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Counselling Skills 20 Minutes presentation
This presentation will discuss the skills tools and approaches required for effective practice with young people.
1) Pre-amble
My name is Nic Sutton, this is my first position as youth worker. 
You are aged between 17 and 24 and are not in Education, Employment or Training, you do not know each other, and it is your first day. You have chosen to take part in running a café for the next twelve weeks and this seminar is your induction.
The project you have joined is called the beyond Café, the story goes that the first young people who came here got caught up with different characters, that is why a sheep, looking like Shaun, is wearing buzz light year’s helmet; hanging onto a space rocket attempting to get to the café. While we are at it this may I introduce you to Ginger, The cockerel from Chicken run, our mascot.
I have a sneaking suspicion that Angharad the senior Youth Leader, was instrumental in the rocket idea!  
Introduction
So, on the menu (Excuse the pun!) for the next twenty minutes is: -
· A training video for being a barista (if it plays!)
· Tuckman’s (1965) theory of stages in groups.
· A little group chat of learning styles.
· John Heron’s theory of the three modes of facilitation or learning, 
· A presentation on the theories of Carl Rogers and Gerard Egan, with a fictional guest called Robyn. 
· A group task where each person offers Robyn one piece of advice. 
· Some aspects about Time, Boundaries and Space in youth work.
· Links to the Youth Work National Occupational Standards. 
· The Conclusion.
· References.

2) Video being a barista (Blue Arrow, 2019).

In the next slide we will be discussing Tuckman’s (1965) theory of stages in groups.
3) Tuckman’s (1965) theory of stages in groups (Handy’s interpretation).
Tuckman identified five stages in the development of groups, which allows a youth worker to plan ahead, as the group evolves.
The first stage is called Forming. The purpose of this café is to give unemployed young people from 16- to 24-year-olds the opportunity to learn new skills in a coffee shop. 
The young people would be asked to create their own rules to work in the kitchen, with training given for: -
· the industrial barista coffee machine,
·  How to use the till,
·  and sent on a food hygiene course at the local college. 
In the beginning the group might start off by being placid, unsure of the rules, roles, and the café environment. The more confident individuals may influence the direction of the group. At this stage the youth worker would steer and direct the proceedings and giving clear focus for the direction and management of the café.
The second stage of Tuckman’s theory is called Storming. Disagreements could happen within the group through arguments of what roles people have. For example, who is the barista, the cook, the cashier. Some roles may seem more glamourous and there could be issues about favoritism. Individual young people may want to be involved in the scheme to gain experience, while others may be there to avoid losing benefits and are perceived to be shirking their duties, being slovenly, or turning up late. The youth leader may allow the young people to manage some of the conflict themselves, depending on his or her leadership style.
Stage three of Tuckman’s theory is called Norming. This stage is where the group begin to work together. Meanwhile individuals feel confident to bounce ideas, challenge the norms and are comfortable with changes. The Youth leader may be stepping back in this period. Available if needed, giving individuals more responsibility and arranging for group chats.  
Stage four of Tuckman’s theory is called Performing. At this stage, the group begins to work well with each other and are able to make joint decisions in changing aspects of the Café. Young people may begin to share their own experiences on how the café has helped them mature, and possibly make a story board of their experiences. The youth leader may be in the background at this stage, allowing the group to develop the project with minimal input.
The last stage is called Mourning or adjourning. Some of the young people may be confident to move into paid employment or consider further training. While others may get stuck and feel concerned at moving away from the safe environment and the warmth of support (Sapin, 2013. P 128-130). 
We are now going to think about how we like to learn.

4) Group Task.
If you were going to be taught how to be a barista and use the coffee machine, or some other equipment how would you prefer to learn, or where would you like to learn? You may refer good or bad experiences of training you have encountered.
I would like you to write your answer on a piece of paper….I will ask one person to share thaier answer. 
…. Would anyone like to share their answer?
If I was going to learn how to do some maintenance on the coffee machine, I would like to be shown what to do by the trainer, then do myself with the trainer watching, following a procedure.
The next slide introduces Heron’s modes of facilitation.

5) Formal and informal Education- Heron.
“John Heron used to work at the University of Surrey, and he was one of the first people to understand the relationship and skills between the leader and group to enable learning, both formal and informally. He calls them the three modes of facilitation (Heron. 1999 p.8), these are: -
1. The hierarchical mode. 
The traditional means of education is the teacher has the information, a syllabus to go through with a defined outcome. The environment may also be determined by the teacher, the classroom for example. The pupil or student listens and are expected to learn but rarely talk or converse.  Within the Café, the hierarchical mode would work well for ‘The Basic Food Hygiene Certificate’, possibly undertaken at the local college (Heron, J. 1999 p.8). Jeffs and Smith (2005, p18) would say that this formal education is “based around curriculum”.

