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[bookmark: _Hlk163930368][bookmark: _Toc173588609]Introduction and Rationale
Supervision is a well-established practice across various professional fields, including therapeutic and educational professions such as medicine, psychology, social work, art therapy and education (Passi, et al., 2013; O'Donovan, et al., 2011; Schmidt, et al., 1991; Reuven Even Zahav, et al., 2020; Yang, 2021; Puroila, et al., 2021). However, there remains a notable gap in the provision of supervision for voice teachers beyond formal education programs. 
In my quest to become a singing teacher both in classical and contemporary commercial music (CCM) styles, I have participated in several leading vocal pedagogy programs and studied with exceptional practitioners in both the US and the UK (list provided in appendix 2 P.32). However, throughout these programs and their aftermath, I noticed a lack of one-on-one supervision being offered. While I appreciated the content and level of teaching, I found it challenging to apply the learned material in my teaching and address ongoing issues with students, particularly those whose singing voices presented problems I did not know how to solve. Therefore, I would have greatly benefited from one-on-one or group supervision for a significant period following those programs. Specifically, having the teacher leading the course observe me teaching and provide feedback on applying appropriate vocal exercises to solve the vocal issues I encountered with some students would be most beneficial (Gerhard, et al., 2020). Conversations with fellow teacher-students in these programs over the years revealed a shared sentiment: the desire for individual supervision following the completion of vocal pedagogy courses. My motivation for this research stems from being offered a position at the most prestigious college in Israel to lead an advanced supervision program for singing teachers, a first in the country. Over the past few years, I have developed a supervision program for new singing teachers outside formal academic settings. This opportunity has inspired me to deepen my understanding and integrate supervision into an academic advanced studies program.
My goal is to explore how can voice pedagogy professional development programs benefit from the addition of one-on-one or group supervision by adopting relevant principles of supervision in other disciplines. My observations and experiences are shared by professionals worldwide, as stated below.
As voice science research thrives in the 21st century and online teaching opportunities proliferate, voice practitioners now have numerous chances to engage in voice pedagogy courses. Many of these courses are offered by private teachers holding advanced degrees in vocal pedagogy or are included as part of academic study programs (Rollings Bigler, et al., 2021; Gerhard, et al., 2018; The University of Adelaide, 2024; USC Thornton School of Music, 2024; Vocal process, 2022; Kari Ragan, 2024). 
According to Vocal Process (2022), there is a growing movement across Europe to establish guidelines for the training of singing teachers. Currently, anyone can present themselves as a singing teacher because the profession is unregulated (Centre, 2021; Haddon, 2009; Gerhard, et al., 2020). The Millennial generation is entering the workforce with enthusiasm and a desire to make an impact but often lacks the 10,000 hours of experience needed to become expert teachers (Vocal Process, 2022). However, like other professions (e.g., medicine, law, teaching, accounting), voice teaching requires standardized knowledge and skill requirements based on fundamental competencies for licensure (Rollings Bigler, et al., 2021; Gerhard, et al., 2018).
[bookmark: _Hlk163930468]To address the need for better support and supervision for new singing teachers, I aim to investigate the benefits of supervision in various fields and review relevant literature. Many teachers, particularly those in their first years of teaching and whom I have met in workshops and webinars that I have led, have approached me to request at least a year of supervision after completing their training programs. To provide excellent supervision, I will explore principles from other domains and determine their applicability to vocal pedagogy supervision. Additionally, I will identify potential pitfalls in supervision and understand how to avoid them. 
The lack of literature on supervision in vocal pedagogy, despite its presence in some US programs as practicum, can be attributed to the interchangeable use of the term mentoring. This is evident in NATS and AATS articles, where mentoring is frequently mentioned (Anon., 2018; Anon., 2020). Similarly, MacDonald (2019) uses mentoring terms extensively, even when they could apply to supervision. However, supervision differs from mentoring as it helps supervisors evaluate and monitor supervises' professional progress over time, a critical aspect in higher education vocal pedagogy programs (Gonsalvez & Crowe, 2014; Noble & Irwin, 2009). Mentoring is a supportive relationship where an experienced mentor guides a less experienced mentee, providing career and personal benefits and facilitating the transfer of knowledge, skills, and values (Gallacher, 1997).

[bookmark: _Toc173588610]Professional identity and background
In the 1990s, as a voice practitioner, structured pedagogical programs for voice teachers were lacking, my training, like many aspiring opera vocalists, was under singing mentors without formal supervision or coaching  (Bozeman & Ragan, 2021). My bachelor's studies in music education focused on classroom teaching methodologies rather than one-on-one vocal instruction, which later proved useful when I began teaching vocal groups and conducting teacher training courses. I also engaged in weekly private vocal lessons and participated in numerous masterclasses, which are customary in classical vocal training for personalized instruction (Creech, et al., 2009).
After postgraduate performance studies at Trinity College of Music, I immersed myself in distinguished courses and masterclasses, receiving personalized mentorship and observing accomplished educators (Creech, et al., 2009; Lafosse, 2014). These experiences highlighted the impact of observing the teaching process and the unique educational setting of masterclasses where all attendees learn from the interaction (Lafosse, 2014; McCoy, 2008). Alongside exceptional opportunities, I also encountered poor teaching, providing valuable lessons on effective teaching methods.
Transitioning into teaching diverse singing styles beyond classical, such as commercial contemporary music (CCM), I recognized the necessity for structured pedagogical training and mentorship (Bartlett & Naismith, 2020). Understanding the need for pedagogical adjustments for these varied music styles, I actively sought out voice pedagogy programs and supervision opportunities. I enrolled in courses to deepen my understanding of voice anatomy, physiology, and vocal function exercises tailored to CCM styles, aiming to effectively impart techniques relevant to these genres to my students. A list of courses is provided in Appendix 2, p. 33.

[bookmark: _Toc173588611]What do I hope to achieve from exploration of this topic? 

