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A critical evaluation and the identification of the next teaching and learning steps focused on a case study of an individual learner or a group of learners, based on observed critical incident.


Introduction 
In this assignment, I will be conducting a critical evaluation on an observed critical incident that occurred during a lesson observation during a year 2 parent-child cookery class. I had the opportunity to observe this over the ‘Bridging’ observation days at my lead network school. I am going to review and discuss findings from relevant theory and literature to guide and identify the next teaching steps and evaluate whether they meet the professional teaching standards and how they could be implemented into my own teaching practice. I will be looking at how the role of reflection on these critical incidents can help teachers continuously develop and enhance their teaching practise (Griffiths, 2008). 

Finding critical incidents within a school or classroom environment was the first task within this assignment, although usually having a negative connotation the event itself in fact can be positive and is a ‘pivotal point’ between pupil and teacher. These incidents happen within both the school and classroom environment every day, with Tripp explaining that the meaning of the critical incident is the ‘interpretation of the significance and the valued judgement of an event that could otherwise seem mundane.’ (1993 p8). 
This research will be conducted without the use of school or pupil names, although some information will be included for context that will not result directly or indirectly breach confidentiality or anonymity (BERA, 2018). 

Role of critical reflection 

Reflective practice within the teaching profession is imperative in aiding teachers to recurrently adapt their pedagogy based on their own classroom experiences to meet the needs of their pupils. In fact, reflection plays an incremental role in effectively meeting the Professional Teaching Standards for all school practitioners (Welsh Government 2019). It urges individuals to consciously recognise the impacts they have on learners and engage with Educational Research to inform future action. 
 
The definition of reflective practice is defined by Tripp as ‘a matter of maintaining an emotional awareness to guide our learning, and thereby our strategies and actions, towards maximising our sense of success’ (2010). There are different ways one can be reflective within their practice. Dewey believes that a person who is reflective holds three attributes which he describes to be, open-mindedness, responsibility and whole-heartedness (1933). To become these, we must first be aware that, as teachers or student-teachers, our attitudes toward how we act are predominantly based on assumptions from our previous experiences. Notably, we may see these assumptions to be true, but on the other hand, they may not be entirely accurate and objective. Teachers see their experiences initially through a single lens, and, in order to become truly adaptable in the interest of enhancing the learner experience, we must alter how we engage with our own experiences. Changing the way teaching and learning is implemented demands open-mindedness and ownership for the learning of the class (Brookfield,2017, p2-3). Whole-heartedness may be promoted by conducting reflective analysis through Brookfield’s’ 4 lens focus (2017, p2-3).

The first ‘lens’ highlighted by Brookfield is through the student’s perspective. This focuses on how the learner is affected by different teaching techniques and perceives classroom occurrences, such as tone of voice and mannerisms (Brookfield, 2017). The second lens looks at the viewpoint of peers or colleagues. This may include discussions outside of lessons, team teaching and observations where the teacher is open to receiving constructive feedback. At times, elements of a teacher’s lesson may be so embedded within their practice, that other professionals have a better perception of highlighting and recommending ways in which teachers can expand their teaching repertoire. This is because it may no longer be something the teacher realises, and is aware of, as affecting pupil progress. Personal Experience is the third lens, as a class teacher knows the pupils within their classroom, this insight is extremely valuable to the reflective process. It is important that the reflective practitioner is self-aware and recognises their perspective to be both valuable and subjective. Lastly, the fourth lens, encompasses all theory and research. This is partly a process of continuous professional development and provides an evidence-based insight into wider teaching contexts, as well as keeping teachers informed of relevant research and theories (Brookfield,2017, p8).

