents is an anthology textbook, and the characteristic of an anthology textbook is that the editor uses time and space as the basis for categorization, for example, in ancient Chinese literature, the most representative works in a specific time and space are selected as the object of study. Therefore, the reason I chose the above two perspectives to measure students' attitudes is that the editors accomplished two levels of screening in the process of writing the textbooks. The first is to determine the time and space to which the selected works belong, for example, the textbook has a category of selected works belonging to "Ancient Chinese Literature". The second is the selection of specific articles of the current time and space group of works. It is this process of subjective selection that makes it easier for different perspectives and feelings to emerge. Students may wish to see other works in this group. Therefore, the question "Level of Interest" is used to collect students' attitudes towards a particular time-space cluster, and "Satisfaction" represents students' attitudes towards the current selection of texts in the textbook. The coordinate system shows that when both "interest level" and "satisfaction level" are high, the students are satisfied with the specific content chosen for the textbook, and the editor agrees with the students' ideas. When "interest" is high and "satisfaction" is low, it means that there is a difference between the editor's and the students' viewpoints in the second level of screening. When both are low, it means that there is a difference between the editor's and the student's viewpoints at the first level of screening. When "Satisfaction" is high and "Interest" is low, it means that there are reasons other than interest that affect students' evaluation of the textbook. Due to the size and nature of the questionnaire, additional research is needed in this case.

In addition to the design of the research instrument, this study will also pay more attention to the representativeness of the selected students in the selection of survey respondents. China itself has a large undergraduate student population. There is also a large gap in the levels of universities. However, college Chinese courses are universal compulsory courses proposed at the national level. Therefore, a large and broad audience is another problem faced by college Chinese programs. In past studies, scholars have realized that the design of the curriculum should be suitable for different types of university students. However, the limitation of the nature of the study has made this aspect remain only at the conceptual level. The most common categorization for student groups is to distinguish between ordinary full-time undergraduates and students of higher vocational and technical schools. Scholar Wang Ying (2020) took higher vocational students as the research object in her study, specifically exploring how the college Chinese program should be developed in higher vocational colleges and universities. Unfortunately, however, the study did not choose quantitative research as the main research method and still summarized mainly teaching experiences. Most of the studies are focused on ordinary full-time college students, but most of the past studies did not mention the difference between the receptive abilities of students in different levels of schools. While there is a large gap between the levels of full-time universities in China, the better universities pay more attention to college Chinese programs and students get better learning experiences. And this is only a smaller portion of college students. More college students' feelings in college language classes are currently still in an uninformed state. Therefore, this study limits the selection of survey respondents to full-time undergraduates, and avoids selecting schools with too high a level when choosing schools, so as to avoid a lack of representativeness of the sample.

The target of this questionnaire survey was college students enrolled in a university in southern China, and the name of the university language course textbook they used was University Humanities Reader by Sun Li and Li Kehe. This textbook was chosen as the specific object of student satisfaction for this questionnaire, and a total of 59 questionnaires were collected. Among them, the number of respondents who had the intention to be interviewed was 8, and the number of those who actually participated in the interview was 1. Since the English level of the students could not be determined, the questionnaire was in Chinese, the native language of the respondents, and the students also responded in Chinese. The raw data were in Chinese (in Appendix II). The questionnaire consisted of 32 multiple choice mandatory questions, 6 additional questions that appeared based on the respondents' answers. and 13 optional subjective questions. The reliability of the questionnaire was tested by SPSSAU, with a Cronbach's alpha coefficient of 0.877, and the validity of the questionnaire was tested by SPSSAU, because the dimension "level of interest" is not easy to measure, and "level of interest" and "level of satisfaction" are not the same as "level of satisfaction", so the validity of the questionnaire was tested by SPSSAU. The correlation between "level of interest" and "satisfaction" needs to be analyzed in a theoretical context, so this test is not applicable to the factorial validity test. In addition to the invalid questions, the valid questions will be analyzed in a descriptive way, focusing on the answers given by the respondents in the specific questions. The focus of this questionnaire is on the feedback received on the textbook, so the characteristics of the student body itself are not the main concern of this study. Therefore, this questionnaire did not involve personal information of the respondents other than the e-mail addresses required for the follow-up interviews.

As a supplement, I chose to use interviews as part of the qualitative research to explore the reasons for the psychological subjectivity of the students on top of the feedback given by the students completing the questionnaires. This was done because in the quantitative study by Jian Mei (2007), a walk-through survey of teachers' attitudes was conducted in the form of interviews. The results of the teachers' interviews were also compared with the students' questionnaires. In this study, however, no student interviews were conducted, so the reasons for the students' views remain at the level of speculation. Therefore, this form of interview was chosen in this study as a tool to gain insight into students' perspectives and to try to understand 'why students have developed such feelings and why they have made such judgments'. In previous studies, the conclusions drawn from the analysis of the data from the questionnaires have often been able to provide some guidance for the development of teaching materials. However, students and teachers, and students and researchers as different groups, may not share the same views. When differences arise, understanding the psychology of students can help researchers better solve problems. At the same time, students, as a more youthful group, may have more novel ways of thinking and opinions, which will open new directions for the research that is currently in a stagnant state. At the same time, the interview can further confirm the factors that the questionnaire failed to cover as mentioned above in order to obtain more comprehensive information. The purpose of this interview as a supplement to the questionnaire is to understand the issues that the questionnaire failed to cover and the reasons behind some of the issues. Due to the limitation of the number of participants in the interview, only one interview was completed with one respondent. This interview asked four questions that were shown through the literature analysis on top of the questionnaire completed by the respondent. The four questions were:
(1) What were the main things you gained from studying in the humanities program at the university?
(2) Was there a specific chapter that touched you? Can you talk specifically about the feelings?
(3) Do you wish you had taken more humanities courses in college? Can you tell us why?
(4) Do you think reading and writing skills courses should be separated from humanities appreciation courses? Can you tell us why?
The interviews were conducted in an online format, and respondents received the interview questions in advance via e-mail. This was done to avoid the respondents using most of the limited interview time for reading and thinking.

Data Analysis
In terms of questionnaire design, this study plans to common satisfaction questionnaire data analysis model, mainly using four-quadrant diagram as the questionnaire data analysis template. Prior to this study, scholars have used the quadrant diagram model to analyze college satisfaction and classroom satisfaction. Shanshan Liu and Linhai Lv (2020) used the quadrant diagram model to analyze students' satisfaction with the campus environment. And into the more specific level of classroom teaching, Wang Xinxin and Tan Lian (2016) used the four-point diagram model to construct a complete classroom evaluation system. Scholars who have previously used this model have applied the four-point diagram model to a relatively broad satisfaction survey, while this study originally hoped to try to use this model as a framework to focus on more specific satisfaction with teaching materials, so that the results of the data analysis would have more practical guidance value. The reasons for the emergence of students' attitudes towards textbooks were analyzed through the position of the answers to different questions in the 'satisfaction-interest' coordinates. To observe further the difference between the theory of textbook development and students' needs. The specific data analysis was originally planned to be conducted using the SPSSAU quadrant plot tool to ensure the correctness of the analysis process. Most of the textbook satisfaction prior to this study used descriptive analysis to analyze the data, and therefore, the use of the quadrant diagram analysis model was an innovation of this study from the previous studies. However, after the results of the questionnaire were presented, this analytical model did not show the expected analytical results for reasons that will be explained in Chapters Four and Five.


Discussion of findings 
The data for this study is presented in two parts: questionnaire data and interview transcripts. I have descriptively analyzed all the collected data and interview transcripts around the research questions in order to try to make an answer and the following are the relevant findings.

1. How satisfied are university students with the college Chinese teaching materials they are currently using?
The primary question to be answered in this study is the question of how satisfied college students are with the college language textbooks they are currently using. The questionnaire was the primary tool used to collect satisfaction data, and the interviews were a secondary tool. The questionnaire and interview questions will be presented specifically in the appendix. The questionnaire was divided into two major categories: overall evaluation and content evaluation of specific spatio-temporal categories. The spatio-temporal categories refer to the time and space in which the selected texts in the textbook are located. The two broad categories can be divided into four subcategories which are: overall evaluation, ancient China section, modern China section, and foreign section. As a supplement to the questionnaire survey, the four questions contained in the interviews are also in the order from the whole to the part, and the following will combine the results of the questionnaire survey and the interviews to answer this research question.

First, I analyzed the results of the questionnaire. The questions were divided into two parts: objective questions and subjective questions. No subjective questions were set in the overall evaluation section. The objective questions were set to collect the group's quantifiable evaluation of the textbook. The main purpose is to score the different factors that affect the textbook. The data from the objective questions allows us to see an overall tendency. My analysis of the results is ordered in a structure from whole to part.

Panoramic view
In the overall evaluation section, out of the 59 student questionnaires, the majority (57.63%) chose a score of 4, indicating a high level of satisfaction with the overall evaluation of the content of the university humanities course materials currently in use. Next, 32.2% chose a score of 3, indicating average satisfaction. A small number of people (8.47%) chose a score of 5, indicating great satisfaction. Only a very small number of people chose a score of 1 (1.69%), indicating dissatisfaction. Of the valid number of times this question was filled in, a total of 59 people participated in the survey. On the whole, most of them were more satisfied with the content of the textbooks of the university humanities courses currently used.

