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A critical evaluation based on an observed critical incident

Introduction
With on-going challenges the nation is currently faced with, such as the unpredictability the pandemic brings, it can have a significant impact on some schools when it comes to preparing and planning for the new curriculum rollout in the year 2022. Although the Welsh government has high expectations for the new rollout, they have taken into consideration of the negative impact the pandemic has had on schools, therefore, have put in place support systems and guidance to ensure these schools can successfully achieve their goals and expectation for their new curriculum (Welsh Gov, 2021).
The new curriculum is said to be the key to inspire, support and challenge teachers in Wales, in hope that this will enable all practitioners to be the best they can be (Welsh gov, 2020). The new curriculum also brings with it five key professional standards, with pedagogy being paramount, it is believed that the five professional standards in Wales is a catalyst for positive change for enriching the learners experience, as well as improving the practitioner (Welsh Gov, 2020).
This assignment will focus on a critical incident that was observed within a Primary school. This incident will allow for further research to be conducted based on two chosen areas, specifically home environment, and motivation. Which will be later evaluated and reflected upon, as well as identifying next steps.

The role of critical reflection
It is said, that, to be able to critically reflect effectively, a person requires certain attributes, such as; open-mindedness, wholeheartedness, and responsibility (Dewey, 1933). Each of these attributes are important positive characteristics, especially when it comes to critical reflection as a teacher and an individual. For example, being open-minded allows the teacher to step out of their comfort zone, and consider and listen to new ideas, and to be willing to change to enable them to grow as an individual. Dewey stated within his book How We Think (1933), that an individual’s thought is often their belief. Therefore, by putting into practise this key attribute of being open-minded during critical reflection, practitioners can begin to challenge and question their own beliefs and teaching methods. By having responsibility as an attribute, this allows the teacher to reflect on their own teaching style, and to reflect if they have, or have not met the goals and objectives they set for themselves as teachers (Zeichner, K, 1996). This allows for further questioning and development for the practitioner, for example critical reflection can lead the practitioner to ask questions such as, ‘why have I not reached my goals?’, ‘What was successful, and how were these results successful?’ etc. Finally, having a wholehearted quality during the critical reflection process, can insinuate the individual is looking at the process of reflection as a meaningful experience, and therefore will create meaningful changes within themselves. These changes may not only benefit themselves as practitioners, but others around them e.g., school colleagues, children, and community (Yost, D.S. et al 2000).
Since Dewey, the idea of critical reflection has been further developed and challenged by many different practitioners and researchers around the world. In contrast to Dewey, Schon (1983) believed that reflective practise should be done during an event, and after the event. He argues that an important skill to have in teaching is the ability to think on your feet, and so believes reflection should also be carried out in action (Schon, 1983), and in turn teachers are actively reflecting on what they are presently doing, and may begin questioning this specific activity, for example, ‘why is this learning experience being carried out in this way?’, ‘Is this learning experience beneficial for the children?’ etc. By following Schon’s reflective model, teachers are actively in reflective conversations with themselves during an event/teaching and are already thinking ahead to further develop their practise, which can later be further reflected upon after the event itself.
On the other hand, Brookfield (1995) proposes four lenses that can be engaged by teachers during the process of critical reflection. These four lenses are as follows: autobiographical lens, the student’s eyes, the colleagues experience, and theoretical literature. By including the colleagues experience into the teacher’s daily practise of critical reflection, this can contribute to increased teacher motivation and collegiality, as well as revealing teaching habits within the teaching practise (Brookfield, 1995). And so, through engaging with colleagues, successful solutions can be put into place to improve the overall teaching experience, for both the teacher and the students. 
It is well established, that critical reflection is key when it comes to being an excellent teacher. However, it is important to take into consideration that there are barriers that surround these reflective practises. These barriers may include time, lack of motivation, and negative attitudes. All of which can have an impact on the quality of critical reflection, and in the long-term the quality of teaching, and learning within the children. 

