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Section |I: Catalytic Leadership in Early Years

Leaders who practice catalytic leadership help their teams and subordinates realize their
greatest potential. Catalytic leadership is a type of leadership that emphasizes teamwork and
mutual support rather than command and control. Such leadership has been linked to higher
levels of team performance, job satisfaction, and morale. Catalytic leadership in early years may
profoundly affect the quality of the environment for the children, the teachers, and the support
staff. Leaders in this context are tasked with encouraging a healthy school climate and bolstering
children’s growth through various programs and activities. The following are important
characteristics of catalytic leadership in the Early Years (“Te Whariki: He Whariki Matauranga
Mo Nga Mokopuna o Aotearoa - Early Childhood Curriculum,” n.d.). In this context, the
catalytic leader encourages their team to take calculated risks and act independently. They make
people feel safe to explore new avenues and take chances. This way, people can expand their
knowledge and abilities and realize their full potential.

Leadership that catalyzes change in the Early Years often emphasizes coaching and
mentoring younger staff members. A catalytic leader encourages and supports team members to
grow professionally and personally. They provide a listening ear and offer helpful feedback to
other team members in the Early Year(Nutbrown, 2023). Often, teachers and staff are less
experienced and hence more in need of direction and support. In such situations, catalytic
leadership may be effective compared to other styles. Early Years leaders who are catalysts
encourage working together effectively. They provide an atmosphere where people are more
willing to cooperate to accomplish objectives. As a result, team members may be more inclined

to work together, which can only be suitable for children.



Additionally, Catalytic leaders are examples to the children and staff in the early years.
This implies that leaders need to demonstrate the qualities they value in their followers. They
also emphasize professional growth for themselves and their staff, as well as an emphasis on
teaching that is oriented toward the needs of the children.

Focusing on growth is also crucial for catalytic leadership in the Early Years. Effective
leaders in this context provide their team members enough opportunities to learn and grow by
providing them with the tools and encouragement they need to attain their full potential. Teams
may benefit from leaders willing to invest in their members' growth and development by
providing chances for training and professional advancement, listening to and acting on
criticism, and motivating team members to take on more responsibility (Joiner, n.d.). Finally,
catalytic leaders in the Early Years encourage innovation and experiments with new things. They
make people feel at ease to experiment and take chances. In the Early Years, when both students
and teachers are still developing their understanding of the world, this may be extremely helpful
as these leaders can help children and other team members attain their greatest potential by

encouraging a culture of innovation and creativity.

Sociological Factors Impacting Children and Their Demand in Their Early Years

Their social environment profoundly influences a child's growth and well-being
throughout their formative years. Socially well-adjusted children are less likely to struggle with
issues like sadness and anxiety and have higher self-esteem. Furthermore, studies have shown a
correlation between prosocial behavior in youth and improved mental health in later years.
Societal factors can influence children's early years in various ways: first, Children's wants and

needs may be affected by their family's socioeconomic position (Cooper, n.d.). When compared



to children from wealthier homes who demand recreational activities, those from lower-income

households may have a higher demand for necessities like food, clothes, and school supplies. As
a result of their families' financial and material struggles, children from low-income homes may
experience higher stress and need more assistance in managing their emotions and mental health.

Secondly, a child's demands and wants may be significantly influenced by the family
structure in which they were raised. Children in single-parent homes may need more help and
attention from their primary caregiver, while those in extended families may want more time to
spend with cousins, aunts, and uncles. Children raised in blended homes, when two sets of
parents have remarried or adopted, may need additional help with the complexities of family life.
Thirdly, the environment and neighborhood in which a child develops might affect their wants
and requirements (Boullier & Blair, 2018). Children from wealthier areas may want more
opportunities for recreation and leisure, while those from low-income or environmentally
dangerous areas may demand a more significant focus on children’s safety. Children living in
areas with fewer resources, such as inadequate school funding or lack of access to healthcare,
may need more significant assistance to help them prosper.