The overall evaluation section of the textbook content also included an examination of the way it was categorized, the volume of content, and the structure of the textbook (selections, explanations, and practice questions). Students' satisfaction with these three aspects is similar to the overall evaluation, with more than 50% choosing "quite satisfied", and the group choosing "moderately satisfied" is also similar to the overall evaluation, at about 30%. The group choosing "generally satisfied" is also similar to the overall evaluation, at around 30%. 1.69% of the respondents chose unsatisfactory. In terms of the volume of content, the questionnaire asked the respondents who chose "dissatisfied" why they were dissatisfied with the volume of content, and the reason for dissatisfaction was that the content was too small. For the other aspects, due to the limitation of the questionnaire, the respondents were not asked about the reasons for their dissatisfaction. However, since the proportion of dissatisfaction is small, it does not have a decisive impact on the evaluation of the textbook as a whole. Thus, the above description reveals that more than half of the students were satisfied with the textbook they are currently using, while 30% of the respondents rated the overall experience of using the textbook as average.

In addition, in the overall evaluation section, I designed a more intuitive question to understand whether the textbook meets the students' learning needs and helps them in their subsequent work and life. These learning needs include skill enhancement, aesthetic experience, and emotional resonance and comfort. The questions were designed to obtain feedback on students' feelings about the material and to avoid a disconnect between students' evaluation of the material and their own experience of using it. In this part of the question, students' responses presented similar results as before. More than half of the students felt that the textbook met most of their learning needs, while about 30% felt that the textbook met only half of their learning needs. This is consistent with the evaluations of the textbook presented above, and shows that students fully integrated their own learning experiences and needs when evaluating the textbook. On the question about the impact of the content of the textbook on their subsequent life work, I received similar results, which I will not repeat here.

As for the interview, which was a supplement to the questionnaire, its questions did not directly address attitudes toward the textbook. However, I also obtained from the students' answers to the first question of the interview some side evidence for the students' satisfaction with the college Chinese textbooks in line with the results shown by the questionnaire. The student believes that he has gained certain gains from the college Chinese program, which include the realization of life philosophy, the improvement of reading comprehension, and so on. This is basically consistent with the answer to the question of students' satisfaction of learning needs in the results of the questionnaire.

Based on the analysis of the above two parts, it can be determined that the college Chinese textbook of this survey has gained the satisfaction of more than half of the students. However, more than 30% of the students did not give a high rating to the satisfaction of the textbook, which is still a problem that should not be ignored.

Specific content
Involving satisfaction with specific content, the questionnaire asked questions about satisfaction with the content of the three sections according to temporal and spatial categorization.
In the following, satisfaction will be analyzed according to the order of the sections in the questionnaire. In this section, satisfaction can be presented directly through scoring. The highest level of satisfaction is 5 points and the lowest is 1 point.
a) Ancient China
In the textbook covered by this questionnaire, ancient Chinese works occupy a large proportion. There are seven chapters in this textbook, and in each chapter, the proportion of ancient Chinese works reaches more than 60%. In the total of 133 selections in the book, 96 of them are works of ancient Chinese literature. This shows that the textbook is a typical traditional textbook. Students' satisfaction with the ancient works selected in the textbook is also high. Details are shown in the table below.
What is your overall rating of the ancient Chinese works selected for the current textbook?   [Single choice question]
	options
	Subtotal
	proportions

	1 point
	1
	[image: ][image: ]1.69%

	2 points
	2
	[image: ][image: ]3.39%

	3 points
	16
	[image: ][image: ]27.12%

	4 points
	34
	[image: ][image: ]57.63%

	5 points
	6
	[image: ][image: ]10.17%

	Number of valid entries for this question
	59
	


Questions for the ancient Chinese portion of the text also included the weight and level of difficulty. The results of these two questions showed a similar trend to the previous satisfaction questions and will not be expanded in detail here. There is one point that needs to be clarified. The students who expressed dissatisfaction with the weighting and the degree of difficulty (both 3.38% of the total number of students) thought that some parts of ancient literature were insufficient. In contrast, there were two views on the level of difficulty: on the hard side and on the easy side. What is noteworthy about the above data is that although the proportion of the content of works in the ancient Chinese section has reached a relatively high level, the results of the survey do not show that students have a negative evaluation of this point. On the contrary, there were voices that wanted the content of this section to continue to increase. This is different from the results of the questionnaire survey conducted by Mei Jian (2007), in which the percentage of students interested in ancient Chinese literature was 36.69%. In contrast, it has now reached 59.32%. This significant increase indicates that students' interests have changed considerably in the last decade or so. Ancient Chinese works have once again become the content of students' attention.Questions for the ancient Chinese portion of the text also included the weight and level of difficulty. The results of these two questions showed a similar trend to the previous satisfaction questions and will not be expanded in detail here. There is one point that needs to be clarified. The students who expressed dissatisfaction with the weighting and the degree of difficulty (both 3.38% of the total number of students) thought that some parts of ancient literature were insufficient. In contrast, there were two views on the level of difficulty: on the hard side and on the easy side. What is noteworthy about the above data is that although the proportion of the content of works in the ancient Chinese section has reached a relatively high level, the results of the survey do not show that students have a negative evaluation of this point. On the contrary, there were voices that wanted the content of this section to continue to increase. This is different from the results of the questionnaire survey conducted by Mei Jian (2007), in which the percentage of students interested in ancient Chinese literature was 36.69%. In contrast, it has now reached 59.32%. This significant increase indicates that students' interests have changed considerably in the last decade or so. Ancient Chinese works have once again become the content of students' attention.

b) Modern and contemporary China
In terms of overall satisfaction with the texts selected for this section of the textbook, students showed similar tendencies to those in the Ancient China section, as shown in the table below:
What is your overall rating of the modern and contemporary Chinese works selected for the current textbook?   [Single choice question]
	options
	Subtotal
	proportions

	1 point
	1
	[image: ][image: ]1.69%

	2 points
	1
	[image: ][image: ]1.69%

	3 points
	22
	[image: ][image: ]37.29%

	4 points
	30
	[image: ][image: ]50.85%

	5 points
	5
	[image: ][image: ]8.47%

	Number of valid entries for this question
	59
	


The number of people who chose "more satisfied" or above accounted for 59.32% of the total number of people. It is worth noting that there are some divergent views in the evaluation of the proportion of modern and contemporary Chinese works. On the whole, there are only eight modern works in this textbook, accounting for about 6% of the total. The proportion of students who chose "more satisfactory" or above on the quantity of modern works also reached 55.93%.
What is your assessment of the weighting of modern and contemporary Chinese works in the textbook?   [Single choice question]
	options
	Subtotal
	proportions

	1 point
	2
	[image: ][image: ]3.39%

	2 points
	4
	[image: ][image: ]6.78%

	3 points
	20
	[image: ][image: ]33.9%

	4 points
	28
	[image: ][image: ]47.46%

	5 points
	5
	[image: ][image: ]8.47%

	Number of valid entries for this question
	59
	


This indicates that students are generally satisfied with the fact that there is a very small proportion of modern works in this textbook. Among the students who were "less satisfied" and "dissatisfied" with the proportion of selected texts in this section, the reasons for their dissatisfaction were that there were two opposite tendencies: "less content" and "more content". There were two opposite tendencies: "less content" and "more content". Similarly, when evaluating the difficulty of the texts, the students who expressed dissatisfaction still had a tendency to say that the texts were "too difficult" or "too easy". The reasons for this situation could not be found through the questionnaire, and it is an issue that deserves to be explored further.

c) Foreign works
For the purpose of this textbook the foreign works section refers to works from all countries other than China. There are a total of 25 articles in this part, accounting for about 18.8% or so of the whole book. Students' satisfaction with this part is shown in the table below:
What is your overall evaluation of the foreign works selected in the current textbook?
	options
	Subtotal
	proportions

	1 point
	1
	[image: ][image: ]1.69%

	2 points
	2
	[image: ][image: ]3.39%

	3 points
	25
	[image: ][image: ]42.37%

	4 points
	25
	[image: ][image: ]42.37%

	5 points
	6
	[image: ][image: ]10.17%

	Number of valid entries for this question
	59
	


In terms of weight and level of difficulty, the number of students choosing the option "average satisfaction" is higher than the previous two. There are many possibilities for this situation, and one of the reasons is that students do not know enough about foreign works to evaluate them. This is shown in the table below:
How would you rate the proportion of foreign works in the textbooks?
	options
	Subtotal
	proportions

	1 point
	2
	[image: ][image: ]3.39%

	2 points
	0
	[image: ]0%

	3 points
	30
	[image: ][image: ]50.85%

	4 points
	23
	[image: ][image: ]38.98%

	5 points
	4
	[image: ][image: ]6.78%

	Number of valid entries for this question
	59
	


How satisfied are you with the level of difficulty of the foreign works selected for the textbook?
	options
	Subtotal
	proportions

	1 point
	1
	[image: ][image: ]1.69%

	2 points
	0
	[image: ]0%

	3 points
	28
	[image: ][image: ]47.46%

	4 points
	25
	[image: ][image: ]42.37%

	5 points
	5
	[image: ][image: ]8.47%

	Number of valid entries for this question
	59
	


In the case of foreign works, due to the high percentage of students choosing the vague option, although the results still present a certain degree of satisfaction, it definitely shows that the content selected by the editors fulfills the students' needs for foreign works. What is more important to clarify is whether students are aware of their own needs for foreign works.

At this point, the question of students' satisfaction with college Chinese textbooks can be answered for this one case of the present study. In general, students' overall satisfaction with each specific section exceeded half of the total number of students, whereas when making an evaluation of content weight and level of difficulty, students' satisfaction was relatively reduced in the foreign literature section for the reasons that have been analyzed above. The second research question will be answered below.

2. What is the ideal college Chinese textbook in the minds of students?
In view of the fact that college students are satisfied with the overall evaluation of the textbooks in this survey, the overall form of the textbooks is recognized in the process. Traditional anthology textbooks are the category of textbooks favored by students, which can meet their expectations for college language textbooks. And the textbook itself is composed of different types of selected contents. Therefore, students' attitudes toward specific temporal categories can show their expectations and imaginations of ideal textbooks.

