Assignment Title: Do talk frames help primary school aged children with language development? 


Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf gan ddefnyddio’r tabl isod. /
Please add your targets from the previous assignment using the table below.

	
	Targed/Target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn.

What I have done in this assignment.

	[bookmark: cysill]Targed/Target 1
	Develop your critical thinking when reflecting on your own practice.

	I have reflected on my own teaching experiences and the theories surrounding my research.

	Targed/Target 2
	Ensure that when you cite directly from a source, you include the page number.
	I have referred to the Harvard Referencing Handbook given by UWTSD.

	Targed/Target 3
	Proofread your work to avoid basic punctuation errors.
	I have printed out and read my assignment twice, to discover and change any basic punctuation errors.







 






My research project and setting information.
I have always been interested to discover if speech and interaction can help or hinder learners within a classroom and if it is possible to extend learner’s writing through strategies such as talk frames.  The research project gave me the perfect opportunity to test this theory This linked into one of the main areas for development within the school’s improvement plan, which was writing throughout the curriculum, looking especially at boys development.
The school is a large school with five hundred and fifty children on role.  The Year five class is split into two mixed ability classes except for literacy and numeracy.  During literacy and numeracy there are two ability groups in one class, the first ability is in the bubble at the front and the second at the back.  The group at the back are carrying out additional learning based on the topic, subject or both.  The group in front is made up of about fifteen children sitting around desks positioned in a ‘u’.  This means, the Teacher can assist all children during the one-hour lesson.
My partner and I were interested in collaborative learning but felt this had been discussed many times.  We felt that we wanted to get something more out of the learning, so decided upon a resource that could be used by an individual or with cooperation.  With this in mind our research question was, ‘Do talk frames help primary school aged children with language development?’  for my class this meant using their thinking skills (WAG, 2020), as they would be researching information for a fact file using talk frames.
Talk frames can help with thinking and collaboration within the classroom.  I had to ensure the language was non-specific to allow for a wide range of uses, as some of the children have a lower reading age than their actual age, and I would have to differentiate to language appropriately.


Literature review
“A key role for the teacher is to enable as many students as possible to be involved with thinking and learning” (Swaffield, 2008, p. 83) (Hodson & Jones, 2006).  This sentence is powerful as it firstly describes the teacher as someone who supports learning through the thinking process.  Black and William state further that communication helps learners think (1998).  This dialogue could be with the teacher or anyone within the classroom.  In fact, questions provide the opportunity to encourage thinking (WAGa, 2010).
If this is correct, how do we get the children to think?  Eke and Lee describe the teacher as the person who is trained to make sense of the learning and find the best way of teaching (2009).  Teachers could be the analytic framework by providing “stimulating environments where learners could explore and experiment” (Donaldson, 2015, p. 66).   It is important that learners’ experiment with language and learning in a setting where they are able to feel safe and secure with no apprehensions of making mistakes.
Palmer has considered this and discusses the benefits of ‘talk frames’ as a support through the process of transferring spoken language into written words more proficiently  (Palmer, 2004).  This would encourage learners to be more experimental in their writing and find their own styles.  The talk frame could be a sentence starter or a question to provide the learner with prompts.  Please refer to Appendix 12.
Lewis and Wray specifies that speaking frames add confidence and autonomy (1995) in learners’ writing.  They are able to do this through a specifically designed frame for the task which give prompts to explore and discuss ideas and use language skills at an appropriate level (Donaldson, 2015).
In contrast to this Palmer adds that if learners converse before writing,  does not naturally promote more proficient writers. (2004)  Obviously, this account differs to her previous claim that talk frames give the learner points to think about and then converse, rather than, speech for writing does not always work.  
Corbett and Strong disagree with this last point in that learners’ are unable to construct a sentence without the skill of speaking (2011) (Corbett, 2003).  When we write something down in a book or just a piece of paper, we think about what we want to write or might verbally say what we would like to transcribe.  In this way we make sense of the words, phrases and clauses before we write.
However, as Dockrell and Connelly (2009) remind us, although oral language competence underlies the development of literacy, relatively few studies have tried to clarify how aspects of oral language foster or limit the production of writing. It is apparent that much research has tended to focus on “speaking-reading links, rather than speaking-writing links” (Beard, 2015, p. 7).
When learners collaborate through speech they are using Vygotsky’s zone of proximal development (ZPD), Woods. Et al scaffolding theory additionally, Black and Williams Assessment For Learning (AFL) strategies.  These strategies enable learners to construct strong metacognitive skills through discussions with their peers of the same or different level of understanding (McAteer, 2013)  (Donaldson, 2015), and assimilate the language and knowledge.
Some teachers do not like talking in the classroom one teacher is quoted as saying “you can collaborate with a partner as long as I don’t hear you”. (Gross, 2013) If this is the case how do learners develop cognitively and how they acquire communicative competence? Outwardly verbal disputes may appear chaotic, but this has to be managed through behaviour strategies. 
Socio-cultural learning theorists, motivated by Vygotsky, have argued that the establishing of the same views in discussions sparks children’s learning and development (Rydland, 2009).  It is interesting to consider that both socio-cultural and socio-cognitive theorists argue on the approaches to learning through spoken collaboration.   Socio-cultural theorists believe that learning grows through like-minded discussions, whereas, socio-cognitive theorists believe that learning grows through different views (Rydland, 2009).  One such strategy is talk frames which were developed to focus the speech on a specific topic or subject (Palmer, 2004).  This means that a range of talk frames would be needed.  Unfortunately, time can be limited for teachers as we have lessons to plan, teach and evaluate, therefore, resources for one lesson could be a hinderance.  It would make more sense to have a range of questions displayed throughout the class, than actual speaking frames for specific tasks.