Fourth, Children’'s demands and requirements might also be influenced by their cultural
and ethnic backgrounds. Children from specific cultural or ethnic groups may need greater
chances to interact with peers from similar backgrounds. They may benefit from specialized
services to help them overcome hurdles to success, including prejudice and language problems.
Children of immigrants may need additional help in learning the language and culture of their
new home, even as they express a desire to preserve ties to their cultural background.
Additionally, a child's social circle might affect the extent and nature of their demand. Children

who have difficulties making friends may need more help developing social skills, while well-



linked children may ask for more chances to interact with their classmates (Heiskanen et al.,
2018). Children bullied or left out of group activities may need assistance coping with these
difficulties and developing resilience. Finally, children's demands and requirements may change
due to the full use of technology in their daily lives. Kids may want more chances to utilize
digital media and may benefit from guidance as they figure out how to do so safely and
constructively. They may also need help dealing with concerns like cyberbullying and screen

time addiction.

Role of EYPs in Inspiring Change to Mitigate the Impact of Sociological Factors

Early childhood professionals have the potential to have a major influence on ongoing
initiatives to solve socioeconomic issues that have a deleterious effect on children's development.
Those who work with children in their formative years have a unique chance to influence their
development. Here are some approaches that EYPs might motivate students to alter their
behaviors and lessen the effect of sociological effects; first, Educators of young children have a
unique role in fostering a community in which children of all racial, ethnic, and cultural
backgrounds are welcomed and appreciated. Incorporating books, toys, and activities from
various cultures may help teach kids about acceptance and tolerance (Palaiologou & Male,
2019). Secondly, Practitioners in the early years can better meet the needs of children and their
families and assist them in overcoming obstacles to success by establishing positive connections
with family members and caregivers who interact with the children daily.

Additionally, Children's physical, social, and emotional development benefit from regular
play and physical exercise opportunities. Early childhood educators may help foster healthy

habits by including play and physical activity in their curriculum and by encouraging parents to



make these pursuits a priority at home. They also have a role in assisting low-income families to
acquire the food, clothes, and shelter they need (Hodgkins, 2022). Through this, Educators of
young children can lessen the impact of poverty on their student's growth and development.
Finally, Early childhood practitioners are well positioned to see red flags in children's growth
and development, intervene when necessary, and help children prosper despite the challenges in

collaboration with the child's parents and other stakeholders.

Challenges in Meeting the Demands of These Sociological Factors and Being a Catalytic
Leader

Meeting the needs of social elements and being a catalytic leader may pose several
difficulties for those working in early childhood education. Early years practitioners face several
challenges that make it difficult to successfully address sociological problems and deliver high-
quality services to children and their families. One needs more resources, including finances,
people, and materials (Rodd, 2020). There may also be a need for more professional
development opportunities, which hinders the capacity of early-year educators to acquire the
knowledge and abilities necessary to manage sociocultural variables and serve as catalytic
leaders successfully. Another obstacle early childhood educators face is resistance to change.
Some people, groups, and institutions may not fully support educators' attempts to counteract
negative socioeconomic influences on children and their families. Time limitations may also be
problematic since it is difficult to effectively provide direct assistance to children and families
while both are administering a program or center and being actively involved in leadership and

advocacy.



A lack of adequate collaboration may also hinder the ability to effectively address
sociological factors and promote positive outcomes. Specifically, early years practitioners may
need help collaborating with other organizations and systems, such as health care providers,
schools, and community-based organizations. Finally, the practitioners may feel burnout as they
strive to address complex social and emotional concerns while delivering high-quality care to

children and their families.

Section 2: Children Commission for Wales

The Children's Commissioner for Wales is an independent body to protect and advance
the rights of Welsh children and youths. The Welsh Government created the Children's
Commissioner in 2001, legally established in 2011 (Children’s Commissioner for Wales Act
2001, n.d.). The Commissioner serves as a government official in Wales and reports to the
National Assembly for Wales. The commission is responsible for hearing the voices of children
and young people so that they may incorporate their perspectives and experiences into
policymaking and advocacy efforts. The commissioner's duties include advising the government
and other organizations, overseeing, and assessing practices and policies that impact children,
and bringing attention to problems affecting children's rights. Further, it works with government
agencies, including the Welsh Government and local governments, to help them better serve
children and young people.

