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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base,





























This report will explore how a school develops one aspect of its School Development Plan (SDP). The focused school will be titled as School X as guidelines state institutes have the right of privacy and ‘anonymity’ (BERA, 2004: 41). This essay will discuss how School X’s wellbeing priority is being addressed whilst measuring impact and resonating with an evidence-based framework. For the purpose of the reader it is significant to add that School X has a facility ‘First aid Attendance Listening’ (GOFAL) that specialises in pastoral and wellbeing services. The focus will be how School X is developing GOFAL to provide support to those pupils in need (School X, 2019). Wellbeing is of a growing importance today, and this importance is the reasoning as to why schools are beginning to implement high-standard pastoral programmes. According to Laevers (2005) for learning to take place high levels of well-being and engagement must be in order. The impact wellbeing has on a child and the research suggesting the influence schools can have is why we are exploring School X’s GOFAL development further in this report. 

To understand the school development process, the evaluation of School X’s SDP whilst resonating with theoretical literature will occur. Schools that are claimed to be effective by OfSTED will have high standards of reflection and planning (Bennett, 2000) and this combination is considered in a SDP. School X’s top-down approach when strategic planning meant that executive decision making occurred before implementing ideas onto lower participants like the teacher and pupil. To reiterate the focused aspect of School X’s SDP is to develop their pastoral and wellbeing service in which the priority is the pupils and it is argued that those who are most affected can enrich ideas by having participation in decision making (Flutter, 2007). By utilising different viewpoints and ideas, essentially you are creating effective collaboration and this tool is suggested to be of utmost importance in the school development process (Welsh Government, 2014).
Globally, mainstream schools are actively employing programmes that nurture a young person’s social, emotional and cognitive wellbeing (Tregenza, 2008). The importance of nurturing these aspects are at the forefront of Donaldson’s report that recommends the four purposes to the new curriculum. An aspect of these purposes indicate that learners should be healthy individuals who are building upon their health and wellbeing (Doanldson, 2015). Donaldson adds to this by advising schools to keep the four purposes central when guiding ‘all future decisions about national and local educational priorities and underpin all teaching and learning in Wales’ (Donaldson, 2015: 30).  Donaldson recommends in his report  that it is a general duty placed on schools to create and deliver a curriculum that allows young people to meet the four purposes of education (Donaldson, 2015) and that aspects like the consideration of a child’s wellbeing should be a priority in planning.  
[bookmark: _GoBack]In addition, to understand our focused area, we can resonate their GOFAL’s ethos to ensure all learners are positive and confident beings and it is argued that this wellbeing is the first step to successful learning (Dweck, 2008). In the same article Dweck pronounces that learners who have a growth attitude will show perseverance with a task and progress in learning can be more apparent than those set back by challenge and present fixed mindsets (Dweck, 2008). GOFAL utilises the Dweck approach and promotes a growth mindset environment. There is a constant connection between a growth mindset and the learning environment and to comprehend this further, the Welsh Government places importance on the notion that learning should take place in a safe environment (2010). A Welsh Government strategy in the refinement of the Welsh curriculum states its commitment to make sure settings are healthy and a child’s learning can be ‘supported by a holistic approach’ to wellbeing (Welsh Government, 2010: 3). Additionally, Langer’s approach to supporting student wellbeing suggest that teachers should pay attention to external stimuli, that being their surrounding environment and respond mindfully rather than passively (Langer, 1989). Essentially, we are told that the environment in which learners and teachers deal with issues are crucial. Lastly, according to Bronfenbrenner's ecological systems theory, the environment can also act as tool of pedagogy where learners can confidently access support without the need to vocalize their struggles, again achieving positive wellbeing amongst students (2007). It can be said that environments promote themselves as the third teacher in the classroom, enabling its consumers to utilise variety of areas, size and layout of spaces and resources independently and allowing for children to do so confidently. 
[bookmark: _Hlk37854562]To understand the vitality of effective wellbeing it is important to highlight that 75% of mental illnesses begin before the age 24 and half by 15 (Kessler, et all. 2005). This overwhelming reality presents the importance of effective wellbeing, especially in a secondary school setting. This alarming figure resonates with professional bodies and has evidently influenced Donaldson’s review that schools must foster mental and physical well-being amongst its pupils (Donaldson, 2015). According to health professionals ‘promoting good mental health and intervening early, particularly in the crucial childhood and teenage years, can prevent mental illness from developing and mitigate its effects when it does’ (DoH, 2011: 5). The implementation of positive wellbeing not only reinforces effective learning but counteracts mental disorders from progressing in young people. However, research suggest that if interventions are to be successful they must take into account how best to support those delivering the intervention competently (Vostanis P, Humphrey N, Fitzgerald N, Deighton J, Wolpert M. 2013) and  research highlights a concerning amount of schools are implementing programmes without realisation or consideration to known barriers (Durlak JA, DuPre EP. 2008). Furthermore, there is a growing attention surrounding the need for mindfulness training amongst teachers in the UK to enhance child wellbeing (Myriad Project, 2013). Mindfulness is a strategy being used extensively as a means to enhance the wellbeing of learners (Black, Milam & Sussman. 2009) and according to the Myriad Project mindfulness should be at the core of all pedagogy training (2013). It is significant to add that preliminary evidence suggests that this type of training is beneficial not only to children but to teachers can also develop their self-efficacy, personal well-being and the identification of a pastoral issues in their class (Meiklejohn J, Phillips C, Freedman ML, Griffin ML, Biegel GM, Roach A, Frank J, Burke CA, Pinger L, Soloway G, et al. 2012). From this we can gather the growing need for school staff to be equipped with the relevant guidance and training on how to identify and intervene on wellbeing or pastoral concerns. 


