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The aim of this research project was to understand the different influences on girls’ participation and engagement within secondary school Physical Education. The research project asked female participants to reflect on their PE lessons in secondary school. This study was carried out by replicating previous studies I had read, hoping that by the end of the process I would be able to compare my own research results with those of similar studies. I started this project expecting to gain results in why some girls are engaged in PE while others aren’t. This led me to issues such as self-consciousness, boredom and PE’s repetitiveness, which I found through my research, however, I also found that a choice in activity was a big influence on many girls, and that this choice would have engaged many more individuals. 
Introduction
Through previous research, “it is well established that adolescent girls are less active than boys and that participation decreases with age” (Kirby, Levin, and Inchley, 2011, pp.102). Physical Education is the one subject within the school curriculum that promotes physical activity so must be emphasised. Whitehead and Biddle say that they found most girls found “concerns about hair and make-up and a dislike of sweating” (2008, pp.247) as main barriers being physically active.
Kirby, Levin, and Inchley highlight that “girls may be undergoing physical changes associated with puberty, feelings of self-consciousness and negative body image” (2011, pp.111). This self-consciousness often came from participating with adolescent boys and body-centred issues, along with many more influences. Dwyer, et al, found that girls in secondary school PE reported the classes being embarrassing with “ridicule and embarrassment” (2006 pp.77). Collins found that “single sex classes were more enjoyable for girls in physical education” (1995, pp.89) and that this allowed for “girls to be less self-conscious” (Collins, 1995, pp.13).
Another aspect to girls’ participation that was found by Kirby, Levin, and Inchley, was that “choice may be the crucial factor allowing girls to opt into activities” (2006 pp.112). Unlike what is hypothesised by outsiders, Collins found that “girls’ enjoyment of competition in physical education provided them motivation to participate” (1995, p.88), whereas it was previously though that this was a factor of disengagement. Through competition, there are a range of beneficial features that are valued to girls effecting their participation. One of these is the socialising of friends and other peers due to the choice of “team selection” (Collins, 1995, pp.32), throughout competition, team game activities. Girls were also believed to enjoy physical education more and feel less self-conscious and insecure when participating with others in a team, rather than individually (Collins, 1995, pp.36).
Despite these influences around the participation of PE within a school environment, there is also research that shows what effects girls’ disengagement outside of the curriculum. Dwyer, et al reports girls having barriers such as a “lack of time; involvement in technology-related activities; influence of peers, parents and teachers” (2006, pp.76), which influence their views on PE and physical activity as a whole. Therefore, the aim of the study was to understand the different influences that effect the participation of girls in PE.
Methods
Participants 
A sample of 18-21 random female participants were provided with and information and consent form (appendix 4), inviting them to participate.
Procedure
A mixed method qualitative to qualitative design was used through this procedure. Initially participants completed a questionnaire using Reeve’s ‘EDS: Engagement-Disengagement Scale’ (no date) questionnaire, I was able to use this format, altering the theme of the questionnaire to suit our project (appendix 3), this being the scale of engagement within physical education. 
Instruments 
The quantitative research was used to measure engagement, through questionnaires, I used Reeve’s ‘EDS: Engagement-Disengagement Scale’. At the end of the questionnaire there was the opportunity for those who would like to be contacted for an interview, to leave their email address for the future. The questionnaire, was distributed to all participants who agreed to take part, where they answered questions at their leisure.  
Participants were contacted for interviews to answer PE related questions, reflecting on their time in secondary school. We also asked these individuals to report on their current physical activity. These interviews were conducted in a focus group structure, with 2-4 participants in each set. These interviews were audiotaped, and safely stored until transcribed word-for-word by ourselves, then the audio was destroyed and data deleted. 
Data Analysis
To get the correct results for the interviews, I used the questionnaire scores to distinguish between who were the most and least engaged in PE. The top and bottom 10% of these participants were calculated and contacted for focus group interviews. The interview transcripts were analysed using thematic analysis to examine common themes throughout my research then also an inductive approach when comparing to and others’ work. 
Results
The aim of this study was to understand the influences of engagement and disengagement within PE. The questionnaire results show that overall engagement levels from this sample were high, as many of the participants ranked high in answering as engaged.
When participants were asked about how they felt about physical education, a range between “I thoroughly enjoyed physical activity in school” (P1, appendix 1.1) to plainly, “I didn’t like physical activity” (P2, appendix 1.1) were discovered, whereas others said it was “dependant on the activity” (P3, appendix 1.1).
It appeared that experiences in secondary school PE were “boring and repetitive” (appendix 1.2) to disengaged individuals, this becoming a theme. One stressed her discomfort of in gymnastics lessons as “some groups wouldn’t want to perform their routine” (P2, appendix 1.2) and that this made her feel “uncomfortable and completely dread attending the lessons.” (P2, appendix 1.2). Unlike another participant who suggested that she did not allow for embarrassment or other peers’ comments to ruin a lesson that she enjoyed. When asked about her experiences she replied that she did face some insecurities through her younger years in secondary school, but said, “as I got older I learnt to deal with it.” (P1, appendix 1.2). Other participants highlighted that they thought “PE was really enjoyable” (P5, appendix 2.2) and to another participant, this was because it “didn’t actually feel like a lesson” (P4, appendix 2.2).