The Commissioner's role in advocating for children and young people's best interests
across policy domains, including mental health, education, and social care, has grown
significantly in recent years. The Commissioner has, for instance, advocated for increased

funding of youth mental health services and brought attention to the detrimental effects of



poverty on children's and young people's physical and mental health. In addition, the
Commissioner has advocated for better services for students with special educational
needs(Hewitt et al., n.d.). An additional component of the Commissioner's work is to spread
information about children's rights and advocate for the inclusion of young people in decisions
that may impact them. To that end, the Commissioner has created several tools and programs,
such as the "Rights Ambassadors" program, which trains and empowers young people to fight
for other children's rights in their communities.

However, despite these accomplishments, the Children's Commissioner in Wales still
needs to overcome several obstacles in their work. Constraints on the Commissioner's ability to
make recommendations and unclear requirements for how seriously public entities must consider
such suggestions are two of the most common complaints. Concerns have also been raised

concerning whether or not the Commissioner's office will have the resources to do its work.

The “Right Way Social Care” Report by the Children’s Commission in Wales

The Children's Commissioner for Wales released their report on the “right way social
care” in 2018. Children and youths in care in Wales provided input for this report, which
analyzes their ideas of quality social services. This report was compiled in response to questions
and complaints concerning the reliability of social care services in Wales that children and
youths voiced by their families. This publication aims to provide light on how the social care
system might be modified to protect better the rights and needs of children and youths in
institutional care (RightWaySocialCare_Final-Amendments.Pdf, n.d.). The survey found that
children and youth highly value reliable, stable, and trusting connections and support. They also

stressed the value of having a caretaker or social worker who is accessible, attentive, listens to



them, and takes their opinions seriously. Another critical issue was access to information and
assistance that helps children and young people understand their rights and feel more in control
of their lives. Children and youths in care also highly value feeling protected, secure, and
connected to one's community.

Considering the study's results, the report outlines several reforms to enhance the quality
of social care for children and youths. For instance, it is recommended that more resources be
allocated to preventative and early intervention measures. Services that assist families in
resolving problems before they worsen to the point where more serious intervention is needed
are highlighted in the report. In order to prevent more serious issues from arising, this strategy
would necessitate more attention being paid to families at the initial stages of the problem. Better
service access was also recommended in the report, particularly for families living in outlying or
rural regions(Nutbrown, 2023). The report determined that better service coordination was
required to ensure that families could readily receive the right assistance when needed. The
research emphasized that families frequently encounter difficulty navigating the complicated and
disjointed social care system, which can cause delays in providing the necessary support and
increase stress and anxiety. To guarantee that families receive the same level of help regardless
of where they live, the research also emphasized the significance of standardizing service quality
across the board. According to the survey, there currently needs to be a higher caliber of services
and support offered across various parts of Wales, which can harm how well children and young
people fare.

A child-focused approach to social services is also highly recommended. According to
the report, services should be tailored to each child rather than being a one-size-fits-all solution.

One of the critical components of this method is to include children and their families in service



10

planning and delivery while also considering their psychological, social, and physiological well-
being. The report also suggests using a "whole system" approach to social care, in which many
organizations and services coordinate their efforts to provide children and families with the help
they need. Social services, schools, and hospitals are all urged to work together more closely and
share information more freely in the report's recommendations(RightWaySocialCare_Final-
Amendments.Pdf, n.d.). The report implies that something should be done about the capacities of
the workforce in Wales, given that there is currently a shortage of social care specialists in the
country. The country may need more social workers, health experts, and support staff, in addition
to more excellent training and resources for the people they currently have. Finally, the report
calls attention to the need for efficient data and information exchange to ensure that social care
services are coordinated and that families have the required assistance. According to the
responses, there is a need for coordination between various organizations and services, resulting
in families getting the help that is both fragmented and disconnected.

