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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME Catherine Hancox
	


	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	Faculty of Education and Communities/School of Social Justice and Inclusion/Department of Counselling


	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	Lecturer


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Lecturer – Masters in Psychotherapeutic Practice: Humanistic


	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:      3           MONTHS:       7




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here


I have taught on both undergraduate and post graduate programmes within the Counselling Department at UWTSD. I have been Module Lead for the Level 6 ‘Group Facilitation and Restorative Practice’ and Level 5 ‘Embedded Helping Skills’ modules of the Counselling and Interdisciplinary Skills Undergraduate Degree, and for the last three years have been co-tutor and lecturer for the first and second year of the Level 7 Masters in Psychotherapeutic Practice: Humanistic. I have been responsible for designing and implementing both schemes of work and individual lesson plans for programme delivery (A1). I have taught students with a variety of learning support needs and ensure that these students have opportunity to inform and feedback in a private environment, any concerns or challenges they might have with current teaching methods, and to confirm what supports them best. Counselling courses tend to attract non-traditional students, and the cohorts I have taught include mature students and students from a variety of cultural backgrounds. This adds significantly to the richness of the teaching and learning experience and supports the inclusive values exemplified by the School of Social Justice and Inclusion, and of the counselling/psychotherapy profession (PV1, PV2).  

My continuing practice as a psychotherapist of more than 18 years’ experience, informs, facilitates and complements my teaching practice (K2).  The modality within which I practice is Person-Centred. Carl Rogers recognised that it is the quality of the relationship that contributes most effectively to the growth and learning of others (Rogers, 1961), and I believe this to be as true for the student experience as it is for the client experience (K3).  Rogers says: “The degree to which I can create relationships, which facilitate the growth of others as separate persons, is a measure of the growth I have achieved in myself.” (Rogers, 1961). In this there is a clear rationale for ongoing personal and professional development and an expression of the nature of the co-created learning process. Used significantly within education (and other disciplines such as patient care), Rogers’ theoretical underpinning activates attention to and concern with, the relevancy and appropriateness of the student experience as central. It is this philosophy that influences every aspect of my teaching, including my teaching methods, design and planning. (K1, K2, K3, K4, K6)

For Levels 5, 6 and 7 modules I have taught, I have designed session plans and teaching strategies. I have designed and prepared teaching materials, such as power point presentations, worksheets and creative materials, and have delivered and facilitated a variety of teaching and learning methods, including didactic, experiential and student led activities (A1, K1).  Within Counselling/psychotherapy, it is important to have a ‘therapeutic frame’. This is the theoretical framework or modality on which the practice rests. In designing and planning learning activities, there needs to be a certain level of traditional pedagogy in terms of theoretical content and this mirrors the place of the therapeutic frame.  However, as a practice based programme, the relationship between theory and practice is central. For my undergraduate dissertation I researched the efficacy of experiential learning within the context of raising awareness about HIV/AIDS and Drug and Alcohol awareness. I was able to conclude that the research I carried out supported the notion that an explorative/facilitative environment, such as that implicit in the experiential approach, contributes towards increased motivation, enjoyment and a greater involvement in the learning situation (Ardouin,1994; Handy, 1985) (A4, K2, K3, K4, PV3). Counselling and psychotherapy training, by its nature, demands a willingness to engage with emotive concepts and ideas and implicit in this is development of self-awareness. The experiential methods of engaged pedagogy, such as small group work, exercises that promote personal exploration and discussion as well as skills practice, are the bread and butter of practitioner learning.  A large portion of my teaching therefore, focuses on the application of theory to practice. The learning that takes place as the result of ‘trying on’ and ‘trying out’ of theoretical principles and conceptual frameworks seems to have the greatest impact on student experience and consolidation of their learning. Frequently, student feedback on the challenging nature of this activation of theory into practice suggests that the learning becomes embodied (Stolz, 2014; Thorburn, 2018).  (A2, A4, K1, K2, K3, K4, K5) 

The teaching and learning activities that students, I, and teaching colleagues have found most effective in conveying course content, and what students have engaged most productively with over the past year, inform both the overall planning for the module prior to the new academic year, and on a more fluid basis, during the programme. Feedback from students is key to ongoing, formative planning and design and this is effectively conveyed through learning and engagement activities as a class, in small groups and in one-to-one feedback opportunities. Feedback is gathered formally via end of semester reviews and end of year evaluation, as well as regular student/staff panel meetings, and more informally through group discussion. (A1, A3, K4, K5) 

-“A person learns significantly only those things that are perceived as being involved in the maintenance of or enhancement of the structure of self” (Rogers, 1951). Therefore, relevancy to the student is essential for learning. The students' experiences become the core of the course.

