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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 

This assignment will discuss and evaluate the concept of professionalisation of the police service, considering the importance of maintaining professional standards, being ethical, inclusive and how coaching and mentoring contributes to this. The police play a vital role in society (Home Office 2010) with the role of a police constable being to ‘’promote law and order, reduce the fear of crime, provide reassurance and build confidence to improve the quality of life for citizens.’’ (College of Policing 2021a). College of Policing (CoP) add that constables are required to meet and maintain the highest professional standards and in order to do this, must ensure they are conducting their duties in line with the Code of Ethics. The Code of Ethics contains the standards of professional behaviour and policing principles which was introduced by the CoP in 2014 as it is central to professionalisation of the police service (Blackstones 2019, p.75). 
The concept of police professionalisation evolved throughout the 20th century (Glenn et al, 2003 p.4) and has been helped by the CoP (2016) to keep up with the professionalisation of similar occupations such as nursing, teaching, and social work (Brown 2020). Professionalisation is defined as the transformation of an occupation into a profession (Green and Gates 2014:75) and includes a multitude of characteristics (Carlan and Lewis, 2009 p.371). Green and Gates (2014, p.76) lists four attributes of a profession to include a high level of knowledge, to serve the community, high degree of self-control and a shared code of ethics. 
There has been increased collaboration between the police and education (Hallenberg and Cockcroft 2017) which will help to professionalise policing through training and education (Heslop and White 2011). It is believed that higher education is essential to police professionalism as better educated officers make better ethical choices (Baro and Burlingame 1999). Professionalisation requires the alignment of various aspects of professional practice such as education which is why there is now increasing involvement in the university sector (Green and Gates 2014). The introduction of the UK’s College of Policing (2016) Police Education Qualifications Framework (PEQF) establishes three different routes what are the qualifying standard required to enter policing in England and Wales (Brown 2020).
Green and Gates (2014:75) states that ‘’Characteristics of a profession include a professional association, cognitive base, institutionalised training, licensing, a code of ethics and high standards of professional and intellectual excellence’’. This is evident in the police where each force has a code of ethics and professional standards which officers must abide by. Professional standards and ethical guidelines have become important components of policing as the highest professional standards and ethical behaviour are the cornerstones of British policing (MacVean, Spindler and Solf 2013).The public rightfully expect that the police behave with the utmost integrity and have the highest standard of professional behaviour (MacVean, Spindler and Solf 2013 p.1). In 1829, Sir Robert Peel established the principles to which the police service should operate ethically, these are known as the Peelian principles (MacVean, Spindler and Solf 2013). These principles still hold true in the 21st century however there is now the added introduction of the Code of Ethics. The Code of Ethics is one step towards obtaining full professional status for policing with the aim being ‘’to support each member of the policing profession to deliver the highest professional standards in their service to the public.’’ (College of Policing 2014). CoP (2014) further adds that the Code of Ethics ensures standards of professional behaviour for both police officers and police staff. The CoP is responsible for setting standards of policing practice and for identifying, developing and promoting ethics, values and integrity (Home Office 2020:10). The CoP also dictates that all police constables must act honestly, with integrity, fairly and with impartiality at all times, they should never discriminate but respect individuals and their varied beliefs (Pepper and McGrath 2020). 
The ability of police officers to carry out their duties to the highest professional standards is dependent on appropriate training, equipment and management support (Home Office 2020, p.10). Support can come in the form of mentors which is a more knowledgeable or experienced person who can offer support, advice and guidance to help a less experienced person develop and progress (College of Policing 2021c). Coaching and mentoring is considered as informal professional development which can assist in improving knowledge transfer and operational effectiveness (Ordon, Dewar and Cameron, 2019 p.18). Alongside coaching and mentoring, the role of line managers also appears to have a strong impact on professional development, supporting positive wellbeing, and instilling a culture of innovation (Home office 2019, p.4). Ramshaw, Silvestri and Simpson (2019, p.5) believe that ethical leaders who have high standards of integrity will be motivational exemplars and essential for the delivery of a professional service (Home Office 2010).
