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1.
To define media in itself would be a resource that allows individuals to have opportunities that can extend their own knowledge through having access to wider sources of information. Media can be portrayed in various ways; each material form of media is given its own relevance and is used by individuals to suit their own needs and desires. 
The use of media is mainly used to provide a positive outlook on digital literacy, which is where information is collected through resources that can then be used to have an influence in creating an informative source. Digital literacy and media in itself have relevance of one another, as they both allow individuals to exceed their knowledge and improve skills by being able to gather information correctly and portray them in a positive way. 
Although it can be argued that media and media sources was designed for adult use, children are able to collectively use media to improve and have positive impacts on their developmental progress. The use of media for children progressively provides them with various opportunities which has influence on their decisions, opinions and views on which they see the world around them. Factors of media which can have a strong influence towards children can be made through television and video games. Ofcom states that from the year 2014 and 2015 the use of media outlets have increased with the viewing of programmes and gaming devices. 
Providing children with the use of media at a young age increases their use or need for learning, depending on whether the child is a passive or active learner. Being a passive learner when using media can only support the child to an extent, this learning method has more of an influence with children at school age as they are able to follow and carry out direct instruction. However, a child can only learn with the opportunity to explore therefore a practitioner can use their role to enhance opportunity, by providing the children with basic guidelines and rules to follow as well as the chance to explore the device as an individual. Allowing children to have a monitored experience provides each child with the opportunity to assess risks for themselves and to be able to identify a harmful situation including what they need to do or should do when a situation as such is placed upon them. In comparison to children and media as passive learners, the media has a lot more influence with children who are active learners. As active learning is when the learning is based around the children instead of a practitioner providing aims, goals or guidelines as an objective. Using this particular learning style children learn and enhance development through multiple forms such as; play, working amongst one another in groups to carry out activities they would not be able to successfully achieve individually and inputting ipad’s as well as other devices into their learning. 
To continue with active learning and why this form of learning benefits children with media, is that the three examples of how active learning can be used can be combined with the support of media and media aids. Using ipad’s and computers are under the category of technology-based learning, this is generally when the technology that is accessible to all the children is used as part of the curriculum. It is important that children have access to technology so that they are able to use the tools to enhance their relationships and how they connect with others. The use of media allows this as it can provide the child with a more empathetic view towards their teachers, parents and others. 
The iPad is a good example of a media aid as it provides many advantages to the child, as they can be introduced at a young age which then enhances developmental skills. The hand movement created to be able to function the device successfully provides physical movement which promotes fine motor skills reflecting from the movement of the fingers. Cognitive development can also be gradually introduced when using the iPad as the child grows older, they would be able to use the device as a learning source to resolve problems which they may have created. As well as being a positive source of enhancing developmental skill it is also an important aid to influence learning, by using educational games and watching videos that support language development. Language development is influenced through iPads by allowing children to socialise with one another, this is where they would be able to maintain a steady conversation to support their vocabulary and enhance communication skills. Watching videos on sources like YouTube also allow and can be seen to have a positive effect with communication and language due to the children absorbing in the words and mirroring what they say. Mirroring of words is mostly used with younger children; the words aren’t necessarily used in correct format however after association with the words and generalization of the meaning this then has a positive effect on their vocabulary.  
Another positive aspect which comes from the iPad is that it is a frequent calming mechanism to children who have an additional learning need. Children who are diagnosed with autism and placed on the spectrum, can find media soothing and use media aids such as the iPad as part of their calming process. Being placed on the spectrum children can experience ‘meltdowns’ which is where a material aid such as this is recognised as a positive aspect due to it allowing the individual child to place themselves into their own ‘safe environment’. To define ‘safe’ would be placing the child with an object that can support them with being creative and to use their imagination via watching programmes, playing games or inspiring themselves. Doing this not only provides the child with comfort it also supports them whilst they experience an emotional trigger to which they then show signs of distress. A child who is diagnosed with severe autism can possess minimal vocal communication towards others therefore the iPad can be seen as their form of communication, this would provide the children with multiple opportunities to enhance their cognitive skills by using the device to engage, guide and support others in regard to what they may need or require. 