Ardouin, C A. (1994). Experiential Learning: An Evaluation of HIV/AIDS and Drug/Alcohol Information and Awareness Training Courses. London. Brunel University.
Handy, C. B. (1985). Understanding Organisations, London. Penguin Books.
Rogers, C. R. (1951). Client-Centred Therapy. London: Constable.
Rogers, C. R. (1961). On Becoming a Person. Boston. Houghton Mifflin Company.
Stolz, S. A. (2015). Embodied Learning. Educational Philosophy and Theory  47:5 pp. 474-487
Thorburn, M. (2018). Reconstructing Dewey: Habit, Embodiment and Health and Well-Being. British Journal of Educational Studies 66:3, pp. 307-319.
| 

	



	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

Counselling/Psychotherapy training is tripartite in nature. The purpose is to develop the whole person.  The structure of learning, therefore, must incorporate theory, practice and personal development, in accordance to the QAA benchmarks (2013): “5.2 Typically, programmes of study will provide a curriculum in which theory, personal and professional development, and competency acquisition complement and enrich each other and the overall experience of the student.” Research informs each element. (K1, K3, PV3)

Counselling/Psychotherapy training is unique in its combination of approaches to learning and development. Teaching methods and strategies need to reflect this. The way in which I teach, addresses not only theoretical learning, but also heavily draws on reflective and reflexive engagement. Assessments also need to reflect this too. Typically, teaching strategies will offer a  combination of delivery: didactic, to disseminate theoretical content which is then further explored and consolidated through experiential exercises in whole or small groups, and practice work in triads to apply the learning. This combination of strategies provides context and frame from which the students apply their learning in very practical ways. This not only fosters transferrable skills, but also enhances their ability to link theory to practice in pragmatic and effective ways, and integrates learning.  To get a flavour of how this works in practice, I will give an example from the teaching of Person Centred theory. (A1, A2, A4, K1, K2, K4, PV4)

Person Centred therapy requires the therapist to demonstrate a ‘way of being’ (Rogers, 1995). To teach the theory of this, students learn about the qualities and attitudes that the therapist needs to hold and communicate to the client. Theoretical principles are explained with reference to relevant research to support and critique the theory. However, to apply these principles in practice, the students need to ‘try them out for size’. This may proceed from didactic methods to discussion and seminar style delivery and then this will be taken into experiential work and into skills practice. Experiential work will often take place in the ‘personal development’ group, where students engage in process work to encourage self-awareness and other-awareness (A2, K1, K2, K3). Counselling/Psychotherapy is relational and it is important to model this throughout student learning. Central to all teaching and learning strategies is the reflective element. The ‘reflective practitioner’ is at the heart of this work. Students may use a reflective model to frame this work, such as Gibbs’ ‘Reflective Cycle’, but they are also encouraged to keep a journal to process and reflect on their personal and professional development and learning. (K3). Assessments are designed to capture these different elements and each semester, students will be set a theoretical assignment, a reflective piece and a practice element in the form of a recording of skills work. Students are also supported in the giving and receiving of peer feedback. The nature of triad work is that two of the three are engaged in therapeutic work, while the third observes the encounter. This is then fed back to the ‘therapist’ and contributes to their reflective work. This is further supported by ‘live supervision’, where I as tutor and proessional psychotherapist, will offer immediate supervision and feedback during the practice (A3, K1). Whilst provoking some anxiety initially which is talked through with the student, students consistently acknowledge that this significantly enhances their learning and development. Those who have received live supervision recommend it to those who have not yet been seen (which further alleviates anxiety), and request further opportunities for themselves. Finally, students will receive one-to-one tutorials to discuss progress but also to receive more specific feedback and comment on their ongoing development. All of these methods will contribute to the students’ learning and integration towards becoming a reflective practitioner.  Evaluation is ongoing and there is a constant feedback loop between staff and student. Each teaching day is commenced and ended with an opening and closing round which gives an opportunity for staff and students to engage in a flow of evaluation on both practical and theoretical aspects of the day. This feeds into the more formal opportunities afforded by tutorials and 3 student/staff panel meetings held each semester. Finally, each semester is rounded off with an evaluative discussion of the content and delivery of the programme. (A4, K1, K3, K4, K5, PV4)