As a senior vocal mentor and established voice pedagogue in Israel, I aim to expand my teaching capabilities and enhance the supervision branch of my business. This literature review-based study seeks to enrich my knowledge and improve my supervision skills to support new teachers more effectively. I also aim to integrate my supervision services into existing professional development programs for teachers in Israel.
Having naturally progressed from creating and leading voice pedagogy workshops, webinars, and lectures, I began supervising teachers. This initiative led to a collaboration with another acclaimed mentor in Israel, resulting in the creation of a podcast and blog for singing teachers called 'Hakorot Ba'kol' ('The Voice Readers'). Consequently, I was offered opportunities to lead more webinars for the new Israeli Voice Associations (IVA) and invited to become a founding member of the pedagogy committee of the Israeli Singing Teachers Association.
As a committee member, I frequently suggest activities for teachers and contribute to the growing field of supervision within higher education development programs for voice teachers in Israel. This research aims to understand how supervision across various health care and education professions can inform the development of supervision programs for higher education vocal pedagogy, ultimately allowing me to create more effective and comprehensive supervision programs.

[bookmark: _Toc173588612]Aims, Objectives and Outcomes

[bookmark: _Toc173588613]Aims
· To gain insight into the role of supervision as a professional development opportunity within vocal pedagogy programs for teachers.
· To explore key principles of supervision employed in healthcare and higher education professions, such as psychology, social work, and higher education, and to identify valuable lessons from these supervision practices that can be applied to voice pedagogy.
· To uncover the professional advantages of mentoring offers to voice practitioners, whether they are beginners or advanced professionals.
· To find a way to situate my study within the broader context of its field involves explaining how my research integrates with the existing body of knowledge, identifying the specific issue or aspect it addresses, and highlighting its significance or relevance in the current context.

[bookmark: _Toc173588614]Objectives and outcomes

· To learn how to apply hermeneutic methodology to literature review-based research, use it to anchor and organize relevant literature.
· To clarify the frequently interchangeable terms such as coaching, mentoring, teaching, role modeling and supervision in healthcare and higher education profession and particularly in the field of vocal pedagogy. 
· To approach leading international voice pedagogy experts whom I know personally, to find out if they have authored articles or mentioned supervision in any of their books. This will ensure that I do not miss any important material in the field of vocal pedagogy.
· To search for relevant literature material specifically written about supervision and mentoring in vocal pedagogy.
· To explore higher education vocal pedagogy curricula, focusing on programs that include supervision, as published on institutional websites.
· To address potential pitfalls associated with supervision and strategies to effectively mitigate them, drawing from both personal experience and scholarly research.


[bookmark: _Toc173588615]Methodologies and Methods

This study faced challenges in reviewing the broad spectrum of literature from psychology, education, medicine, social work, and art therapy, where supervision is an established part of the profession. To narrow down my search within these disciplines, I focused on criteria related to supervision as part of an education program and identified similarities in principles used in those domains and vocal pedagogy, such as observation, reflection, emotional support, and encouragement of supervisors (Gerhard, et al., 2020; Harrison & Grant, 2015; Milne & Westerman, 2001; Roofe & Miller , 2015; Carpenter, et al., 2012).
The limited literature on one-on-one supervision in vocal pedagogy, a relatively newer field compared to these disciplines, necessitated a focus on recent peer-reviewed studies, which were not many (Rollings Bigler, et al., 2021). Keywords related to supervision such as mentoring and coaching were used to filter relevant articles, emphasizing those that discussed supervision benefits in internships and professional development (Toh, et al., 2022).
The research aims to explore supervision in vocal pedagogy and extend this understanding to other disciplines, enhancing professional development programs with enriched supervision. Employing a narrative literature review, I treated literature as data, benefiting from its flexibility. To add rigor, I adopted a hermeneutic methodology to structure the research and address potential biases (Gillo, 2021).
The decision to use hermeneutics was influenced by resources from the Voice Center Studies library. This methodology supports a dynamic interaction with texts, facilitating the integration of insights from various fields into vocal pedagogy. This approach allows for continuous dialogue with the literature, essential for interpreting and integrating new knowledge.
The hermeneutic cycle, moving between parts and the whole, provided a flexible model for understanding supervision. This method enabled the incorporation of findings from healthcare and higher education, highlighting their relevance to vocal pedagogy. Regular reflective writing and continuous revision ensured the study remained current and insightful (Kakkori, 2009; Sloan & Bowe, 2014).
The limited legitimate and scholarly literature specifically related to supervision in vocal pedagogy led me to approach leading vocal pedagogists whose high-standard work in the field I am familiar with. Although these experts, who have authored books and articles, did not refer me to any literature on supervision in vocal pedagogy, Lynn Helding, Kari Ragan, and Kerrie Obert directed me to various universities' vocal pedagogy syllabi, such as those from USC Thornton School of Music, thereby collecting data from different sources rather than articles, which became a crucial method. After examining a specific academic program in the US, I extended my search to find similar programs in the US, the UK, and Australia. I used search terms such as “vocal pedagogy studies,” “vocology,” and “practicum in vocal pedagogy.” This search revealed an impressive selection of programs, but there was still a scarcity of literature on the topic. Two such programs that include practical experience in vocal pedagogy are the vocal performance program at Viterbo University (2023) and the vocal performance program at The University of Adelaide (2024). These programs involve observing, teaching, recording, and journaling applied lessons
[bookmark: _Toc173588616]Process of Work
After discussing the topic of my narrative literature review-based research with my tutor and narrowing it down, I screened supporting materials provided by the Voice Studies Center’s MA system, Google scholar, Library of University of Wales Trinity St. David (UWTSD), watched tutorial videos, and read about scoping literature reviews to aid in the reading and analysis process. However, my original timeline had to be revised due to a few tragic circumstances. From the beginning of this module until now, my country has been at war. This significantly affected my well-being, motivation, and the time I could dedicate to my studies. Additionally, two work-based trips abroad were planned, one in April and one in June. My first trip was interrupted by an abrupt return to Israel to see my dying father, who passed away on May 7th. According to Jewish tradition, we mourn together for seven days. During this period, and for a few weeks afterward, I did not have the time or mental capacity to resume my studies and complete this article. However, my students, who waited for me and asked to resume their lessons, helped me regain my energy and motivation to return to my studies. I reconnected with this article and the initial purpose of writing it. Please see below my original timeline and in appendix p.29, the revised timeline. 