Observation School and class context
During a course of two days, a completion of two observation days was successfully achieved at a large Primary school. Following the BERA guidelines (2019), the school, staff and children’s names will remain an anonymous throughout this assignment, to ensure ethical protection and respect of the people and school. 
The school itself is a large community school, with majority of its students coming from immediate areas, and almost all from the local authority area. It has a capacity of approximately 598 pupils on roll aged from 3 to 11 years, placed within 23 classes (ESTYN, 2017). With an additional sixty-two (approx.) children attending nursery full-time within the school.
The school has its own learning resource base for those pupils with autistic spectrum conditions aged from 3 to 11 years. Within this base there are two classes, and it is placed alongside the mainstream, giving the children an opportunity to be a part of the mainstream activities. According to ESTYN, statistics show there are approximately 25% of pupils within the school with additional learning needs.
According to the ESTYN report, there are approximately 33% of children that are eligible for free school meals within this primary school, which is above the national average for free school meals in Wales. The main language used within the school is English, with majority of pupils coming from English speaking homes. However, there is a minority that do speak Welsh as their main language. 
The school boasts on their ability in offering pupils a broad, balanced, and full education experience to the highest standards of teaching and learning. Whilst creating a warm and friendly atmosphere throughout the school, which indeed was evident throughout the observation days that took place at this Primary school.

Critical incident linked to Donaldson’s Four purposes
A critical incident can be used to identify applicable research to help further a teacher’s knowledge. An unplanned and unanticipated event that occurs during teaching can be considered a critical incident (Brookfield, 1990). As Tripp stated (1994) “….a critical incident is an interpretation of the significance of an event”, it is important to note here that a critical incident can be either positive or negative. 

During my observation days at a large Primary school, I had the privilege to observe a reception class. The class capacity is usually twenty, but due to a couple of children being absent, it was a slightly smaller class of seventeen. My chosen critical incident is based on the role of motivation. Each time a child would do something good such as, working well independently, working hard, good reading, completing homework, the teacher then asks the pupil to put a straw within their bucket. This clearly links to Donaldson’s four purposes, one being where children are being ambitious and capable learners, especially when children are motivated not only to work well independently, but to work hard and seek and enjoy new challenges set by the teacher. However, if a child would do something bad, the child must then go to their bucket and remove a straw. Later in the day, I felt that it was important to ask the teacher what was classed as ‘bad’ behaviour within the classroom, as individuals can interpret the word ‘bad behaviour’ differently. The teacher stated that a straw would only be removed if a child was being majorly disruptive, behaving violently and/or aggressively within the classroom. By putting this into effect, the teacher is already beginning to get the children to consider the impact of their actions when behaving inappropriately, and that there will be consequences for such behaviour, for example, in this instance, it would be the removal of a straw from the bucket. This could link in with one of Donaldson’s purposes of getting children to be ethical, informed citizens who are ready to be citizens of Wales and the world. Further research on how behaviour can affect the child’s motivation, and progress within the class would be needed here.
Furthermore, this motivation method was used when the teacher was going through the children’s homework. On Thursday morning, the teacher asked all children to sit down on the floor as it was time to go through their homework, and this is done out aloud in front of the whole class. The children that did complete their homework and completed it to a good standard got applauded by the class and teacher, and some were told to put a straw in their buckets for good work. When asked to put a straw in their bucket, I noticed how proud and happy the children looked, and how their hard work got rewarded by placing a straw within their bucket. Based on this, I will further research how motivation is used within a classroom setting. However, it is important to note that the teacher also highlighted the children that did not complete their homework, and this was also done in front of the class. One child openly said how they were not aware of the homework given, but also, how help was not made available to them at home. Having realised that the home environment can be a barrier in terms of the child’s learning experience, this made me want to further research how the home environment can affect a child’s development and progress within school.