This way of teaching demands a depth of engagement from myself as a tutor and a as a person. As a practising Person-Centred practitioner, I need to embody and convey the principles and attitudes of the PC modality. It is important to me to model what I teach in every aspect of my work and I will demonstrate this in both small and larger groups, as well as one-to-one engagement.  I hold to Carl Rogers’ notion that “The facilitation of significant learning rests upon certain attitudinal qualities that exist in the personal relationship between facilitator and learner.” (Rogers, 1993). This is ongoing, and in the spirit of ‘unconditional positive regard’, I prize the privilege of engaging with and supporting the growth of students from and through whom, I continue to learn, grow and develop myself. (K6, PV1, PV2)

 

QAA Subject Benchmark Statement: Counselling and Psychotherapy, 2013.
Rogers, C. and Freiberg, H. J. (1993) Freedom to Learn (3rd edn.), New York: Merrill
Rogers, C. R. (1995). A Way of Being. Boston. Houghton Mifflin Company.





	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

For the past three years, I have been co-tutor for the first two years of the Level 7 Masters in Psychotherapeutic Practice: Humanistic with Carol Hughes as Programme Director. Whilst Carol has held ultimate responsibility for setting the assignments for the programme, we plan the nature and content of each year of the programme together and design assessments in accordance with this.  

As referred to above, there are three aspects of learning that need to be demonstrated by students to create robust and well-rounded practitioners: a strong theoretical frame, reflexivity which emerges from reflective engagement with self and other awareness, and practice, comprised of competent counselling skills, techniques and interventions which are integral to psychotherapeutic work. (K1)

Assignments are based upon these three learning aspects and are informed and assessed in accordance with QAA benchmarks for Counselling and Psychotherapy training which states: “Methods of assessment reflect the independent learning and teaching methods employed and ensure that the student's work is evaluated from a variety of perspectives”. As there is an expectation for continued personal and professional development throughout training and after qualification, assessment content and design reflects both formative and summative aspects of the programme and student engagement. The ‘core competencies’  required for delivering effective Humanistic Psychological Therapies’ (Roth et al,): inform the practice assessment criteria and students’ ‘readiness to practice’ assessment which is a requirement of being passed fit for their clinical practice placement. These are as follows:
 
1. Working with the whole person
2. Maintaining a client centred stance
3. Maintaining safety in the therapeutic relationship
4. Maintaining psychological contact
5. Capacity to balance therapeutic tasks
6. Integrating the therapist’s experience into the therapeutic relationship
7. Working with complex relational issues
(K1, K6)

Assessment tasks are appropriately targeted to provide a multi-dimensional view of the student’s learning and development. As stated earlier, they are designed to address academic ability, reflective skills and therapeutic competency. An example of this is live Panopto recordings which demonstrate practical and relational skills, development as a practitioner, and application of theory to practice. Panopto gives students the opportunity to reflect on their practice, allowing detailed visual evidence of their use of micro skills in counselling at verbal and non verbal levels. These are assessed both informally, throughout the year, and formally through a nominated recording which compromises one of their three assignments each semester. This has a dynamic impact on students which promotes an organic process of reflection, learning and development of practice. This is evident in tutorials when progress and development is compared and discussed with reference to feedback received over the term. Reflexive learning is further demonstrated through written reflective work with assignments that require a written piece reflecting on their practice with reference to appropriate theoretical concepts.  Their learning is further consolidated through feedback and discussion on future practice recordings allowing students and tutors to identify development in practice.  Reflecting on the intrinsic importance of the recordings highlights the significance of this form of assessment. It has become so valuable to the development of student learning, and to the student/tutor relationship, that it has focused my own reflective process. I have become increasingly aware of my teaching methods and modes of delivery, checking in with students to ensure their understanding, and additionally, highlighting areas for my own continuing development. 

Each semester, assignments, whilst holding to the tripartite system, progress the student through consolidation of learning and continuing development of knowledge, understanding and proficiency. Evidence based practice plays a integral role in teaching and assessment, and this is reflected in the learning outcomes, culminating in a research module in the second year in preparation for the research dissertation (A3, K3). 