For schools to develop, members of the school typically collaborate and create a SDP. This process usually happens simultaneously with action setting that will enable schools to obtain targets. It was found that schools require a development plan as it plays a crucial role in evidencing judgement, reflection and action implementation and measurement (Bennett, Megan Crawford, Rosalind Levačić, Glover, Earley, N, 2000). We can understand the importance of the SDP process further as Estyn’s Common Inspection Framework (2011) focus on self-evaluation, different strategies of plans, and management of staff; aspects which are a requirement of this document. It is important to pick up on the term ‘self-evaluation’ here as the Welsh Government state every SDP should be a ‘live document,’ that is an ongoing process of self-evaluation and refining (Welsh Government, 2014). 
Self-evaluation is a process schools can undergo to identify achievement and areas for development. From their ESTYN inspection (2017) School X were able to self-evaluate and identify wellbeing as an area for development (Estyn, 2017).  During a SDP case study in Hong Kong the reflective process was amongst the five essential conditions that should be found in all plans (2005). In the report it was noted an effective School Self-Evaluation system is a constant rotation of planning, evaluating and revising (Leung, C.K., 2005). Essentially, Leung tells us that schools can only effectively improve if this reflection is ongoing. It is argued that self-evaluation should be purposely carried out with the relevant perspectives and according to Estyn creates ‘a shared, culture of improvement, self- evaluation and professional learning’ (Estyn 2014: 5). Estyn enlightens us with the idea of a ‘shared vision,’ introducing the next process of a SDP, involving stakeholders. Tt was discovered that School X utilises a top-down approach when strategic planning, that an executive decision is made, either by senior management or governing bodies and then imposed on lower levels such as head of faculty or classroom teachers. This traditional approach of SDP implementation is said to be difficult when involving other viewpoints into the decision making, viewpoints that hold vital importance to the learner (Glover, D, C. 1990). To reiterate what Estyn previously articulated, by not including perspectives from figures who essentially know the learner best, the consideration of the SDP is without influence from the people who it impacts most. However, by using a top-down approach when strategic planning, School X is allowing themselves structure and realistic visions as according to business specialist Bower, this type of model ensures goals are determined early and these targets can be reviewed and refined by a senior leadership perspective (Bower, J. L. 1974). To conclude, ‘shared’ visions for improvement stems from eagerness to achieve and in the same article Bower draws our attention to a bottom-up approach in strategic planning, figures who are considered at the bottom experience an increased motivation due to participating in decision-making (Bower, J. L 1974).
To continue our discussion on stakeholders, it is articulated that schools need to develop by using their relationships (Miliband, D. 2004). It was discovered that questionnaires were utilised by School X to broaden ideas and research claims that schools develop efficiently and faster when the process of self-evaluating or strategic planning has been collaborative (Macbeth, 2006). It is vital that we look back and reiterate School X’s use of questionnaires in their SDP process. This method of research enables schools to effectively carry out self-evaluation whilst simultaneously involving different viewpoints. Questionnaires are a reliable means of gathering information both qualitative and quantitative. Due to the flexibility of this research method, being the easy distribution to different geographical areas (Craith, B. 2003) School X can gain perspectives from the wider community. 
Lastly, the process of data analysis was a tool considered to be vital in development planning. School X measures the impact of strategies by monitoring data, allowing staff to check in on key learners who may have pastoral issues. Data analysis can allow staff to identify a decrease in attendance, which is argued to be of a wellbeing concern due the services schools provide children with (Robert Wood Johnson Foundation, 2016). It is evident to us that data analysis is a vital in measuring impact as it offers a permanent and accurate account (Simpson, M. and Tuson, J. 2003) Furthermore, this process aims to apply the best available evidence so the decision making can be realistic and effective (State. V. 2018). Fundamentally, data analysis is popular amongst SDPs due to its credibility for evidence-based proof and an approach where the utilised strategies are based on significant and reliable evidence. 
 