[bookmark: _Toc173588617]Original timescale of activities and system of work
	System of Work
	Activity plan
	Month

	· Assessing which knowledge is most beneficial for developing my current work-based projects.
· Raising several research questions to select a topic that is well-researched in other domains, even if there is a scarcity of research in vocal pedagogy. 
· Searching for relevant literature material specifically written about supervision in vocal pedagogy using Google Scholar, Using the online library of University of Wales Trinity St. David (UWTSD), Voice Studies Center- MA system library, and my collection of books.
· Requesting assistance from leading vocal pedagogues, whom I know to be teaching in higher education programs around the world, to help find relevant articles published by them or others on the topic of supervision or mentoring.
· Collecting, filing articles in a file on the computer addressed for this module as well as uploading them on Mendeley system and dividing them into categories.
· Reading through selected articles and highlighting paragraphs to help me get back to them later.
	· Defining topic for Module 4 assignment
· 30 mins tuition dedicated to defining topic and planning first steps
· Collection literature
· Search for relevant material
· Starting to write Part I – portfolio of this article, providing background and reasoning for writing part II.
· Collecting material and filing it
· Starting to write the introduction for Part II, listing leading vocal pedagogues whom I know and who can possibly assist me in finding more articles that may be useful for Part II.
	March 15th – April 15th

	· Identifying methodologies and methods appropriate for conducting my type of literature-based research, I have chosen the hermeneutic circle methodology (Sebastian & Dubravka , 2010).
	· Continuing writing Part I and introduction for Part II
	April 15th -30th

	Using Mendeley Reference Manager with some difficulties transferring to using word references.






	· Receiving a tutorial with a new tutor
· Collecting more articles and books written about supervision in other domains
· Finishing writing Part II and First component of Part I.
· Editing Part II
· Finishing writing Part I – component II and editing it
· Sending draft of this article for review and feedback

· Sending draft of this article for review and feedback
· Revising, making last changes, editing both parts of the article
· Submitting the article by July 1st, 2024

	May 1st – June 30th 



[bookmark: _Toc173588618]Process of literature review
This study is based on literature review and will be conducted with the intention of analyzing articles, books, and screen vocal pedagogy programs offered by several universities in the USA as primary data sources. In this study, terms such as "supervision," "mentoring," and "coaching" will be examined for their interchangeable usage, necessitating verification and clarification (Toh, et al., 2022; Manathunga, 2007) The aim is to explore the distinctions between these terms and determine their appropriate contexts of usage.
The Hermeneutic Circle methodology is particularly suitable for my literature-based research on “How can voice pedagogy professional development programs benefit from the addition of one-on-one supervision by adopting relevant principles of supervision in other disciplines” due to its focus on the creation of interpretive understanding (Kakkori, 2009). In this context, understanding each paper on supervision practices in healthcare and higher education professions, is integrated with the broader body of literature on vocal pedagogy and supervision. Each new paper I read and interpret contributes to and is shaped by my overall comprehension of the relevant literature, both in healthcare and higher education professions and vocal pedagogy. This iterative process of moving between the individual papers and the overall body of literature is fundamental to the hermeneutic approach (Sloan & Bowe, 2014).  According to the seven steps according to the hermeneutic approach are: searching, sorting, selecting, acquiring, reading, identifying, refining (Gillo, 2021; Sebastian & Dubravka , 2010). Utilizing the Hermeneutic Circle enabled me to systematically and deeply explore how supervision practices in healthcare and higher education professions, can be applied to enhance vocal pedagogy programs, ensuring a thorough and cohesive analysis that connects these fields (Sebastian & Dubravka , 2010; Kakkori, 2009). As an artist that often works associatively, I found that moving from stage to stage in exploring the deep meaning of supervision was at times confusing but rewarding. The iterative process provided clarity and depth, enriching my understanding and contributing to a more nuanced and comprehensive study.
 
[bookmark: _Toc173588619]Critical Reflection

In my search for resources on one-on-one supervision in vocal pedagogy, specifically for voice teacher supervision, I encountered a scarcity of materials despite thorough searches on platforms such as Google Scholar, university libraries, and academic databases. I attribute this lack of literature to the fact that supervision is not yet a standard practice in vocal pedagogy and does not require specific credentials (McCoy, 2014; Rollings Bigler, et al., 2021). To broaden my understanding, I started exploring literature on mentoring in vocal pedagogy, aiming to access a wider range of relevant reading materials. Additionally, I've examined supervision practices in various fields to glean insights into adaptable principles for vocal pedagogy programs. Although I have actively sought articles, books, and other dedicated sources on supervision, my efforts, including reaching out to renowned voice pedagogists, have yielded little material specifically addressing supervision. This scarcity underscored the importance of seeking diverse perspectives and exploring alternative avenues for enriching my understanding of voice teacher supervision. 
In this search, I was eager to learn about supervision in healthcare and higher education professions, such as social work, psychology, medicine, and art therapy. I gained knowledge not only from selecting and reading relevant literature but also from speaking with professionals I know personally about their experiences as supervisors in social work, physiotherapy, art therapy, and medicine. Some of these professionals referred me to articles about supervision in their fields and enriched my understanding with their professional experiences as supervisors.
Since embarking on this project, my thought process was interrupted multiple times. This meant that the videos and webinars I watched during the preparation stage, provided by Voice Center Studies, were only partially understood because I was eager to dive into reading and analyzing the material. When I revisited these videos to understand which methodology to apply in a literature review-based project, I realized that not only is the hermeneutic methodology most suitable for this type of research, but it also provided deeper insights into my personality and how I operate in other areas of life. Noticing the lack of formal supervision training in vocal pedagogy, compared to other healthcare and higher education professions, where supervision is a crucial part of professional development, has raised my concerns. However, I also realized that I have built my personal supervision skills based on my experience as a vocalist for 30 years and as a teacher for 25 years. Additionally, my special interest in coaching led me to participate in numerous self-development programs outside of vocal pedagogy studies. If I became a supervisor without specific supervision accreditation, what stops other experienced teachers from doing the same? These practical questions are followed by more philosophical questions regarding the nature of mentorship and the moral role of supervision in our society. Learning about the role of supervision in other healthcare and higher education professions, emphasized the need I see for making supervision the norm during and after higher education vocal pedagogy programs globally.
While reading and analyzing literature on supervision, I realized that the absence of specific licensing or credentialing requirements in vocal pedagogy allows senior and experienced teachers, such as myself, to become supervisors. This explains why many voice practitioners can assume supervisory roles. This natural progression often depends on building a strong reputation through teaching, public appearances, instructional videos, educational podcasts, workshops, significant stage experience, high academic achievements in voice science and pedagogy, and active participation in professional forums and social media groups.
 During the initial stage of this study, I questioned whether supervision is needed in the field of vocal pedagogy, as many great singers and teachers have reached the top without it being the norm. However, as the research progressed, I realized that voice pedagogy has evolved significantly and now offers a wealth of knowledge, evidence-based frameworks, and resources. Supervision provides a framework that supports and enriches teachers' knowledge and skills over the long term.(Rollings Bigler, et al., 2021; Bozeman & Ragan, 2021). 
This led me to conclude that supervision can enhance teachers' effectiveness by having them observed by senior teachers who can help build their skills, increase productivity, reduce work-related stress, and ensure they value their time and avoid being underpaid (Gerhard, et al., 2018; MacDonald, 2019). Additionally, supervision encourages participation in group sessions where teachers can share ideas, develop business opportunities, and feel safe expressing doubts and uncertainties without fear of being judged for lacking professionalism. 
This study has inspired me to develop my own supervision program for the next academic year, allocating three hours of supervision per week for 14 weeks for second-year teachers in vocal pedagogy studies. Each session will dedicate one hour to theoretical studies, focusing on common issues experienced by teachers in the course. The program has not yet been published publicly and may need to be postponed to the 2025-2026 academic year because of the war in Israel.
The lack of literature regarding supervision in vocal pedagogy has sent me to reach out to other fields to find more about the topic. However, I have found some useful material that encourages me to develop my one-on-one supervision more than I expected to. Most useful source of information was the series of articles published in the Journal of singing between 2018-2021 (American Academy of Teachers of Singing, 2020; Anon., 2018; MacDonald, 2019; Bozeman & Ragan, 2021; Rollings Bigler, et al., 2021).
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How can voice pedagogy professional development programs benefit from the addition of one-on-one supervision by adopting relevant principles of supervision in other disciplines?