Although media devices and media itself provides various positive outcomes and opportunities for children to enhance their development and explore the world around them, in many perspectives of adults and published research the use of media when children are involved can be seen as a caution and safeguarding factor. To critique the benefits of the iPad, it can create an on-going effect of children being introduced to the generalization of the interactive world at a young age. This would cause difficulty in identifying physical materials to media aids, an example of this could be a simple identification of the child being unable to understand the concept of turning a page in a book or hold a pen correctly. Even though the iPad allows children to explore their fine and gross motor skills it can cause confusion as to why both objects do not respond in the same way. 
On the other hand, the use of media aids is being introduced into the curriculum as the digital childhood report states ‘every child has the right to access the digital world’, therefore it can be argued that with support, guidance and opportunity children are able to gain more from the use of media. Current curriculum which is followed in early years settings is the Foundation Phase, the Foundation Phase provides seven learning areas to which promote a child’s development and skill. However, media is not identified as one of the areas although it can be a tool that is used to promote each aspect of the Foundation Phase. This is where the digital competence framework or the ‘DCF’ is slowly introduced, this framework provides children with the opportunity to obtain certain skills that are deemed important when the use of media and media aids are involved. Although this framework is in the process of being incorporated into the curriculum, early years settings have requirements to follow so that the transition into a digital form of learning style is easily accessible and understood. 
Maintaining clarification on the role of an early years professional as well as keeping up to date with all current curriculum and future curriculum changes is mandatory, this is so children are able to gain and further knowledge to be able to promote their development and gain skills for the future. To support a professional policies and procedures are put into place in regard to media, this would reflect on the issues of being cybersafe. Policies that are put in place ensuring the safety of children reflecting on the media and cyber safety would be the Data Protection Act 1998, this allows professionals to maintain and secure information and details regarding staff, students and their families in a safe location to eliminate harm, risk or danger.  Cyber safety is vastly important, being or to be cybersafe helps to withdraw any inappropriate content so that children, parents and others within the setting are able to confidently access the setting and its resources with assurance that no form of distress, concern or cause harm and in high risk situations danger would be created. 
The effectiveness of cyber safety comes from education; however, education is not always taken place within an early years setting it can also occur at home. Parents and carers of children are seen as the child’s first learners therefore their initial learning of the world, objects and how to perceive themselves is created within their own environment. This is done usually by the child’s own interoperation of observing the adult and mirroring what they see, have seen or do. Albert Bandura supports this statement as the theory in which was taken from Bandura’s research was the ‘bobo doll experiment’, this experiment alone was able to show how a child is influenced by the actions of an adult that surrounds them. 
At home media is perceived and monitored differently in comparison to early years settings. Home devices such as iPads, computers and gaming outlets have more opportunity to roam the internet. To correspond with this reflecting on the United Nations Convention on the Right of the Child (UNCRC) this document states that all children have the right to free access and roam. Allowing this free access can be a learning experience for children as they are able to have the responsibility and the option to assess situations reflecting on whether the situation is right or wrong for themselves, this allows them to observe and reflect prompting skills such as; problem solving and initiative thinking. Gaming devices that are frequently used at home receive multiple views from individuals, although the devices allow children to connect with one another prompting social skills and language, communication development. Being able to connect and socialise through devices can support a child with improving their confidence and creating social groups where a common ground of interests provide familiarization to all individuals involved. Keeping the benefits in mind, there is also a safety caution that is regularly addressed which is presented by Gerbner and Gross (1976) where the comprehension of reality is vivid and overruled by the fantasy or fiction in which they view.  The viewing or partaking in games that are deemed violent can mislead the child into the wrong interoperation of reality verses fantasy this can increase issues regarding the child’s attitude towards others and situations, this can make minor details seem more important and of value to the child without reflecting on the bigger outlook. This is supported by Martins et al (2018) as it states, “most scholars in the field agree that violent media increase aggression in children, and that the relationship is casual.” 










2.
Activities that are provided to children need to endure levels of interest and excitement, therefore the children are able to engage to the fullest when participating promoting new skills and furthering their development. 