Green and Gates (2014:76) believes that professions are guided by a code of ethical conduct that is the foundation for practice decisions and actions. This code of conduct makes professions accountable to the society they serve (Green and Gates 2014:77). The Code of Ethics is central to professionalisation of the police service and should be applied for all police officers and staff within the service. (Bryant and Bryant 2019 p.75). It is important that constables act in an ethical manner otherwise the authority of the police will be undermined (Bryant and Bryant 2019 p.78) as well as causing the public to have a lack of trust in the police. This has been evident during highly publicised incidents questioning police integrity which have received considerable media and government attention such as the Hillsborough case and the Stephen Lawrence investigation (Holdaway, 2017 p.592). This highlights that police roles must be carried out in ways which meet diverse community needs (Wood1997:212) because if the public don't have the confidence to trust the police to be fair, acting ethically and in their best interests, they are less likely to assist the police in upholding the law (College of Policing 2021).
This assignment has concluded that police professionalism is needed to respond to changes for policing today (Batts, Smoot and Scrivner 2012, P.2). This has led to the creation of the College of Policing in 2012 (Westmarland and Conway 2020:379) which was the first step towards policing as a profession (Hallenberg and Cockcroft 2017). The Standards of Professional Behaviour and Code of Ethics have been introduced to detail the expectations that the police and public have of how officers should behave (Home Office 2020:10) The ability of officers to carry out their duties to these professional standards will depend on the provision of appropriate training and management support. (Home Office 2020). 
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1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

[bookmark: _GoBack]Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

Policing the roads

Roads can be a high-risk environment (College of policing 2019) as the volume of traffic on roads in Great Britain has increased by 8% (Department for Transport 2019:6). People can often use the roads in ways which are perceived to be dangerous, intimidating and inconvenient to everyone else (Department for Transport 2019:8). This therefore has potential to cause serious injury and fatalities. In Britain, there are on average 5 fatalities and 68 serious injuries every day which has remained relatively consistent since 2010 (Department of Transport 2020:7). Road user behaviour is a key factor affecting road safety (Department of Transport 2020:4) so police officers as part of their role, attend immediate response calls to help the public or deal with ongoing road related incidents (CoP 2019). The safety of UK roads has however improved significantly (Bryant and Bryant 2019:422) with Great Britain having some of the safest roads in the world (Department for Transport 2020:4). HMICFRS (2020:4) believes that the police have a vital part to play in ensuring the road network operates efficiently and those who use it can do so in safety and security however also believe that the importance of roads policing has been in decline for some years. In this assignment I will be evaluating the role of the police focusing on policing the roads and the application of regulations. 
[bookmark: _Hlk80615782]Road policing make an effective contribution to reducing crime and disorder (NPIA 2007, P.40). Roads policing is a vital component of the Government’s road safety strategy and plays a key role in saving lives by minimising injury on the road (RoSPA 2004:3). Roads policing has evolved from ‘traffic officers’ who were mainly focused on enforcement of road traffic legislation, and dealing with road traffic collisions, to a wider concept of policing the roads. (HMICFRS 2020:11). The role of Roads policing is to enforce road traffic laws and to detect and deter illegal or dangerous activity on the road (BRAKE 2021). Criminals also use the road network for their criminal purpose (HMICFRS 2020:11) which ranges from minor motoring offences to international organised crime (College of policing 2019). Motoring offences include drink driving with 23% of 1,700 drivers interviewed saying they usually consume at least one small alcoholic drink after driving to a social occasion (RAC 2019:7). The RAC report on motoring 2019 also highlighted that the biggest concern among respondents was handheld mobile phone use by other drivers (Department of Transport 2020:9) with 24% admitting to using a handheld phone to make or receive calls while driving at least occasionally (RAC 2019:7). 