Similarly, Kolb’s ‘cycle of reflection’ can be broken into 4 parts (Kolb, 1984). This model builds on each stage, and they work together. Kolb described Reflection as beginning with an ‘active experimentation’, which is followed by a ‘concrete experience’ of a critical incident. After the teacher provides an initial ‘reflective observation’ and, later, ‘abstract conceptualisation’ which engages with theoretical literature, before returning to the beginning of the cycle (Kolb 1984). Both Brookfield and Kolb’s models lead those to believe that reflection is a post-occurrence process. However, Schon’s definition of reflective practice is the ability to think about actions “in an immediate and interactive way” (Griffiths 2000, p.541).  Being able to act and decide on the next steps momentarily is vital, as Schon describes reflection to happen naturally within the teaching practice. This is called ‘Reflection-in-Action’. However, this has been the brunt of certain criticisms, saying that many of Schon’s examples have not succeeded in providing evidence of reflection in action but of reflection on action). It is also notable that reflection in action examples were not relevant to school or classroom environments (Eraut, 1995, p9-22). Although it is clear from the prior models discussed, the role of reflection is vital to the teaching profession in keeping a growth mindset and continuing professional development as to not become stagnant in practice. The relevance of Schon’s model of reflection for those teaching could be questioned based on the lack of examples within a school-based environments (1995, p-22).

Based on the information provided, for the purposes of this assignment, I will be utilising Brookfield’s lenses to consider the multiplicities of ways teaching affects learners. Moreso, I will formulate my own theoretical lens by engaging with educational literature to evaluate the incident in greater depth. I will also consider the outlook of the teacher as the lesson planner and a professional to whom has made active decisions in their teaching practice that has been formed by their own reflective journey. I will also be following Kolb’s (1984) four-stage cycle and use my findings to consider the ways I can Actively Experiment. This follows Schon’s notions of Reflection-on-Action as opposed to Reflection-in-Action. 


Observation School and Class Context 
During the bridging experience I had the opportunity to go to a Primary school situated in the Vale of Glamorgan. In 2017 there were 471 pupils on the roll and from this, around 36% were eligible for free school meals. Comparatively, the national average at the time of the report was 19% making this a very high proportion (Estyn, 2017). When meeting our network lead for the first time, they explained to us that 70% of parents were currently out of work. The Vale of Glamorgan, where the school is situated, reported an increase of 103% for unemployment related support (VoG Annual Report, 2021). 
The school works closely with the families of pupils as the school highly values the impact of pupil’s well-being within their home environment and consider the influence it has on childhood learning (Estyn, 2018). A family engagement session took place on the day of observation, and I was fortunate to observe a year 2 class utilise ‘The Barn’ space, where a market was set up and parents had the chance to do take a cooking class alongside their children. Reviewing their ‘Relationship Policy’, the school outlines their overall aim to ‘’Create a culture of healthy relationships throughout school and the community which will impact on the quality of teaching and learning.’ (School Relationship policy 2019 p4). Notably the school does not have a ‘behaviour policy’ but instead a ‘relationship policy’. 
The cooking classes that take place in this school are of valuable interest considering nationally, 75% of children who come from a family where 1 or more people work are still living in poverty (End Child Poverty.Org). Holding classes like these can help improve families knowledge of food and nutrition since studies show poor nutrition affects cognitive function and academic potential (Albon and Mukherji, 2008). This demonstrates that the school is working to proactively support families in providing healthy, nutritional lifestyles for their children. 