Then, in order to answer this research question, we will start from the part of specific selected text content, and try to construct the ideal textbook in students' mind through their interest in the works of different time and space categories.

a) Ancient China
The questions answered in the following table represent the students' level of interest in the works of the Ancient China section.
	Options
	Subtotal
	proportions

	1 point, not interested
	1
	[image: ][image: ]1.69%

	2 points, less interested
	1
	[image: ][image: ]1.69%

	3 points, moderately interested
	22
	[image: ][image: ]37.29%

	4 points, more interested
	27
	[image: ][image: ]45.76%

	5 marks, very interested
	8
	[image: ][image: ]13.56%

	Number of valid entries for this question
	59
	


According to the table: the level of interest in ancient Chinese works is mainly concentrated between 3 and 4 points, accounting for 83.05%. Among them, the number of people who are more interested in ancient Chinese works is the largest, accounting for 45.76%, followed by those who are moderately interested, accounting for 37.29%. The number of people who are not interested in and less interested in ancient Chinese works is small, accounting for only 1.69% respectively. In addition, the proportion of people who are very interested in ancient Chinese works is 13.56%. To summarize, most of them are between moderately and more interested in ancient Chinese works.

The feedback results of the above questions can show that students have high enthusiasm for the category of ancient Chinese works. Whether students' interest in ancient Chinese works means that the selected texts in the textbook are also within their interest, this question will be answered through the feedback of students' interest in the selected ancient Chinese works in the textbook.

	options
	Subtotal
	proportions

	1 point, not interested
	1
	[image: ][image: ]1.69%

	2 points, less interest
	4
	[image: ][image: ]6.78%

	3 points, moderate
	21
	[image: ][image: ]35.59%

	4 points, more interested
	26
	[image: ][image: ]44.07%

	5 points, very interested
	7
	[image: ][image: ]11.86%

	Number of valid entries for this question
	59
	


By observing the table, it can be found that students present an interest in the textbook's selections that is consistent with their interest in ancient Chinese works.
This shows that this textbook meets the expectations of more than half of the students in the selection of the contents of the ancient Chinese section, but there are still shortcomings to be added, which can be answered by analyzing the answers to the subjective questions in this questionnaire. Twelve optional subjective questions were set in the questionnaire. The subjective questions were intended to collect specific ideas from the students and to supplement what was not covered in the questionnaire. The subjective questions were also categorized into three groups according to time and space, and each group of subjective questions was set with the same questions, taking the section of ancient Chinese works as an example:
1. what is your favorite ancient Chinese work in the textbook?
2. What ancient Chinese works would you like to see added to the textbook? 
3. which ancient Chinese works do you dislike in the textbook?
4. which ancient Chinese works do you want to reduce or remove from the textbook?
In this part, students can fill in specific chapters or describe their preferences. By collecting keywords, it can be found that the names of classic ancient Chinese novels appear most frequently, followed by some poetry chapters. And students' least preferred ancient Chinese works appeared in The Analects of Confucius and The Record of Shi Zhong Shan, which had appeared in secondary school textbooks in some regions.

Although the editors have stated in the preface of the textbook that they have paid attention to the problem of repetition of selected texts when this textbook was compiled, however, this problem has not been completely solved. This corroborates the problem of textbook selection mentioned by Chen Hong (2007) in the literature review. Students did express their dissatisfaction with the repetition of texts, however, in the actual selection process, it was still difficult to avoid this problem due to the fact that there were too many versions of secondary school textbooks with different selections. In addition, the Analects, as a classical Chinese educational textbook, carries a certain element of moral education in addition to its historical status as well as its ideology. This is different from the role that ancient novels play in education and life and the reading experience that students add. Students showed interest in more light-hearted works, which is also reflected in Mei Jian's (2007) study.

Based on the analysis of the above two parts of the problem, it can be seen that the ideal textbook expected by students should reduce the number of titles that have already appeared in the ancient Chinese section. Instead, it should be supplemented with more literary content that can bring about a more relaxed or sensual reading experience.

a) 
b) Modern Chinese section
In Mei Jian's (2007) study, students showed a higher interest in modern Chinese works. However, in the subsequent development of the textbook, modern works were not included more often in the textbook (Liu, 2023). In this survey, students' interest in modern and contemporary Chinese works is shown in the following table.
What is your level of interest in modern and contemporary Chinese works?
	options
	Subtotal
	proportions

	1 point, not interested
	1
	[image: ][image: ]1.69%

	2 points, less interest
	3
	[image: ][image: ]5.08%

	3 points, moderate
	24
	[image: ][image: ]40.68%

	4 points, more interested
	26
	[image: ][image: ]44.07%

	5 points, very interested
	5
	[image: ][image: ]8.47%

	Number of valid entries for this question
	59
	


Comparing the students' interest in ancient Chinese works, it is seen that there is a slight increase in the number of students who are generally interested in modern works, while the proportion of those who are more interested is similar, and the proportion of those who are very interested has decreased. This also presents a tendency that is inconsistent with Mei Jian's (2007) questionnaire, where the proportion of students interested in modern works decreased from 64.19% to 52.54%. Unlike Mei Jian's (2007) survey, this questionnaire did not list ancient Chinese works and modern works as mutually exclusive options. Students can be interested in both ancient works and modern works at the same time. This way of counting better reflects the real state of students. However, in view of the limited number of textbook selections, the proportion of which is either one or the other, this study is unable to give a definite opinion on the proportion of selections of different temporal and spatial categorizations. This study is more inclined to give an opinion on the specific selections under a certain time-space classification.

As for the students' interest in the modern and contemporary Chinese works selected in the textbook, the following table shows.
	options
	Subtotal
	proportions

	1 point, not interested
	1
	[image: ][image: ]1.69%

	2 points, less interest
	2
	[image: ][image: ]3.39%

	3 points, moderate
	24
	[image: ][image: ]40.68%

	4 points, more interested
	27
	[image: ][image: ]45.76%

	5 points, very interested
	5
	[image: ][image: ]8.47%

	Number of valid entries for this question
	59
	


From the above table, it can be seen that the selection of modern and contemporary Chinese works in this textbook has relatively met the needs of students. However, I think it is worth noting that the students who chose "moderately interested" in this section. This section accounted for 40.68% of the total number of respondents. Their evaluation of this section is ambiguous, with unpredictable upward and downward trends. Therefore, more attention should be paid to the feelings of this group of students in order to avoid qualitative changes in the overall evaluation.

c) Foreign section
The overall level of interest in foreign works is slightly lower than the previous two, with 40.67% of the students choosing "more interested" and above. The proportion of students with attitudes in the middle of the scale is the highest. 
How interested are you in foreign works?
	options
	Subtotal
	proportions

	1 point, not interested
	3
	[image: ][image: ]5.08%

	2 points, less interest
	4
	[image: ][image: ]6.78%

	3 points, moderate
	28
	[image: ][image: ]47.46%

	4 points, more interested
	21
	[image: ][image: ]35.59%

	5 points, very interested
	3
	[image: ][image: ]5.08%

	Number of valid entries for this question
	59
	


It is interesting to note that the number of students who are "somewhat satisfied" and "very satisfied" with the foreign works selected for the textbook is higher than the number of students who are interested in foreign works.
Your level of interest in the foreign works selected in the textbook is?
	options
	Subtotal
	proportions

	1 point, not interested
	2
	[image: ][image: ]3.39%

	2 points, less interest
	4
	[image: ][image: ]6.78%

	3 points, moderate
	23
	[image: ][image: ]38.98%

	4 points, more interested
	26
	[image: ][image: ]44.07%

	5 points, very interested
	4
	[image: ][image: ]6.78%

	Number of valid entries for this question
	59
	


This phenomenon can be explained by the fact that the students themselves have no interest bias towards foreign works and are satisfied with them when they read works of interest in their textbooks. Besides this phenomenon can be explained in other ways. And analyzing the reasons for the emergence of this phenomenon, it may be caused by the fact that the students themselves do not have much exposure to foreign works and are unable to judge them.

As can be seen from the answers to the subjective questions in these two sections, in the sections of modern Chinese works and foreign works, students mainly added some classic novels and plays. One of the specific reasons for the failure of these works to appear in the textbook is the small proportion of their temporal and spatial categories. Another reason is that the authors have designed the structure of the textbook in such a way as to categorize them in thematic units, and it is relatively difficult to categorize the genre of novels into the categories given by the authors. This also reflects some problems in the author's structure of the textbook.

In conclusion, students' expectations for modern Chinese and foreign literature have been met to a certain extent in this textbook, but due to the limited number of articles in the textbook, it is not possible for students to have a more in-depth understanding of how the ideal textbook should be developed in this part of the textbook.

3. What are the similarities and differences between college students' feedback on textbooks and mainstream textbook writing philosophies?
With college students' expectations of ideal textbooks and scholars' writing philosophies as the two comparisons, I had hoped to present them in the form of a Quadrant Analysis. However, in the result, the Quadrant Analysis method was not able to be used as an effective tool to describe the results of the questionnaire. The reasons for this are as follows: First, only the "student interest value" and the "editor's emphasis" in the selected text part of the study can be described by the tetragram. The "editor's emphasis" can only be presented by the number of texts and content, and there is no given definition to differentiate them, so there is no reliable basis for quantifying the "editor's emphasis". Secondly, there are too few objects to describe. If the four-part diagram method is used, there are only "Ancient China", "Modern China" and "Foreign Literature". The significance of the quadrangle model is to describe the importance of different objects in the minds of content creators and users, so that content creators can understand the needs of users and make adjustments. The results of this questionnaire can be clearly described without the use of the quadrangle model. Therefore, in the following, I will describe and analyze the segmentation of this textbook in terms of "students' interest" and "editor's importance".