Literature review
This section of the assignment will focus on two areas within the critical incident mentioned above. The chosen areas that will be further researched is motivation and home environment.
The child’s learning behaviours within the classroom can be heavily influenced from the home environment (Kellaghan et al., 1993). Therefore, for some children, it can be a barrier for their learning and development.
All teachers should be able to provide a safe environment within their classrooms, that supports and cares for the children. This should be a place where the child’s personal, language, social, numeracy and physical skills are further developed (Charlesworth, 2017). It is important to ensure that these skills are being nourished, and children are thriving within the classrooms. Because there are children that may not receive an opportunity to improve their developmental skills at home (Davis-Kean, P.E., 2005). 
By taking this into consideration, awareness is key when teaching, and the teacher must take into consideration a child’s home environment and be able to adapt their classroom and teaching methods to best suit the needs of their students, so that all children can thrive within their developmental stages, and progress successfully through the progression steps set by the Welsh Government (2020). 
Moreover, studies have found that the family’s overall income, and the parent’s own education can be a factor when relating to the child’s own academic achievement (Davis-Kean, P.E., 2005). And so, by taking this into consideration, those children living in a home environment where the family income is low, and whose parents have little to no education may negatively impact the child’s own development and academic achievement within schools. This may be a factor in terms of homework, as previous studies suggest that children who do not have the support around them at home, may struggle to complete their homework, or possibly disregard the work set by their teacher altogether, parents themselves may need guidance when it comes to helping and supporting their child with homework (Murray, et al., 2006).
It is worth pointing out that it has been argued that studies at times have shown that children from low-income families tend to do just as well in schools as children that come from higher-income families (Cheang, J.Y.C., and Goh C.L.E. 2019), provided that the school is well equipped with learning resources that children need to succeed in academia, and that children are well supported by their teacher throughout their time in education. It is vital that schools can provide children with the proper resources, support, and care, as well as providing a safe place for children to be able to do mistakes, and take risks during their lessons, because families with a lower income have been found to have fewer educational resources for their children (Cheang J.Y.C., and Goh C.L.E., 2019), and so in turn this can adversely impact a child’s development and their well-being (Claro S., Paunesku D., & Dweck C. S., 2016). In addition to not having educational resources within the home environment, children may not be offered the support, communication, and care from their parents, that they need to thrive, without this, children may feel that they cannot be free to make mistakes, take risks, and experiment with different ideas. Therefore, a teacher who is aware of the child’s circumstances at home, is more able to properly assist the child in succeeding during their educational journey.
However, it has been argued, that parents do not need to be on a higher income to be able to afford a variety of educational resources to ensure their children succeed in school (Bradley, et al., 2011). For example, many learning resources can be found for free outside in nature. Studies have shown that parents that are passionate and have great communication with their children, help their children to thrive in life, and will raise happy successful children. Research indicates that communication, and the quality time parents spend with their children, has proven to be more beneficial for children’s development (especially early childhood), instead of material items such as educational equipment (Puk, 2021). The child’s learning experience would be greatly improved if the teacher is also able to have excellent communication with the parents. A teacher that gets to know and learn more about where the child has come from, and to learn the child’s needs and home environment, is then able to gather all the information they can, to better apply the learning needs the child requires during their learning experience (Lekli and Kaloti, 2015).