The need to enhance the standardization and quality of social care services in Wales is
also emphasized in the report. Promoting consistency and equal access to services across Wales
can be facilitated by standardizing and increasing the quality of social care services. This is
crucial since there are regional disparities in health and social services available in Wales, which
can affect how well the services are provided. This involves ensuring that children and youths
are treated with decency and respect and the need for more effective monitoring and regulation
of care services(Heiskanen et al., 2018). The Children's Commissioner for Wales has asked for a
multi-sector strategy that includes the Welsh Government, local authorities, social care

providers, and children and young people in care to implement the reforms outlined in the report.
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The importance of teamwork and partnerships is emphasized in the report to guarantee that social
care services are adaptable, flexible, and focused on the needs of children.

"The Right Way Social Care" report outlines several reforms that need to be made but
implementing the reforms is faced with several challenges. First, obtaining sufficient funds and
resources for social care services in Wales is a significant obstacle to enacting these reforms. The
necessity of investing in social care is emphasized in the study, with a focus on attracting and
retaining qualified social workers and caregivers. Nonetheless, Welsh local governments
frequently need more funds to offer adequate social care services for their residents. The
necessity for social care services to undergo a cultural and structural shift is another
obstacle(Boullier & Blair, 2018). The study stresses the significance of shifting from a deficit-
based paradigm that highlights the needs and difficulties of children and young people in care to
a strengths-based approach that acknowledges and builds on their assets and potential to provide
better social care. To do this, there must be a fundamental transformation in how people think
about and approach social care and adapt to the underlying rules and processes.

Another reform focuses on enhancing the standardization and quality of Wales's social
care services. To this end, it is essential that care services be subject to stricter oversight and
regulation and that children and youths receive humane treatment. However, since services are
supplied by various sources, including local authorities, independent fostering agencies, and
commercial companies, making it is difficult to achieve uniform, high-quality care services
throughout Wales. Moreover, given the complex and often fragmented nature of social care
provision in Wales, the report's call for a more coordinated and collaborative approach to social
care may take time to achieve. In addition, Additional social care workers, such as social

workers, health professionals, and other support staff, may be needed to implement the report's
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suggested reforms (Siddigi et al., 2022). This may be difficult considering the current workforce
shortages and the challenges of recruiting and retaining employees. Finally, another challenge
would be difficulty in monitoring and coordination; mechanisms must be in place to track
progress and hold organizations and services responsible for fulfilling their promises if the
report's recommendations are to have any chance of becoming a reality. For this reason, it may

be necessary to create improved monitoring methods.

Section 3: Family Structure Effects on Child’s Life and Available

Interventions

A child's life in Wales may be significantly affected by the kind of family unit they grow
up in. A kid's family structure describes the people who live with the child and their relationships
with one another, such as the relationship between parents or carers and the child. Single-parent
homes, stepfamilies, families in which both spouses are heterosexual, and extended families are
all viable family structure options in Wales. Children might benefit from or face different
challenges depending on the household arrangement they are raised in.

In Wales, the family structure profoundly influences a child's social and economic
prospects as an adult. For example, single—parent families are associated with a greater
likelihood of economic deprivation, restricted access to resources, and less parental participation,
all of which may have a detrimental effect on a child's ability to succeed academically and in the
workforce. Secondly, Peer and community-based stigma and prejudice may be challenges for
children of same-sex parents. They could also feel lonely, depressed, and anxious (Coulter,

2017). This is because they may be subjected to critical inquiries and remarks from their
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contemporaries. Some studies have shown that same-sex parent families are more likely to
encounter legal, financial, and societal hurdles than alternative family arrangements.

Similarly, Children who are part of a blended family may have trouble adjusting to the
different roles everyone plays. For example, they must learn to get along with new people,
including step-parents, step-grandparents, and biological family members. Anxiety and
depression are two other symptoms of parental loyalty and attention issues that may affect a
child's well-being under a blended family setup. Finally, although children from extended
families may gain from strong intergenerational bonds, they may also encounter difficulties due
to caregiver obligations and possible disputes (Morgan et al., 2019). Additionally, children may
have to adapt to living with relatives other than their parents, who may have different parenting
methods and expectations. Furthermore, characteristics such as financial class, race/ethnicity,
and gender might influence the effect of family structure on a child's life. Children of single
parents with lower incomes may suffer more difficulties than single-parent families with higher
incomes. Similarly, kids from underrepresented groups like racial minorities or the LGBTQ+

community may face extra difficulties due to prejudice and bigotry in the larger society.