First of all, from an overall point of view, by analyzing the satisfaction with the textbooks and the students' points of interest we can find that the students of the university are more satisfied with the college Chinese textbooks they use. This point can serve as an answer to the question: the feedback from the university students matches the mainstream writing concept as a whole. The concept of writing, the basis of selecting texts, and the level of difficulty of this college Chinese textbook are in line with the students' expectations on the whole. It also had some positive effects on the students. Therefore, the specific content of the textbook is a more concerned part of this study.

a) Ancient China Section
The editors of this textbook have selected a large number of ancient Chinese works, and their thinking as scholars in writing the textbook is consistent with the emphasis on the inheritance of excellent traditional Chinese culture in ancient China during the last five years (Liu, Q. H., 2023). At the same time, this line of thinking is also in line with the scholars' emphasis on the humanistic role of college Chinese courses in the last decade or so. And the fact that college students show interest and satisfaction in ancient Chinese works is consistent with this trend. Both show the same tendency. In the process of emphasizing the humanistic nature, emphasizing the spiritual qualities shown in ancient Chinese works is an important point of view of scholars represented by Zhao Lijing (2010) and Liu Qinghua (2023). At the same time, this reflects a certain degree of change in the orientation of college Chinese courses in the direction of better suiting the needs of students.

b) Modern China and Foreign Parts
For the reason that these two account for a small proportion of the textbooks selected in this study, I will analyze them together. The small selection of the textbook means to some extent that these two sections are less important than the ancient Chinese section in the editor's philosophy. While other scholars, such as Liu Qinghua (2023), emphasized the inheritance of excellent traditional Chinese culture, they did not position and evaluate the modern works and foreign works. Therefore, I cannot conclude that scholars consider modern Chinese and foreign works as unimportant. And the value of students' interest in these two parts showed an ambiguous tendency. In view of the previous analysis of the reasons for this phenomenon, it remains uncertain whether students and scholars agree on the attitudes towards these two sections. However, it is worth thinking about the disconnect between the textbook and the course orientation itself, as mentioned earlier. And does higher textbook satisfaction mean that students accept and enjoy the current textbook and that the aforementioned boredom has been addressed? These questions need to be pursued in greater depth.

In addition, a noteworthy point surfaces. Scholar Mei Jian (2007) has pointed out that Chinese college Chinese courses can try to expand into a multi-course combined curriculum system in order to solve the problem of confusion caused by too many curricular objectives undertaken by one course. However, some interviewees believed that college students are currently burdened with many course assignments to complete, and that offering additional courses may make the burden heavier for students. At the same time, however, respondents also indicated that the acceptability of additional courses also depends on the amount of work that needs to be done in the course. These responses indicate why Jian Mei's approach has not been implemented in Chinese universities.


Discussion and reflection on research methods/ tools 
Through a mixed-method research approach, using a combination of questionnaires and interviews, this study attempts to answer the question of Chinese university students' satisfaction with college Chinese teaching materials, and whether the scholars' ideas in writing the materials are in line with the students' needs. As mentioned before, the core problem facing college Chinese courses is the confusion and uncertainty of course orientation, and textbooks are an important factor affected by it. Through this study, it can be found that the satisfaction of textbooks, as the objective carrier of course orientation, is indeed correlated with the scholars' ideas and course orientation. The humanistic orientation of the college Chinese curriculum, supported by scholars such as Li Yang (2009) and Zhao Lijing (2010), especially the emphasis on the inheritance of excellent cultural traditions, is indeed in line with students' interests. Students' higher satisfaction with the materials presented can also serve as an answer to scholars who have raised the issue of students' boredom of learning, as represented by Wang Bugao (2004) and Chen Hong (2007). It can be said that the current reform of the college Chinese program has received some results. Students' actual learning experience has rebounded compared to what scholars perceived.

And in the process of the study, the role of quantitative research has been fully demonstrated. The collection of students' opinions in the form of questionnaires and interviews is a good way of solving many of the unresolved problems of interpretivism. However, there are still some improvements that can be made in this study, and some of the phenomena shown by the students in the questionnaires and interviews are still worthy of further exploration and in-depth research.
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Appendics
i. Sample questionnaire

Satisfaction Survey of University Humanities Course Materials

Instructions for Completion: this questionnaire will find out the level of satisfaction of the respondents with the content of the textbooks used in the university humanities courses. The questionnaire will be used for pedagogical academic research only. This questionnaire is an anonymous questionnaire, followed by an interview activity on the same topic, which will last 5-10 minutes. Respondents who are interested in participating in the interview activities can fill in the e-mail address for follow-up contact. All information about participants in the questionnaire survey and interviews will be kept strictly confidential in accordance with the rules of academic ethical review of Trinity Saint David University of Wales, UK. The survey results will be kept as raw data by Trinity Saint David University of Wales. When the results of the research are published, participants will be provided with a link to the relevant paper via email.

Part I: Overall Evaluation

1. what is your overall rating of the content of the college humanities course textbook (textbook content is omitted below) that you are currently using? (Satisfaction on a scale of 1-5 in ascending order)
1 point, dissatisfied
2 points, less satisfied
3 points, average
4 points, more satisfied
5 points, very satisfied

2. Are you satisfied with the way that the content of the textbook is categorized? (Satisfaction on a scale of 1-5 in ascending order)
1 point, dissatisfied
2 points, less satisfied
3 points, average
4 points, more satisfied
5 points, very satisfied

3. Are you satisfied with the volume (how much content) of the material? (Satisfaction on a scale of 1-5 in ascending order)
1 point, dissatisfied
2 points, less satisfied
3 points, average
4 points, more satisfied
5 points, very satisfied

4. Are you satisfied with the organization of the structure of the textbook? (The degree of satisfaction is from 1 to 5 in descending order. The structure of the textbook includes the completeness and practicability of the boards, the rationality of the content order, etc. The boards refer to the pre-class guide, the content of the text, and the post-class exercises, etc.)
1 point, unsatisfactory
2 points, less satisfactory
3 points, average
4 points, more satisfied
5 points, very satisfied

5. Do you think the content of the materials meets your current learning needs? Learning needs may include skill enhancement, aesthetic experience acquisition, and emotional resonance and comfort acquisition. (The degree of fulfillment is scored from 1-5 in descending order)
1 point : Does not meet the specified requirements.
2 points: Partially fulfills a limited portion of the requirements.
3 points: Satisfactorily fulfills half of the specified needs.
4 points: Substantially fulfills the majority of the requirements.
5 points: Completely satisfies all specified needs.

6. Do you think that the content of the textbook will have a positive impact on your future job search, employment and life? (Score from 1-5 in descending order of positive significance)
1 point, no positive significance
2 points, a little positive
3 points, partially positive
4 points, more positive
5 points, a lot of positive meaning

II. Specifics
Ancient China (Ancient refers to the pre-Qin Dynasty to the end of the Qing Dynasty)

1. What is your level of interest in ancient Chinese works? (Interest level is rated from 1-5 in descending order)
*Ancient Chinese works refer to written works in different fields, such as literature, history, philosophy and science, and in different genres.
1 point, not interested
2 points, less interested
3 points, moderate degree
4 points, more interested
5 points, very interested

2. What is your overall rating of the ancient Chinese works selected from the current textbook? (Satisfaction on a scale of 1-5 in descending order)
1 point, dissatisfied
2 points, less satisfied
3 points, average
4 points, more satisfied
5 points, very satisfied

3. How satisfied are you with the proportion of ancient Chinese works in the textbook? (Satisfaction is rated from 1 to 5 in descending order)
1 point, dissatisfied
2 points, less satisfied
3 points, average
4 points, more satisfied
5 points, very satisfied
3-1 What is the reason for dissatisfaction?
Too little content
Less content
Too much content
Too much content

4. How satisfied are you with the level of difficulty of the ancient Chinese works selected for the textbook? (Satisfaction is rated from 1 to 5 in descending order)
1 point, dissatisfied
2 points, less satisfied
3 points, average
4 points, more satisfied
5 points, very satisfied
4-1 The reasons for dissatisfaction are
Content is too easy
Content is easy
Content is difficult
Content is too difficult

5. What is your level of interest in the ancient Chinese works in the textbook? (Score 1-5 in descending order of interest)
1 point, not interested
2 points, less interested
3 points, moderately interested
4 points, more interested
5 points, very interested

6. What kind of ancient Chinese works do you wish to study? (Multiple choice questions, you may choose one option or more than one option)
Literature, e.g. poems, novels, notes, essays and other genre works
History, e.g. for example biographies or chronicles.
Philosophy, such as the works of the pre-Qin sages or other philosophical essays.
Science, e.g. for example Tian Gong Ka Wu, Shuijing Ji, etc.
Others, _________.
7. What are your favorite ancient Chinese works in the textbook? (You can summarize or give up to three examples)

8. What ancient Chinese works would you like to see added to the textbook? (You can describe or give examples. Give up to three examples.) 9.

9. What ancient Chinese works do you dislike in the textbook? (You can summarize or give examples, up to three examples.) 10.

10. Which ancient Chinese works do you want to reduce or remove from the textbook? (You may give an overview or examples, giving up to three examples.)