Word count: 4788

[bookmark: _Toc173588621]Introduction 
Over the past few years, I have developed a supervision program for new singing teachers. Despite not having an official title of 'supervisor,' similar to other roles that do not require accreditation in vocal pedagogy (Bozeman & Ragan, 2021; Vocal Process, 2022; Rollings Bigler, et al., 2021). 
Over the past few years, I have developed a supervision program for new singing teachers. Despite not having an official title of 'supervisor,' similar to other roles in vocal pedagogy that do not require accreditation noted by Bozeman & Ragan (2021); Vocal Process (2022); Rollings Bigler et al., (2021), I feel a profound responsibility to deepen my understanding of how teachers teach (Schmidt, 1991) and to explore how supervision can enhance and ensure high standards in voice teaching. This makes supervision an essential part of ongoing professional development.
As a teacher and supervisor, I have found that teachers, especially in their early years, seek advice and assurance. They benefit from having an experienced teacher observe and reflect on their teaching. Key principles of supervision from other fields can be adopted and applied, particularly those that contribute to job satisfaction and effectiveness, reinforcing the commitment to maintaining high-quality teaching standards (Carpenter, et al., 2012; Anon., 2020).
In addition to exploring supervision principles from other domains, I will review literature in vocal pedagogy on mentoring as it relates to supervision, recognizing their interchangeability. This motivates me to conduct this research with a vision to enrich and expand my supervision services for teachers.
Key concepts: Supervision, mentoring, coaching, vocal pedagogy professional development, internship, role modelling.







[bookmark: _Toc173588622]Aims and Objectives 
· To identify related healthcare and higher education professions, in education like tutoring, teaching, coaching, and role modeling, which may fall under the umbrella of mentorship and could potentially cause confusion (Toh, et al., 2022).
· To explore and demonstrate diverse supervision types and their impact on individual professional growth, with the potential of adapting principles from these practices for vocal pedagogy teaching programs (Thyness , et al., 2022).
· To identify common supervision pitfalls along with strategies for addressing them (Thyness , et al., 2022). 

[bookmark: _Toc173588623]Methodology and Methods
I chose a narrative literature review to provide a broad overview on supervision, to anchor my search and ensure relevance to vocal pedagogy (Grant & Booth, 2009). To maintain focus and avoid being overwhelmed by the vast literature on supervision across disciplines, I used a hermeneutic approach. This method allows for a dialogical interaction with the text, making it ideal for exploring supervision's relevance to vocal pedagogy. The hermeneutic literature review process involves several non-linear stages: searching, reading, mapping and classifying, critically assessing, and developing arguments, which aligns perfectly with my approach as a novice and creative artist (Boell & Kecmanovic, 2014).
I will begin this study by searching, reading, and mapping literature on supervision across disciplines to understand its principles and their application to vocal pedagogy professional development. I will also define related healthcare and higher education professions, such as mentoring, coaching, and role modeling, which are interconnected (Toh, et al., 2022).
Subsequently, I will classify the literature, critically assess it, and develop arguments regarding how these principles can be applied to vocal pedagogy. Utilizing a hermeneutic research methodology will enable me to engage in dialogue with the text, critically assess it as it unfolds, and experience the art of interpretation (Kakkori, 2009). 

Ethical and Insider Research in Vocal Pedagogy Supervision
In researching the benefits of one-on-one supervision in vocal pedagogy, it is important to address ethical considerations and insider research. As a supervisor who advocates for integrating supervision principles from other disciplines, I acknowledge the potential for bias. Ethical research requires transparency about my positionality and reflexivity to mitigate bias. Insider research provides valuable insights but must be balanced with rigorous objectivity to ensure conclusions are evidence-based rather than influenced by personal beliefs (Mercer , 2007; Scott, 2022).

[bookmark: _Toc173588624]Review of the Mentoring Umbrella
Coaching, mentoring, tutoring, instruction, teaching, role modeling and supervision are often used interchangeably in various healthcare and higher education professions, contexts. In medicine, their combined effects are referred to as the "mentoring umbrella" (Toh, et al., 2022). In the education field researchers have used different terms to describe teachers who oversee student teachers during their practicum placements. These terms include supervising teachers, mentors, and cooperating teachers. The latter teach in classrooms and are responsible for supervising student teachers during their practicum experiences (Puroila, et al., 2021). To clarify their distinctions, I will provide brief definitions for a relevant selection of services such as coaching, mentoring, and supervising in different domains such as education, medicine, social work, psychology, and voice pedagogy, with a particular emphasis on supervision, which serves as the focal point of my research. Additionally, I will define the concept of role modeling.