My partner and I wanted to investigate talk frames as they give the learner a gateway to “higher-order questions” (WAGa, 2010, p. 72).  These encourage the learner to advance their cognitive abilities through having to think using critical thinking skills (Bogdanovich, 2014) (Swaffield, 2008, p. 74).  Lateral thinking is thinking creatively and stretching the thought processes through having to “analyse, synthesize and evaluate” (Bogdanovich, 2014) the questions being read or asked.
Learners create thinking skills by building on and comparing prior knowledge what they know, which encourage them to think (Dudley, 2015).  During this research activity we wanted to encourage the thinking process especially with their peers. We felt that ‘talk frames’ were the best solution as they could be used with or without a peer. 

Earlier Introductions to the Talk for Writing scheme (DCSF, 2008a) notes that, although there have been significant improvements in children’s writing outcomes in recent years, national standards remain a major concern. (Beard, 2015, p. 5).  One cause for concern could be students becoming too dependent on frames.  Teachers could avoid this by planning units that include the students constructing their own writing frames which helps them internalise the process, so the creative thinking is a natural instinct.

Many learners have plenty to say but may well not have the patterns of talk appropriate to express their ideas fully.  Extending from the ideas above, speaking frames can be used in a wide range of contexts (WAGa, 2010).

Methodology
We wanted to discover the results using qualitive techniques especially in the form of a questionnaire and a reflective discussion.  We would ask the children relevant questions and discover if they found the resources useful, if so, would they use them again.  Both activities used the two lower tiers of the Blooms’ Taxonomy theory (WAGa, 2010, p. 17).  The learners in Year 3 and 4 were recalling then summarising, whereas, in Year 5 they were memorising, paraphrasing and translating (WAGa, 2010).  
The concept of research is to improve practice through reasoning, analysing, synthesising, evaluating and examining the learning and strategies being used. This can be carried out through generating statistics gathered from information, these findings can be a catalyst to change how we teach for the better (McAteer, 2013, p. 108).  Bryman views this as “triangulation which increases confidence in findings” (Hardy & Bryman, 2004, p. 275).  School self-evaluation should make a vital contribution to raising the quality of education and standards of achievement (Donaldson, 2015).

Hypotheses
There are different types of research used within education, some are explored outside of educational settings, some are within educational settings and some are an amalgamation of both.  The Research Development Diffusion model (DFF) is theory based where research is investigated through documents and reports outside of the classroom.  The benefits are that people can investigate what has worked, or not, though tried and tested models; the negatives are that the people conducting the research might not be within the teaching profession.
In contrast, the model of Knowledge Communities (KC) requires professional researchers, teachers, policy makers, mediators and funders of the research.  This can have a positive effect that all ideas are covered through research and practice based.  The negative is that the funders could force a bias towards their intended outcome.

