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 lease add your targets from the previous assignment (Only relevant if you have completed an assignment)
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Try to use literature to support your assertions in all sections of your work

	Backing up points with literature

	Targed/Target 2
	Develop criticality in your writing, rather than adopting a descriptive approach
	

	Targed/Target 3
	Ensure you proof read before submission, and ask a trusted third party to check for clarification
	Used someone who has university experience as a proof reader.



How a school develops one aspect of its SDP: A report that critically reflects on the actions, impact and evidence base. 
Introduction

During bridging day 3, the lead school organised stakeholders from the school to perform a ‘marketplace’ having duos of student teachers to work round and quiz the stakeholders on what they know and how involved they are with the school’s development plan (SDP). The student teachers were also provided with the schools most recent SDP and were taken through it by the assistant headteacher. The schools main focus for school development was healthy relationships, which they believed could be accomplished through; The CADOXTON way, through professional development and in ownership and responsibility. This assignment will discuss literature surrounding SDP’s and their importance for a school. A critical assessment of the school’s plan will discuss why and how the school has developed the plan they have, whilst deciding on one aspect to explore further. In the next section this aspect will be examined, seeing how the school has implemented the plan. If possible, providing action points where it could be improved. Finally, a summary of what has been discovered through the course of the essay, and how it may influence me professionally in the future.

CADOXTON school is a mainstream school in the vale of Glamorgan. A large number of students come from a communities first background, with 32% being eligible to free school meals. The national average for 2018 was 13.6% of children were receiving FSM. 
36% of the children in the school have additional learning needs of differing severity, 3 students having statements of special educational needs. This being above the national average of 22.5%. 

Literature Review
In an annual report for the 2012-13 school year Estyn found that more than a quarter of schools self-evaluation and school development was an area for improvement. Meaning that the large majority of schools were already at a good standard. But the guidance that followed was developed to provide all schools with a base on which to use when planning for the school. Any changes should be evidence based and should have an end goal or positive change in the learners outcomes. (Welsh Government, 2014). 

When first discussed in the late 1980s, SDP’s aims were “Managing development and change to make schools more effective” (MacGilchrist and Mortimore, 1997) Many of the reports surrounding the school development plans with positive classroom experience and pupil attainment, shows a correlation, schools with having high attainment and more positive experiences shown (Stoll and Fink, 1994) Although the obvious positives of a SDP have been recorded, the Welsh Government were aware that not all schools have the ability to produce an effective SDP and implement it when requested (Stoll and Riley, 1999) In the Education regulations (2014) the Welsh government released a format for schools to base their SDP’s on. These regulations included; what is needed to be looked at, how long an SDP is to cover, how to evaluate and update and where and how the final SDP should be published. (Welsh Government, 2014) The process of the starting a SDP is intricate, with cultural, political and financial facets which may be overlooked. Therefore, this complex process will not be up and running efficiently by all school immediately (Lagerweij and Voogt, 1990). 
As previously stated, many schools were already competent through self-evaluation and school development were already integrated into the school plans. But Bell (1998) suggests that an SDP firstly lays out the plans but is an aide to which the school can look to, to introduce the changes successfully. It should provide steps to get to the end goal, that being the teaching and learning improving.  

When schools are in the process of developing the SDP, more than just teachers need to be involved. The process has to involve the whole school, it relies heavily on stakeholders active participation (Broadhead & Cuckle, 2002). As the process of the SDP emphasis stakeholder involvement, the process is able to bring together a community, as its shapes how future generations will be educated. Aspects of the plan must be flexible, and the process to achieve the aspects must be sensitive to local circumstances (Crandall, Eiseman and Louis, 1986).
 
The stakeholders involved in schools can be sorted into internal and external stakeholders. Those in the internal are the people involved heavily in the day to day operations of the school; teachers, parents, pupils and any other staff in the school. External stakeholders are those who are effected and have effect on the school but aren’t directly involved with; local authority, social workers, SENCO and the consortiums to name a few (Fosket and Lumby, 2003)

One of the stakeholders, the students are key members in the growth of the plan. Many students involved as stakeholders when meeting were children on school councils or school representatives. In UNICEF’s 1989 rights of children, article 13 states “Every child must be free to express their thoughts and opinions and to access all kinds of information, as long as it is within the law.” Therefore involving them in the school development plan is a must. Hargreaves (1995) states “They play an active role in implementing the plan and have an interest in the outcome.

