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Introduction
The following essay is a reflection and critical evaluation of my micro-teach lesson.  It will also critically analyse how emerging technology can enhance the learning experience within post-compulsory education. The reflection will be based on Gibbs Reflective Model (1988), while incorporating Kolb (1984) as a means of questioning myself in terms of my own professional development.  The essay will flow systematically to allow for a conclusion. Recommendations will also be included at this stage suggesting how digital teaching and learning can be improved, followed by an action plan of how I can develop my teaching skills further.  The essay will be supported by credible sources such as journal articles, textbooks, and government websites.  Relevant professional standards will also be included where appropriate. 





















According to Gibbs (1988) if we do not reflect on an experience we cannot learn from it. It could be suggested that this reflective cycle [Appendix 1] triggers emotions related to the experience.  In contrast, it could also be said that Kolb ‘s learning cycle [Appendix 2] is more experimental in nature.
This part of the essay will reflect on how I developed my lesson plan before moving on to critically discuss the use of emerging technology.
Prior to enrolling onto the PCET programme I completed seven hours observation in post compulsory education.  These sessions provided me with an insight of how emerging technology plays a useful part in terms of the learning experience.  The learners engaged more when the lesson was delivered using a range of activities such as an online quiz and videos as opposed to sitting and listening.  When I was given the task of delivering a micro-teach session I was confident that I could put into practice what I had observed. Firstly, a lesson plan was required to enable me to prepare for the session.   As it was my first attempt I found this difficult, so I decided to carry out some research.  I then decided to base my plan on John (2006). This model incorporated all the information I required to put my plan into action.  According to John (2006) the model “offers a more balanced approach” to lesson planning as it highlights that the process is just as significant as the plan; stemming from the learning objectives aims and outcomes, before expanding into much broader detail [Appendix 3].  This plan together with the information I had already garnered from the PCET programme to date, showed me that recognising the different learning styles of learners is an important part of teaching.  
I was not aware of the learning styles of each individual when preparing the learning activities, so I utilised the VARK model by Fleming (2006), as a check list to enable me to incorporate the different learning styles into the session:
· Auditory - Learning by discussion
· Visual – Diagrams in replace of words
· Reading/Writing – Text, PowerPoint
· Kinaesthetic – Learning by doing or simulation
[bookmark: _Hlk526564599]According to Salmani-Nodoushan (2014): “Learning style refers to the consistent way in which a learner responds to a given stimulus in a learning context”.  In addition, Jackson and Evans (2017, pp.  2-10) state that learners respond better when they are actively involved in the process. There is a need for differentiation in the classroom.  Learners who are actively involved in the experience are more likely to “translate theory into practice”. Similarly, Roehl et al (2013, pp. 44-49) states: “…educators must shift from a teaching-centred paradigm toward a learner-centred paradigm”. However, this can only be achieved if lectures/teachers receive the training required particularly in terms of emerging technology. Millennial learners engage far more when there is a combination of learning activities as opposed to lessons that are “lecture-based”.  Also, the use of emerging technology to support the learning is paramount for today’s graduates in terms of employability. In addition, the Further Education Learning Technology Action Group (FELTAG) is working with the government to enhance the digital learning experience. “Learners must be empowered to fully exploit their own understanding of, and familiarity with digital technology for their own learning” (Great Britain. Department for Business Innovation and Skills 2014, p. 6).  Conversely, Jarvis (2015, p.12) argues that emerging technology should not be a substitution for teaching as “there is a lot more to effective teaching then technology”.  Teaching also involves face to face interaction with learners. 
An example of this is PowerPoint.  I was mindful of this when designing and planning the activities.  I have sat through lessons that have been delivered solely by PowerPoint. Slide after slide filled with text and bullet points that eventually became so dull I found myself thinking about what to have for tea.  Also, it could be said that this activity does not suit all learning styles and it would be impossible to assess what has been learned.  Jarvis (2015, pp. 20-23) states that PowerPoint should only be used as a tool to stimulate interest with a mixture of quotes text and visuals.  It should not take up a whole lesson as using PowerPoint in this way is a “waste of technology” – it just becomes a replacement for the chalk board.  It can also turn the lesson into a presentation with no feedback from the learners.  This can be frustrating for the learners due to little or no interaction from the teacher. 
This part of the essay reflects on the micro-teaching lesson.  It also includes the feedback I received from my peers and assessor before concluding and identifying target areas for my own professional development.
The subject was accounting, and the topic was business costs. I felt apprehensive about teaching this subject, as when I was studying towards my business degree, only one learner out of a class of eighteen enjoyed accounting.  I was aware of this when planning the micro-teach as this class consisted of twenty-eight learners - all from different disciplines. To try and overcome this challenge I designed and planned the learning activities using the VARK model as a check list to ensure full learner engagement (A1).  I expected the learners to have minimal knowledge, so I decided that the aim of the lesson was for the learners to develop a basic understanding of the costs involved in business and identify whether they were direct or indirect costs.  I was aware that some of the learners had difficulties using technology which prompted me to act by putting the learners into pairs for the activities.  This enabled all learners to partake. I also chose this method as I was aware from experience that not all learners contribute equally in larger groups, usually this was due to the dominance of other learners or a reluctance to take part (V2).  According to the Centre for Innovation in Research and Teaching (2018): “Group work essentially creates an environment where students "teach" and explain concepts to each other”. However, it should also be recognised that some learners may struggle to participate in group discussions, while others may be unwilling to take part.