2. The co-operative mode. 
One initial group task of the café may be to work out ground rules, which would be in the co-operative mode. The youth worker would give structure and dimension to the group, while the individuals within the group would contribute to the rules through discussion. Learning to use the coffee maker may be part Hierarchical Mode, being told how to avoid being scalded, and basic maintenance. While making various drinks would be in the co-operative mode and carried out through conversation with the trainer. (Heron, 1999, p. 8).
Jeffs, et al (2005 p.5) introduces the idea that informal education is around conversation.   
      3. The autonomous mode. 
The youth workers’ goal is for the Café to be independently run by the young people, with the staffing roster, menus and job roles to be arranged with minimal supervision. Jeffs, et al (2005, p. 20) suggests the educators’ role is to “work with others to create environments for learning” (Nelson, 2007, p. 1).
In the next slide we will be introduced to Egan’s model and will get to know Robyn’s story.

6) Egan 3 Stage model.
   Gerard Egan developed a three-stage approach used in counselling for empowering a young person or a group to acquire skills to make their own decisions. Some of the skills Nelson (2007, p.1) suggests for this stage are: “open -ended questions; silence; empathy and summarising” what is said and felt.
· Stage 1
 This starts with the question “what is the Young Person’s story?”
I first met Robyn (not his real name) one night with a group of friends while I was out walking the dog on the docks where I used to work and was very familiar with. The dog went over to the group for a cwtch, and we got talking. They all shared their stories and said that they were on a night hike from a neighbouring town as they were bored; but I want to share Robyn’s story with you. 
Robyn had been living away up the line, with his girlfriend and their baby. Something had gone wrong with their relationship and he was kicked out of the house; maybe you know someone with a similar story. He hung around for a while and started causing trouble. After some intervention, either from the police or a friend, he returned home and is staying at his Mam’s. He has got a part time job, but he thinks he will be laid off soon due to covid. When I asked him what he wanted to do, he said move into his own place and get a degree in engineering. I gently asked him what qualifications and experience he had. He replied he likes working on bikes and needed to get his GCSE’s, but he cannot see a way forward and feels trapped.

· Stage 2 
Stage 2 starts with the question:- “what is the Young Person’s understanding of the situation?” Nelson (2007, p.4)
Robin is popping over in a minute, and I would like to give you the task to sit round him and give him some advice in turns. There is no right or wrong answer, but you may well suggest something he has not thought about.  He will stay quiet, but he will be able to go away and consider his options. 
There are a few pointers I would like to share with you first though. They are based on some work carried out by Carl Rogers (1957) who had a person-centred approach to counselling. He suggests when engaging with people like Robin effectively, three skills are needed. “Empathic understanding, unconditional positive regard and congruence” (Nelson-Jones 2008 p 29).
Nelson-Jones gives this understanding of those terms -
· Empathic understanding creates an emotional environment, with listening to check for comprehension of what is being said, while also seeking to understand the young person’s inner world. 
· Unconditional regard is where you the listener identify the person’s potential, and not what they have been doing or “their current behaviours,” and “involves compassion for human frailty” (Nelson-Jones 2008 p 29).
· Congruence, or another word is genuineness, has two sides. Externally, what you say sounds true, you do not hide behind a mask, at the same time being honest and sincere. Internally you are self-aware, not allowing any negative feelings cloud one’s own judgments or attitudes.
(Nelson-Jones 2008 p 29-31).
So, we have had some chit-chat with Robyn, and he is ready for your suggestions This could be- the pros and cons of an option; an option he has not thought about; a random comment; or possibly something you perceive could be blocking his forward movement. 
– Would you like to join in Anghard? I will pass Ginger over to you.
Thank you for your thoughts. On the list we have, …….