Another theme found was that girls in secondary school PE lessons were more inclined to participate if they had a choice in activity. A disengaged participant said, “the last lesson of the term we would get to choose what activities we could do” (P2, appendix 1.3). She extended on this saying that these choice lessons were where she found herself “more engaged” (P2, appendix 1.3) as she was able to move between activities. 
Many participants noted that they had split gender classes some saying, “sometimes both genders would do PE together but then when it came to sports like football and netball there would be a divide.” (P4, appendix 2.5). A participant argued, “I agree with this structure because I think I would feel so uncomfortable in PE with boys” (P2, appendix 1.5), suggesting that having a mixed class would have influenced this individual to perhaps not want to take part. 
I found that many of these participants continued to partake in physical activity now they have left school, however many mentioned various difficulties and barriers they found while trying to achieve an active lifestyle.
Discussion
From prior results from projects that inspired my own and through the results founded by myself, there are many similarities between the research results. The first of these, discovered by Kirby, Levin and Inchley were girls’ common “feelings of self-consciousness and negative body image” (2011, pp.111). My results concurred with this statement as one participant, when asked what factors they believed influenced other girls to not engage, said “self-confidence” (P1, appendix 1.7) was likely to be one of the biggest issues. Collins highlighted in her work that these reflections of self-perception and expectations “point towards a relatively low self-esteem and concept, leading towards feelings of anxiety” (1995, pp.10). It is suggested that girls who are active have a higher self-concept than those who aren’t. This is displayed through one engaged participant saying “as I got older I learnt to deal with it” (P1, appendix 1.2), despite thoughts that “participation decreases with age” (Kirby, Levin and Inchley, 2011, pp.102).
Another finding suggested that the engagement of young girls in PE was to understand and allow them more choice and range of activity.  Research has suggested that “choice may be the crucial factor allowing girls to opt into activities” (Kirby, Levin and Inchley, 2011, pp.112), my research supports this as one disengaged participant said “having some sort of choice or say in what activities get taught would have encouraged me to participate” (P2, appendix 1.6). Another understood this by commenting “a better range of activities would have encouraged me to get involved a bit more” (P5, appendix 2.6). Following this, Collins posed the idea of “restricted activity choice” (1995, pp.12) within schools. A participant in my study would have agreed with this statement as they spoke of “being able to try a wider range of activities” (P2, appendix 1.6) which would have engaged them further in PE. 
A third prominent result expressed that “single sex classes were more enjoyable for girls in physical education” (Collins, 1995, pp.89). A partaker in this research project answered an interview question on same and single sex classes, saying, “I would feel so uncomfortable in PE with boys, I’d feel like they would look and be judging me” (P2, appendix 1.5). Collins also found that it is “believed that the most important research single sex physical education was enjoyable for girls was due to the absence of boys” (1995, pp.89). My research results suggested that “girls might also feel a bit intimidated by the boys if they have to do PE with them.” (P4, appendix 2.7) and so was preferred to be in single sex classes. Despite this desire to be in separate classes, participants commented “sometimes both genders would do PE together but then when it came to sports like football and netball there would be a divide” (P4, appendix 2.5), this suggests that for these highly competitive, stereotyped girl/boy activities, schools would split into different classes. However, one girl emphasised how it was unfair that she was not “allowed to play football or rugby because it was seen as a ‘boys activity.’” (P1, appendix 1.5), Dwyer, et al, also discovered this issue as he writes “one said that she wanted to play football but a teacher discouraged her from playing” (2006, pp.81).
Research suggests that physical education, along with physical activity, can be beneficial with multiple mental and well-being values. PE provides pupils to “escape the rigours of the classroom” (Collins, 1995, pp.102), where they are able to let off energy and socialise with peers through participation. A member of the first focus group said that one of the many reasons she enjoyed PE was because “it was different to being stuck in the classroom day in day out” (P1, appendix 1.1). Collins also highlights that PE was the ideal opportunity for “students’ learning environment to be radically changed from a regular classroom” (1995, pp.91). I found in agreement to this that a participant mentioned how PE “didn’t feel like a lesson, it was the freedom of not being behind a desk” (P2, appendix 2.4). Collins continues, supporting this, by saying that this environment of “restrictive walls, to a place where freedom and space are available” (Collins, 1995, pp.91), enables children of all ages to let of steam between lessons, allowing them to better in other subjects. 
Finally, my results reflected that once left school, many participants continued to take part in physical activity. However, as Dwyer, et al, suggested, “participants identified lack of time as one of the main barriers to participating in physical activity” (2006, pp.79). My research supports this as one said “when you don’t have that dedicated timetable slot to actually get something done, I find it hard to fit it into my day” (P3, appendix 1.8). Discussion of commitments to university work and timetable, as well as part-time jobs and family responsibilities (Dwyer, et al, 2006, pp.79). 
Conclusion
Overall, the results of this project reflected what had been previously been discovered by earlier researchers. I found, like others that choice is an important aspect of PE that should be supported in enabling girls an opportunity to engage, and with this is a wide range of activities. Teachers learn and understand the physical changes girls are going through which can pressurise self-consciousness. This can be avoided through same-sex classes, and has proved to be beneficial in achieving a wider participation rate in girls.  Despite engagement or disengagement through secondary school PE, it is clear that there are still barriers that pose issues to people outside of a school environment, such as work load, family commitments and travel, disabling them from taking part in physical activity.
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Appendix 
Appendix 1: Focus Group 1 Interview
	Appendix 1.1