Roads policing is shaped and targeted according to local priorities (RAC 2019:11). There are 43 police forces in the UK (BRAKE 2021) who will have differing roads policing policies and priorities. Roads policing or road safety was listed as a priority in only 19 of 43 force plans (HMICFRS 2020:16). The Office of the Police and Crime Commissioner for Gwent undertook a review of Gwent Police’s current roads policing provision in 2019-20 (Gwent Police 2021) and this has led to the introduction of the Roads policing specialist operations team. The introduction of this team allows for a stronger police presence on the roads across Gwent and a greater focus to deny criminals to use of our roads (Williams 2021). 
As well as enforcing road traffic laws, officers also have a duty to submit intelligence which will provide an invaluable source of up to date intelligence on individual criminals (Bryant and Bryant 2019:423) which can be used to prevent and detect crime. The college of Policing (2019) states that forces should use this intelligence alongside policing powers to enable them to search and seize vehicles. Police officers on foot or mobile patrol will sometimes need to stop a vehicle in relation to driving standards or because the vehicle is being used for some other criminal activity (Bryant and Bryant 2019:440) therefore officers must ensure that they wear high visibility clothing whilst working in the carriageway in order to ensure their safety (Bryant and Bryant 2019:423). Legislation is in place which can help police disrupt criminality such as S.163 of the Road Traffic Act 1988. This legislation gives the power of police to stop vehicles (The National Archives 2021) and conduct checks on the occupants inside. Stopping vehicles for minor traffic offences can lead to the discovery of more serious offences (Essex Police 2020). The police also have the power to seize a vehicle on a road under PACE if it may have been used to commit crime and is required for evidential purposes (College of Policing 2019), this can take away the criminal’s ability to use the road. This legislation can be used in conjunction with pre planned operations and mobile police patrols of key routes within their area that are used for criminality (NPIA 2007, p.20) as visible police patrols on the roads can reduce crime if it is specifically targeted to crime hotspots and furthermore crime reduction benefits may even spread to the areas immediately surrounding the targeted locations (College of Policing N.d, p.1)
A police driver is deemed to be in a pursuit if a driver indicates that they have no intention of stopping for police or police believe the driver is aware of the requirement to stop (CoP 2021). Pursuits are a risky activity and can lead to damage, injury and deaths of the police themselves, the pursued and other members of the public (Christie 2020) therefore officers will need to decide whether a pursuit is justified, proportionate and conforms to the principle of least intrusion (CoP 2021). Roads policing pursuits should be avoided in favour of pre-emptive tactics however some drivers refuse to stop when requested therefore this may be deemed necessary (Bryant and Bryant 2019 p.442). Pre-emptive tactics are tactics which can be used to prevent a pursuit from taking place however If a pursuit is considered then it is split into two phases, an initial phase and tactical phase (Bryant and Bryant 2019 p.442).  Only officers who are currently trained and authorised in initial phase or Tactical Phase Pursuits must actively participate in a pursuit (West Yorkshire Police, Nd p.7). The vehicle used must be deemed fit for use in a pursuit (Bryant and Bryant 2019 p.443) with the marked or unmarked vehicles fitted with audio and visual warning equipment (CoP 2021). Officers must also seek authorisation to engage in a pursuit from designated control/communications room staff (CoP 2021). Officers should discontinue the pursuit when no tactics are available or the risk becomes disproportionate (CoP 2021). 
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1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
This assignment will seek to critically evaluate the processes used by police in gathering information and intelligence and looking at how this information is then communicated. This assignment will look at how the information is firstly obtained, discussing the variety of sources available. I will be referring to the National Intelligence model and the 3 x 5 x 2 system which has been adapted by police within the UK. The assignment will then lastly look at how intelligence is shared as part of the tasking and coordination process. It is at first necessary to define what intelligence is. The National Crime Agency (NCA) defines intelligence as ‘’information that has been analysed to assess its relevance and reliability’’ (NCA 2021). The NCA (2021) further add that intelligence is used to develop and build a picture in order to prioritise actions and develop tactical options against the greatest threats with the aim of disrupting serious organised crime. Intelligence has been recognised as being vital in policing since the formation of the modern police service (kleiven, 2006 p.258).