I have couple of thoughts to add. Robyn could be signposted/referred to various of organisations-
A) Career Wales (Career Wales. 2021), where they can support him in- 
· The Government Kickstart scheme, a 6-month placement for 16 – 24-year-olds.
B) The Pembrokeshire Youth service (Pembrokeshire Youth. 2021)  could help-
· Through a scheme called Cam Nesa, which gives support through youth workers who work with young people to reach their desired goals (Pembrokeshire Youth, 2021).
Egan’s stage 2nd stage’s purpose is for the youth worker to explore healthy options which the young person may not have considered, to respond to situations and emotions in different ways while seeking to understand the blockages to progress.
· Stage 3 starts with the question: - What are the Young Person’s options?
Robyn will go away now to consider his options. In another session the youth worker would assist Robyn in finding approaches to move from his existing circumstances to desired out comes. This may mean parking some aspects of his life temporarily, like the desire to see his child, to focus on short term goals, whilst taking small steps in developing long term plans. These may involve practical aspects like education, housing, training, but also includes how he may feel about his previous behaviour together with possible transitions in attitudes. It should also include learning something which nobody knew at the beginning (Nelson, 2007, p.5).
Nelson (2007, p.5) suggests some of the skills needed in this phase are: Thinking outside the box; “goal setting and decision making. 
To summarise, Reid and Fielding (2013, p 97) poses these questions for each of Egan’s stages.
· For stage 1 – “Where am I now?”
· For stage 2 – Where would I like to be?”
· For Stage 3 – “How am I going to get there?”
In the next slide we are going to cover some important, but may appear random, aspects of group work which are: - time, places and boundaries. 

7)  Time, Place and Boundaries
	Time.
Youth Workers engage with young people at a time and a place. That time may be in a certain moment, often within the young person’s leisure time. 
Within a youth work encounter, Batsleer (2013) suggests at any moment in time young people consider the past, the present and the future, he says - “in a mesh of hopes, fears, memories, plans and predictions”. The youth worker needs to anticipate a jumble of thoughts and ideas happening within a conversation.
A further aspect of time is where youth work happens: the transition between childhood and adulthood. In Wales the time of youth work engagement is with those between 11 and 25 years old.
Lastly, youth work can happen over time, often years, not weeks and may include working with their children.
	Place and Boundaries.

Youth work happens in a safe place. This may, or not be, their home, their park or street corner, while learning can better happen when these boundaries are crossed.  Batsleer (2013) argues that learning can “happen fastest and most significantly” outside a young person’s neighbourhood, and this consideration is important when working with a group or an individual.
There needs to be a safe place for the youth worker to work in. This will include safeguarding issues; not working alone; dynamic risk assessments and working within organisation’s guidelines and support through supervision (Batsleer, 2013). 
Yet there are other boundaries to consider. There are the boundaries of trust and confidentiality. Morgan and Banks (1999, p. 150) suggests breaking confidentiality when quote “there is clear evidence of serious danger to the client, worker, other persons or the community, or in other circumstances judged exceptional”. 
The next slide looks at the values of youth work from the Youth work national occupational guidelines.

8)  The values of Youth work
Read out from slide, the values of youth work are: -
· [bookmark: _Hlk64722900]Working with a group of young people in the Café while building relationships with each other and the community would comply with section A.  
· The café allowed for the growth and development of young people by learning new tasks and the soft skills associated with working with each other and serving the community, thereby complying with section B.
· The task of giving advice to Robyn, supports inclusion and wellbeing, while external support was signposted. The young people may change how the café was run through being empowered which would comply with section C.
· How the young people would respond to the café environment would not be known at the start. Hence plans may well need to be adapted during the process by the youth leader to address new challenges as they emerged. This would comply with section D.
· For the youth worker, this café would require leadership, learning new skills through mentoring and developing counselling skills, while implementing health and safety policies. This would comply with section D.
CLD Standards Council Scotland. (2019).

9)  Conclusion.
The presentation started with a bit of fun, an essential aspect of youth work, when describing the café’s logo and introducing Ginger, while the audience was asked to role play a group of NEETs. 
Tuckman’s (1965) five stages in groups followed, using the journey of the young people in the Cafe as the example.
This was followed by a group exercise on preferred learning methods to become a Barista which introduced Jonh Heron’s modes of facilitation, through formal and informal learning. 
Next came the work by Gerard Egan using the 3-stage model, the explanation of counselling skills from Carl Rogers, Based on Robyn’s story and a group task.
Thoughts about various aspects of Time, Place and Boundaries within the youth work sphere were explored, including safe spaces, boundaries of trust and professional boundaries.
Finally, the values of youth work within the National Occupational standards of youthwork was briefly covered, using the young people from the café as examples of good practice.
This is the moment of mourning, the last stage of Tuckman’s theory. I trust you enjoyed the experience and thank you for taking part. I will leave you with the index. Adieu.
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