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You need to complete two reflective journal cycles.  Each cycle should demonstrate specific learning about the practical implementation of the SKIP-Cymru programme in your setting. 

Your reflections should link your experiences with relevant literature and key theories relating to early childhood physical development.  Each cycle should clearly demonstrate progressive developments in your knowledge, understanding and skills in relation to the implementation of SKIP-Cymru.  










School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

Student No./Name: 2100124 / Carys Copp 

	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.
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	My reflection on my previous practise, whilst providing new knowledge and theory from academic texts to support the changes that I have made to improve instruction.
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	More reference to a greater variety of literature.
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	Realising how much I have been ready to change what I do and how I do it, now that I know more about effective instruction of movement and physical activity. 
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Introduction
In the following essay I will use my new knowledge and learnings from the SKIP Cymru practical sessions to reflect on how the use of the programme content in my environment is supporting the physical development of my learners. I will outline how my approach to teaching physical skills and creating opportunity for movement has changed as a result of the SKIP Cymru training. I will support my reflections and observations by referring to various literature about child development and physical literacy to make connections between the outcomes in my setting and the research. The reflective essay will be split into two cycles. In the first cycle I will reflect on the immediate implementation of SKIP into my classroom following the first training day. In the second cycle I will reflect on my experiences in providing SKIP sessions, following the second training day, whilst outlining what I can do in the next academic year in order to encourage progress based on my reflections.
 I have started SKIP implementation across two Nursery classes (one morning class, one afternoon class), each class has twenty-five children aged three to four. I teach in a multi-cultural school in Cardiff where “around half” of the pupils are from minority ethnic backgrounds, and many of these pupils are classed as speaking English as an Additional Language (EAL) (Estyn 2017). Over the past two years that I have worked at the school, I have experienced that the children are at different stages in a variety of their development areas. This is reflected in the information from the last ESTYN report, the children come to school with different levels of English meaning the children have different needs when it comes to progressing their literacy and oracy skills. Before starting my SKIP journey, I reflected on how this is also the case for the children’s physical development, the children start their school journey at different points, presenting different needs. After the first SKIP training session I was able to link this thought to Newell’s Model of Constraints, which is linked to human movement by Haywood and Getchell’s work (2019). The text suggests that there are a variety of constraints on human movement, and this lends itself to the idea that each child has different needs and will need to be presented with different tasks and handle different equipment in order to progress. This theory has had a huge influence on my reflections and has had an impact on the action I have taken to improve my kinaesthetic instruction.

Cycle One
Prior to beginning my SKIP Cymru training, I would carry out one P.E session a week with my class. For example, a lesson would involve gymnastics skills where the children would attempt to do different jumps and movements, or children would throw bean bags at different targets, or attempt to catch bean bags. The children are all very different in all areas of learning, and require different means of differentiation. Upon reflection, it is clear to me that I did not know how to effectively adapt skills or equipment to best help my learners to improve. After the first day of training, I took the time to really reflect on the different factors faced by the individuals in my class. I reflected on how one child’s experiences of movement will completely differ to another’s, meaning their needs in instruction should be met differently. When discussing Newell’s constraints theory, Haywood and Getchell outline that an individual might face “structural” or “functional” constraints. The structural would relate to physical factors such as height or weight; and functional would relate to mental aspects such as experiences or fear (Haywood and Getchell 2019). This resonated with me, as I know that the children in my class will have different experiences, which has led to fear for some of my learners. For instance, fear in walking on a raised surface such as a bench or fear of attempting to walk down steps unaided. After contemplating that my learners have varying experiences prior to entering my class, I realised that it is my responsibility to provide opportunity and create lots of movement experiences for the children.
Following the training day, I realised how important it is for children to experience risk and failure, acknowledging that some of my learners have fears around a number of skills that I must help them experience in order to progress. The training and literature asserted that if a child cannot experience the failure to make an “adaptive response” because they did not get the feedback from their senses – that they might avoid doing certain movements all together (Ayres and Robinson 2005). I reflected on how the current way I deliver lessons that encourage movement might not be optimal in ensuring that the children have plenty of opportunity and freedom to explore movement, with only one P.E session a week. Therefore, I adapted my practice to ensure that children are engaging in SKIP activities every single day, where an activity is factored into our carousel. I realise that prior to engaging with SKIP training, I thought that I was meeting the needs of the children and encouraging progress by creating opportunity for them to practise throwing, catching, jumping. I related to Davies’ text where it’s outlined that often adults will “sense” what a child needs to do to progress with movement, but that teaching of movement should extend far beyond this to create purposeful movement opportunities for the child (2003). Following this reflection, I started by reflecting on the equipment that I was using, realising that it was not appropriate or purposeful for the varying stages that my children were at with their movement. For instance, catching. Where I would once use just bean bags for the children to catch, I knew we needed different a different approach so the children can progress from tracking the object, to catching it with their hands. The training day involved us experimenting with different equipment and we were able to experience what objects were appropriate for children still learning to catch, and which were appropriate for proficient catchers. After assessing my learners, I realised that many of the children were either in the initial stages of catching or beginning to hug or scoop the object. I now know that for these stages, the learners needed to be catching with scarves and large light balls first in order to develop their tracking and hand-eye coordination. The next day I implemented some catching activities with scarves and progressed learners who were successful onto beach balls. I could instantly see the children who needed a different object experience more success with a scarf, I could see them actively trying to track with their eyes.