Police receive information and intelligence in a number of different ways (Bryant and Bryant, 2019 p.523) which can be obtained from a wide range of sources such as police patrols, prisons, CCTV systems, ANPR, CHIS (Covert Human Intelligence Source) and calls by members of the public. Kleiven (2006) identifies that that police officers and informants are the most trusted and the most used sources of intelligence therefore improving the conduct of local officers could potentially increase the amount and quality of intelligence they gather (Karn 2013 p.32). Information can be collected by routine collection, tasked or volunteered information (CoP 2013a). Routine collection relates to information collected as part of an operational activity such as responding to incidents, arrests or stop and searches (UWTSD 2021). Volunteered information can come from the general public and refers to any information that has not been obtained by routine or tasked collection which can be received in any format such as a call to police, an email or anonymous information provided through Crimestoppers (CoP 2013a). Finally, tasked information is prioritised collection of information which can come from CCTV, ANPR or a CHIS (UWTSD 2021). A CHIS is an informant that will have access to criminals, their plans and activities (Bryant and Bryant 2019, p. 524) and will establish or maintain that relationship in order to obtain information which will be disclosed covertly to police (Home Office, 2010 p.7). The other party will be unaware of the purpose of the relationship and will also be unaware that the information has been disclosed. This however is a high-risk covert technique which will require oversight and management (Home Office 2010). It is vital when gathering intelligence by any means that it is done so without targets realising that they are under investigation, not just to avoid compromising any investigations, but also to protect surveillance methods so that they can be used again in the future (MI5 2021).
Police will gather information that is required for policing purposes (College of Policing 2013a). This information will then be analysed, evaluated and graded before it is released as intelligence. Any officer can submit information as any information may be vital to an ongoing investigation (Bryant and Bryant 2019, p. 523). Police will also routinely share information with other forces as it might have a bearing on the activities of someone in another force area (Bryant and Bryant 2019 p.523). Intelligence is usually reported by officers by means of a 3 x 5 x 2 form which allows the officers to grade the reliability of the source, intelligence reliability and how this information can be distributed. This method also protects the source and provides an audit trail of the intelligence (NAFN 2021).
The National Intelligence Model was initially released in 2000 and formally adopted in 2002 as an accepted policy by the British Association of Chief Police Officers (Carter and Carter 2009). The National Intelligence Model (NIM) has been adopted by all police forces in England and Wales in order to shape the way in which information could be fed through to each operational level of policing (Karn, 2013 p.33)and to determine policing priorities. The National Intelligence Model (NIM) is a business framework which provides structure in a police investigation to process information and turn this into actionable intelligence (keningale 2020). The NIM contains the tasking and coordination process which has three tiers of analysis beginning with the Basic Command Unit at Level 1 which focuses on low level issues such as crime and anti-social behaviour. Level 2 requires a more comprehensive response usually requiring additional resources as it involves cross border crimes which affect more than one BCU (Cope, 2004 p.191). Lastly level 3 deals with serious and organised crime on a national or international scale. (Kirby and McPherson 2004 p.37).
A vital part of the NIM is the ‘Tasking and Coordination Group’ (TCG). The TCGs hold frequent tactical meetings to ‘’determine what intelligence to gather, to make tactical assessments, and to decide how to allocate the resources most effectively’’ (Kleiven 2006 p.259). Members of the group will include senior management team and analysts who will need to ensure that activity is both relevant and focused on identifying roles, responsibilities and the objective to be achieved. (Kirby and McPherson 2004 p.41). Outputs from the tasking and coordination process can include the assembling of new teams to tackle particular issues, setting budgets (Bryant and Bryant 2019 p.538) and communicating relevant information and intelligence.  