III. Modern China
11. What is your level of interest in modern and contemporary Chinese works? (Interest level is rated from 1-5 in descending order)
*Modern Chinese works refer to written works in different fields, such as literature, history and philosophy, and in different genres.
1 point, not interested
2 points, less interested
3 marks, moderate degree
4 marks, more interested
5 points, very interested

12. What is your overall rating of the modern and contemporary Chinese works selected from the current textbook? (Satisfaction on a scale of 1-5 from lowest to highest)
1 point, dissatisfied
2 marks, less satisfied
3 points, average
4 points, more satisfied
5 points, very satisfied

13. How would you rate the proportion of modern and contemporary Chinese works in the textbook? (The weighting is rated from 1-5 in descending order)
1 point, dissatisfied
2 marks, less satisfied
3 points, average
4 points, more satisfied
5 points, very satisfied
13-1 Reason for dissatisfaction?
Too little content
Less content
More content
Too much content

14. How satisfied are you with the level of difficulty of the modern and contemporary Chinese works selected for the textbook? (Satisfaction is rated from 1 to 5 in descending order)
1 point, dissatisfied
2 points, less satisfied
3 points, average
4 points, more satisfied
5 points, very satisfied
14-1 What is the reason for dissatisfaction?
Content is too easy
Content is easy
Content is difficult
Content too difficult

15. What is your level of interest in the modern and contemporary Chinese works selected in the textbook? (Score 1-5 in descending order of interest)
1 point, not interested
2 points, less interested
3 points, moderately interested
4 points, more interested
5 points, very interested

16. What kind of modern and contemporary Chinese works do you wish to study? (Multiple choice questions, you may choose one option or more than one option)
Literature, e.g. poems, novels, notes, essays and other genre works
History, e.g. excerpts from the historical works of modern Chinese scholars. 
Philosophy, e.g. excerpts from philosophical works of modern Chinese scholars.
Science, e.g. excerpts from popularized scientific works by modern Chinese scholars. 
Others, _________.

17. What modern and contemporary Chinese works would you like to see added to the textbook? (You may describe or give examples of up to three.) 18.

18. What modern and contemporary Chinese works would you like to see added to the textbook? (You may describe or give up to three examples.) 19.

19. What modern and contemporary Chinese works do you dislike in the textbook? (You may give a general description or examples, giving up to three examples.)

20. Which modern Chinese works in the textbook would you like to reduce or remove? (You may give an overview or examples, giving up to three examples.)

IV. Foreign section
21. What is your level of interest in foreign works? (Interest level on a scale of 1-5 from lowest to highest)
*Foreign works refer to foreign written works in different fields such as literature, history, philosophy, etc., in different genres from any period of time.
1 point, not interested
2 points, less interested
3 points, moderate degree
4 points, more interested
5 points, very interested
;
22. What is your overall rating of the foreign works selected from the current textbook? (Satisfaction on a scale of 1-5 in descending order)
1 point, dissatisfied
2 points, less satisfied
3 points, average
4 points, more satisfied
5 points, very satisfied

23. How would you rate the weighting of foreign works in the textbook? (weighting on a scale of 1-5 from lowest to highest)
1 point, dissatisfied
2 points, less satisfied
3 points, average
4 points, more satisfied
5 points, very satisfied
23-1 What is the reason for dissatisfaction?
Too little content
Less content
More content
Too much content

24. How satisfied are you with the level of difficulty of the foreign works selected for the textbook? (Satisfaction on a scale of 1-5 in descending order)
1 point, dissatisfied
2 points, less satisfied
3 points, average
4 points, more satisfied
5 points, very satisfied
24-1 What is the reason for dissatisfaction?
Content is too easy
Content is easy
Content is difficult
Content too difficult

25. What is your level of interest in the foreign works selected in the textbook? (Score from 1 to 5 in descending order of interest)
1 point, not interested
2 points, less interested
3 points, moderately interested
4 points, more interested
5 points, very interested

26. What kind of foreign works would you like to study? (Multiple choice questions, you may choose one option or more than one option)
Literature, e.g. poems, novels, notes, essays and other genres
History, e.g. excerpts from the historical works of modern Chinese scholars. 
Philosophy, e.g. excerpts from philosophical works of modern Chinese scholars.
Science, e.g. excerpts from popularized scientific works by modern Chinese scholars. 
Others, _________.

27. What foreign works would you like to see added to the textbook? (You may describe or give examples of up to three.)

28. What foreign works would you like to see added to the textbook? (You may describe or give up to three examples.) 29.

29. What foreign works do you dislike in the textbook? (You may give an overview or examples, giving up to three examples.) 30.

30. Which foreign works in the textbook would you like to reduce or remove? (You may give an overview or give examples, giving up to three examples.)

Subjective questions (non-compulsory)
What do you hope to learn in a college language program? You may briefly describe or list.

Are you willing to participate in follow-up interview activities?
Yes
No

E-mail address: (optional)

Thank you very much for your participation in this questionnaire, let's work together, to get a better humanities education in the university.


ii. Original Chinese data of the questionnaire 
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iii. Interview Invitation Emails
Hello!
Thank you for completing the questionnaire on satisfaction with textbooks in university humanities programs! I am honored to be able to invite you to participate in a follow-up interview on behalf of the researchers. Please read the following instructions for the interview and, if you agree to continue participating in the interview program, please select a time you are available to participate in the interview within the timeframe below.

Notes on the Interview
1. Theme of the interview: The theme of this interview is to collect college students' opinions and suggestions on the textbooks of university humanities courses.
2. Interview Duration: The interview will last 5-8 minutes and can be extended depending on the situation.
3. Interview questions: The interview has the following interview questions, all questions are in-depth expansion of the questionnaire questions, do not need to prepare in advance. If there is a question that you refuse to answer, you can specify it in the email.
(1) What were the main things you gained from taking a humanities course at the university?
(2) Was there a specific chapter that touched you? Can you talk specifically about the feelings?
(3) Do you wish you had taken more humanities courses in college? Can you tell us why?
(4) Do you think reading and writing skills courses should be separated from humanities appreciation courses? Can you tell us why?
4. Interview tool: We will use Tencent Conference to complete this interview. The form of the interview will be voice.
5. Content preservation: The interview content will be recorded and preserved as raw data, and the researcher will not provide the interview content to any other organizations or individuals except the relevant academic ethics investigation institutions. The interview content will not be publicized in any form.
6. Privacy protection: The interviews will be conducted without turning on the camera, the interviewees do not need to introduce themselves in any form, and no personal information will be asked during the interviews.
7. Contact information: Interviewees have the right to consult with the researcher on privacy protection and other interview-related issues, and if they have any related needs, they can contact the researcher at 2210413@student.uwtsd.ac.uk.

Optional schedule (2023 BST):
November 22nd 19:00-22:00
November 23rd 19:00-22:00
November 24th 19:00-22:00

If you would like to continue to participate in this interview, please respond to the specific time in the time slot: e.g., November 21, 19:20-19:30. Responding to the email will tacitly acknowledge that the respondent has read the above instructions and is volunteering to participate in this interview.

Thank you very much for your support of this study, and let's work together to obtain a better humanities education!

Xu Yi Doctor of Education in Progress
Faculty of Humanities and Education
Trinity Saint David University of Wales
November 20, 2023

Hello, classmate.
Thank you very much for your willingness to participate in this interview. The interview will officially start on November 24, 2023 at 19:00 GMT.

Once again, I would like to give you a brief explanation:
1. The interview will last 5-8 minutes and you will answer four main questions.
2. The interview will use Tencent Conference as an online communication and recording tool, and the interview will be in the form of voice communication, without turning on the camera.
3. The content of the interview will be saved as raw data in the form of audio recordings, see the previous email for the relevant privacy protection terms.
4. We will not collect any personal information from you other than your email address, and we will conduct this interview in accordance with Trinity Saint David University of Wales' Code of Academic Ethics.

Below is a link to the session for this interview. If you have any questions about the use of the interview software you are using, please feel free to contact us by email.

You are invited to attend the Tencent conference
Conference Topic: Interviews on Satisfaction with Textbooks in University Humanities Programs
Meeting Time: 2023/11/24 19:00-19:30 (GMT+08:00) China Standard Time - Beijing

Click on the link to join the conference, or add to the conference list:
https://meeting.tencent.com/dm/8trC39fCz7kP

#Tencent Conference: 837-293-870
Conference Password: 112419

Copy the message and open the mobile Tencent Conference to participate!

Xu Yi Doctor of Education in Progress
Faculty of Humanities and Education
Trinity Saint David University of Wales
November 24, 2023



iv. Translation of interview transcripts

Xu Yi(00:01:52): Hello, classmate, can you hear me? Hello, welcome to this interview, I'm very happy that you are willing to join our study. Before this interview, we would like to make a brief introduction to the interview, have you read the introduction to the interview in our document, our email before? Okay, okay, as long as you've read this introduction, we're going to start now, because the interview doesn't do any self-introduction, so we're going to start asking questions directly, so if you can start, please let me know, okay?

Xu Yi (00:02:35): Okay, then I... What are the main things that you gained from studying in the humanities program at the university?

Interviewee (00:02:45): If it's in terms of textbooks. First of all I read a lot of texts that I hadn't read before, especially in the West. I was all of these articles. Except for two or three that had been documented in previous high school textbooks. The others I saw for the first time, so. This textbook expanded my insights.

Interviewee (00:03:06): And then. What if it's for a class taught by a teacher? The teacher's lesson follows the textbook's actually. He is the theme is following our textbook, but he feels that the articles. He felt that our articles were not deep enough, so he did. He did the PowerPoint himself. I think he spoke very well, that is. It was drawing out a lot.

Interviewee (00:03:32): There are some issues that we college students should think about. It's the textbook or the teacher, I think. Take this humanities class I all.

Xu Yi (00:03:48): Very good, thank you, then our second question is this. Was there a specific chapter that touched you can you talk about some of the specific feelings you had when you were reading that chapter?