Critical incident 

During the parent-child cooking class, I observed a critical incident while a food preparation activity was taking place in a space the school refers to as ‘The Barn’. In the corner of the room was a dining table with lots of different foods sorted upon it, an ‘L’ shaped kitchen equipped with a sink and an oven, then lots of smaller tables and chairs in a semi-circle pointing toward the kitchen. There was also a market set up toward the back of the space, I was told this was to mimic Cardiff Market and that the children in year 2 had the opportunity to go there on a class trip, so it was part of the enhanced provision. Some children and parents were participating, others were on the edges observing. A member of staff (leading the class) approached a child and parent to demonstrate how to effectively and safely cut vegetables. The teacher was particularly calm and composed during the occurrence and consequently, the child altered how they were holding the utensil. The teacher then praised the child for making significant progress and then their parent reinforced the positive feedback by complementing them too. After, the child then offered the parent a piece of food that they had just cut holding it up to their mouth. Interestingly, the parent later seemed much more involved and the two started working together and interacting significantly more and relaxed into the exercise. This incident is a good instance of positive modelling. Positive praise and reinforcement are fundamental in encouraging a ‘Growth Mindset’ and self confidence in children. This aids childrens’ abilities to overcome criticism and become ambitious capable learners, as identified in Donaldson's ‘Successful Futures’ (2015 p.29). Teaching both children and parents synchronically and while working together can give children and parents/care givers time to bond and possibly form more positive relationships (Emerson et al. 2012). This also helps the school construct and sustain more positives relationships with the parents/caregiver population (Welsh Government, 2019). Having these positive relationships between the children, the people surrounding them and their needs, such as food through the cooking classes will help children connect and apply their knowledge and skills to create products (in this case, knowledge of food and culinary skills) (ref). (Donaldson,2015).
It is notable that within this session two out of the four purposes that underpin the New Curriculum for Wales framework have been met (Donaldson, 2015).

The activity is built on pupil oracy, which sits within the progression steps of Language, Literacy and Communication. This was seen in the giving and listening to instructions and introduction of vocabulary based on cooking, which the children may not necessarily have been exposed to at home. This sits as a Cross-Curricular theme within the Health and Well-being AOLE that the session was designed for. Providing opportunities in authentic contexts enhances the learner’s experience and can teach skills that cannot be taught in a typical classroom environment (Hwb,2020). In the following literature review, the theories and pedagogies used within the critical incident should become clearer. I will evaluate possible next steps for teaching and learning based on the research and findings. 

Literature review 

The critical incident case study is based upon authentic context for learning and by using authentic contexts it benefits pupils by seizing the imagination of the learner forming knowledge and skills that can be transferred into their everyday life. (Herrington et al, 2014) Having cooking classes within a safe school context alongside parents provides learners and their families with the skills to take home and for the future, which is massively beneficial not only to the learner but the wider community as there is a skills shortage in Wales and as stated in the Skills, the Council for Economic renewal Skills, the recovery and growth document (2015) Agenda item 4 states that ‘higher intervention is needed in Wales to reduce the skills gap.’ Therefore, having classes where skills such as that mentioned in the case study will be valuable for learners later in life, which is key to ‘having the skills and knowledge to manage everyday life as independently as they can’ mentioned under the heading healthy, confident individuals found within the 4 purposes that drive the New Welsh Curriculum Framework (Donaldson,2015). Additionally, to learning skills about how to prepare food, having information about diet and nutrition was also provided by the staff running the class. As noted, 36% of the school roll are entitled to free school meals (Estyn,2017) this seems to support the high percentage of those seeking support due to unemployment in the area could possibly indicate a need for these classes to take place as First Minister Mark Drakeford commented “We know younger children are more likely to be living in relative income poverty.” (Gov. Wales Announcement, 2022) Children in this situation may not consuming the correct nutrients or the incorrect amounts which could lead to malnutrition or under-nutrition (Shetty, vol.31, 2002). This can not only effect cognitive function and have negative consequences for a child academically (J. Rose, L. Gilbert, V. Richards, 2016) but also children with chronic malnutrition can become more anxious and have a higher dependency on those who care for them, such as a parent or trusted adult (Barrett, D. E., Radke-Yarrow, M., Klein, R. E. 1982). Fostering positive relationships in addition to fostering independence seems like a near impossibility as children embark into the ‘concrete operational stage’ as determined by Piaget’s four stages of cognitive development (Cherry, K., 2022) At this stage of a child’s development it is important to allow the child to make their own choices based upon their own judgement and developing reasoning skills. By giving a child reasonable choice this usually ‘low-stake’ for the adult allows that feeling of independence while the adult still holds the control. Allowing these choices and providing empathy and active listening skills if things do not go in the desired direction for the child can increase their independence while also fostering a positive relationship (Anthony, 2016).