	Interviewer: How did you feel about physical activity?


	P1: “I thoroughly enjoyed physical activity in school purely because it was different to being stuck in a classroom day in day out, I was able to express my true self through sport, by pushing myself to the best I can be. I like that you can work as a team and be a bit competitive at times.” 

P2: “I was the complete opposite, I didn’t like physical activity when I was in secondary school.” 

P1: “Oh see, I like how physical activity made me feel” *light giggle* “It made me feel happy and healthy and it was great to see my achievements throughout my time in secondary school.”

P3: “For me it was dependant on the activity, because I enjoy some physical activity but not everything. I was never one for gymnastics or stuff like that, I’m just not meant for things like that, I liked hockey and dodgeball, things that actually get your heart and adrenaline going in a proper sport situation.”

P2: “I suppose I liked some things, like dodge ball and dance, but in general PE wasn’t for me.”


	
Appendix 1.2

	Interviewer: What are your experiences from PE lessons at school?


	P2: “I found my PE lessons in school quite boring and repetitive. My teachers were supportive and encouraging but they weren’t, like, understanding of when, like umm” *hesitation* “for example in gymnastics when some groups wouldn’t want to perform their routine or something in front of the whole class. It just made me feel uncomfortable and completely dread going to the lessons.”

P1: “I was completely different, I had some great experiences from my PE lessons at school, I learnt so many new things and bonded well with my teachers and peers. But, in I think year 7 and 8 I was quite shy and I kept myself to myself and was scared to be put into a group with people I wouldn’t necessarily choose, umm, yeah, but as the years progressed I got used to the people in my class and I seemed to get on with everyone. But I was always that sort of person who loved every PE lesson we did and really didn’t mind what activity it was, but some days I felt insecure with the kit I had to wear and I felt like everyone was watching me if I’d made a mistake, this would then definitely affect my performance and then I would rather sit on the bench and watch” *hesitation* “again this was something that happened in my younger years of school and as I got older I learnt to deal with it.”

P3: “Now with me it was weird because I was one of the top students and so wasn’t allowed to participate in class discussions and things like answer any questions just because the teacher knew that I knew the answers.”

P2: “Oh my gosh really? I think our teacher just picked on whoever she thought would answer, but other times she would ask a person plainly cause she knew they weren’t listening.”