Higgins et al (2002), carried out a study to assess the role of assessment feedback in student learning. They concurred with the view of Biggs (1999; cited Higgins et al, 2002) that “meaning is constructed through learning activities and, therefore, teaching and learning must be about conceptual change”, further “the ways students are assessed influence the quality of their learning”.  They go on to conclude that feedback can help to develop what they describe as “deep learning” in students. (A3, K3, K5)


Feedback plays an integral role in student learning, not just for assessments, but in terms of informing continuing personal and professional development. Students receive formal feedback for their assignments and I make this detailed and clear. For each assignment, I give feedback related to each of the assessment criteria, as well as more specific feedback regarding their further development. I feel it is important to do this sensitively but also with clarity of direction. The purpose of this is to encourage ongoing growth and development. For example, where there is room for greater critique in a piece of work, I might suggest how they can improve this: “You offer some good analytical skills, move into developing these further by continuing to explore the implications of some of the points and ideas you raise”. (A3, K1, K5)

[bookmark: _GoBack]In the first semester of the programme, when students are initially engaging with psychotherapeutic skills work, I gave several weeks of individual feedback by viewing the students’ recordings. This was not a formal assessment but was highly valued by the students who, particularly in the earlier stages of the course, respond to encouragement and direction. As skills and techniques develop, more specific, learning related feedback is given and the end of the semester culminates in one-to-one tutorials where students are given the opportunity to review their progress and receive overall feedback. Finally, peer feedback is given in triads, with one student acting as observer, and the personal development group is an opportunity to both give and receive feedback to support self-awareness. (A2, A3, K1, K3, PV1, PV2) 



Higgins et al, (2002). The Conscientious Consumer: reconsidering the role of assessment feedback in student learning. Studies in Higher Education Volume 27, No. 1, 2002

Roth et al, at https://www.ucl.ac.uk/pals/research/clinical-educational-and-health-psychology/research-groups/core/competence-frameworks-4





	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here 

I use a variety of learning approaches to encourage students’ learning and development. When teaching theory, I employ Power Point presentations to give focus and support pedagogy. However, I encourage discussion and thinking about application of theory. The link between theory and practice is embedded in the way I teach as this enhances transferability into the professional environment. Wrenn and Wrenn (2009) state: “Such integration helps students to more closely associate the practical value of learning theoretical concepts”.  They go on to cite Kramer (1998), stipulating that “To help students become capable and competent practitioners requires that they have training in self-awareness, knowledge acquisition, and skill building”.  Again, this highlights the depth of learning that results from employing a multi-faceted approach to the acquisition of knowledge. To this end, I employ experiential exercises to encourage students to immerse themselves in the ideas they are introduced to, and to reflect on what this means both to them and to their practice. Experiential exercises range from work sheets, case studies, creative techniques (such as drawing, sand tray work and using stones or objects), to assessment tools (such as the ‘Vulnerable Attachment Style’ questionnaire). Such creative learning opportunities significantly impacts students’ development of concepts and ideas and how they relate and work in practice. It is clear that ‘trying out’ and getting a feel for what theoretical principles mean to students as individuals, deepens their relational work in practice. Keeton and Tate, 1978 explain: “the learner is directly in touch with the realities being studied ….. It involves direct encounter with the phenomenon being studied rather than merely thinking about the encounter or only considering the possibility of doing something with it”. Seeing the impact of experiential work on students, demonstrates to me, the value of a diversity of teaching methods and I continually seek to extend this. I have been reminded of the value of engaging in immersive practice, and offer further opportunities for live demonstrations, which positively impacts both student learning and my own involvement in the dynamic and creative process. In recent years, my ongoing understanding of student learning and the potential challenges of psychotherapeutic theory, has led me to develop strategies that break the difficult aspects into manageable elements that can more easily be engaged with. This includes giving opportunity for practising of deconstructed core concepts, such as empathy.  (A2, A4, K1, K2, K3, K4, K5, PV3, PV4)

Students can access materials on Moodle to support their learning. They have access to all the power points used during lectures and I upload additional material and reading suggestions as well as YouTube videos. Students are introduced to the Moodle platform during induction and its use is regularly demonstrated during teaching sessions to ensure all students are familiar with the system and able to utilize it. 