[bookmark: _Toc173588625]The roles of mentoring across disciplines
Mentoring facilitates individual development through an interactive relationship where experienced mentors support and promote their mentees’ career growth (Gannon & Maher, 2012). This relationship helps guide individuals through significant transitions in their knowledge, work, or thinking (Morgan & Rochford, 2017). Fieldwork and practicum, crucial in teacher education, are highly valued by pre-service teachers (Mena, et al., 2017). Mentoring enhances this process, involving pre-service teachers in active knowledge construction and faster expertise development. The mentor-mentee relationship includes roles like advisor, confidant, and role model, providing support and guidance. Success relies on mutual respect, trust, and empathy, enabling open communication and understanding. Effective mentoring also considers personality matching and cultural backgrounds (Morgan & Rochford, 2017). 
Mentorship and supervision share many attributes, suggesting overlap in their roles and blurring the lines between their competencies (Toh, et al., 2022). Supervision is broader, including administrative functions and performance evaluation. Mentoring is more informal and narrower, lacking evaluation. Coaching focuses on specific practices, is peer-based, and more structured (Gallacher, 1997; Toh, et al., 2022). The main differences between them are the components of evaluation and monitoring of the supervisee, ensuring compliance with organizational policies, which are essential parts of any supervision in healthcare and higher education professions and specifically in clinical supervision. In higher education, mentoring is crucial for career advancement and intellectual development. It provides exposure to diverse ideas and supportive connections, helping mentees navigate social and career challenges. Effective mentoring, guided by trust, respect, and clear goals, enables mentees to advance their careers confidently (Sandardos & Chambers, 2019). 

[bookmark: _Toc173588626]Supervision
A commonly used explanation dissects the term into two parts – ‘super-vision’, suggesting an interaction with someone considered more 'superior’ and an 'overseer' who takes a comprehensive perspective. Typically occurring in one-on-one settings (Noble & Irwin, 2009; Caroll & Tholstrup, 2001). Supervision is pertinent across all realms of healthcare and higher education professions, such as in academia, business, counselling and society, often deemed obligatory in certain domains. Its roots trace back to the seventeenth and eighteenth centuries. Over time, it has evolved into an integral component of professional growth, accountability and responsibility (Milne & Westerman, 2001). In various settings, supervision may be reserved solely for beginners or students, while in others, it remains a continual journey of professional evaluation and advancement as noted by Davys & Beddoe, (2010). In domains such as psychology (Milne & Westerman, 2001) social work (Reuven Even Zahav, et al., 2020; Gallacher, 1997) medicine (Thyness, et al., 2022; Passi, et al., 2013), supervision is a component of the training and accreditation process. In various vocal pedagogy programs for teachers it is described as practical experience in the vocal pedagogy emphasis of the vocal performance program, which encompasses observing, teaching, reflecting, recording, and journaling applied lessons (Viterbo University, 2023; Griffith University, 2024).
The traditional one-to-one supervisor–student model in higher degree research (HDR) training continues to be a cornerstone of higher education. Much of the literature supports the view that effective supervisor support during HDR studies is crucial for student success (Harrison & Grant, 2015). In this short paper, I will examine supervision in vocal pedagogy, considering that the term supervision is interchangeable with mentoring specifically in this field. Emphasis will be placed on exploring supervision practices in other healthcare and higher education professions, to identify insights and adaptations that can be applied to vocal pedagogy.

[bookmark: _Toc173588627]Learning from supervision in clinical psychology
Learning from clinical psychology supervision is relevant to vocal pedagogy because both involve working with individuals in sensitive, emotionally nuanced situations. The emotional nature of music parallels psychological complexities, making these principles valuable. However, clinical supervision in psychology involves a deep interpersonal relationship, fostering therapeutic skills in the supervisee (Milne & Westerman, 2001; Picado, et al., 2023). According to O’Donovan, et al., 2011; Barrett, et al., (2020), internationally, there is professional consensus on the importance of supervision in clinical psychology training and accreditation. Across North America, Western Europe, and Australia, minimum supervision requirements are established by professional bodies for clinical psychologists to achieve independent practice (O’Donovan, et al., 2011; Barrett, et al., 2020). 
Supervision extends beyond higher education, playing a crucial role in maintaining practice standards and fostering professional growth among qualified psychologists. Surveys in Australia reveal unanimous recognition of individual clinical supervision as essential to training. Despite its importance, effective supervision is challenging due to variability in ability of supervisors to provide guidance. Accreditation bodies require specific qualifications for supervisors, including a minimum of three years of professional experience and completion of a comprehensive training program, with further training every five years (O’Donovan, et al., 2011).
In my perspective, vocal pedagogy, adopting structured supervision courses like those in clinical psychology could develop supervisory skills and prepare educators for potential certification processes (Ballantyne, et al., 2021). Such courses would address the unique aspects of vocal pedagogy supervision while promoting effective and evidence-based teaching practices. As noted by O’Donovan et al. (2011), the goals of psychology supervision include ensuring fitness for practice, promoting safe and effective therapy, enhancing capacity, preventing burnout, and fostering long-term commitment to professional growth. In my observation, effective therapy parallels effective teaching in vocal pedagogy. Applying these supervision qualities to vocal pedagogy may help prevent burnout and early withdrawal in new, unsupervised teachers similarly to other types of teaching as found in a study by Frenzel, et al., (2016).