Interviewer: Anything you’d like to add before we move on?

P1: “Yeah” *giggle* “I don’t know if it relevant but in year 10 or 11 I was asked to be part of the netball team and I was so excited about this because I had never been part of a team before and it helped my gain a lot of confidence and really enjoyed it.” *hesitation* “Okay, that’s it.” *laugh*


	
Appendix 1.3

	Interviewer: What activities did your PE lessons include, how did this affect your participation and engagement, and why?


	P1: “The main activities we had to do was Netball, Rounders and Badminton then every now and then we would do Tennis, Gymnastics, Athletics, Rowing and Trampolining. When it was near the end of term, we would tend to do something everyone would like to do as group we would normally choose to do bench ball.”

P2: “Yeah we did something similar, my PE lessons basically included gymnastics and tennis. In the summer we were likely go out to play rounders or something and the last lesson of the term we would get to choose what activities we could do, like, mainly, badminton, just dance, netball and dodgeball. When we got to choose what activities we got to do, I think I found myself a lot more engaged, because I could choose to play badminton for a few minutes then move on to doing just dance.” 

P3: “Umm, in PE we did some hockey, netball, umm, rounders” *hesitation* “and cross country. I enjoyed it all really apart from cross country. Those were the lessons where I didn’t want to take part at all.”

P1: “Yeah, I loved everything in PE so whatever activities we did I was happy to take part in, I didn’t like Rounders though when I had to be the one to go up and bat because everyone was watching me, but everything else I was okay with.”

P2: “That’s why I liked the choice, I found those lessons definitely catered more people’s preferences and everyone seemed to enjoy them more.”


	
Appendix 1.4

	[bookmark: OLE_LINK1][bookmark: OLE_LINK2]Interviewer: What motivated you to participate in PE lessons? Intrinsic or Extrinsic motivation, or both, and why?
Intrinsic motivation exists within a person, such as for health benefits or for social reasons. Extrinsic motivation refers to external or outside factors, e.g. winning medals or money.


	P2: “I wasn’t particularly motivated in PE lessons however my teachers would try motivate me by being encouraging and supportive and explaining how if I didn’t participate in weekly PE lessons then I would not be healthy, which I suppose is intrinsic motivation.”

P1: “I had both intrinsic and extrinsic motivation but mainly intrinsic because I did want to socialise and be healthier. I wanted to work on my confidence and body image, I thought PE was a great way for that to happen in a healthy and effective way.”

P3: “Yeah I was a mix of both I suppose. Sometimes I would take part for fun and because I enjoyed the lesson or whatever activity we were doing, but in somethings I got really competitive and felt like I had to win at all costs” *light laughing* “not that that was a bad thing I suppose, it’s just that I think it was annoying to others at times.”

P1: *light laughing* “Yeah I agree with [name], when we did friendly games against each other my extrinsic motivation came into play because my competitiveness came out and it was exciting to have the feeling of winning every now and then.”

Interviewer: Anything you’d like to add?

P2: “No”
P3: “Same”
P1: “No don’t think so”


	
Appendix 1.5

	Interviewer: Were your PE lessons mixed gender? Do you agree with this structure?


	P3: “No because I went to an all-girls school. So, this didn’t really affect my participation but I can imagine it did for some girls. Some girls would feel like the other girls would judge them and then wouldn’t take part because they were so conscious.” 

P1: “Yeah that’s lucky [name], when we were in secondary school boys and girls were separated, I think at this age I think it is appropriate for that to happen because boys where getting bigger and stronger and I think it would be much harder for a girl to go against a boy in a game, not because girls are bad a PE but because of a boys’ build, it is a lot different to a girl.”

P2: “My PE lessons weren’t mixed gender either, it was just girls in one class and boys in the other, and I agree with this structure because I think I would feel so uncomfortable in PE with boys, I’d feel like they would look and be judging me the entire time.” 

P1: “Yeah, the only thing I don’t agree with is how girls in my school wasn’t allowed to play football or rugby because it was seen as a ‘boys activity.’, which was annoying.”


	
Appendix 1.6

	Interviewer: What activities would have encouraged you to participate in PE lessons?


	P2: “I think that having some sort of choice or say in what activities we get taught would have encouraged me to participate. I also think that being able to try a wider range of activities would have engaged me more as I would have liked to try lacrosse, cricket and learn dance in a more effective way than using the Just Dance DVD.”