As mentioned previously, a child’s home environment can influence a child’s behaviour within the classroom, one of those behaviourism being competency motivation. In an overview of prior theories on motivation, for a child to actively want to seek information, the child must be motivated. And in doing so, demonstrates the importance of being motivated to help achieve success in life, whether it be academic success, or personal successes. Theorist Abraham Maslow believed that individuals need to have their basic needs met first, before they can begin attempting to pursue more emotional, social and self-actualization hierarchy needs (Maslow, 1958). Maslow suggests that each of the hierarchy needs that people have, such as physiological, safety, belongingness, esteem, and self-actualization must be met first, before individuals feel motivated to proceed onto the next task. Taking this into consideration, by putting Maslow’s theory into practise in a classroom setting, then the teacher must ensure that the child’s needs such as safety and belongingness is met first, before the child is able to become truly motivated within their learning, and the process of the other needs will be addressed during the learning experience at various levels.
However, many have been critical towards Maslow’s theory of human motivation, and argued that his views are gender biased, and culture centered (Yang, 2003; Cullen & Gotell, 2002), as Maslow’s theory is based more on philosophy rather than science. Therefore, by taking the above criticisms into consideration, during the eighties, researchers began to raise the question, whether Maslow’s theory is applicable to Primary school teachers (Gawel, 1996). On the other hand, Maslow’s literature and research has proven to be useful and meaningful in terms of understanding the five hierarchy needs, as Winniger and Norman (2010) argues, that if used well, Maslow’s theory can be successful in terms of promoting positive motivation behaviour, as well as being used as a reminder and a framework for the teacher of the five hierarchy needs.
In contrast to Maslow, theorist McClellend looks at motivation needs that does not require hierarchy needs. For example, these needs would include the need for achievement, affiliation, and power. McClellend claims that everyone has these needs within them, however one need is more dominant than the other two needs, and so it is this need that promotes the motivation within that individual (Wieler, 2005). For example, some people may gravitate towards the power need, and so when there is an opportunity to become a leader, it is becoming that leader that will further motivate that individual. 
Extrinsic orientation is linked to behaviour, and so to motivation (Wieler, 2005). Theorist McClelland believed that those individuals that are high achievers in life, do not rely on extrinsic reward, but instead focus more on the intrinsic rewards (McClelland, 1953). Although external reward tends to be the traditional way of motivating individuals, in particular children and young people, there have been several studies that have argued that extrinsic reward are not beneficial motivators when linked to student performance (Timothy, 1991). However, it could be argued that extrinsic rewards can be beneficial to promote motivation within students during class. Practitioners may want to use extrinsic reward within the classroom as an incentive to help engage the students in the task set by the teacher, and this could spark unknown potential and creativity within the child, that was unknown to the teacher prior to the task (Stirling, 2014). Therefore, it is understandable why extrinsic reward may be commonly used within schools. In contrast to this, previous studies have shown that introducing extrinsic reward, can introduce a competitive mentality within the students, where they begin to compete and compare their work with others (Acquah, 2017).

Reflection, evaluation, and next steps
Upon reflection, it is evident that the home environment plays a crucial role within the child’s development. As a practitioner, it is important that I take the responsibility to build on that relationship with the child, but also with the child’s parents. By furthering my communication and relationship with the child’s parents, this will give me a more in-depth knowledge on the child’s background and provide me with an insight to the child’s home environment. In addition to this, I am hoping it will build a relationship of trust. By taking these steps, as a practitioner I will be able to better adapt my teaching methods, and class environment to best suit the abilities of all children. It is worth noting here, that by building a relationship with the child and their parents/guardian, and learning about the child’s environment, I will be able to note if the child comes from a low or higher-income family. By learning this information, as a practitioner I will be more aware. For example, if a child comes from a low-income family, they may not have the learning resources available for them at home, and so as a practitioner I can be sure that I have essential learning resources the child needs to further develop their learning readily available for them at school. However, upon researching on the impacts the home environment can have on a child’s development and progress within schools, I found that in some cases, children from low-income homes can be more motivated to do well within schools compared to those from higher-income families. However, this was more likely if the parents showed continuous love, passion, and support to the child. If I can build on the relationship with the child, and continuously show encouragement and support to them, this will build the trust between child and teacher, but also by providing the child with the learning resources already available within the classroom, this will help the child’s development and enrich the child’s learning and progression.
In this instance, the next steps I would suggest when it comes to setting out homework, may be to be more mindful in setting the task for children to complete at home, especially for those in foundation phase. Questions to consider as a trainee practitioner, will all children be able to complete the task successfully? Will children require parental guidance for their homework? If so, do all children have the support and guidance they need within their home environment? If not, maybe I should adapt and think of ways that I can set homework, where children can successfully complete the task set independently. And when it comes to collecting homework, I will look through the homework first myself, and if I see that all children have made the effort to complete the homework, then I may consider going through the children’s homework together as a class, as it would be a great opportunity to spark class discussions. It is important here to build children’s self-esteem, and to avoid highlighting those who have not done their homework. If needed to, it may be worth speaking to those who have not completed their work individually and privately, it will be an opportunity as a teacher to communicate and connect with the child, as well as understanding why the child has not been able to complete the homework, and whether there were any implications that prevented the child to complete their homework. This will link directly to one of Donaldson’s four purposes of building healthy, confident individuals, specifically developing confidence and empathy, as well as emotional well-being.
As well as this, another area that was further researched was the use of motivation within the classroom. During my observation days, I observed that extrinsic reward ‘straws in bucket’ was being used throughout the day in the school. Following the research conducted, I found that the opinion of many studies was divided when it comes to using extrinsic or intrinsic motivation methods within the classrooms. Therefore, taking this information forward I think as practitioners we must be able to conduct our own research on different motivation methods that are available and find which one, we believe is most effective for our class. I would look for a motivational method that is more intrinsic, but I understand and respect the decision of others in choosing extrinsic motivational methods. However, if using extrinsic rewards to influence motivation within children, which according to research is an effective method, then I would avoid using this reward method every day within the classroom. Instead, I would look to use reward on a weekly basis, and opt to choose non-materialistic rewards, for example, if using ‘straws in bucket’, the child with most straws in the bucket by the end of the week gets to choose a game they would like to play as a class. This way the children are not associating rewards with material things, and it avoids the risk of the child developing an addiction to materialistic things whenever they have achieved a goal or shown good behaviour. 
The use of reflective practises can help enhance the practitioner’s awareness during class, for example, I will be using the Brookfield’s reflective model during my practise, as it will enable myself as a trainee practitioner to put into practise Brookfield’s theory of four lenses. By being consistent and following this reflective model, this will allow me to further develop my own awareness and understanding, and to continuously make appropriate adaptions within the classroom and the lesson itself to ensure the students thrive. I believe this model of reflective practise will truly allow me to further reflect on events from different perspectives, as his model focuses on engagement with peers as well as self, during the reflection process. 
Following the research conducted, and following the critical incident observed, this has made me realise the importance of teacher-parent interaction, and understand the importance of being a collaborative practitioner, for the benefit of the progression of the child during their learning experience. But also, being collaborative can create a sense of community within the school, and how this will enrich the child’s learning experience.