The teachers participation in the development of the SDP, is seen by many as the most important. This, due to the fact they have the most contact time with the children when in school. Therefore they have to be fully behind the plans being laid out in the SDP ((Bush and Moloi, 2006)
There is the issue of teachers who either are newly qualified and only know ‘how to teach’ as learnt through their undergraduate degree, as well as teachers who don’t want to buy into the SDP. In a report, it was found that a small number of more experienced teachers were “uninterested, sceptical of the whole process and determined to resist change” (Lumby, 2006). In Northern Irelands Every school is a good school (2010) they advise that when the SDP is in development all teaching staff needed to be involved, in that without them, a true representation will be made. Further to this the document which guidelines how a SDP should be produced it states “the whole staff should be actively involved to enable all members of staff to participate in discussion and decision-making.”
Giving parents the ability to contribute to the SDP, benefits both parties. Firstly, the school is able to see what the parents want from the school, and how that looks falling in line with the national curriculum. But assists the families in seeing how their children education is run, and how they can assist the school itself. In this short time it can providing families with tools to help at home (Epstein and Sanders, 2005).

CADOXTONS SDP was broken down into three different aspects; professional learning, the CADOXTON way and ownership and responsibility. Professional learning (PL)is something I experienced during professional teaching experience 1 (PTE1) and will have to participate in my future teaching career. Professional learning itself is key to the school being able to achieve what’s is laid out in the SDP. As the SDP main aspect is that of learner outcomes improving, they have the single most influence. (Timperley et al, 2007)

Professional learning in CADOXTON was a fortnightly event, where all teaching staff attended. As a pioneer school for the new Welsh curriculum, the majority of the sessions were surrounding Successful futures. This gave me and the student teachers the ability to develop our own identity and see how our personal ethos sat in regard to the school itself and how it fell in line with the curriculum. These sessions gave teachers the opportunity to have rich conversations with peers, (Parker, Patton and O’Sullivan, 2016) describing these discussions as the most important in pedagogical learning. Both the works, Vygotsky’s in the 1980s surrounding social learning and more recently Ainshow and Sandill (2010) pinpoint social learning as a driving force behind changes of attitudes, belief and best practice. Where in most cases teachers are only given the 5 inset days, this doesn’t provide enough time for meaningful critical discussion (Morrison, Lumby and Sood, 2006). Especially when the bulk of these training days are taken up with outside trainers, online courses or ‘refresher’ sessions on the likes of first aid. Many of these don’t provide educators with the sufficient exchanges where each can learn from their peers (Sims and Fletcher-Wood, 2018)

In recent years those newly qualified teachers have been given the onus on this type of professional development, initiating conversations and partnerships with teachers, students and parents in the school. This, something not taught on postgraduate degrees, but something that would be observed and discussed in PL sessions (Forde and Torrance, 2017) Yet Mowat and McMahon (2018) consistently state of the need for all teachers to be active in their own PL, looking to change throughout their careers.

Developing an action point

In creation of the SDP, the school decided that the main driver would be a philosophical approach to healthy relationships. From this core three aspects were formed to be able to achieve the main goal; Professional learning, The CADOXTON Way and ownership and responsibility. For a SDP to work proficiently the planning should always fall back to the core purpose, which itself should be created through the schools visions, ethos and mission statements. (Xaba, 2006) In the most recent SDP the school pushed for a culture of all stakeholders having as much ownership as possible, through a new ‘No matter what’ policy. This being underpinned by the schools core values of: Communication, coaching and mentoring, social and physical environments built on trust and commitment. The evaluation of the schools progress is to be done by the Kirkpatrick approach, and the CSC self-evaluation tool, throughout the year. All stakeholders will be used for the self-evaluations.