One type of study carried out by teachers within the classroom is lesson study.  Dudley explores the benefits and limitations for lesson study within classrooms.  David Hargreaves considers it to be a sequence of reflective practices by joint professional development (Dudley, 2015)It can be done in a small group which requires limited prior experience and technology.  The limitations is that is it not the new fashion and people are carrying out lesson studies as it is the new thing to do! (Dudley, 2015)  On the other hand, do the benefits outweigh the limitations, should we be carrying out lesson studies?  They could be carried out to find the best way to encourage the learners or discover which approach to use to gain the most progress (Dudley, 2015).
Lesson studies usually involve observing three learners, these could be a mixed ability group in which the teacher has concerns about.  Before the study the teacher would predict what the learners response might be at different times during the activity.  The study involves both of the teachers, one an active teacher and the other a non-participant observer.  The observer does not focus on the teacher or what is being taught, the observer focusses on the learning taking place (Dudley, 2015) (Ogegbo, et al., 2019), and the learners response to the activity.
Ogegbo, et al. quotes Cerbin, 2011; Coe, 2010; Fernandez, 2002; Lewis & Hurd, 2011; Rock & Wilson, 2005; Stols & Ono, 2016 as saying 
Teachers have been able to build school professional learning communities and develop their knowledge in terms of subject knowledge, pedagogical knowledge and pedagogical content knowledge through the phases involved in Lesson Study
 (2019, p. 3).

The first phase would begin with both teachers discussing the expectations of all the learners through different periods within the lesson; then the next phase, the observer would record the actual learning.  Then lastly view the both sets of information to ascertain if this was the case (Dudley, 2015).
However, it was also found that Lesson Study may be inefficient in cases where there are gaps in teachers’ content knowledge. It is therefore essential that a teacher who is knowledgeable in the subject being taught provides support where by observing the lesson to ensure that the subject knowledge is correct (Ogegbo, et al., 2019).  This means that the teacher observing the lesson must have knowledge of the subject in order to help review the learning that has taken place.  This is because the review time must be on the learning and not on the subject. 
Practical challenges like teachers’ workload compounds the problem of finding time for extra-curricular demands. (Ogegbo, et al., 2019).  Dudley quotes Marble, 2006; Gurl,2011; Meyers, 2012; Parks, 2009 Limitations that student-teachers have for lesson study is lack of time due to workload pressures (Dudley, 2015), lack of mentors knowledge of the strategy of LS and shallow levels of reflection leading to inappropriate learning (2015, p. 113).  Conversely, Dudley affirms that if student teachers were to complete LS they will be more efficient in their teaching, planning and time management. 

Before we set out to prepare the resources, we thought about the learning the children would be carrying out.  Then we considered what we wanted the children to achieve.  Next we thought about how they would do this and how could the ‘talk frames’ could help.  We decided that questions which promote prior knowledge and activate the ‘knowledge part of Blooms’ Taxonomy’ (WAGa, 2010) would be most beneficial to our activity.  We did this through thinking of the needs of the children and differentiating the resources, lessons and out language accordingly.
During the lesson study we used the ‘Leuven Scale’ (Arnerich, 2018) method to find out if the children were on task; in conjunction with a note pad to take notes of anything interesting that we observed.  We found that the note taking was unreliable (Burton, et al., 2014) as the notes were not focussed for our evaluation.  Next time, I will use a tick list or other form of evaluation.
After the structured interviews were conducted with the students to ascertain if they used the talk frames, if so, did they find them useful.  This list of questions is in appendix.  With the learners’ replies.  We discovered that the learners did use the talk frames and most found them beneficial. 


Ethical considerations
During the research project the learners’ information was dealt with in a sensitive and confidential manner.  Any sensitive information was respected and not shared with any other person.  This was in regard of the reputation of the universities data protection and reputation (BERA, 2018).  Only the learners first name was shared with my research partner.
At the start of the activity the learners were told that this teacher heard how fantastic the class were and she wanted to see for herself.  Throughout the activity I did not inform any of the learners that they were being observed, or who was being observed.  I needed to consider, promote and not damage their self-esteem; therefore, all learners were given the exact amount of respect, consideration and attention (BERA, 2018); therefore, any learner who did not return their form were not discriminated against but, given the same attention and respect to those who did return their form, this is in line with the Rights of the Child (UNICEF, 1989).
Throughout the observation any child who wished to withdraw assent were given the opportunity.  If they had chosen to withdraw their assent their rights would have been respected and given the same respect as the rest of the learners (UNICEF, 1989).