Available Interventions for Family Structure Challenges

Children and families in Wales struggling due to family structure issues have access to
several early intervention services. These interventions aim to improve children's and families
lives by giving them access to the information, training, and community they need to thrive.
Universal Credit, a welfare benefit that helps low-income families, is one of the primary
interventions available in Wales. To streamline the system and better assist individuals in need,

Universal Credit has been implemented to replace six other benefits (Cheetham et al., 2019).
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Universal Credit recipients have access to numerous benefits, including aid with housing and
childcare expenses, which helps reduce the financial strain that can have a detrimental effect on a
child's development.

The Flying Start program is another intervention for Welsh families needing assistance.
Flying Start is a program funded by the Welsh government that helps low-income families raise
healthy, happy children by providing them with access to free, high-quality childcare, parental
assistance, and language and play activities. Regardless of their family situation, children from
all backgrounds will get the support they need from this program. The goals of Flying Start are to
boost child’s intelligence and social skills, strengthen families, and help parents feel more
confident as their children’s primary caregivers (Siddiqi et al., 2022). Additionally, many
specific interventions may help families with more specialized needs, such as dealing with issues
like family disintegration, domestic violence, or drug addiction. Families in Wales facing
homelessness, domestic violence, or drug addiction may get help via the Supporting People
program, which is part of an attempt to aid vulnerable people in housing matters. Families in
distress can start over with this organization's help services, including counseling, advocacy, and
practical aid.

Wales has several family counseling services in addition to the Supporting People
program. Family Support Assistance provides services for early intervention and prevention to
help families with children under 18 avoid problems in the future. This program'’s primary goal is
to help families strengthen their bonds and increase their capacity to communicate (Moore et al.,
2018). Children's emotional well-being may be profoundly affected by family problems such as
fighting or a breakup in the marriage; thus, this program also helps such families. Another

intervention for needy families in Wales is the Child and Adolescent Mental Health Services
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(CAMHS). CAMHS evaluates and treats young individuals aged 0-25 with emotional,
behavioral, or mental health issues. Young individuals whose mental health has been negatively
affected by their family dynamics may find relief in the services provided the by this
intervention.

The Welsh government has also implemented several initiatives aimed at helping Welsh
families who are living under the poverty line. The Welsh government's Child Poverty Strategy
is an initiative to alleviate financial hardship for low-income families and lower the country's
child poverty rate (Taylor-Robinson et al., 2019). The plan aims to raise families' quality of
living and broaden their access to training and education, reducing poverty's detrimental impacts
on kids' health and growth. Another similar policy is the Play Policy which ensures that all
children, regardless of their family circumstances, have access to play environments that are safe,
challenging, and stimulating. The policy strongly emphasizes the value of encouraging diversity
and inclusion, empowering kids to take part in decision-making, and ensuring that play spaces
are secure and open to everyone.

However, these interventions still have their issues in Wales. The first problem is that
families may need awareness of the available programs or their potential advantages. In addition,
the availability and quality of these services may differ from one region of Wales to another,
resulting in a lack of equity. Also, stigma, cultural and language issues, and logistical difficulties
may prevent some families from receiving these services. Some services may only be offered in

English, making it difficult for families whose primary language is Welsh to use them.



16

References

Boullier, M., & Blair, M. (2018). Adverse childhood experiences. Paediatrics and Child Health,
28(3), 132-137. https://doi.org/10.1016/j.paed.2017.12.008

Cheetham, M., Moffatt, S., Addison, M., & Wiseman, A. (2019). Impact of Universal Credit in
North East England: A qualitative study of claimants and support staff. BMJ Open, 9(7),
e029611. https://doi.org/10.1136/bmjopen-2019-029611

Children’s Commissioner for Wales Act 2001. (n.d.). [Text]. Statute Law Database.
https://www.legislation.gov.uk/ukpga/2001/18/section/1.