The Kirkpatrick model, was first introduced in 1959, with many updates from publication including (Kirkpatrick & Kayser-Kirkpatrick, 2014). The approach has four levels; Reaction, learning, behaviour and results. Along with this base, Kirkpatrick established four points that must happen for change to occur; the stakeholders must have a desire to change, stakeholders have to know what they need to do, they need to be given to opportunity to change and they must have some sort of award for changing (Bates, 2004)
There have been many critical reviews of the model from its release in 1959, stating that the model is too simple and doesn’t take into account the complex world around it (Goldstein and Rouiller, 1993) Of these criticisms, is if the initial reaction from a stakeholder is unfavourable then the whole process will not be successful. “If training is going to be effective, it is important that trainees react favourably” (Kirkpatrick, 1994, p. 27). Therefore when the SDP is being made it needs to be a created with all stakeholders best interests at hand. Following from what is developed, some aspect of training must be given. For example, one section of the SDP for CADOXTON is “Most of our children will experience an ACE in their lives.” The action taken for this is members of staff in the school were then sent on a diploma surrounding Adverse childhood experiences. 
Another limitation to the model is that stakeholders may take the messages given through the SDP differently (Salas and Cannon-Bowers (2001). In the third step named behaviour, which in this context would be where the data is collected, there is a level of evaluation that needs to be undertaken. For all stakeholders to participate in this evaluation some form of training/decision on format of evaluation needs to be chosen. Evaluations need to be done consistently throughout the year, which is time consuming for all, including teachers who already have a plethora of extra curricula events to be dealt with. 

The Communication Supporting Classroom CSC is the chosen self evaluation tool used for stakeholders when evaluating the aspects of the SDP. The CSC is set up with rows with phrases with tick boxes stating seen or not seen, with a section to add a comment in if needed. This self evaluation Is a good base, as the stakeholders have to go through the same process as the others. An issue that can occur with self-assessment, is that of induvial perceptions. Ross et al, (1998) found that children perceptions towards self-assessment will mostly turn negative if there is a form of summative assessment. Yet in adult it provided more critical assessments through more uses. (van Helvoort, 2012)
The issue surrounding consistency, and how the self-assessment are compared can also be a big problem. How the teachers self-assess, compared to the senior leadership team or parents is going to be different. What can be brought out can be through the positive correlations in the reports. In reports into self-assessment it has been found that Males will overate performance, whereas females have tendency to underrate their performance (Nowell and Alston, 2007). If self evaluation is expected to be done on a reliable basis, then overall consistency should improve (Nagel and Lindsey, 2018). Andrade (2018) found that feedback, modelling and guidelines were important factors that need to be addressed for stable reports.

Reflection and evaluation
The school itself has published the SDP plans, and it is available to anyone who requests it as well as being in the staff room. There are certain aspects that can be seen in day to day running of the school. An aspect of the CADOXTON way – family community engagement, junk food café is a weekly event where children cook healthy ‘junk food’ and parents can come into the community hall owned by the school to purchase and eat the food with their families.  Work on the new curriculum happens in professional development sessions throughout the terms, but not exclusively. Outdoor learning for all was pushed heavily during my PTE1 experience due to the garden being opened officially and classes having set times to use it for lessons. 
In regards to professional learning, having experienced sessions myself I would often think, what has this got to do with us teaching. How much of the time spent in professional learning has a real and positive effect on the students learning. As stated previously the overall outcome of an SDP is for learning outcomes to increase, is what is happening fortnightly raising that Harris and Jones (2017) Yet, the school does have fortnightly sessions, which is more than a lot of other schools. In this time there is a huge amount of time given for the teaching staff to have discussions surrounding the school and how they are working towards the SDP, Parker, Patton and O’Sullivan, (2016) expressing this is the top factor in professional learning. Effective professional learning needs to be: continued, shared, subject-specific, inquiry orientated (Wei et al. 2009). In the format the school has set up sessions enables this to happen consistently, as well as changing dates to have more sessions if needed, being after school or more often than every other week.
I believe that a SDP meeting half way through the year would be a telling sign to show all stakeholders what’s happened since the production of the plan. This would enable all to see where aspects are and where they need to go to hit the goals set. Along with the Staff being able to make sure that all the aspects are being addressed and nothing falling to the wayside. This half way update would keep all on track, and give the stakeholders the opportunity to fine tune and cracks that may have appeared due to unforeseen circumstances or through issues that may have been overlooked previously.
 
Conclusion 
Throughout the assignment I have been able to deeply analysis a schools development plan which is currently in place. During the assignment I have been able to recognise actions that were going on in the school in reference to the SDP. I can now look back on what happened and see why things would happen in this way. The school has a huge community aspect to it, using the families as much as possible, encouraging those who may have not had a positive experience in school to get involved with their own children’s education. 

In future placements and potentially jobs, this assignment has given the knowledge to understand what an SDP is for. As well as giving me the confidence to be able to give advice/opinions on what my future school could involve in theirs. In my situation, studying for a PGCE during the release of the new curriculum I may be able to give a school a slightly different perspective.
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