Using media or I.C.T as part of an activity can have a positive impact on children as, they are being included in the digital world through an interest which allows a child to proclaim relevance to the task at hand. Making a task relevant and exciting to a child helps to create and assist in a positive outcome of finalizing the work however, most importantly minor stages of development that may not be able to be identified by the individual due to it becoming a natural reflect. On the other hand, any sign of developmental progress should be a clear identification to early years professionals as frequent observations are put in place to ensure targets both short term and long term are gradually being reached. 
Within early years settings activities have to be thought of with great detail and care. Practitioners and professionals have to be able to create tasks that correspond with the age and stage of each child within that specific class, ensuring this is done to the highest standard is vastly important, due to the aim being that the children exceed in having positive feedback in association with developmental progress of their skills both new and already achieved. To support the planning and persecution of activities practitioners can link up curriculum to hobbies, interests, games, sports and media. 
Forms of media that can be used as part of a task or activity are the use of iPads, computers, educational videos or video games and even the radio or other music outlets can also be introduced. The inclusion of media into the daily planning and routine of an early year’s routine is now deemed very important as part of the digital competence framework (DCF), the DCF provides children with opportunities to enhance skills using media as their main source. Practitioners and professionals must ensure that media aids and outlets are accessible to the children for when they may need it, this would allow the children to proceed with independent studies and carry out their tasks using their own initiative. Providing the children carry out these tasks on their own accord the practitioners are creating a positive look into the DCF standards, due to them providing the children with opportunity to use media as their main tool which allows them to follow the four strands created. These strands are made up from citizenship, interaction and collaboration, producing and lastly data and computational thinking. Each area that is focused on extends in further knowledge that supports in the aspiration to develop and create skills for future opportunities. 
Linking the DCF to current curriculum which for Wales is the Foundation Phase, provides a positive outlook on developmental opportunity. The Foundation Phase is a play-based curriculum which uses play to promote learning, combining the two curriculums together creates new experiences that are beneficial for all children. 
Children who suffer or have difficulty with communicating with others vocally or through sign can use the two curricula to help engage or socialise through a device or media aid. Having a media aid can provide confidence and support when needed; therefore, using it as a tool allows skills and goals to be achieved. Using media in reflection to the curriculum or a child who struggles in communication or using their language skills can be created as an activity in itself.
Activity to promote language 
Language is not just about communication but also how to communicate, this statement alone can seem very complex however, communication is seen through a wide range of speaking, writing, symbols and signs. Promoting language through an activity baring how language is seen in mind can become extremely difficult; therefore, focusing on the general age of the children can be supportive towards the professional in this predicament. 
An activity that is based around children aged between four to five years old will be the example of choice, within this activity the children will take part in the formation of letters, numbers and words. 
To begin the early years professional must prepare the environment and ensure that the correct tools and materials are suitable and available. The aim that the children would work towards would be to work amongst their assigned team of five, to create numbers and letters. This activity will take place at the sand and water area outdoors, creating a ‘messy’ form of play learning help to stimulate the children with a more positive attitude into partaking. The choice of sand or water will also be the decision made within the group, providing an option supports the children with being able to assess and possibly use problem solving skills, due to the children needing to clearly identify what and how they are going to carry out the activity in their chosen area.
Sand area
At the sand sector the children will be able to use multiple materials and tools to achieve a positive outlook on the activity. The use of the sand area would promote language via the use of verbal and written communication, this is achieved by the children using the sand as a base to be able to form a word or vocabulary bank which then promotes their association with words, letters and numbers as well as objects.
Water area
The water area would be placed slightly different compared to the sand area. In this sector the children focus more on the communication side of language, this will be where the children will have to use mathematical skills as well as language as the task will be to count and identify the object also how the objects are used. 
Working within a group allows the children to communicate vocally with one another, this ensures that each child would have the opportunity to enhance their skills and create an empathetic view towards each other by being helpful and supportive. Group work is used frequently in the early years sector, it is seen that being a part of a group provides children with the opportunity to feel and be heard as in reflection to the United Nations Convention on the Rights of the Child (UNCRC) ‘children have a right to a voice’. 