[bookmark: _Toc173588628]Learning from supervision in higher education
Education, as pointed out by Jusslin & Eklund (2022), often relies on humanistic values, and supervision has primarily been studied from a human-centered approach. Although supervision and thesis writing can be understood as distinct phenomena, it can be assumed that both processes influence each other by becoming entangled in various ways. Practicum, which is the vital practical part of a course, allows students to gain hands-on experience in their field and is crucial in teacher education (Gonca & Burçak, 2016; Puroila, et al., 2021). It is essential for developing the professional identities of student teachers and their commitment to teaching. As indicated by Puroila, et al.(2021), student teachers value practicing their skills in real-life situations under the guidance of experienced mentors or cooperative teachers, who both teach and supervise students in practicum settings. In high degree research (HDR), according to Harrison & Grant (2015), the traditional one-to-one supervision model is increasingly seen as inadequate in today's diverse and collaborative educational environment. Despite past improvements, there is a growing recognition of the need for new approaches to better prepare students for evolving workplace demands and varied career paths. While current HDR supervision models are often hierarchical, this is not necessarily negative. According to Harrison & Grant (2015), research shows that while most supervisors prefer to guide rather than control, many students prefer a more prescriptive, task-oriented, and authoritative approach, especially at certain stages of their studies. This consideration is important when addressing supervision for different types of teachers in vocal pedagogy.
A study by Yang et al. (2021), on Moodle-based Collective Academic Supervision (CAS) in Hong Kong aimed to train postgraduate students as teacher-researchers by observing and analyzing their online dialogues. The research found that online interactions, including questions, information sharing, and comments, enhanced student learning and highlighted the significant benefits of online supervision. This approach promotes active research-based learning, co-construction of knowledge and skills, and increased student motivation and engagement through continuous feedback from peers and supervisors.
While one-on-one supervision has its advantages, it may be impractical due to budget constraints, as seen in fields like social work claimed by Kadushin & Harkness, 2014, p. 317; Noble & Irwin, (2009). Adopting CAS and tailoring it to group supervision in vocal pedagogy could effectively address budget restriction challenges. Supervision is an essential component of higher degree music education, particularly for introducing the reflective aspect (Harrison & Grant, 2015). While the supervision I refer to is primarily practical and hands-on for teachers, incorporating the reflective component is also beneficial for singing teachers as part of their professional development process. Reflective practice requires learning from experience, being self-critical, and analyzing your thoughts, feelings, and actions to gain insights and improve (Ferguson, 2018; Latukefu, 2009). By integrating these varied approaches to supervision, vocal pedagogy education programs can better support the professional growth of their students, preparing them for both current educational demands and future career paths.

[bookmark: _Toc173588629]Learning from supervision in social work
Supervision in social work focuses on professional and organizational aspects of the supervisee's work, aiming for a balanced relationship that acknowledges power dynamics and roles, as noted by Noble and Irwin (2009). According to Reuven Even Zahav et al. (2020), the professional development of social work students requires early involvement and extensive training hours within social service agencies. Their research shows that satisfaction with supervision is closely tied to feeling supported and receiving timely guidance. Key factors for successful supervision include a strong student-supervisor relationship, recognition of the student's potential, emotional support, efficient use of time, and opportunities for professional growth. Ideally, supervision helps students navigate the emotional complexities of client interactions. 
In social work, supervision typically encompasses three main components: supportive-emotional, educational, and administrative (Noble & Irwin, 2009; Reuven Even Zahav, et al., 2020; Davys & Beddoe, 2010). The supportive component involves providing emotional support to help students manage challenges. The educational aspect includes sharing theoretical knowledge, information about the client population, and teaching intervention methods. The administrative component entails monitoring assignments and evaluating professional development (Tsui, 1997; Reuven Even Zahav, et al., 2020).
Supervising teachers as part of a higher education vocal pedagogy program offered through institutions can benefit from adopting these three main components of supervision in social work. For example, teachers under my supervision often seek vocal exercises to address vocal issues and find assessing a student's voice challenging. While they possess a foundational understanding of vocal anatomy and physiology, they may struggle to connect this knowledge to vocal diagnosis and the application of suitable exercises. Sometimes, teachers who struggle to pinpoint a vocal issue experience a lack of confidence rather than a lack of knowledge. They fear making decisions that may harm the voices of their students in the long run. Supervision that includes an emotional support component can help these teachers develop trust and confidence in themselves, contributing to their full independence as vocal practitioners (Noble & Irwin, 2009; Roofe & Miller , 2015).
By incorporating the supportive-emotional, educational, and administrative components from social work supervision, vocal pedagogy programs can enhance their effectiveness, providing comprehensive support and professional development to teachers. Furthermore, the social work landscape has had to contend with a more conservative and fiscally restrictive environment, leading to a greater focus on efficiency, accountability, and worker performance, often at the expense of professional and practice development (Noble & Irwin, 2009). Similarly, vocal pedagogy supervision can learn to balance these demands by incorporating structured supervision that addresses both performance and professional growth.

[bookmark: _Toc173588630]Role modeling
As emphasized by medical educators globally, role modeling is recognized as a crucial and vital element in medical education, significantly contributing to the professional development of learners. Role models influence through example but lack standardized criteria, making their impact compared to traditional teaching methods uncertain (Passi, et al., 2013). Cruess et al. (2008), claimed that learning from role models involves both conscious and unconscious observation and reflection. This process allows unconscious feelings to become conscious thoughts and actions, while observed behaviors subtly shape the student's beliefs and actions. In my experience, role modeling is prevalent in vocal pedagogy, particularly in group teaching and masterclasses, where students can observe the skills and demeanor of the lead teacher. This can also be problematic as teachers find it challenging to separate their professional roles from their personal traits. This makes modeling behavior more complex, as traits of teachers are not always admirable and even admirable traits may not be modelled effectively as teachers in general do not reflect on their actions (Sanderse, 2012; Creech, et al., 2009). The author also suggests that teachers must clearly demonstrate how their actions align with their ideals if they want students to emulate them. However, many teachers lack the skills to identify their own virtues or connect their moral behavior to their teaching effectively (Creech, et al., 2009).

[bookmark: _Toc173588631]Coaching
Coaching involves collaborating with clients to maximize their personal and professional potential by incorporating psychological insights. It draws from psychology, sports, and business to support development (Morgan & Rochford, 2017; Whitmore, 2017). Unlike mentoring and counselling, coaching focuses on achieving agreed-upon goals, enhancing performance, fostering self-directed learning, and promoting growth (Morgan & Rochford, 2017). The willingness and trust of the coachee to introspect are crucial. In the workplace, coaching agreements involve the coach, coachee, an organization, outlining goals and guiding collaboration. Ives (2008) states that different coaching approaches suit different situations: goal-oriented coaching is brief and results-focused, ideal for skill development such as leadership, productivity, and time management. In contrast, therapeutic coaching is more in-depth, suited for personal relationship difficulties or addictive behaviors. Most coaching types facilitate cognitive, emotional, or behavioral development, encourage personal responsibility, and rely on active listening and questioning.
In vocal pedagogy, coaching is often synonymous with teaching, and a vocal coach is frequently referred to as a singing teacher (Garrett, 2019). In my early classical vocal studies, vocal coaching differed from vocal teaching. A vocal coach, typically a pianist with extensive knowledge of vocal repertoire, language diction, and the International Phonetic Alphabet (IPA), focused on repertoire learning. This coaching complemented regular singing lessons by covering aspects of singing that teachers might not include due to time or expertise constraints. Rollings Bigler et al. (2021) suggest another type of coaching known to singers: acting and movement. While most teachers have a basic understanding of these techniques, they may refer students to specialists for advanced coaching. 