 
Upon reflecting and evaluating what School X has done to develop their GOFAL program it was apparent from pupil feedback that progress was positive. A significant finding when measuring School X’s implementation of strategies was learner participation in wellbeing. GOFAL strives to encourage learners to take responsibility of their wellbeing and according research suggests a correlation between an increase in one’s self-efficacy to a development in confidence (Bandura, 1997). It was discovered that learners who used GOFAL services were enormously involved in decisions and plans put into place for them, whether this be to visit GOFAL during specific lessons or the choosing of peers to pair with in their Buddy Scheme. School opens spaces for pupils to make personal decisions and it is suggested that these range of choices creates opportunity for one to become responsible and grow (Little, D., Ridley, J. and Ushioda, E. eds., 2003). In addition, School X’s GOFAL also hosts space for learning to continue regardless of the situation in which the individual finds themselves out of lesson, this measure ensures that pastoral issues are being dealt with whilst simultaneously considering learning gaps. These spaces contribute to having an effective environment and as mentioned previously this is vital in establishing an appropriate and high-standard wellbeing service (Welsh Government, 2011). 
From what we can gather from our findings, School X utilise pupil and staff voice, however this is conducted after strategies are implemented. Although this could suggest that their wellbeing target is a ‘live document’ constantly being refined, a bottoms-up approach in having pupils involved in initial decision making would perhaps be more effective and more time efficient. This initial collaboration will equip School X with a broadened understanding before the strategic planning begins. According to the Welsh Government, an effective SDP is a document that has been built upon collaboration with school partners and stakeholders (2014). Additionally, in the same article it is articulated that collaboration can ensure that everyone involved will share the same commitment in the developing process (Welsh Government, 2014).  
A significant finding was the little observation that took place after strategies were implemented. The method of observation can develop information already collected by research, contributing to data gained through tools like questionnaires. However, some argue that there are several barriers to using observation. A common suggestion that was found was that observation can be questionable on being biased, meaning that the observers may note what is beneficial to them or to results (Simpson, M. and Tuson, J. 2003).  However, from using observation as a tool, School X could equip themselves with another source of reflection and evaluation. According to Brookfield (1998) an important stage in the reflection cycle was the consideration of ‘our colleagues experience.’ Brookfield proclaims this communication can ‘unravel the shroud of silence in which our practice is wrapped’ (Brookfield, 1998: 200). This reflective method can enhance strategies in the SDP as it offers opportunities to revise, refine and broaden theories of practice, this means that rather than just observing to view strategy implementation, the person can offer their perspective from first-hand experience. 
Self-evaluation is a process used by School X to identify achievement and areas for development. This enabled them to illuminate aspects that they were striving in and recycle effective methods other areas, an example of this is their ‘buddy scheme.’ This programme was implemented into School X’s bullying scheme and proved to be an effective tool in encouraging younger learners to get involved. School X recycled this method and has now introduced a ‘buddy system’ for learners who would prefer to discuss issues with a peer. It is suggested peer mentoring is a method schools use to enhance achievement (Topping and Ehly. 2001). Education specialists also support this notion by advising schools to enhance peer mentoring programmes suggesting that self-confidence and interpersonal skills are developed as a result of this peer interaction, (Welsh Government, 2015). From evidence we can gather that the benefits of peer mentoring outperform that of concerns and according to Mercer and Manion (2018) this strategic plan can improve both emotional intelligence and empathetic traits. 

The purpose of this report was to evaluate how School X is developing GOFAL and it is evident that wellbeing is taking a preeminent role in education today. From our findings School X could perhaps benefit from tools like observation and pupil voice in executive decision making. However, pupil responsibility when making personal decisions is favoured by both staff and students. From creating this report, I have gained a keen interest in the inner workings of a school due to the realisation that processes like self-evaluation and target setting can only result in achievement. The most significant learning comes from extensive recommendations, all that state utilising relationships enables one to gain wider perspectives but also ensures that the school, its learners and the community are all committed in achieving the same goals. 
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