What is the meaning behind the activity?
This activity although simple, is deemed very effective especially regarding the age of the children involved. The activity allows various opportunities to promote development and enhance skills, as the professional created a task which allows team work and roles. The key feature is to be apart of new experiences and experiment without being over influenced by rules and guidelines. The practitioner would have however, explained what they expect the children to achieve within the time of the activity or task and an outline into what they should and should not be doing during this time. Although the initial activity will not have rules or regulations the practitioner will observe each group and offer assistance when needed or asked by the children themselves. 
Media within the activity 
The overall question as how media or a media aid will be involved within the activity itself would be via the use of the iPad. The iPad will be used by the children to record their progress during the task, each child will be able to have access to the tool and will be shared out equally; therefore, allowing all children to have a fair and equal opportunity to experience the role needed for the observer. Participating in this role also creates opportunity to show sign of leadership, this will support the child to be able to voice their opinion, communicate with the remainder of their group and take control as well as assessing a situation. Being able to maintain and develop these skills at a young age helps to stimulate and support the child into being an assertive individual to allow them to be able to voice their opinion and views without hesitation, this then also supports article twelve of the UNCRC; as well as aspects of the Children’s Act 1989. 
Using the idea of recording the children allows the practitioners to look back at the activity to observe the children in future activities, this would benefit the professional with identifying any developmental changes or whether a child requires additional help and support. Once completion of the activity the children are able to gather in their groups to watch over the recordings that they made, this prompts open discussions that the early years professional can lead. During the discussion the children can reflect on what they done, how they thought about what they wanted to do and why they decided on the area of choice. Providing an ‘after session’ in which the children are able to voice their own opinion can support their reflective process and enhance communication levels. It is vastly important that as an early years professional children are provided the opportunity to be apart of the process with creating and improving activities, children enjoy to feel included this supports them with being introduced to a bigger outlook of community rather than being identified as ‘just a child’ as the UNCRC states “every child has a right to a voice” (Lansdown, 2011) and to feel a part of something bigger.
Although the use of iPads and recordings can be useful in promoting opportunities for both the practitioner and the children, the storage of the device is also very important due to footage of the children being placed on it. The Data Protection Act 1998 assures that the safety of the children is paramount when media is involved, this supports practitioners to be able to carry out their role effectively and allowing a child’s identity to be kept secure within the setting reflecting on the settings policy. Securely storing devices that may have details of the child or a child is able to be identified is seen as the role of all professionals within the setting, as the Children Act 2004 states “safeguarding is everyone’s responsibility”. 
Allowing children to take control of the activity and form an extended leadership role amongst each individual, presents opportunities for the children to use initiative and assert creativity as well as imagination into a future career choice. Simple tasks and assigned roles within an experience are able to inspire children with the chance to develop their own identity, this is formed by the child connecting more to one role than another. Each role within this task or activity is explained by the practitioner however, the roles are sculpted by the children themselves and how they interoperate each role is done through their own imagination. This activity is held by a child-led experience, providing children with the opportunity to take control of how they are able to learn and how they are able to transform an educational activity into a stimulating role play scenario. 
Planning, presenting and observing child-led learning allows early years professionals to create skills or goals as well as using the opportunity to identify whether the children or an individual child is on track with their milestones. Not only is child-led learning an effective learning form for children, it also supports the practitioners with their own goals and provides multiple opportunity to carry out tasks which reflect upon their role and how they are able to improve in activities. 
The Reggio Emilia approach supports a child-led learning experience, for an activity or tasks to be child-led allows the children to explore and have opportunity to participate in new experiences. Within the sand and water activity the children are able to not only chose their tools and materials, but they are also taking part with new sensory experiences. The experience of both sand and water provide different opportunity altogether, as with the sand the children are able to use more hard or rough tools whereas with the water the materials tend to be smooth. To plan a sensory activity a child is able to learn as they are experiencing the various textures and materials, this gives them opportunity to independently create their own opinion on the objects and materials around them. Jean Piaget supports the theory of a child learning through doing, this would correspond with the creation of a sensory experience as the children would need to participate to enjoy the full experience. Piaget’s theory can argue that a child is able to gain and build their knowledge through active learning, to create a successful active learning experience professionals must be able to objectively create an activity that a child is able to engage with to their fullest potential. 