Lesson Study 1
The class was a mixed ability years three and four class. Talk frames were given out so that two people shared one frame, his was in the hope that the children would discuss it with their partner.  This was the second time the children had viewed the talk frames; therefore, they were more aware of them.  The children viewed the resources and were able to use them.
The lesson was a re-count of a recent visit to a local attraction.  The children had to complete a skeleton writing frame which was differentiated for different level of ability.  Each part of the writing frame was filled out separately in a chronological order according to their visit.  Photos were displayed on the board to help with activating prior knowledge.  
Most of the children were sat in their seats for the introduction, apart from the children who felt that they could have a better vantage point to view the photos.  The teacher spoke through each part of the plan.  The children went back to their seats and started looking at the materials in front of them including the ‘speaking frame’.
During the introduction Child Y showed no interest in the activity, their attention was concentrated outside.  As a result of this they missed valuable information which they needed to get from the teacher at a later time within the session.  Child Y was sat towards the back of the class, the higher ability were sat in the front, even though this seating format is a trial the placement of children needed further consideration.  Meeks, et al. discovered that, students accomplishments lessoned the further the student is from the teacher (2013).  The lower ability should have been towards the front of the class to gain more support from the teacher.
During the beginning of the activity Child Y viewed the resources on the table they read a couple of the bubbles but chose to use the teacher as an assistance to their writing, it was only further into the lesson when Child Y had to write that they used their partner as a guide for the learning.  Towards the end of the activity Child Y looked at the ‘talk frames’ and used a couple of them to assist their writing.  (Appendix 2.)
Child Z , who was middle ability, again sat towards the back of the class but in full view of the teacher.  They seemed more focussed in the introduction and was able to carry out the task with little assistance from the teacher.  Child Z viewed the ‘talk frames’ at the start of the activity and was seen reading the bubbles.  During the middle part of the activity child Z went for assistance from the teacher; it was at this point that the ‘speaking frame’ fell onto the floor and was there for about five minutes.  
When Z was writing their second part of their skeleton the ‘talk frame’ was on the floor and they did not notice, they were concentrating on the board and their work.  They also spoke to their ‘talking partner’ regarding their opinion.
The ‘talk frame’ was picked up by an adult within the class and placed on the table.  Child Z Looked at the speaking frames read a couple of the bubbles, chose the best and carried on writing.
For the rest of the activity Child Z viewed and used the ‘speaking frame’ before and during writing the bubbles.
Child X was higher ability and was sitting at the front of the class.  They were able to communicate effectively with their talking partner throughout the activity. When the worksheet and ‘talk frame’ was given out Child X looked interestingly at both, taking time to read and follow what they thought was expected from them by reading out load and pointing around the sheets.   During the introduction, Child X listened and was able to follow what was being said, they were able to start the activity with little or no support from the teacher.  During the activity their attention was either on their recount worksheet, ‘talk frame’ or communication with their partner.  They were able to complete the task in the required amount of time.  
During this study I found that Child X and Child Z were able to use the ‘talk frame’ most or all of the time.  These children required less support from the teacher than Child Y, who rarely looked at the resource.  This could be due to the ability and concentration levels.  As I was not aware of Child Y’s reading level I was unaware if their reading ability was suited to this task.  Another factor was if they were lacking concentration due to a well-being issue.  It has been proven that social, emotional and well-being issues can have a negative effect on concentration and achievement of children (England, 2014).  These facts could be due to low energy from a bad diet or lack of food, anxiety about home life or lack of sleep due to conditions out of their control.  
After the activity the learners were asked if they would agree to participate in answering some questions on the resource.  They all agreed, but were informed they were allowed to change their mind at any time without prejudice (BERA, 2018) as accordance with BERA guidelines.
All the learners agreed that the ‘talk frame’ was beneficial and all used it at some point or throughout the lesson.  The positive were ‘It can help when we struggle, reminds us what to write, reminds up what words to use and spell and would use it again, (Appendix 4).  The negative points were that some of the words could be made bigger. This was changed for the next observation.  Personally, I valued their feedback as it was their opinion as a learner (UNICEF, 1989), therefore the changes made could benefit other learners as it was from their view.