Relationships that are positive and secure with parents are often the foundation of a child’s social development (Shonkoff and Phillips, 2000). If children do not have this secure attachment, often referred to as an insecure attachment, having these insecure attachments can negatively impact not only their social development and can find it difficult to form positive and lasting relationships but also their potential to learn (Bomber, 2007). Understanding the effects of relationships and attachments is essential for teaching staff (Greenhalgh 1994). This led to the question what about the children whose parents cannot attend activities during the school day due to working commitments? 

Parents who demonstrate high engagement with the child’s school overall have higher ‘attainment’ meaning those whose parents do not could potentially have lower ‘attainment’ than their peers. (Steinburg et al,1992) Although it could be argued that lack of engagement with school could be due to varying factors such as being a single parenthood or socioeconomic status and not only due to parents work commitments and is said that parents who are more involved with their child on holistically are more likely to be involved at a school level also this involves going into school for events such as parents evenings and volunteering (Grolnick et al,1997, P 544). This could indicate that parents who may shy away from school engagement are possibly the ones who could benefit the most from it. Building up the positive relationship at a parent-school level could help parent-child relationship (Bojuwoye, 2015). 


Some conversations that have been overheard around schools by staff and parents may disagree that schools focus on healthy, positive relationships are unwarranted but looking at Bronfenbrenner’s ecological systems theory possibly indicates otherwise. This theory shows social and economic factors intersects with those surrounding it and therefore, impacts the child. (Guy-Evans, 2020) Therefore, the socioeconomic factors within the community in which the child is growing up can also play a significant role in their creating positive and long lasting relationships. If schools accept each person and their diversity, this includes families plus staff members, diversity in school relationships become stronger and therefore directly benefitting the children within the school setting. If a school position families and family engagement at the forefront of their policy, families will feel welcome, and engagement is likely to increase. (Roffery, 2011, P.148) With families and communities having a much larger impact on pupil achievement the Welsh Government have created the Family and Community Engagement tool kit (Otherwise known as FaCE). This outlines and agrees that parent/ career engagement supports and fosters more positive relationships as well as marked improvements in pupil attainment and in addition to a better sense of morale throughout the school and community. (Welsh Government, 2018, pg. 7) Having parental involvement also impacts children’s behaviours those children who feel family stress and those families who do engage with school have been found to have negative behaviour outcomes. (C.A. Semke, et al, 2010, Vol. 48)

Behaviour management strategies in school can play a vital role for children as this is where many believe that teachers and school staff prepare pupils for the future allowing them to become an active member of the community. As previously discussed, positive relationships between school staff and pupils as well as families holds an essential role in managing the behaviour in the class room. (Shelton, F., 2008) 
Focusing and reaffirming positives using a whole school approach can encourage and demonstrate positive behaviours using consistent boundaries and positive reinforcement with praise can motivate children. (Ibid, 2008) Skinner’s look on behaviour was that positive reinforcement can strengthen behaviour while negative reinforcement (such a punishment) can weaken behaviour (O’Donohue and Ferguson, 2001). His work also provided insight into the frequency of these positive and negative reinforcers to how long it would be to change the behaviour with reinforcement schedules. (Gray, and MacBlain, 2015) This can indicate that positive reinforcement even on a verbal scale works well when done often and consistently. Praise has been said to be a stronger motivator to alter undesired behaviour than punishment. Having praise immediately after the desired behaviour is said to quickest way to see a long-lasting change. (Scott, Jain and Cogburn, 2022) These findings could prove favourable to that praising children can decrease unwanted behaviour and also benefit their well-being by building confidence therefore, helping them become confident individuals which is one of the four key principals driving the new curriculum for Wales. (Donaldson, 2015) Due to this, it can be believed that this is a beneficial technique that holds a significance when dealing with behaviours within a school setting.
	