[bookmark: _Toc173588632]Mentorship and Supervision in Vocal Pedagogy
Supervision is uncommon in vocal pedagogy, as Wicklund (2012) noted, with early-stage professions relying on active practitioners to set competency criteria. Since mentoring and supervision definitions in vocal pedagogy are unclear, they will be used interchangeably (Manathunga, 2007) My suggestion is that in vocal pedagogy, where supervision is not yet regulated, mentoring that involves observation can be considered a form of supervision, even if the term "supervision" is not explicitly used (Gerhard, et al., 2020). As noted in an article by American Academy of Teachers of Singing (2020) mentoring remains a key interest to the voice community, especially with new musical styles, scientific advancements, and kinaesthetic teaching methods. MacDonald (2019) indicated that vocal pedagogy programs, such as at the University of Toronto, involve direct and indirect mentoring. Indirect mentoring includes observing lessons and submitting detailed reports, while direct mentoring involves hands-on teaching with feedback from graduate students and instructors. As put forward by Crocco, et al., (2017); Bozeman & Ragan (2021), teaching voice covers various disciplines, such as technique, artistry, musicianship, voice science, language, repertoire, and adapting to student preferences. Many singers transition into teaching through practical experience and mentor guidance, often without formal training. In the unregulated field of voice pedagogy, teachers must commit to ongoing education, which should be self-directed, self-motivated, and often self-funded, as suggested by Bozeman & Ragan (2021). The American Academy of Teachers of Singing (2020) advocates for teachers to enhance their understanding of scientifically informed pedagogy and commit to lifelong learning through conferences, academic literature and innovative ideas (Spivey, 2021).
According to Gerhard, et al.,(2020), the significance of mentorship and observation is gaining traction in voice pedagogy, with interdisciplinary partnerships between medical and music professions. Although NATS and many voice programs endorse teacher observation and mentorship, there are no established guidelines or mandatory parameters for voice teachers during their training. This contrasts with other fields like education and healthcare, where extensive observation and mentoring are required.
For example, aspiring public school teachers must complete mentored practicum experiences, and fitness instructors must accumulate observation and mentorship hours before certification. The medical field has a robust tradition of mentorship and observation, with doctors undergoing years of supervised practicum experiences. Speech-language pathologists must complete 400 supervised clinical hours before a mentored clinical fellowship. In contrast, opportunities for observation in voice pedagogy are neither standardized nor mandatory (Gerhard et al., 2018).
Despite advances in professional development opportunities for singing teachers, challenges remain. A qualitative study by Haddon (2009) highlights the significant role of instrumental and vocal teachers in developing musicians, revealing a lack of formal training for many transitioning into teaching roles. This underscores the challenges faced by teachers and their students in pursuing musical excellence.
The American Academy of Teachers of Singing (AATS) outlines roles for NATS to support the teaching profession globally, which can also be adapted for supervisors. These roles include continuous learning, acknowledging limits, relationship-centric mentoring, serving as a conduit of knowledge, providing psychological support, and understanding knowledge acquisition phases.
A survey by AATS and NATS revealed that 65% of mentees received mentoring from their voice teacher, mainly during school or the first three years post-graduation (52%). However, 23% experienced multiple mentoring opportunities throughout their careers, indicating its importance across a career trajectory (American Academy of Teachers of Singing, 2020).
Mentoring aids new practitioners in adapting to workplace norms and expectations. Peer mentoring among educators, doctors, and nurses boosts productivity, enthusiasm, and leadership. It also aids in staff retention and succession planning. Distance mentoring benefits isolated practitioners by managing stress and preventing burnout. Formal mentoring programs enhance group cohesion but may face challenges when externally imposed. Mentors benefit from increased professional satisfaction, knowledge transfer, and opportunities for self-reflection (Morgan & Rochford, 2017). According to articles in the Journal of Singing, mentoring in voice pedagogy strengthens practice through open communication and continued learning. Mentoring, whether teacher-student or teacher-teacher, focuses on relationships rather than structured training (Anon., 2018; MacDonald, 2019). According to a few articles authored by members of the Journal of Singing Anon (2018) and MacDonald (2019) in voice pedagogy, mentoring strengthens pedagogic practice through open communication and continued learning. In the realm of voice pedagogy, a mentor serves as an experienced and trusted advisor. Mentoring encompasses two main types: teacher-student mentoring and teacher-to-teacher mentoring, with a broad scope of activities and focus areas. Unlike training, which often implies a commercial or curricular structure, mentoring is centered around a relationship. 


[bookmark: _Toc173588633]Types of supervision in vocal pedagogy
I am aware of three models of supervision utilized in vocal pedagogy:
Live practicum supervision program: This program involves a practicum scenario where a teacher conducts a lesson while being observed by a supervisor. Following the session, the supervisor provides feedback on the teaching methods employed. This can be done in a few ways: the supervisee teacher can teach a student they know, the supervisor can provide volunteer students for the supervision learning experience, or, when part of a vocal pedagogy program, it can also involve peer teaching (MacDonald, 2019).
Online short course group supervision: In this program, teachers provide short video clips taken during lessons, which are sent to the supervisor and course leader in advance. During the course, the teachers in the group present one or two clips to be observed by their peers. This is followed by the supervisor's feedback, analyzing their teaching style, addressing general or specific vocal issues, and discussing the vocal exercises chosen. Supervisors also provide participants with the opportunity to ask questions about the supervision process as well as questions for the teacher being observed (Kari Ragan, 2024).
One-on-one supervision: This type of supervision is conducted through one-on-one sessions, during which the supervisee presents their teaching issues and seeks advice from the supervisor to find solutions. This model shares similarities with supervision methods found in various fields such as social work, psychology, and education. In group supervision settings, this poses a challenge for supervisors, as they cannot directly observe the performance of the teacher and must rely on secondhand reports afterward (O'Donovan, et al., 2011; Kadushin & Harkness, 2014).   
I have experienced all three models of supervision as a trainee and observed other teachers being supervised. One-on-one supervision is the least common. For instance, in Dr. Kari Ragan's practicum, selected individuals presented video recordings of their lessons, which included warm-up exercises and student vocal work. Dr. Ragan provided feedback while other participants observed. The six-week course allowed three teachers to present each session, offering ample learning and feedback opportunities. Despite its effectiveness, the course had limitations, such as its duration and limited presentation opportunities for each participant (Ragan, 2024).