Conclusion
To conclude, it is evident that being a reflective and collaborative practitioner is important for good practise in Wales. Being a collaborative practitioner is one of the key professional standards in Wales, it allows pedagogy to spread successfully. By taking the collaborative and reflective approach within the teaching practise, and through successfully following the professional standards, it will enable the practitioner to gain confidence and help them grow as an individual along their journey in being a teacher. Another approach that will be used plentiful during the teaching experience is to be reflective, and the professional standards allows plenty of opportunities for reflective practises. If practitioners follow this, and commit to being a reflective practitioner, this allows them to be open-minded to their own teaching methods, but also to other teaching methods another practitioner may have. In turn, practitioners are collaborating with each other, and working towards creating effective pedagogy to enhance the learners’ abilities and enrich their learning experience.
In addition to this, by being a reflective practitioner in Wales, this will allow practitioners to be up to date with their teaching methods, and keep their teaching relevant, which will be beneficial when the new curriculum roll out is due to commence in the year 2022.
As well as being reflective, but by following the collaborative approach, it allows the teacher to use social interaction to enhance learning. A collaborative practitioner should also be able to share teaching experiences and discuss professional standards with their colleagues, this will allow for practitioners to work together and discuss what was successful and what did not work during their lesson. Therefore, following these collaborations, practitioners should be consistent within their reflective practise, and use this to deepen their knowledge and understanding, but also to improve themselves as a teacher in Wales. Being collaborative, means working together and sharing ideas, again, something that will be useful when the new curriculum is being rolled out.
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OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 22/09/21  -  Reception class (age 4- 5 years)


	Where and When: Context of the observation – subject/AOLE, general classroom context
- Completed my observations within a large Primary school 
- Reception class – usually a class of 20, but due to a few children being absent, it was a class of 17
- In between break time and start of lesson
- Communication


	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
· Children were outside playing, then bell rang to signal the end of playtime. Upon hearing the bell children needed to go indoors and sit on the floor, ready for lesson to begin.
· I noticed a child beginning to look unhappy
· All children were now sat on the floor ready for lesson to begin, however the one child refused to sit down 
· At this point, the child was now beginning to clearly display their emotions e.g. anger, sad.
· The teacher having noticed this, got down to eye-level with the child – important!
· Teacher talked through the emotions the child was feeling, and how they might be feeling this way – this was very effective.
· Slowly the child began to regain control of their emotions as the teacher was calmly and clearly guiding the child through their feelings.
· At this point I noticed the teacher give the child a turtle soft toy called Twiggle, this also helped the child to calm down.
· I later asked about Twiggle the Turtle soft toy – and I learned that its part of the PATHS programme the school uses.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Use of PATHS programme was used 
· How this links to Donaldson’s – Healthy and confident individuals
· Look at mental health and well-being within children
· Importance of effective communication between teacher and student
· Building emotional well-being


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Play was disrupted by the bell
· After playtime – busy environment – noisy
· Discussion between child and teacher was done in a calm manner by the teacher.
· There were some distractions and noise from the class opposite (the doors from both classes need to remain open at all time, due to covid rules).