[bookmark: _GoBack]
Lesson Study 2
Within the year five the learners are split into four ability groups.  The observation was carried out using the lower ability learners.  I wanted to ascertain if these learners would find this beneficial and was concerned that they would be able to access the resource as a lot of the learners’ reading age is lower and some have dyslexia.  I felt that as this was a thinking skill this would not be a hindrance as I could communicate the questions during the task through mini plenaries and using the magpie strategy.  
The talk frames were given to each child in the hope that they would refer to it in their writing.  This was the first time the children had seen this resource, but they had viewed other talk frames via a power point presentation on the whiteboard. 
During the lesson I noticed that the learners were not accessing the writing frame, as they had a lot of literature on the tables which included fact files that I had created.  The learners also had either i-pads or laptops.  Some of the learners decided to search for the information by using technology.  As their focus was on the technology, it was not on the speaking frame.  Even though I wanted the leaners to access the internet, I also felt that these children were searing for relevant sites instead of relevant information.  To rectify this I had to take some of the technology away in order for these learners’ to focus on the task.
During parts of the session I decided to stop the lesson and allow the children to participate in a mini-plenary where I used the resource as a starting point for their thinking.  When the plenary was being carried out I was contented that the resource would work but needed to be verbal rather than written.  During the other two mini-plenaries I referred to the questions on the ‘talk frame’.  
Obviously, there were other children especially child Y5 who was interested in the ‘talk frame’.  This learner was seen glancing at it (Appendix 12) during the activity and was seen using it to the best of its purpose and extend their learning through thinking.  Child Y5 was able to think of their own ‘talk frames’ and prompts to enhance their learning.  
On the other hand, Child X5 paid little attention to the ‘talk frame’.  They were seen glancing at it and using it as a reference a small number of times within the lesson (appendix 3), but unfortunately X5 was easily distracted.  This meant that not only they did not make good use of the resources in front of them but they did not complete the task.  This could be for a range of factors one of them being a higher concentration of boys within the group. 
The next time I carry out this type of mini-plenary using speaking frames I will have questions words or sentences written on cards and places within a box.  During the mini-plenary I will get a learner to pick a card and read it out loud.
There are definite benefits to lesson study observations within classes.  During this research project these have been displayed through the learners being observed during the lesson not the teachers, this is to find how learners respond to strategies such as speaking frames. The obvious limitation is expecting a teacher to give up their time to observe during the lesson.  On the other hand, two learners chosen at random could observe the rest of the class; this way they would have an insight into how a lesson runs, of course if all of the learners are able to observe a lesson throughout the school year this might help their motivation to learn through active participation.
During an introduction and plenary of a previous activity I demonstrated speaking frames on the white board.  The class were able view these throughout the literacy lesson.  As a result of this activity I discovered that a few of the ‘talk frames’ were not relevant to the task, Therefore, when preparing the talk frames for this lesson I ensured that the questions were relevant.
This essay analysed the benefits or failings of talk frames, as a result of researching and moreover using them within a classroom, I feel confident that I would use them in my next school experience.  These could be used in different ways as discussed previously, through displays or within mini plenaries.  Consideration would have to be given on what questions to ask as I fear giving learners too many questions might confuse them.
If I did this lesson again, I would allow the learners to use technology but introduce it later in the lesson.  Another strategy would be to place the talk frames around the white board, so their tables are not cluttered with different papers.
After the activity the learners were given the same option to agree or disagree on answering question.  They all agreed, but were informed they were allowed to change their mind at any time without prejudice (BERA, 2018) as accordance with BERA guidelines.
All the learners agreed that the ‘talk frame’ was beneficial and all used it during the activity.  This time the frame was used equally for spelling strategies and for writing prompts.  One of the learners admitted that they would not use it again, the other would, (appendix 5).  Their honesty is refreshing as it is what they believe (UNICEF, 1989).  With this is mind I would continue to use thinking strategies such as ‘talk frames’, but through mini-plenaries where learners could express their opinion, discuss and add other people’s opinions to their construct new thoughts and ideas (WAGa, 2010).

Reflection
One of the major factors of the lesson was where the children were sitting.  The more able were at the front and the less able at the back of the room, again the lowest ability was not only at the back of the class but at the sides.  I have learnt that when completing a whole class teaching, I would place the lowest ability at the front where I can get access to them quickly and can view what they are doing from all angles.  Even though this was not part of the research lesson, I feel that it is an important factor of children’s learning (Meeks, et al., 2013).  The more able would have more chance to collaborate and learn from each other at the back of the class, also they would have formative assessment tools such as the ‘talk frame’ to guide them, which would initiate thinking and peer discussions (Black & William, 1998).  This would be an advantage of the frame, to encourage independence in learning.  
Donaldson discusses how teachers refrain from changing things in the classroom in fear of risking the children’s learning process (Donaldson, 2015).  I definitely thought like this before carrying out this lesson study, since carrying out this study I believe that changes need to happen in the classroom in order for learners to progress.  I also believe that the changes need to come from the children themselves, they have a voice (UNICEF, 1989), I need to let them use it to enhance their education through their thinking.  I would definitely carry out another lesson study with another strategy to encourage talking and thinking within the classroom.  
The new curriculum allows for more investigation in the classroom through challenging lessons which builds knowledge, allows them to use their voice to express their rights and values (Donaldson, 2015, p. 30).  Strategies such as ‘talk frames’ can give learners the start to independent thinking, for this reason it is a tool that should be used daily within a classroom either visually, orally or a combination of both depending on the learners.
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