[bookmark: _Toc173588634]Pitfalls and Difficulties in Supervision and Mentoring

· Supervisee might feel anxious and unsafe with supervisors, fearing they can be considered bothersome, incompetent, or unprofessional (Thyness , et al., 2022; Gonca & Burçak, 2016).
· Teachers are often accustomed to delivering content and may struggle to adapt to the broader pedagogical oversight required in effective supervision and mentoring (MacDonald, 2019).
· In educational contexts, administrative support in supervision is crucial for evaluation and accreditation purposes. However, in the private sector, such as in my practice, the absence of an administrative channel can be a pitfall, as it limits the systematic evaluation of teachers after graduation or the completion of a series of supervision sessions.
· Mentoring often encounters several pitfalls, with communication challenges being a frequent issue. Studies have shown that mentors face recurring problems such as mentees' lack of interest, resistance to suggestions, and reluctance to accept help. Specific difficulties include bridging the experience gap between mentor and mentee, effectively articulating observations, and balancing support with encouraging independence (Colleen & Al , 2008).
· According to Ralph (2003), disagreement between supervisor and supervisee can affect the level of supervision and it be caused by incompatibility between the leadership style of the supervisor and the developmental level of the supervisee as well as to conflicting personalities, unyielding and inflexible stance and unresolved disagreements.
·  Though specifically applied to social work supervision by Kadushin & Harkness (2014), sending video recordings of singing lessons in vocal pedagogy can also be disadvantageous, as it may make teachers feel more guarded and less spontaneous.

[bookmark: _Toc173588635]Conclusions 

In summary, while some vocal pedagogy programs include supervision, its effectiveness remains under-researched and is not yet a global standard, as noted by Rollings Bigler et al. (2021). Integrating one-on-one supervision in voice pedagogy professional development, as highlighted by MacDonald (2019), can significantly enhance vocal instruction quality. Evidence from higher education and fields like social work, psychology, and medicine, according to Reuven Even Zahav et al. (2020), underscores the value of individualized supervision. It supports new teachers' growth, improves teaching practices, and addresses unique challenges. Gerhard et al. (2020) emphasize that observation, even infrequently, followed by feedback and discussions, plays a crucial role in supervision.
Supervision and mentoring in vocal pedagogy, as Gallacher (1997) points out, can promote commitment, motivation, and performance quality among vocal practitioners. Expanding supervision globally will enhance the profession and maintain high teaching standards across music styles and genres. Effective supervision should include observation, self-reflection, journaling, goal setting, and communication skills enhancement, providing encouragement and motivation, especially for new teachers (Gerhard et al., 2018; MacDonald, 2019).
The voice teaching field lacks licensure requirements, allowing untrained individuals to teach, as observed by (Rollings Bigler, et al., 2021). Establishing supervision as the norm could attract more students to vocal pedagogy programs, combining education, health, and artistry. Supervision can incorporate therapeutic elements, contributing positively to teachers' well-being. This endeavour, as highlighted by Anon. (2020), will benefit new teachers and advance the vocal teaching profession, promoting lifelong learning and ensuring high standards.
This study aims to enhance awareness of supervision, advancing mentoring programs for singing teachers. It will support early-career teachers, reducing reliance on instinct and comparisons with past models, and fostering a robust professional identity (Haddon, 2009). Adopting supervisory models from other fields, such as social work, High education and clinical psychology, can improve teaching techniques and professional development, creating a supportive and effective learning environment for vocal pedagogy professionals.
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Revised timescale of activities and system of work
	System of Work
	Activity plan
	Month

	· Assessing which knowledge is most beneficial for developing my current work-based projects.
· Raising several research questions to select a topic that is well-researched in other domains, even if there is a scarcity of research in vocal pedagogy. 
· Searching for relevant literature material specifically written about supervision in vocal pedagogy using Google Scholar, university library, MA system library, and my collection of books.
· Requesting assistance from leading vocal pedagogues, whom I know to be teaching in higher education programs around the world, to help find relevant articles published by them or others on the topic of supervision or mentoring.
· Collecting, filing articles in a file on the computer addressed for this module as well as uploading them on Mendeley system and dividing them into categories.
· Reading through selected articles and highlighting paragraphs to help me get back to them later.
	· Defining topic for Module 4 assignment
· 30 mins tuition dedicated to defining topic and planning first steps
· Collection literature
· Search for relevant material
· Starting to write Part I – portfolio of this article, providing background and reasoning for writing part II.
· Collecting material and filing it
· Starting to write the introduction for Part II, I am also listing leading vocal pedagogues whom I know and who can possibly assist me in finding more articles that may be useful for Part II.
	March 15th – April 15th 

	· Identifying methodologies and methods appropriate for conducting my type of literature-based research, I have chosen the hermeneutic circle methodology (Sebastian & Dubravka , 2010).

	· Continuing writing Part I and introduction for Part II
	April 15th-30th 

	· Reading new material

· Switching from using Mendeley Reference Manager to the Microsoft Word reference system has proven to be more useful and straightforward, despite the time-consuming nature of manually entering all the details.



	· Receiving a tutorial with a new tutor
· Collecting more articles and books written about supervision in other domains
· Finishing writing Part II and First component of Part I.
· Editing Part II
· Finishing writing Part I – component II and editing it
· Sending draft of this article for review and feedback

· Sending draft of this article for review and feedback
· Revising, making last changes, editing both parts of the article

· 
	May – June

	
	· Revising, making last changes, editing both parts of the article

· Submitting the article by August 7th, 2024

	July 1st-August 7th









[bookmark: _Toc173588638]Appendix 2
Vocal Pedagogy Programs and Courses I Participated In Beyond Higher Education in the Last 5 Years

· The New York Voice Coaching 50 hour complete - Voice Teacher Training and Certification led by Justin Stoney
· Vocal Process – Online Intensive courses for singers and teachers – duration of the course 2 weeks
· The LoVetri Institute for somatic voice work base level; I, II, III
· Kerry Obert - Certificate in vocal pedagogy 10 weeks course at the Voice Studies Center 
· Kari Ragan – Voice Teacher Practicum certificate – 6 weeks course at at the Voice Studies Center 
· John Henny - New Science of Singing 2.0 and Teaching Belt Singing online course