P1: “I mainly liked participating in athletics, netball, badminton and rowing because it was a mixture between working as a team and working independently, some days I would prefer to independently motivate and work towards an end goal on my own, other days I would like to work as a team and accomplish a goal together.”

P3: *giggle* “Anything with a competition” *laugh* “as I said before, I was and I guess still am so competitive so anything that involved playing to win or just, I don’t know, just, like, a meaning and purpose to actually take part, that’s definitely what encouraged me into taking part.”

Interviewer: P2, [name], were you ever influenced by your peers while in PE? 

P2: “Yeah sometimes, like if we had a choice in activities I’d pick the same as my friends so that I wouldn’t be doing something on my own or with people I didn’t really bother with.”

P1: “Sorry to jump in but yeah, I think that was the case with lots of girls that I knew too.”


	
Appendix 1.7

	Interviewer: P1, [name] and P3, [name], what do you believe were the factors that influenced other girls to not engage and participate in PE? 


	P1: “Things like, self-confidence, other girls can be judgmental and make others feel as though they aren’t good enough. But then others simply don’t like their teacher which impacts their taking part differently.”

P3: “Yeah, the fear of being bullied for not doing it right or, trying too hard. I know sometimes when it was something completely new to me or something I knew I wasn’t good at, I just didn’t want to do it. The whole idea of others, like, watching you, and probably making a joke about how you messed it up, and especially you knowing in yourself you’re probably going to get it wrong, none of it helps.”

Interviewer: Is there anything else?

P3: “I mean, some other reasons are because their friends didn’t want to take part, some girls generally didn’t like PE because they preferred other subjects or have maybe had bad experiences from primary school.”


	
Appendix 1.8

	Interviewer: Do you take part in any physical activity now? If so, what? If not, why?


	P1: “Yeah, I take part in Outdoor Activities such as climbing and hill walking, but I also take part in a range of water sport activities too because of my uni course, and then sometimes I play football for fun.” 

P2: “Yeah, I go to dance twice a week. One session we learn a dance and the other session is a fitness session which is things like Zumba, ab workouts or circuit training, it differs.” 

P3: “No, I really struggle to find something I enjoy nowadays, and being in uni and working in between and everything else just proves to make it so difficult to try and even find something I’d like, let alone actually commit to it.” 

Interviewer: Do you think your school impacted on this?

P3: “If you mean in like a lack of opportunity then I don’t really know.” *hesitation* “I got to do a lot of things in school, like a range of sports and activities but then out of school when you don’t have that dedicated timetable slot to actually get something done, I find it hard to fit it into my day and think of something I’d actually like to participate in, travel there, pay, it’s a lot that comes with it.”






Appendix 2: Focus Group 2 Interview 
	Appendix 2.1

	Interviewer: How did you feel about physical activity?


	P4: “I feel as that physical activity is a great way to keep active because there are many things you are able to do, such as different sports that you could be good at”

P5: “I agree, I enjoy doing it and feel better in myself afterwards.”


	
Appendix 2.2

	Interviewer: What are your experiences from PE lessons at school?


	P4: “I loved PE at school because it was enjoyable and didn’t actually feel like a lesson, it was the freedom of not being behind a desk and actually being able to let out some energy.” 

P5: “PE was really enjoyable, yeah, everyone in my school was given a fair chance regardless of ability which I think is what I valued most about my experience.”


	
Appendix 2.3

	Interviewer: What activities did your PE lessons include, how did this affect your participation and engagement, and why?


	P4: “My PE classes included sports like cricket, rounders, running. They allowed us to do a variety of sports and I didn’t mind participating in any of them.”

P5: “I was quite similar, we did netball, hockey, used the gym equipment and athletics. I enjoyed netball the most because I was short and fast and so hand the upper-hand playing in the position I played, which was centre, but then hockey I didn’t enjoy and so I didn’t participate much.”


	
Appendix 2.4

	Interviewer: What motivated you to participate in PE lessons? Intrinsic or Extrinsic motivation, or both, and why?
Intrinsic motivation exists within a person, e.g. for health benefits or for social reasons. Extrinsic motivation refers to external or outside factors, e.g. winning medals or money.