Allowing a sensory experience is also beneficial to children that are diagnosed with an additional learning need, the use of sensory or sensory objects provides a stimulating and enjoyable experience this provides the practitioner with opportunity to show and present inclusion amongst all students. It promotes children’s knowledge and supports children with being accepting towards needs that they may not be aware of, this gives children an opportunity to develop their view on society as well as creating their own view as an individual. However, it can be argued that sensory activities such as the sand and water are not a more knowledgeable other resource. Critique on Piaget’s theory is that a media has more of a positive influence with children compared to active learning experiences. Media aids provide an active learning experience through the viewing of play from the device, this is beneficial to children who dislike certain textures and materials. On the other hand, children will not know how something feels for themselves therefore, their opinion which will be created would not be their own only a conception of others. 










3.
Parental information regarding media
What is media? Why is media used? How is media used correctly?  Does media have a bad influence on children? And What are the benefits?
Listed above are the various questions asked frequently by parents and carers, regarding how they are able to support their child with the influence media has on children. 
The first question although it can seem that the answer is rationally identifiable in itself, media can be misled and perceived into an opinion of an individual. 
Media 
Media is built up of a number of devices that promotes opportunities for children and adults, and it is able to positively enhance children’s development if used and promoted correctly. 
Media devices that are accessible to individuals are:
· iPads, Computers and Laptops.
· Gaming outlets such as; Xbox and PlayStation.
· Television.
· Radio and music outlets. 
· Mobile Phones. 
The use of media
View of a child:
Children identify media as a form of fun, they see each device as a source of enjoyment and occasionally relaxation. 
View of media itself:
Media provides opportunity for a child to create and develop skills, it also enhances a child’s ability to identify as well as assess risks and a harmful situation. 
How to use media correctly?
Many parents show concerns that the media would influence their child into issues regarding:
· Violence.
· Drugs.
· Sexual images.
· Isolation.
· Behavioural change.
· Debt.
· Health problems. 
However, when media is used correctly and is provided to children through safe channels the issues listed above are not always brought upon. 
With issues regarding drugs, sexual images and violence parents can issue a parental lock on all media devices within the home. This would provide the children with access to the digital world but with a safety measure to ensuring that the content which is being viewed is age appropriate. 
In regard to issues that can be seen as a more influenced sector towards children are; behavioural change, Isolation, Debt and even Health problems. These four issues can be very common even by young children, as the younger child tends to observe and copy what they see. A more effective way to describe this would be that if a child has older siblings, they would usually mimic what they see them do, as well as try to be a part of their social group this would usually consist of the child imitating an older age to feel like they ‘fit in’. As parents a resolution for this would be to promote open communication. 
What is open communication?
For a child to be able to share what they have seen, heard or come across through media is to positively use communication so that parents are aware of what they have had access to. 
It is vastly important that parents use a balanced communication as a frequent tool when using media, this would allow parents to provide boundaries to the child so that the child would have access to roam however, they would be aware of certain risks. 
Media and its influence on children- bad?
Although some forms of media can influence children in a negative way through the correct guidance children benefit more through media than less, news article proclaim that all media is negative however, no story is published about how media influenced child opportunities. 
Benefits from media use with children:
Media is helpful with all children sometimes children with an additional learning need vastly benefits through a media device as they provide opportunity for the child to...
· Enhance communication and language development 
· Develop fine and gross motor skills.
· Provide opportunity to identify risk and problem solve.
· Enhance creativity.
· Promote independence.
It can be argued that the media only provides articles and stories reflecting on the negatives as technology changes more over time, and often adults struggle to keep up to date with current media influence. As stated by the children’s commissioner in Wales Sally Holland, “Adults can’t keep up with technology”. 
However, children and adults are able to learn technology together in a safe environment by following guidance and assistance from outlets such as the; NSPCC and UK safer internet centre. Using the opportunity to engage with learning and children at the same time provides a positive role model, as each individual will be entering the digital world at the same time. 
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