Dissemination of information should be given to those who need the information and in the most appropriate format (CoP 2013a). The amount of information disseminated will also depend on the intended audience with CoP (2013a) suggesting that some may only need to be provided with the intelligence gaps and given direction on how they might be filled. Daily Management meetings are an integral part of the tasking and coordination process and links the priorities and objectives set by the tactical tasking and coordination group to the day to day business of policing taking into account incidents over the last 24 hours (UWTSD 2021). The DMM provides a way of making fast track decisions within the tasking and coordination process as information can then be disseminated to local officers during daily briefings. CoP (2013B) believes that briefings provide the information needed to direct deployed resources and that officers have understood the relevant information contained within the briefing so that they understand their responsibility for the required tasks. 
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1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

This assignment will look at strategies that are used by the police service when dealing with public protection incidents. It will critically evaluate these strategies and look at the link between public protection issues and serious and organised crime groups, considering the impact that this can have on victims. The assignment will also look at how personal attitudes and beliefs can affect the investigative process. It has been identified that the public receives inconsistent service from their local police forces however HMICFRS (ND) argues that police have greatly improved their ability to protect vulnerable people and support victims. Bryant and Bryant (2019, p.296) defines a victim as ‘‘a person who has suffered harm, including physical, mental or emotional harm or economic loss which was directly caused by a criminal offence.’’.  A victim can also include a close relative whose death was directly caused by a criminal offence (Ministry of Justice 2020).
The public expects police officers to protect them as that is their role (IPCC 2012) however many victims still do not have clear enough information and the right support they need at the right time. (HM Government, 2018 p.7). Mendelsohn and Sewell (2004 p.104) have also identified that attitudes towards victims can be influenced by gender stereotypes where there is a belief that men should hide or control their emotions, whereas it is acceptable for women to show their feelings. This highlights that Individuals with more liberal attitudes are typically more supportive towards victims. Nagel et al, (2005 p.726) has found that victims may suffer secondary victimisation as a result of negative experiences from their social group or with authorities who may hold negative attitudes toward victims. These attitudes can include those that victim blame, question their credibility and imply the victim deserved it.
Victim responses to crime may differ across offence categories (UWTSD 2021). The Impact of crime can have financial or material effects on the victim but may also leave them with physical, behavioural and emotional harm (UWTSD 2021). Trauma can affect the victim’s emotions, memory, thinking and sense of self but may also affect relationships (CAMH 2021). Other common impacts of abuse on victims include trouble sleeping, anxiety, depression, low self-esteem and alcohol misuse (CAMH 2021). In some cases, victims may even experience trauma bonding. Trauma bonding relates to the invisible strong emotional tie that develops between two individuals (Sanchez, Speck and Patrician 2019 p.49) and the attachment and sense of loyalty that a victim feels towards their abuser which keeps them trapped (Jacobson 2018). Trauma bonding can take place during public protection incidents such as child sexual exploitation, with the bond developing over days, weeks, or months (Medical News Today 2021).
Multi-agency public protection arrangements (MAPPA) is the community supervision of sexual and violent offenders in England and Wales which originated in 2001 (Weaver and Barry 2014). MAPPA brings together the Police, Probation and Prison Services and is believed to be key to the successful management of violent and sexual offenders (Bryant and Bryant 2019 p.298). The purpose of MAPPA being ‘to protect the public, including previous victims of crime, from serious harm by sexual and violent offenders’’ (HMIP 2015) however HMIP (2015) found that 19 recommendations needed to be made to areas of MAPPA where the processes were failing. MAPPA allows agencies to ‘’assess and manage offenders on a multi-agency basis by working together, sharing information and meeting to ensure that effective plans are put in place’’ (MAPPA nd). The offenders are categorised from level 1 to 3 depending on the complexity and severity of their offending and the threat or risk associated with integrating them back into society. A risk management plan will then be put in place to protect the public (Ministry of Justice 2021). 