Reflection/ Evaluation & next steps (700)

My findings have determined, that focusing on children holistically seems to be the correct approach. A possible reflection strategy for this could be Brookfield’s four Lenses to help keep child well-being at the forefront of their education by using the lens of the learner before focusing on the self and realising that positive relationships at school and at home will create consistency for the child and open positive communication between the child, school and those in their home. I suggest this within the self-lens as many teachers can reflect on their own school experience or using the peer lens and speaking with colleagues or possibly parents themselves. By allowing parents to be involved with their child’s learning the child is witnessing co-operation between the school staff and their parents/care providers. This positive modelling of rich language and healthy communication provides them with an understanding of how to act in these social situations. Having community schools is beneficial for the children in providing a safe space outside the home as well as safe adults to whom the children can build positive relationships. I believe that these serve those within the community who need it the most and by showing kindness and a willingness to work together, schools and parents can work together for the child. Having this can take pressure of the parent if the school is told or knows about any support that could be needed. Feeling safe for both parent and child is vital as if a parent is not feeling safe, children can pick up on those ques and become anxious. Feeling safe is a basic need for children (Maslow 2015) I believe that the findings support the need for having these schools and open communication between school and home to benefit and support not only the child, but in some cases the whole family. 

As a student teacher I firmly feel that having open lines of communication for the positive and not just the negative will help build those home school relations and that the speaking to parents then is not seen as a punishment but rather could be an extrinsic motivation to also have praise from parents. Similarly, to the critical incident discussed, perhaps workshops to positively model this praise, and the interactions, maybe beneficial for some, so I think it could be something to consider when I have the opportunity to move forward with these next steps.

Furthermore, from the examination of literacy, I feel that including the health and well-being across different ALoE teachings will benefit children and families. This can be done similarly as discussed in the CI as a cooking class but also could look at the benefits of healthy diets, exercise and relationships that are all imperative to the children and adult’s lives. Differentiating (ref) for the stage that would be appropriate for those who were receiving the classes, I believe would allow for further continued engagement and lessons that children would remember fondly due to creating authentic contexts as well as the knowledge and skills they can take into the future. 

As a student teacher I determinedly feel that providing these experiences to our learners will enhance their experience in school and in life. Having the opportunities during PTE and bridging to witness these community engagement and behaviour management strategies has been very informative to my learning as a student teacher. I understood from the literature that collaboration and open lines of communication, along with extrinsic motivators, such as praise, will positively benefit the child and that having consistency between the home and school will also have an impact on positive behaviour and relationships. Although relationships sit within the AoLE of ‘Health and Well-being’, this is something I will strive for outside of the classroom and throughout my teaching practise to best support pupils and families. 

Conclusion 

During this assignment I looked at a CI that involved parental engagement with the school along with how positive modelling and praise can be used as extrinsic motivators for children. I then discussed various literature surrounding the critical incident, these being predominantly, positive behaviour management strategies and how home relationships in addition to school relationships add value to those home-school links. These have provided useful insights into how you must see children as whole as they are affected by the community and people that surround them (Bronfenbrenner’s ecological systems theory). The assignment reading for the literature review provided my next steps as I embark on the beginning of my teaching career. 

Using Brookfield’s lenses of reflection upon the critical incident discussed above, identified from my perspective how the activity and how praise was offered by both the teacher and parent involved, seemed very positive for the child’s next interactions with the parent. With the two becoming physically closer. To an observer, this was a very positive moment and made the distance that they had had before appearing much greater than it originally seemed. From what an observer could understand through the lens of the child, having praise from two adults was helpful in closing the space between the parent and child and having fun after this. I imagine that positivity is something that both parent and child will take away from the class. Moving Forward, I will discuss incidents similar to this with colleagues and find their opinions on whether having these parent-pupil classes is something that they deem beneficial to the learner, parent and school.
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