	P4: “I enjoyed getting involved and I was motivated by the PE teachers and my friends because everyone would be doing the same thing. Everyone was treated equally so no favouritism was shown to make anyone feel uncomfortable.”

P5: “I was motivated extrinsically, to keep fit and for the pure enjoyment of physical activity.”


	
Appendix 2.5

	Interviewer: Were your PE lessons mixed gender? Do you agree with this structure?


	P4: “Sometimes both genders would do PE together but then when it came to sports like football and netball there would be a divide. Personally, I don’t mind doing PE with the boys however I do prefer to just be with the girls as I feel more comfortable then.”

P5: “We were mixed sometimes too, we were separated for netball, football and rugby. We were only mixed gender for the gym activities and athletics. But I agree with the split in regards to netball as it’s predominately a female sport.” 


	
Appendix 2.6 

	Interviewer: What activities would have encouraged you to participate in PE lessons?


	P4: “Running because I do that outside of school/college and would do it in PE as well. Any games that were fun to do I would be willing to take part.”

P5: “I only did netball outside of school so obviously this was my favourite in school, but I think a better range of activities would have encouraged me to get involved a bit more.” 


	
Appendix 2.7

	What do you believe were the factors that influenced other girls to not engage and participate in PE? 


	P4: “I think most girls just don’t want to take part in PE because they don’t want to smell or ruin their hair for the rest of the day. Girls might also feel a bit intimidated by the boys if they have to do PE with them.”

P5: “I think maybe a lack in choice of sports and activities were some of many reasons why other girls weren’t engaged.”


	
Appendix 2.8

	Do you take part in any physical activity now? If so, what? If not, why?


	P4: “I take part in athletics and have for many years now.”

P5: “Yeah, I did enjoy running for a while but found it time consuming and had to fit in around work and family commitments.”






Appendix 3: Questionnaire
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Appendix 4: Consent Form
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Educational and Psychological Measuremen, 05, 493-525.

Forsgentic cngagement
Reeve, . (2013). How students create motivationally supportive learning environments
for themselves: The concept of agentic engagemen. Journal of Educational Psychology,
105,579-595.

Foragentie disengagement

Jang, H., Kim, E-J., & Reeve, J. 2016). Why students become more engaged o more
disengaged during the semester: A self-determination theory dual-procass model.
Learning and Instruction, 43, 27-38.

For cognitive cngagement i, decp leaming)
Senko, C, & Miks, K- M. (2008). Pursuing their own leaming agenda: How mastey-orinted students
icopardize ther clas pesformance. Contemporary Educational Pechology. 33, 361-583.

For conitive discngagement (¢, stdy disorganiztion)
Ellol A-J, McGregor, . A., & Gable, S.(1999). Achicvement gols, study strategie, and exam
erformance: A mediational snalysis. Journalof Educational Psychology, 91, $49-562.

For vaidiy evidence forthe scale as awhole, se the following publicaion:

Jang, H., Kim, E-J., & Reeve, J. 2016). Why students become more engaged of more
disengaged during the semestr: A self-determination theory dual-procass model.
Learning and Instruction, 43, 21-38.
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RESEARCH CONSENT FORM

Name of Researcher(s) (to be completed by the researcher)
Hannah Louise Tozer
Title of study (to be completed by the researcher)

Understanding influences on gils' participation and engagement within
secondary school PE.

Please read and complete this form carefully. If you are willing to participate
in this study, ring the appropriate responses and sign and date the
declaration at the end. If you do not understand anything and would like
more information, please ask.

« Ihave had the research satisfactorily explained to me in verbal
and / or written form by the researcher. YES.I NO
« 1| understand that the research will involve: a questionnaire
asking to reflect back on my Physical Education lessons in
secondary school, and an interview with topic related
questions which wil be audiotaped, taking a maximum of 45

minutes. YES.I NO
« | understand that | may withdraw from this study at any time
without having to give an explanation. YES.I NO

« | understand that all information about me will be treated in

strict confidence and that | will not be named in any written

work arising from this study. YES.I NO
« | understand that any audiotape material of me will be used

solely for research purposes and will be destroyed on

completion of your research YES.I NO
« | understand that you will be discussing the progress of your

research with others e

atthe University of Wales Trinity Saint David, Carmarthen.  YES../ NO

I freely give my consent to participate in this research study and have been given
2 copy of this form for my own information.

Participant:

Researcher(s):

Signature:
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