Record 2
	Date and time, year group: 22/09/21                      Reception class


	Where and When: Context of the observation – subject/AOLE, general classroom context
· Completed my observations within a large Primary school 
· Reception class – usually a class of 20, but due to a few children being absent, it was a class of 17
· Communication – class discussion

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· Children were sat on the floor
· Teacher began by announcing to the class that it was time to go through the children’s homework.
· Children were relatively quiet, they were aware what was about to happen – knew the routine
· Teacher went through each child’s homework individually, however, the discussion about the child’s homework was done out loud in front of the class.
· Discussion involved, setting targets for the children, and what they can do differently to improve their work for next time.
· Some children that had completed their homework to an acceptable standard, got rewarded, and was asked to put a straw within their bucket.
· I noticed that the children that were told to put a straw in their bucket - they looked happy and proud with themselves.
· A minority of children hadn’t completed their homework, this was also highlighted by the teacher – again in front of the class
· I noticed the pupil’s expression looked quite sad – one child said they were not aware of the homework given, but also, how help was not made available to them at home.
· I later asked the teacher, for further information on ‘straws in the bucket’ – the teacher stated that this was used as a motivation method, and every week on Friday, the children who have 10 straws within their buckets receive a prize from the box, this could include, bouncy ball, whistle etc.
· I also felt it was important to ask, what do the children need to do to receive a straw to put in their bucket.
· Teacher went on to say that a child receives a straw for completing homework, good reading, good independent work – a straw then gets removed if a child does something ‘bad’ e.g. disruptive behavior during class, violent, aggressive behaviour.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Different motivation methods that can be used within a class setting
· Links to Donaldson’s four purposes – ambitious and capable learners
· Explore extrinsic and intrinsic motivation – advantages & disadvantages
· Explore the effects home environment can have on the child’s learning experiences


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Going through homework was done in front of the whole class
· There were some disruptions and noise, again from the class opposite
· Also, whilst going through homework, TA’s were going around the room setting out activities/tasks ready for the lesson – for some that may have been distracting.
· Upon observation, I noticed that the ‘straws in the bucket’ was displayed on a wall at eye-level and within reach for all children, so the children could see how many straws they had in their bucket whenever they wanted.






Record 3
	Date and time, year group:   23/09/21                                       Reception class


	Where and When: Context of the observation – subject/AOLE, general classroom context
· At the end of the day – children were sat on the floor
· Health and Well-being 
· Communication


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· At the end of the day children were all sat on the floor
· Every day at the school there is ‘helper of the day’, this means everyday a child is chosen to help/assist the teacher around the class throughout the day.
· At the end of the day, children are gathered on the floor to get ready to compliment the helper of the day.
· First, the teacher asks the child to stand up in front of the class next to the teacher. The teacher then begins to thank the child for their help throughout their day.
· Secoundly, the teacher brings out a piece of paper – this is for the compliments. The teacher begins by giving the child one complement and writes it down on the piece of paper.
· Then the child (happy to do so) is asked to choose two friends – these two friends must then provide one complement each as well – again the teacher writes these down on the piece of paper.
· Finally, the teacher turns to the child (helper of the day) and asks him to compliment himself – which she also writes down. I noticed here the child paused for a while before saying out loud his compliment.
· Following this, the child must take this sheet of compliments home, and ask their parents to complement him (write it down), and sign the paper – this sheet is then bought back to school the following day.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Links with Donaldson’s four purposes – healthy and confident individuals
· Building positive relationships with themselves and others
· Interaction with parents


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· End of the day –  noises from the corridor, and classrooms near by
· Excitement circulating the room within the children, as it was almost time to go home