This is supported by the Serious and Organised Crime strategy (2018) which contains the government’s approach to prevent and defend against serious and organised crime (HM Government 2018). This strategy places emphasis on the importance of understanding offender behaviour which will assist with preventing and reducing reoffending however Weaver and Barry (2014 p.278) argue that planned outcomes of community supervision, namely community safety, social rehabilitation and reintegration, cannot be achieved without the service user’s active participation in the process. Serious and organised crime is defined as ‘’individuals planning, coordinating and committing serious offences, whether individually, in groups and/or as part of transnational networks’’ (HM Government, 2018 p.11). This type of crime is increasing both in volume and complexity with a reported 4,600 organised crime groups operating in the UK in 2018 (HM Government 2018 p.11). It has been labelled as the most deadly national security threat faced by the UK therefore more than 100 government and law enforcement bodies, agencies and other organisations are involved in tackling serious and organised crime (Jones 2021). Serious and organised criminals’ prey on the most vulnerable in society, including young children, and their abuse can have a devastating, life-long effect on their victims (HM Government 2018 p.5). Much of the impact of serious and organised crime is felt at the local level and the local response continues to be led by police forces. Police forces should focus on local policing across the ‘4Ps’ in order to assist with national priorities, identification and management of local threat, and safeguarding of the public (HM Government 2018 p.23). These ‘4Ps’ are Pursue, Prepare, Protect and Prevent. This framework provides a strategy for all partners involved in countering serious and organised crime (HM Government 2018 p.18).
A multi-agency method can assist with communication and decision making which will help to safeguard the victim and prevent further abuse by addressing the immediate protection needs of the victim (Bryant and Bryant 2019 p.296). The Code of Practice for Victims of Crime can assist with this as it sets out the minimum standard that must be provided to victims of crime by organisations in England and Wales. (Ministry of Justice 2020). Other strategies that can be implemented for the safeguarding of the public is the dissemination of relevant intelligence to departments such as neighbourhood policing teams, so that they are made fully aware of Registered Sex Offenders living within their policing areas (HMIP 2015). The Scottish Government (2014 p.5) believes that the way in which police officers are deployed has the greatest impact on preventing serious crime which can be done through directed patrols, proactive arrests and problem solving at high crime hot spots. However, the type of support required will vary depending on the incident and those involved (Bryant and Bryant 2019 p.296).
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

This assignment will critically analyse the concept of evidence-based policing (EBP) and ‘what works’ in policing, looking at crime prevention theories and strategies. This assignment will also discuss the options that are open to reduce re offending. The concept of EBP was first developed by Professor Lawrence Sherman in 1998 as he believed that police practices should be based on scientific evidence about what works best (Sherman, 1998 p.2) which in turn will develop better police practice and increase overall performance (Ramshaw, Silvestri and Simson 2019, p.11). Numerous professional bodies have now incorporated the idea of EBP within their workplace (Bryant and Bryant 2019, p.51). College of Policing (2021a) define EBP as ‘’A policing approach where police officers, staff and volunteers create, review and use the best available evidence to inform and challenge policies, practices and decisions.’’ By doing so, this will provide police with a better understanding of the issue at hand and allow officers to assess the effect of their intervention (CoP 2021a) in order to make changes to existing practices or introduce new initiatives (Bryant and Bryant 2019, p.51). Evidence based policing could be seen as strongly related to ethical decision making in policing and doing the right thing for the right reasons (Ramshaw, Silvestri and Simpson, 2019 p.11).