Interviewee (00:04:01): There are six chapters. Seven chapters struck me the most I think. The first one, the reading of the Psalms? Because I especially like to talk about things. And then these four just happened to be the ones that moved the machine. Then I'm. That's it. I look at these articles and I'm like. It's like I'm talking to the scientists. Chiang, Mencius and Chuang Tzu are the two I remember the most. I was most impressed by both of them. Come on, I took a lot of notes. Our teacher also emphasized it. He didn't just talk about the one he chose in the textbook, he put the whole thing downstream. Why did he put "The Journey of the Free" in the first post? Zhuangzi's seven essays were taught once. It's a great feeling, this twin. What is this long for nothing this? The teacher also used the eight trigrams to explain this to us. Zhuangzi's down there is very interesting.

Xu Yi (00:05:16): Okay, thank you very much, so our third question is like this, do you want to take more humanities courses in your university studies? Can you tell us exactly why?
Interviewee (00:05:28): Courses then I think. A college humanities actually already. College students even though I'm just a freshman, I feel like if you're really trying hard to study, you. Great aunt is actually busy enough for 28 students already. ppt is already a little bit busy, so I think one course is enough.

Interviewee (00:05:52): But the lectures I think there could be a proper increase in lectures.

Xu Yi (00:05:59): Okay, thank you, so the last question is this, do you think that the reading and writing skills course should be divided into two courses with the humanities appreciation course, and can you be more specific about the reasons for that?

Interviewee (00:06:12): I think four should be split into two courses. The reading and writing skills in there are skewed. Expressive skills. Humanities Appreciation is a class that favors ideas. If. If you put those two things in one course. It's kind of like high school. You have to look at a few lines and write an 800-word essay at the same time. It's a bit difficult. It's difficult, even though it's a high school exam. But if you take it apart. Targeted to speak. On the contrary, it can better help us to improve our personal ability.

Xu Yi (00:07:02): Understood. So in light of the previous question, I would like to follow up on your answer, so do you think that if you separate these two courses, it will increase your academic burden?

Interviewee (00:07:15): If they were separated. This might depend on the amount of homework in the morning classes. If it's a class. If I have to spend time in class alone, I think I can still cope with it. It mainly depends on the difficulty level of the homework assigned by the teacher.

Xu Yi (00:07:34): Okay, so for the above four questions, is there any other question that you are interested in and would like to add further?

Interviewee (00:07:55): I think. Humanities appreciation courses. It could be appropriate. Combine it with the social sciences side. Or with. We don't offer geography in our school, but if we did. There are articles that are actually related to geography. It's the hope is that it's the humanities courses that can go with. Other interdisciplinary courses go.
Xu Yi (00:08:33): Okay, understood.

Interviewee (00:08:34): For example, this Tetsuzumi chapter, it's actually with psychology. There can just be an interaction, although I didn't study psychology. And then the Chronicle piece. It can be related to the contemporary world situation. World situation, because it's not Chairman Mao, it's not that. Not Chairman Mao, he said. You don't have to care about the present world situation. All the present forms in the world as early as our Spring and Autumn and Warring States. Basically deduced once. It's just that the material changes in the contemporary world. It's not the same as in ancient times. So it's just that I hope to do an interdisciplinary an interaction.

Xu Yi (00:09:20): Okay, your comments are very valuable, thank you very much for participating in this interview, if you don't have any other questions, then this is the end of our interview. If you don't have any other questions, this is the end of the interview. We will keep this interview in audio form and it will be reflected in our articles later on, okay? If you have any questions about this study, please feel free to email us. Please feel free to send us an e-mail, thank you very much for participating in this interview, goodbye.
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-

3

4

-

3

4

1

0

0

0

0

4

2023/11/15

 

20:19:38

213

N/A

120.85.40.165(

-

)

0

0

0

3

3

4

-

3

4

-

3

3

1

1

0

0

0

5

2023/11/15

 

20:29:11

73

N/A

120.85.43.160(

-

)

0

1

0

(

)

(

)

(

)

(

)

3

4

3

-

3

4

-

3

3

1

1

0

0

0

6

2023/11/15

 

20:42:06

65

N/A

120.85.143.205(

-

)

0

1

0

(

)

(

)

(

)

(

)

4

3

1

3

2

3

3

0

0

0

1

0

7

2023/11/15

 

20:49:41

123

N/A

120.85.43.235(

-

)

0

0

0

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

1

0

0

0

0

8

2023/11/15

 

20:52:12

103

N/A

14.150.1.116(

-

)

0

0

0

4

4

4

-

3

4

-

3

4

0

0

1

0

0

9

2023/11/15

 

20:54:32

76

N/A

120.85.42.189(

-

)

0

0

0

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

1

0

0

0

0

10

2023/11/15

 

20:58:53

817

N/A

120.85.40.178(

-

)

0

1

0

3

3

2

2

3

-

3

3

1

1

0

1

0

11

2023/11/15

 

20:59:06

341

N/A

223.104.76.203(

-

)

0

0

0

(

)

(

)

(

)

(

)

4

3

4

-

3

4

-

3

4

0

1

0

0

0

12

2023/11/15

 

21:02:44

515

N/A

120.85.42.13(

-

)

1

0

0

3

3

3

-

3

3

-

3

3

1

1

1

0

0

13

2023/11/15

 

21:03:46

492

N/A

120.85.41.182(

-

)

1

0

0

(

)

“

(

)

4

4

4

-

3

4

-

3

4

1

0

1

0

0

14

2023/11/15

 

21:06:54

150

N/A

120.85.42.24(

-

)

0

0

0

4

3

3

-

3

3

-

3

3

1

1

0

0

0

15

2023/11/15

 

21:09:36

139

N/A

183.46.238.118(

-

)

0

0

0

3

3

3

-

3

3

-

3

3

1

0

0

0

0

16

2023/11/15

 

21:11:39

102

N/A

112.96.179.32(

-

)

0

0

0

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

1

1

0

0

0

17

2023/11/15

 

21:15:04

51

N/A

120.85.142.179(

-

)

0

0

0

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

1

0

0

0

0

18

2023/11/15

 

21:16:09

44

N/A

119.143.97.184(

-

)

1

0

0

(

)

(

)

(

)

(

)

5

5

5

-

3

5

-

3

5

0

0

0

0

1

19

2023/11/15

 

21:16:10

121

N/A

120.85.40.98(

-

)

1

1

0

(

)

(

)

(

)

(

)

3

4

3

-

3

3

-

3

3

1

0

1

1

0

20

2023/11/15

 

21:24:25

158

N/A

117.136.41.39(

-

)

1

1

0

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

1

1

1

1

0

21

2023/11/15

 

21:38:08

945

N/A

120.85.40.170(

-

)

1

0

0

(

)

(

)

(

)

(

)

3

4

3

-

3

4

-

3

3

1

1

1

0

0

22

2023/11/15

 

21:38:08

128

N/A

27.47.38.91(

-

)

1

1

0

1

1

1

1

3

3

3

-

3

3

-

3

3

1

1

1

0

0

23

2023/11/15

 

21:41:20

62

N/A

120.85.142.29(

-

)

0

0

0

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

1

0

0

0

0

24

2023/11/15

 

22:08:30

212

N/A

120.85.143.60(

-

)

0

0

0

(

)

(

)

(

)

(

)

序

号

提交答卷时间

所用时

间

来源

来源详情

来自

哲学

类

，

如

科学

类

，

如

其

他

，

请

教材中

你喜欢的

你希望

教材中可

教材

中你不

你希

望减少

你对

中国近现

你对目

前教材中

你对

教材中中

不满意

你对

教材所选

不

满意的

你对

教材中选

你希

望学习哪

历史

类

，

如近

哲

学类

，

科学

类

，

如

其

他

，

请在

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

资治通鉴

资治通鉴

资治通鉴

资治通鉴

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

历史类的

，

诗歌类的

无

无

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

。

。

。

。

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

世说新语

史学作品

哲学

无

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

清明上河图

艺术作品

无

无

秒

微信

广东

广州

空

关于

人之初

无

空

秒

微信

广东

广州

红楼梦

红楼梦

论语

论语

秒

微信

广东

汕头

红楼梦

红楼梦

水浒传

水浒传

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

4

3

3

-

3

3

-

3

3

1

0

0

0

0

25

2023/11/15

 

22:46:08

173

N/A

223.104.67.209(

-

)

0

0

0

(

)

(

)

(

)

(

)

5

4

4

-

3

4

-

3

4

1

1

0

0

0

26

2023/11/15

 

22:46:24

147

N/A

120.85.143.32(

-

)

0

0

0

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

1

1

1

1

0

27

2023/11/15

 

22:48:14

118

N/A

112.96.33.45(

-

)

0

0

0

3

4

4

-

3

4

-

3

3

1

0

0

0

0

28

2023/11/15

 

22:52:54

85

N/A

120.85.143.156(

-

)

1

0

0

(

)

(

)

(

)

(

)

5

4

4

-

3

4

-

3

4

1

1

1

0

0

29

2023/11/15

 

23:33:59

122

N/A

210.21.79.240(

-

)

0

1

0

(

)

(

)

3

4

4

-

3

3

-

3

3

0

0

0

1

0

30

2023/11/15

 

23:38:29

153

N/A

223.104.76.236(

-

)

1

1

1

(

)

(

)

3

3

3

-

3

3

-

3

3

0

0

0

0

1

31

2023/11/15

 

23:39:14

82

N/A

14.150.103.155(

-

)

1

1

0

(

)

(

)

(

)

(

)

3

4

4

-

3

4

-

3

4

1

1

1

1

0

32

2023/11/15

 

23:39:29

127

N/A

120.85.42.250(

-

)

0

0

0

(

)

(

)

(

)

(

)

5

5

5

-

3

5

-

3

5

0

1

0

0

0

33

2023/11/15

 

23:40:39

109

N/A

120.85.40.56(

-

)

0

0

0

(

)

(

)

(

)

(

)

3

4

4

-

3

4

-

3

4

1

0

1

0

0

34

2023/11/15

 