Prior to my micro-teach on Thursday 27 September I expressed my concerns to my assessor regarding the use of technology.  Using somebody else’s equipment makes me anxious.  I looked at the equipment and my instant reaction was ‘I cannot do it’.  I was also worried that the internet might fail so I prepared handouts as an alternative.  My assessor helped me to set-up and explained that it is not always possible to get everything right all the time. It is about reflecting on the situation and looking for ways to improve.  This made me feel more confident, however, these are barriers that I must overcome as I do not want this to affect my ability going forward as a teacher. In addition, the micro-teach lesson before me was about a very emotional topic.  This created another barrier as I felt uneasy about how the learners would feel about the transition due to the fun element I had planned. This feeling bothered me all the way through the introduction but during the discussion I realised that everyone was enthusiastically taking part and that the only person who appeared to be affected by this transition was me.
The lesson was delivered via PowerPoint. To stimulate interest the slides were colourful and humorous with a variety of text and pictures.  I also included activities to encourage and support the learner and enhance the learning experience (A2).  I began by asking the learners to define accounting.  This enabled me to access their knowledge straight away and give feedback (A3).  I then moved on to the first learning objective which involved a five-minute discussion about naming different types of business costs.  I was pleased with the outcome as everyone participated and answered correctly.  I had already anticipated that the second objective regarding direct and indirect costs would need to be explained in more depth due to the nature of it.  For this part of the lesson I provided the learners with handouts followed by a demonstration which was successful as everyone laughed and fully engaged in what I was demonstrating. This learning objective concluded with an online (Kahoot) quiz, so I could assess the learning outcome. The results were excellent, and I was extremely pleased and proud of what they had achieved in a short time. This allowed for an evaluation of the effectiveness of my teaching which assured me that the combination of methods used throughout the lesson was a success (K5). It also provided me with an insight of the learning styles of individual learners (K3) and how technology plays a part as they all enjoyed and were extremely competitive – they all wanted to claim first place.  This reiterates the aforementioned point by Roehl et al (2013) in terms of teaching moving “towards a learner-centred paradigm”.  I enjoyed the lesson and I felt fulfilled by the experience, however, I was disappointed with how the lesson concluded. I expected lots of questions which I had fully prepared myself for.  But unfortunately for me, the learners understood the objectives clearly.  Also, there was only seventeen learners and I had prepared for a larger class of twenty-eight. This resulted in my lesson being ten minutes short. 
The feedback I received from the learners and assessors was outstanding.  I felt so proud. The learners described my lesson as professional with plenty of creativity.  They enjoyed how I incorporated humour and technology into what they believed to be a ‘dry subject’. The learners also found the handout helpful as it explained the second objective in greater detail. What struck me about the feedback was how many learners were relieved about the lesson content as they expected maths. This has prompted me to describe the difference between accounting and maths in future lessons which may make accounting sound more appealing to the learners.
The feedback from my assessor was very positive. I received ‘very good’ for every part of the assessment form.  I was informed that the learning objectives were realistic, and the handout was a great learning aid. Also, I found out that I only had to complete HE or FE professional standards as my lesson plan included both because I was confused.  It was also documented that I could have included a little more detail in the lesson detail section. In addition, my assessor praised me by saying that he could listen to me teach all day. This exercise has boosted my confidence and I cannot wait to progress further.  My lesson plan was designed to be student focused and I adhered to it throughout and it was a success. However, I should have had a contingency plan in place.  This would have enabled me to fill the half hour lesson successfully.
What I have learned from this experience is that I am too disciplined.  I delivered a successful micro-teach but I read too much into things.  Going forward I need to accept that I cannot expect to get everything right all the time. – things will and can go wrong.  How I can improve is what matters most.
[bookmark: _GoBack]To me this was an experimental exercise.  It gave me the opportunity to show my capabilities going forward as a teacher.  I am pleased with how I delivered my micro-teach session. I took into consideration all the requirements regarding the overall learning experience.  The feedback that I received following the session also confirmed this.  It can be concluded from the sources used in this essay and the learners involved in the micro-teach, that emergent technology is important to the teaching profession as it allows for differentiation.  The combination of digital and traditional activities made the micro-teach far more enjoyable for the learners particularly as the subject was so dry in nature.  To reiterate Jarvis (2015) it is important that there is a combination of learning activities as digital should not replace traditional teaching methods.  This was made clear towards the end of the micro-teach as the online quiz was a success due what had been learned during the discussion and demonstration.  In addition, it could be suggested that teachers should be prepared for internet failure and plan alternative activities.  I also agree with Roehl et al (2013) that digital teaching can only be achieved if teachers receive adequate training in digital technology.  To analyse this point further, it can be assumed that all children born in the last twenty years are computer literate.  However, it cannot be assumed that anyone born before this time is. I struggled during my degree as technology was not my strong point.  All the course modules included information of how emergent technology played an important part in business. What would have been useful was the inclusion of a module teaching learners how to use it.   
My micro-teach session identified areas for further development. I must address the anxiety caused by fear of using someone else’s equipment. I plan to discuss this with my mentor during the professional teaching experience. The suggestion being, that I practise as much as possible during this time. For example, preparing the equipment ready for activities.  I will then record my development on my self-evaluation form.  I want to achieve this by the end of term two. I also need to ensure I have a contingency plan in place so that the lessons finish on time.  This could be an extra activity to prepare for the following lesson or homework if the lesson was not covered in time.  In addition, during my return to university for the second model, I need to clarify whether I include FE or HE professional standards in my work.  I included both in my lesson plan as I was confused.  
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Appendices
1)
Gibbs Reflective Cycle (1988)
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2)
Kolb’s Learning Cycle (1984)
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3)
John’s Lesson Plan Model (2006)
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