CoP has implemented a number of guides surrounding aspects of EBP which include the policing evaluation toolkit and also the crime reduction toolkit (Bryant and Bryant 2019, p.51). Evaluation has been identified as the crucial missing link in improving policing (Sherman, 1998 p.4) therefore the policing evaluation toolkit is a key component of EBP. This toolkit ‘’provides a framework for knowing whether an intervention is effective or not, and for assessing strength of the impact’’ (CoP 2021b). Effective evaluation will also have the benefit of saving time, resources and money and will allow better decisions to be made in the future (CoP 2021b)
Home Office (2016, p.2) believes that crime should be prevented before it happens as this will minimise any harm caused to victims which is a much preferable option than picking up the pieces afterwards. The Modern Crime Prevention strategy has identified through evidence that the key drivers of crime are opportunity, character, the effectiveness of the Criminal Justice System, profit, drugs and alcohol (Home office 2016 p.2). The strategy sets out proposals which makes crime harder to commit or less appealing for criminals and this has been done by recognising the importance of an evidence-based approach to crime prevention (Home Office 2016 p.4). Routine Activity Theory (RAT) is a crime prevention theory that believes that criminal opportunity arises when three elements are present (Bryant and Bryant 2019 p.46) therefore this methodology suggests that by altering or eliminating one of these elements, it can prevent crime from happening (NSW Government 2011). Kleemans, Soudijn and Weenink (2012 p.87) claim that the three elements needed for a crime to take place is a motivated offender, a suitable target, and absence of a capable guardian. From this theory, the practice of ‘target-hardening’ was developed with the aim of limiting the opportunities for crime to take place. The idea of this was that if crime is seen as more difficult or risky to commit then this will reduce the attractiveness of the criminal act and deter the offender away from it (Evans, 2011 p.13). 
An alternative crime prevention theory is Rational Choice Theory (RCT) which states that criminals use their own free will to weigh up the benefits and consequences associated with committing a crime in order to make a rational decision in relation to carrying out that offence (Bryant and Bryant 2019 p.42). This decision is driven by their pursuit of pleasure (Wortley 2016) and will undergo the same thought process as non-criminals making everyday decisions. RCT analyses why offenders decide to commit crimes and believes that offenders can be deterred from offending by intensifying their fear of punishment such as implementing sanctions, however only what is necessary (Wortley 2016). 
Routine Activity Theory or Rational Choice Theory are often used as crime prevention techniques (Bryant and Bryant 2019 p.49). All police officers have a crime prevention responsibility and it is an integral aspect of an officer’s duties (Bryant and Bryant, 2019 p.49). By implementing crime prevention strategies, Wortley (2016) believes that ‘’criminal acts will be avoided if the potential targets are carefully guarded, if the means to commit crime are controlled, if potential offenders are carefully monitored, and if opportunities for crime are reduced’’. Crime prevention strategies can take place on persons up to the age of 18 who are not yet involved in criminality but who are identified as at risk (Home Office 2016) and can include individual, family or school programmes which will be implemented in the community. These can seek to address individual, family or school risk factors by providing support surrounding social competencies, origins of bullying and parenting skills (Weisburd, Farrington and Gill 2016 p.14). 
Bryant and Bryant (2019 p.50) suggest that the police could encourage the local communities to become involved in implementing crime prevention strategies such as neighbourhood watch schemes. It has been highlighted that communities who bond together by a common sense of purpose, can produce crime reductions in highly disorganised areas (Weisburd, Farrington and Gill 2016 p.79). This is the case as there will be an increased guardianship of the area therefore according to the RAT, crime can not take place as one of the elements, absence of a guardian, has been eliminated. This strategy can also work in partnership with installation of CCTV in the area as well as providing safety advice to residents so that they can make themselves less vulnerable such as not leaving their mobile phone out (Home Office 2016 p.10). Lastly in order to reduce reoffending, rehabilitation programmes can be delivered through the Criminal Justice System which are effective in reducing crime and reoffending by addressing the causes of offending such as providing treatment for drug addiction and programmes improving offenders’ cognitive skills, or anger management (Home Office 2016). There is also after care programs for young offenders who are resettling in their communities consist of both monitoring and supervision as well as providing support in other area. The intention of this is to promote successful resettlement into the community and reduce reoffending (CoP 2017).
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.




image1.png
Prifysgol Cymru
¥ Drindod Dew Sant

J University of Wales
Trinity Saint David