Student feedback is invited and acted upon, and reflective of the therapeutic alliance and my understanding that the “the quality of the client–therapist alliance is a reliable predictor of positive clinical outcome” (Ardito and Rebellino, 2011). In modelling the therapeutic alliance, developed by Bordin (1979; cited: Ardito and Rebellino, 2011),  “the optimal therapeutic alliance is achieved when patient and therapist share beliefs with regard to the goals of the treatment and view the methods used to achieve these as efficacious and relevant”. In the same way, the students and I ‘co-create’ the learning environment to a larger extent, drawing both from students’ experience and my experience as a professional working in the field.  (A2, A3, K5, PV1, PV2)

A particular learning tool that students invite and that they commonly claim impacts their learning, are ‘live demonstrations’. This is where a therapeutic concept or intervention is demonstrated in class by myself or my co-tutor (or both). Again, this is a very clear way of showing the application of theory into practice. At times, this will be demonstrated using a DVD of a full counselling session which will then be discussed and used to support triad work to further embed learning. (A2, A4, K2, K3, K4)

As students are training to become professional practitioners, it is important to provide opportunities to hear from those in the field. Since tutoring on the Masters in Psychotherapeutic Practice, I have organised two ‘Speakers’ Corner’ events. These have proved to be very successful on both occasions. Students claim to have come away feeling “inspired”, “motivated”, “excited” and “encouraged”. The event invites speakers from a variety of counselling backgrounds to share their experiences; the ‘pit falls’, challenges and successes of their endeavours. So far, speakers have talked about their research, setting up projects, private practice, spirituality and counselling, and in the most recent event, two former students from the MA talked of their work setting up a project working with young adults. Students seemed particularly galvanised by this as an accessible and tangible demonstration of their own possibilities. (K2, K3, K4, PV4)

One other mode of learning I use with students is to encourage them in their independent learning which culminates in ‘student led’ seminars. Here, students can pursue a specialism in the field, such as eating disorders, narcissism or PTSD, that they may have a particular interest in. This increases confidence, knowledge and offers a greater variety of perspective. (A4, K1, K2, K3) How  do you  know it does increase confidence etc?

Counselling/Psychotherapy is relational and I feel this is reflected in the way I work with students, both initially and as a cohort. I value the relationship I have with students and work to make each one feel heard and significant. I think this is reflected in my being approachable and supportive in their journey through the programme and will see students on a one-to-one basis at least twice during each semester and on request if a student has need. The counselling relationship is based on trust, and the therapeutic alliance recognises the importance of ‘client agency’ (autonomy). I translate this balance in my teaching role, offering encouragement and support whilst promoting independent learning and mastery. (V1, V2)

Ardito, R. B., and Rabellino, D. (2011). Therapeutic Alliance and Outcome of Psychothrerapy: Historical Excursus, Measurements and Prospects for Research. Frontiers in Psychology. Published online.

Keeton, M.T. and Tate, P.J. eds. (1978) Learning by Experience – What, Why, How. San Francisco CA: JosseyBass.council.org/reports/nfer/index.aspx

Kramer, B. J. (1998). Preparing social workers for the inevitable: A preliminary investigation of a course on death, grief, and loss. Journal of Social Work Education, 34(2), 211-227

Wrenn, J., and Wrenn B.  (2009). Enhancing Learning by Integrating Theory and Practice.  
International Journal of Teaching and Learning in Higher Education  2009, Volume 21, Number 2









	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

Continuing Professional Development (CPD), is a central tenet of counselling/psychotherapy and in education. Both disciplines are growth promoting and to work with integrity, those who administer to the growth and development of others are ethically obliged to be demonstrating this in their own lives also. I take this seriously. Indeed, as an Accredited Member of the British Association of Counselling and Psychotherapy (BACP), abiding by an ethical framework for good practice, it is a requirement. (A5)

For me, my continuing personal and professional development interweave. As a therapist, relational encounter informs my way of being and underpins all aspects of my work, this absolutely supports and informs my teaching. Indeed, I have long found that teaching informs and enhances my practice as my practice also informs and enhances my teaching. The BACP Register defines CPD as:

"Any learning experience that can be used for the systematic maintenance, improvement and broadening of competence, knowledge and skills to ensure that the practitioner has the capacity to practise safely, effectively and legally within their evolving scope of practice. It may include both personal and professional development."
(A5)
Before giving some examples of CPD activities I have engaged with, it would be useful to have a sense of how I approach these opportunities. The BACP Register promotes the following cyclical model, and I find this a pragmatic and effective system:


[image: The CPD cycle: Reflect and identify learning needs - Plan and prioritise - Action - Evaluation]

I facilitate the Personal Development (PD) groups for the first and second years of the Masters. This is both challenging and deeply impacting. I enable, and support the creation and maintenance of a ‘safe space’ in which a cohort can explore and develop ‘self’ and ‘other’ awareness. This is a considerable responsibility and I need to be able to hold the ‘process’ of the group. Whilst I have been doing this for some years, I have been reflecting more upon what ‘process’ is and how it is best supported and encouraged. The Process Work Institute describe process work as:  “the rigorous, empirical study of natural change processes and how to work with them”.  Rogers, (1958) describes it thus: “The process involves a loosening of feelings. From feelings which are unrecognized, unowned, unexpressed, the client moves toward a flow in which ever-changing feelings are experienced in the moment, knowingly and acceptingly, and may be accurately expressed”. Upon reflection, I have come to recognise that whilst I have a tacit awareness of this, both in myself and in groupwork, I need to explore ways of making it more ‘available’ to the awareness and experience of students. The plan was to prioritise this learning as time allowed and to research a suitable and appropriate way of doing this. Resultantly, I have booked a 3 day training which adheres to a phenomenological theoretical frame, and is experiential in delivery. The action and evaluation stage will then translate into a reflexive application in PD.  (A5)

Another way in which I engage with CPD is through monthly clinical supervision. Whilst this occurs with a psychotherapist and is primarily to support my practice, my supervisor has experience of teaching in Higher Education and there are times when the one and a half hour session is given almost entirely over to reflection and evaluation of my teaching experience with students. I have found this invaluable over the last few years, particularly in a time of increasing change and uncertainty. I am also involved in regular Team Meetings where we reflect both as individuals and as a team, on the delivery of our programmes.  (A5)

In terms of research, last year, I and a colleague spoke at a research conference for BACP’s Spirituality Division about work we undertook within a PD group. This resulted in an article which was published in ‘Thresholds’, the journal of the Division. Prior to this, another colleague and I were commissioned by the Church in Wales to carry out research into a new initiative in the Swansea Diocese entitled ‘Gathering, Growing, Going’,  to identify new and positive ways forward for taking ‘church’ into the community. Two years ago I delivered a workshop for students who attended a University Research Day on writing a literature review. Finally, I am continually extending my knowledge as I prepare for teaching new elements of the course and in order to keep abreast of current debates and developments in the field. I am particularly immersed in the theory of ‘Emotion Focused Therapy’ currently in preparation for the new academic year. (PV3, PV4)

Again, this reflects the way in which the core aspects of theory/research, reflectivity, and practice interweave in my teaching, my therapeutic practice and my own personal and professional development. In the words of Carl Rogers:

“Growth occurs when individuals confront problems, struggle to master them, and through that struggle develop new aspects of their skills, capacities, views about life.”


Rogers, C. R. (1958). A process conception of psychotherapy. American Psychologist, 13(4), 142-149.

Rogers, C. R. (1961). On Becoming a Person. Boston. Houghton Mifflin Company
















SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Sue Ainsworth

	Job Title
	Head of School

	Faculty/Centre/School/Department
	Education and Communities, School of Social Justice and Inclusion

	Email address
	sue.ainsworth@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Sue Ainsworth is the Head of School for Social Justice and Inclusion. Sue has been active in engaging with the nature and requirements of the work that we do as a Counselling team. She has an excellent understanding of the particular ways and rationale for teaching counselling and psychotherapy and grasps the distinct and nuanced landscape of the counselling programmes. 





	Second Referee:


	Name
	Catherine Slade

	Job Title
	Counselling Lecturer

	Faculty/Centre/School/Department
	Faculty of Education and Communities/School of Social Justice and Inclusion/Department of Counselling


	Email address
	

	In what capacity can this individual comment on your professional practice?

Catherine is a counselling lecturer and programme director as well as a professional practitioner. I have worked with her throughout my time at the university and she is familiar with my style and way of teaching, my professional values and my commitment to the counselling programmes.












SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	

	Name of Signatory
	

	Job Title
	

	Faculty/Centre/School/Department
	

	Email address
	

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature:_____________________________________Date:____________________________
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