23:45:38

166

N/A

120.85.42.210(

-

)

1

1

0

4

4

4

-

3

4

-

3

4

1

1

1

1

0

35

2023/11/15

 

23:57:40

93

N/A

223.104.76.226(

-

)

0

0

0

(

)

(

)

(

)

(

)

4

4

3

-

3

3

-

3

3

0

1

0

0

0

36

2023/11/15

 

23:57:43

100

N/A

120.85.41.102(

-

)

0

1

0

(

)

(

)

(

)

(

)

4

5

4

-

3

4

-

3

4

1

0

0

1

0

37

2023/11/16

 

12:18:56

250

N/A

120.85.41.240(

-

)

1

1

0

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

1

1

1

1

0

38

2023/11/16

 

12:29:18

61

N/A

183.46.41.111(

-

)

0

0

0

3

3

3

-

3

3

-

3

3

1

1

1

1

0

39

2023/11/19

 

21:32:33

488

N/A

112.96.165.22(

-

)

1

0

0

 

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

1

1

1

0

0

40

2023/11/19

 

21:47:15

102

N/A

120.85.40.59(

-

)

1

0

0

(

)

(

)

(

)

(

)

2

3

3

-

3

3

-

3

3

0

1

0

0

0

41

2023/11/19

 

21:49:21

74

N/A

120.85.142.19(

-

)

0

0

0

(

)

(

)

(

)

(

)

2

3

2

2

3

-

3

3

1

0

0

0

0

42

2023/11/19

 

21:49:31

223

N/A

120.85.43.6(

-

)

0

1

0

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

1

0

1

1

0

43

2023/11/19

 

21:50:36

360

N/A

120.85.42.18(

-

)

0

0

0

(

)

3

4

4

-

3

4

-

3

2

0

0

1

0

0

44

2023/11/19

 

21:50:47

73

N/A

183.46.172.243(

-

)

1

0

0

(

)

(

)

(

)

(

)

3

3

2

3

3

-

3

4

0

0

1

1

0

45

2023/11/19

 

21:51:12

54

N/A

117.136.32.202(

-

)

1

0

1

(

)

(

)

(

)

(

)

3

4

3

-

3

3

-

3

2

0

0

1

0

0

46

2023/11/19

 

21:51:54

56

N/A

119.136.125.37(

-

)

0

1

0

(

)

(

)

(

)

(

)

2

2

2

2

4

-

3

4

0

0

0

1

0

47

2023/11/19

 

21:53:06

219

N/A

183.46.125.119(

-

)

0

0

0

(

)

1

1

1

1

1

1

1

1

0

0

0

0

48

2023/11/20

 

12:21:02

121

N/A

27.47.39.108(

-

)

0

0

0

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

1

1

0

0

0

49

2023/11/20

 

12:23:17

116

N/A

203.168.18.164(

-

)

0

1

0

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

1

0

0

1

0

50

2023/11/20

 

12:25:56

70

N/A

120.85.43.216(

-

)

0

0

0

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

1

1

0

0

0

51

2023/11/20

 

12:26:34

158

N/A

120.85.42.42(

-

)

1

1

0

(

)

(

)

(

)

(

)

4

3

4

-

3

5

-

3

5

1

1

1

1

0

52

2023/11/20

 

12:33:06

124

N/A

120.85.42.111(

-

)

0

1

0

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

1

0

0

1

0

53

2023/11/20

 

12:35:47

133

N/A

120.85.142.38(

-

)

1

0

0

(

)

(

)

(

)

(

)

5

5

5

-

3

5

-

3

5

1

1

1

0

0

54

2023/11/20

 

12:38:48

443

N/A

27.47.38.191(

-

)

1

1

0

4

5

5

-

3

5

-

3

5

1

1

1

1

0

55

2023/11/20

 

12:43:49

60

N/A

27.47.38.59(

-

)

0

0

0

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

1

1

0

0

0

56

2023/11/20

 

12:44:25

131

N/A

120.85.43.239(

-

)

0

1

0

(

)

(

)

秒

微信

广东

广州

《

曾国藩家

空

空

空

秒

微信

广东

广州

无

无

无

无

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

阿房宫赋

山海经

空

空

秒

微信

广东

广州

科学类

古代常识

空

空

秒

微信

广东

深圳

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

三国演义

，

长恨歌

，

聊

红楼梦

石钟山记

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

汕头

无

无

无

无

秒

微信

广东

广州

孟子论语

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

橘颂

离骚

空

高中就讲过

秒

微信

广东

汕头

空

空

空

空

秒

微信

广东

东莞

空

空

空

空

秒

微信

广东

深圳

空

空

空

空

秒

微信

广东

汕头

没有我喜欢

三国演义

红楼梦

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

蒹葭

，

茫

十二铜表法

无

无

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

水浒传

红

能够引导正

没有

无

(

)

(

)

3

4

5

-

3

4

-

3

4

0

0

0

1

0

57
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12:59:21

173

N/A

120.85.143.143(

-

)

0

0

0

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

1

0

0

1

0
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14:40:46

175

N/A

120.85.143.33(

-

)

0

0

0

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

0

1

0

0

0
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201

N/A

120.85.142.198(

-

)
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1

0
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3
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-

3
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-

3

4
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0

0
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53

N/A

120.85.142.189(

-

)

(

)
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)

(

)
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)

4

4
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-

3

4

-

3
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0
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0

0
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20:12:16

80

N/A

27.47.38.159(

-

)

(

)

(

)

(

)

(

)

4

4
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-

3

5

-

3

4

0

1

0

1

0

3
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20:14:34

95

N/A

112.96.48.205(

-

)

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

0

0

0

1

0

4
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20:19:38

213

N/A

120.85.40.165(

-

)

2

3

4

-

3

3

-

3

2

1

0

0

1

0

5
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20:29:11

73

N/A

120.85.43.160(

-

)

(

)

(

)

(

)

(

)

3

4

4

-

3

3

-

3

4

1

1

0

0

0

6

2023/11/15

 

20:42:06

65

N/A

120.85.143.205(

-

)

(

)

(

)

(

)

(

)

3

4
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-

3

5

-
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1

0

0

0

7
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20:49:41

123

N/A

120.85.43.235(

-

)

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

1

0

0

0

0

8

2023/11/15

 

20:52:12

103

N/A

14.150.1.116(

-

)

(

)

4

4

4

-

3

4

-

3

4

0

0

0

1

0

9
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20:54:32

76

N/A

120.85.42.189(

-

)

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

1

0

0

0

0
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20:58:53

817

N/A

120.85.40.178(

-

)

(

)

(

)

(

)

(

)

4

1

1

1

3

-

3

1

1
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0

0
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20:59:06

341

N/A

223.104.76.203(

-

)

(

)
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)

(

)

(

)

2

2

3

-

3

3

-

3

3

0

0

0

1

0
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21:02:44

515

N/A

120.85.42.13(

-

)

2

3

3

-

3

3

-

3

2

1

1

1

0

0
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492

N/A

120.85.41.182(

-

)
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)
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4
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3
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3
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150
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120.85.42.24(

-

)
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3
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3
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3
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0
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183.46.238.118(

-

)
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3

3
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3
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)
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4
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120.85.142.179(
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119.143.97.184(
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(
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-
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(
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(
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-
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117.136.41.39(

-
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-
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120.85.40.170(

-
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27.47.38.91(

-

)
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173

N/A

223.104.67.209(

-

)

(
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(
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(
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(

)
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4
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-
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-
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22:46:24

147

N/A

120.85.143.32(

-

)

序

号

提交答卷时间

所用时

间

来源

来源详情

来自

你希

望教材

你希望

教材中可

教材

中你不喜

你

希望减

你

对外国

你对

目前教

你对

教材中

不满

你对

教材所选

不满意

你对

教材中

你希

望学习

历史

类

，

如

哲

学类

，

科学

类

，

如

其

他

，

请在

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

无

无

无

无

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

。

。

。

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

无

无

无

无

秒

微信

广东

广州

我与地坛

这道题和

无

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

汕头

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

四世同堂

四世同堂

，

寒夜

，

死水

寒夜

，

死

秒

微信

广东

广州

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

(

)

(

)

(

)

(

)

4

3

4

-

3

4

-

3

4

1

0

0

0

0
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22:48:14

118

N/A

112.96.33.45(

-

)

3

4

4

-

3

4

-

3

3

1

0

0

0

0

28

2023/11/15

 

22:52:54

85

N/A

120.85.143.156(

-

)

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

1

1

1

1

0

29

2023/11/15

 

23:33:59

122

N/A

210.21.79.240(

-

)

(

)

(

)

(

)

(

)

3

3

3

-

3

4

-

3

4

0

0

0

1

0

30

2023/11/15

 

23:38:29

153

N/A

223.104.76.236(

-

)

(

)

(

)

(

)

(

)

4

3

3

-

3

4

-

3

3

1

1

1

1

0

31

2023/11/15

 

23:39:14

82

N/A

14.150.103.155(

-

)

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

1

1

1

1

0

32

2023/11/15

 

23:39:29

127

N/A

120.85.42.250(

-

)

(

)

(

)

(

)

(

)

5

5

5

-

3

5

-

3

5

1

0

1

0

0

33

2023/11/15

 

23:40:39

109

N/A

120.85.40.56(

-

)

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

1

0

1

0

0

34

2023/11/15

 

23:45:38

166

N/A

120.85.42.210(

-

)

(

)

(

)

(

)

(

)

4

4

3

-

3

4

-

3

4

1

1

1

1

0

35

2023/11/15

 

23:57:40

93

N/A

223.104.76.226(

-

)

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

0

1

0

0

0

36

2023/11/15

 

23:57:43

100

N/A

120.85.41.102(

-

)

(

)

(

)

(

)