Cooper, M. (n.d.). “Everyday teacher leadership”: A reconceptualisation for early childhood
education.

Coulter, R. (2017). Social Disparities in Private Renting Amongst Young Families in England
and Wales, 2001-2011. Housing, Theory and Society, 34(3), 297-322.
https://doi.org/10.1080/14036096.2016.1242511

Heiskanen, N., Alasuutari, M., & Vehkakoski, T. (2018). Positioning children with special
educational needs in early childhood education and care documents. British Journal of
Sociology of Education, 39(6), 827-843.
https://doi.org/10.1080/01425692.2018.1426443

Hewitt, G., Anthony, R., Moore, G., Melendez-Torres, G. J., & Murphy, S. (n.d.). Student Health
and Wellbeing In Wales: Report of the 2017/18 Health Behaviour in School-aged
Children Survey and School Health Research Network Student Health and Wellbeing

Survey.



17

Hodgkins, A. (2022). Exploring early childhood practitioners’ perceptions of empathy with
children and families: Initial findings. Educational Review, 0(0), 1-19.
https://doi.org/10.1080/00131911.2021.2023471

Joiner, B. (n.d.). Leadership Agility: From Expert to Catalyst.

Moore, G. F., Cox, R., Evans, R. E., Hallingberg, B., Hawkins, J., Littlecott, H. J., Long, S. J., &
Murphy, S. (2018). School, Peer and Family Relationships and Adolescent Substance
Use, Subjective Wellbeing and Mental Health Symptoms in Wales: A Cross Sectional
Study. Child Indicators Research, 11(6), 1951-1965. https://doi.org/10.1007/s12187-017-
9524-1

Morgan, K., Melendez-Torres, G. J., Bond, A., Hawkins, J., Hewitt, G., Murphy, S., & Moore,
G. (2019). Socio-Economic Inequalities in Adolescent Summer Holiday Experiences, and
Mental Wellbeing on Return to School: Analysis of the School Health Research
Network/Health Behaviour in School-Aged Children Survey in Wales. International
Journal of Environmental Research and Public Health, 16(7), Article 7.
https://doi.org/10.3390/ijerph16071107

Nutbrown, C. (2023). Early Childhood Education: Current Realities and Future Priorities. SAGE.

Palaiologou, 1., & Male, T. (2019). Leadership in early childhood education: The case for
pedagogical praxis. Contemporary Issues in Early Childhood, 20(1), 23-34.
https://doi.org/10.1177/1463949118819100

RightWaySocialCare_Final-Amendments.pdf. (n.d.). https://www.childcomwales.org.uk/wp-
content/uploads/2021/04/RightWaySocialCare_Final-
Amendments.pdf?fbclid=IwAROnsv1vJjcVAxInCokls2E40aVBDXSiH6_e9uG4_xgxkS

nWofXH4TnoVoM.



18

Rodd, J. (2020). Leadership in early childhood: The pathway to professionalism. Routledge.

Siddigi, M. H., Draz, U., Ali, A., Igbal, M., Alruwaili, M., Alhwaiti, Y., & Alanazi, S. (2022).
FANET: Smart city mobility off to a flying start with self-organized drone-based
networks. IET Communications, 16(10), 1209-1217. https://doi.org/10.1049/cmu2.12291

Taylor-Robinson, D., Lai, E. T. C., Wickham, S., Rose, T., Norman, P., Bambra, C., Whitehead,
M., & Barr, B. (2019). Assessing the impact of rising child poverty on the unprecedented
rise in infant mortality in England, 2000-2017: Time trend analysis. BMJ Open, 9(10),
e029424. https://doi.org/10.1136/bmjopen-2019-029424

Te Whariki: He whariki matauranga mo nga mokopuna o Aotearoa—Early childhood

curriculum. (n.d.). Early Childhood Curriculum.