Cycle Two
Following the second training day, I reflected a lot about how often movement should be incorporated into teaching. As a training group, we had a great discussion at the beginning of the training day about how important it is to involve movement as often as possible in the school day; not just in a P.E lesson. We discussed how movement and SKIP activities can be set up to involve teaching of phonics and number. This links to an idea by Hodgson (2001), “everything that we discover about life, we discover through movement” which is cited in Davies (2003). In addition to this, we discussed how exploring and enjoying movement at a young age is important in getting children to experience success and hopefully become active throughout their life. Stodden et al. declares that movement is “critically important” and “responsible” for the health risks that arise as a result of “inactivity” (2008). This information makes it even more important that movement is being taught correctly in an enjoyable way to give each learner the best chance of living an active life style to prevent obesity and other health complications (Stodden et al. 2008). After carrying out more SKIP sessions and adapting the equipment that I use, along with adapting the order that I teach different skills, I then reflected on how often I should be carrying out movement sessions in order to positively impact the children’s enjoyment of sport and physical activity. Further discussion and sharing of ideas with the lead practitioners and other trainees on the second training day allowed me to reflect on what I could do to change the structure of my Nursery sessions in order to involve more movement. I decided that in the new academic year, once the children have settled into their environment, each day will begin with 20 minutes of engaging with movement in a fun, energetic manner that involves children being able to explore as much movement as possible, Before, there was lots instances in my sessions where children had to wait for their turn. However, following the two training days and experiencing the set up of the ‘gardens’, I realise that it’s possible to set up a session that allows children to have as many attempts at a different action as they would like. I have decided that each day will start like this after reflecting on how important it is to prioritise physical movement in early years, SKIP has given me a lot of methods that make this more achievable in my setting. I am looking forward to empowering my learners with plenty of practise of different skills and exploration of movement through using different ‘gardens’ that explore kicking, throwing and catching but also varying activities such as obstacle courses and different warm up games to maximise the possible movement. I have also reflected on the idea that by prioritising SKIP activities as a daily activity, it will highlight the different stages that the children are at to me. Initially I will be able to assess their stage by observing their natural movements and instincts in play. This links to the idea that children will enter a setting with different capabilities, some will come in with “initial” skills, some will be “emerging” and some will be “proficient” (Goodway et al., 2019). As a result of having plenty of opportunity to observe, I will be able to plan more targeted and refined activities for different children that will best suit their stage, rather than expecting them to get there on their own with the same instructions and equipment as everyone else. 

Conclusion
To conclude, I have reflected deeply on my practice and made immediate changes to my instruction of movement, but have also planned to make changes based on the outcome of those changes. I have observed the learners in my class seek much more enjoyment in the lessons that I deliver. I feel much more confident that I am able to differentiate for all my learners, I reflect on how essential it is to adapt for learners in P.E and movement sessions as much as it is to differentiate for a maths lesson. Equally, I now feel confident that I am able to progress, challenge and stimulate the learners that come to my setting with emerging to proficient skills. I have a much better knowledge about the theory behind the development of physical skills as a result of instruction from the SKIP Cymru leaders. I have a new understanding of how beneficial it is to a learners physical and mental wellbeing if we prioritise good teaching of movement. Having taken SKIP sessions to my school, I have reflected on the importance of more and more teachers becoming aware of SKIP and attending SKIP training sessions as there are many misconceptions around instruction of physical activity. Personally, I have consulted my own misconceptions and addressed them by improving the equipment I use, understanding that there are verbal cues to support the broken-down steps of physical skills and by injecting more physical activity into my daily routine. If children are given more opportunity to move and enjoy, this will hopefully encourage them to participate in sport for their own enjoyment. Movement needs to be taught and prioritised as much as other areas of learning in order to inspire learners to be active for the rest of their lives.
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