(

)

3

4

4

-

3

4

-

3

4

1

1

0

0

0
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12:18:56

250

N/A

120.85.41.240(

-

)

(

)

(

)

(

)

(

)

1

3

3

-

3

3

-

3

2

1

0

0

0

0
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12:29:18

61

N/A

183.46.41.111(

-

)

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

1

1

0

0

0

39
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21:32:33

488

N/A

112.96.165.22(

-

)

 

 

(

)

4

4

4

-

3

3

-

3

4

1

0

1

0

0
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21:47:15

102

N/A

120.85.40.59(

-

)

(

)

(

)

(

)

(

)

1

3

3

-

3

3

-

3

2

0

1

0

0

0
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21:49:21

74

N/A

120.85.142.19(

-

)

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

0

1

0

0

0
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21:49:31

223

N/A

120.85.43.6(

-

)

(

)

(

)

(

)

3

4

3

-

3

3

-

3

3

0

1

0

1

0

43

2023/11/19

 

21:50:36

360

N/A

120.85.42.18(

-

)

(

)

(

)

(

)

4

4

3

-

3

3

-

3

4

1

0

1

0

0

44

2023/11/19

 

21:50:47

73

N/A

183.46.172.243(

-

)

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

4

1

0

0

1

0

45

2023/11/19

 

21:51:12

54

N/A

117.136.32.202(

-

)

(

)

(

)

(

)

(

)

3

5

3

-

3

4

-

3

4

0

1

0

1

0

46
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21:51:54

56

N/A

119.136.125.37(

-

)

(

)

(

)

(

)

(

)

3

4

3

-

3

3

-

3

3

0

0

0

1

0

47

2023/11/19

 

21:53:06

219

N/A

183.46.125.119(

-

)

*

(

)

(

)

(

)

1

2

1

1

1

1

1

1

0

0

0

0

48

2023/11/20

 

12:21:02

121

N/A

27.47.39.108(

-

)

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

0

0

0

1

0

49

2023/11/20

 

12:23:17

116

N/A

203.168.18.164(

-

)

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

0

1

1

1

0

50

2023/11/20

 

12:25:56

70

N/A

120.85.43.216(

-

)

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

1

1

0

0

0

51

2023/11/20

 

12:26:34

158

N/A

120.85.42.42(

-

)

(

)

(

)

(

)

(

)

4

5

5

-

广东

广州

无

无

无

无

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

深圳

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

汕头

空

空

空

空

秒

微信

广东

广州

台湾

香港

台湾作家

香

红色革命经

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

《

狂人日

空

空

空

秒

微信

广东

广州

鲁迅

空

空

空

秒

微信

广东

汕头

空

空

空

空

秒

微信

广东

东莞

空

空

空

空

秒

微信

广东

深圳

空

空

空

空

秒

微信

广东

汕头

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

历史深处

历史深处的

无

无

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

空

空

空

空

秒

微信

广东

广州

无

无

无

无
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-

3

5
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1

1

1

0
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124

N/A

120.85.42.111(
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)

(

)

(

)
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)

(

)

3

4

4

-

3

4

-

3

4

1

0

1

0

0
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12:35:47

133

N/A

120.85.142.38(

-

)

(

)

(

)

(

)

(

)

4

5

4

-

3

4

-

3

4

1

1

1

0

0

54
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12:38:48

443

N/A

27.47.38.191(

-

)

5

5

5

-

3

5

-

3

5

1

1

1

1

0

55
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12:43:49

60

N/A

27.47.38.59(

-

)

(

)

(

)

(

)

(

)

3

3

3

-

3

3

-

3

3

1

1

0

0

0
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12:44:25

131

N/A

120.85.43.239(

-

)

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

0

0

0

1

0
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12:59:21

173

N/A

120.85.143.143(

-

)

(

)

(

)

(

)

(

)

3

3

3

-

3

4

-

3

3

1

0

0

0

0
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175

N/A

120.85.143.33(

-

)

(

)

(

)

(

)

(

)

4

4

4

-

3

4

-

3

4

1

1

0

0

0
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201

N/A

120.85.142.198(

-

)

2

3

3

-

3

3

-

3

3

0

1

0

1

1
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53

N/A

120.85.142.189(
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)

(

)

(

)

(

)
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)

(
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2
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3
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80

N/A

27.47.38.159(

-
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)

(

)

(
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-

3
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20:14:34

95

N/A

112.96.48.205(

-

)

(

)

(

)

(

)

(

)

(

)

1

3108320837@qq.com

4
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20:19:38

213

N/A

120.85.40.165(

-

)

2

-

3

5
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73

N/A

120.85.43.160(

-
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(

)

(

)

(

)

(

)

(

)

2

-

3
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65

N/A

120.85.143.205(

-
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(

)

(

)

(

)

(

)

(
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2

-

3

7
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123

N/A

120.85.43.235(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3

8

2023/11/15

 

20:52:12
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N/A

14.150.1.116(

-

)

(

)

1

9
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120.85.42.189(
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(
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(
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2
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3
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(
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(
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(
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-

3
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223.104.76.203(
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)

(

)

(
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-

3
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-

)

2

-

3
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21:03:46

492

N/A

120.85.41.182(

-

)

(

)

(

)

(

)

(

)

1

1295474800@qq.com
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2023/11/15
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150

N/A

120.85.42.24(

-

)

(

)

(

)

(

)

(

)

(

)
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-

3
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)
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-

3
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3
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-

3
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158

N/A

117.136.41.39(
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)

(

)

(

)

(

)

(
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(

)

1

380155081@qq.com
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945

N/A

120.85.40.170(

-

)

(

)

(

)

(

)
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(
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2

-

3
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N/A

27.47.38.91(

-

)

1
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1
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2

-

3
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21:41:20

62

N/A

120.85.142.29(
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)

(

)

(

)

(

)

(
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1

604022140@qq.com
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212

N/A

120.85.143.60(
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)
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(
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2

-

3
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N/A

223.104.67.209(
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)
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)

(

)

(
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(
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序

号

提交答卷时间

所用时

间

来源

来源详情

来自

你希望

教材中可

你希望

教材中可

教材

中你不喜

你希

望减少

你希望

在大学语

是否

愿意参

电子邮

箱

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

无

无

无

无

文章中蕴含

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

。

。

。

无

。

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

学到相关历

秒

微信

广东

广州

空

空

空

空

对事物的着

秒

微信

广东

广州

外国名著

无

诗词类

无

扩展我的课

秒

微信

广东

广州

空

空

空

空

培养写作能

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

汕头

人鼠之间

空

空

空

更多小众知

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

学习一些这

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

 

22:46:24

147

N/A

120.85.143.32(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3

27
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118

N/A

112.96.33.45(

-

)

2

-

3

28

2023/11/15

 

22:52:54

85

N/A

120.85.143.156(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3

29
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23:33:59

122

N/A

210.21.79.240(

-

)

(

)

(

)

(

)

(

)

1

623177895@qq.com

30
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23:38:29

153

N/A

223.104.76.236(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3

31
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23:39:14

82

N/A

14.150.103.155(

-

)

(

)

(

)

(

)

(

)

(

)

1

2060149303@qq.com

32
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127

N/A

120.85.42.250(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3
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23:40:39

109

N/A

120.85.40.56(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3

34
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166

N/A

120.85.42.210(

-

)

(

)

(

)

2

-

3
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23:57:40

93

N/A

223.104.76.226(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3

36
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23:57:43

100

N/A

120.85.41.102(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3

37
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250

N/A

120.85.41.240(

-

)

2

-

3

38
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12:29:18

61

N/A

183.46.41.111(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3

39
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21:32:33

488

N/A

112.96.165.22(

-

)

 

(

)

(

)

2

-

3
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21:47:15

102

N/A

120.85.40.59(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3
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74

N/A

120.85.142.19(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3
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21:49:31
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N/A

120.85.43.6(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3

43
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360

N/A

120.85.42.18(

-

)

(

)

(

)

1

3358415276@qq.com
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21:50:47

73

N/A

183.46.172.243(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3
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54

N/A

117.136.32.202(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3
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56

N/A

119.136.125.37(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3

47
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21:53:06

219

N/A

183.46.125.119(

-

)

(

)

(

)

(

)

1

2078635649@qq.com
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12:21:02

121

N/A

27.47.39.108(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3

49
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12:23:17

116

N/A

203.168.18.164(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3
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12:25:56

70

N/A

120.85.43.216(

-

)

(

)

(

)

(

)

(

)

(

)

2

-

3

51

2023/11/20

 

12:26:34

158

N/A

120.85.42.42(

-

)

(

)

无

无

无

无

无

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

文学底蕴

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

深圳

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

泰戈尔诗集

马可波罗游

空

空

知识

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

俄狄浦斯王

巨人传

红与黑

无

古人的经典

秒

微信

广东

汕头

空

空

空

空

空

秒

微信

广东

广州

契科夫

莫泊

空

空

墓志铭以

较好的文字

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

堂吉诃德

空

就英法联军

空

为人处世之

秒

微信

广东

汕头

空

空

空

空

空

秒

微信

广东

东莞

空

空

空

空

空

秒

微信

广东

深圳

空

空

空

空

空

秒

微信

广东

汕头

肖申克的救

空

空

空

我们没有语

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

更多的中外

秒

微信

广东

广州

傲慢与偏见

巴黎圣母院

无

无

学到古今中

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

空

空

空

空

空

秒

微信

广东

广州

无

无

血腥的

无

我希望可以
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)
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)
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)

(

)

2

-

3
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3
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)

(

)
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2

-

3
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N/A

27.47.38.191(

-

)

2

-

3
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N/A

27.47.38.59(
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(

)

(

)

(

)

(

)

(
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2

-

3
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131

N/A
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