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‘Supporting pupil progress: a detailed analysis of one child’s
holistic development, with justification for the next steps in

learning.’

Introduction

Evidence to address the above research area was collected by the researcher during
a placement at a primary school in South Wales. In the most recent Estyn report
(2014), the school was described as having a population of 225 pupils aged 3 to 11,
with 4% of those being eligible for free school meals and 9% having additional
learning needs. A small portion of the pupils had English as an Additional Language
(EAL) and none of the pupils spoke welsh as a first language. The school received
an overall rating of ‘good’ and the budget for each individual child was approximately
£3,338 (Estyn, 2016). This detailed analysis of a child’s holistic development has
been based upon one child. The child is in year 2, age 7 and is classified as a high

ability student.

In accordance with British Educational Research Association (BERA) guidelines,
information pertaining to the location of the research, the name of the school and the
names of teachers and participants involved have been withheld and replaced with
an alias; in line with these guidelines, the focus child observed during this research
was referred to as Child A. The researcher has followed these guidelines to provide
an ethically robust and unprejudiced piece of research that provides anonymity to all
involved (BERA, 2018). Furthermore, a research plan, developed by the researcher,
was reviewed and discussed with the class teacher as a means to obtain teacher
consent (Figure 1); this plan highlighted the approach to the research and set

expectations as to what activities would be conducted in the classroom and how they
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would be scheduled. A consent form was also given to the parents of Child A
(Figure 2), explaining the reasons and details of the research; in addition, the form
explained how their child’s identity would be protected and highlighted the right of the
child or parent (on behalf of the child) to withdraw from the research programme at
any time and without repercussions. As the research was to utilise different forms of
media recording, including video, photographs and audio recording, the school
headmistress provided authority (Figure 3), for the use of such techniques in
gathering the necessary evidence. However, in keeping with BERA'’s guidelines, any
audio/ video recordings or photographs containing Child A or the school were blurred

or edited to protect identities and ensure the maintenance of anonymity.

Data Collection

During the research project, data was collected on Child A that provided a holistic
view of the child and allowed for the ‘next steps of learning’ to be developed. This
data was obtained by utilising the Mosaic Approach (Clark and Moss, 2011) and its
associated data collection techniques, which included observations, child
conferencing (between Child A, the researcher and Child B), photographs (taken by
children and the researcher), audio recordings, school tours and samples of work.
The Mosaic Approach was beneficial during the research in developing an all-
inclusive understanding of the learner as a whole. This understanding was
developed from listening to the pupil’s voice and monitoring their actions and
reactions during the course of their school day, both in the class and in other
environments such as the playground. The idea of learning through monitoring the
daily activities of a child is one supported by Langsted (1994), James and Prout
(1997) and Tolfree and Woodhead (1999), who were all of the opinion that children

are practitioners in their own daily learning and the observation and analysis of these
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daily on-goings provided adults with a greater understanding (Clark, 2011) of the
methods utilised by children to self-learn. This approach allows children to be more
involved in their learning and provide adults with a holistic understanding of the

individual.

The research project began with the utilisation of the most commonly technique,
observation. Observation is a popular technique used frequently by researchers
(Cohen et al. 2000), to provide primary data as a key part of the overall evidence.
This technique was patrticularly beneficial during this research project as the
researcher only had to monitor a single child; as a result, full observational focus and
concentration was maintained on Child A and a more comprehensive understanding
of the target child was obtained. However, cognisance of a number of known pitfalls,
which could detrimental impact on the effectiveness of the observational technique,
was maintained by the researcher to ensure the robustness of results. As a result,
the researcher was careful not to develop an up-front familiarity with Child A, though
liaison with the class teacher or other pupils that may have resulted in an
unconsciously bias thought process. The researcher recorded evidence through a
number of different techniques of which one was written notes. Such records were
beneficial as they gave the researcher a useful reminder of the events and moments
that occurred. However, there are some known draw backs to recording
observations through the written word; in particular, the researcher had to be aware
of losing full focus from the observed moment while writing, potentially resulting in

significant events being missed.

In addition to observations, the researcher also used photographs as a means to
record evidence. In line with the Mosaic approach (2011), the photographs were

taken by Child A as well as the researcher. This technique not only allowed the
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researcher to record their own observations on Child A and their learning techniques,
it allowed Child A to independently show the researcher what saw as important to
their own learning. By having Child A take the photographs the risk of distraction by
that of the researchers presences was reduced. Additionally, this was done as Child
A may have felt obligated to act in a different way. This was carried out three times
by Child A in the classroom and once during a tour of the school, given by Child A
and a peer. This allowed the researcher the chance to see through Child A’s eyes
and compare and reflect against the photographs that they took of any irregularities
or consistencies. Photographic evidence did demonstrate a few downfalls that had to
be taken into consideration by the researcher; Child A would become distracted and
start to take pictures of areas that, during later discussions, would be established as
unimportant or not relevant. Another limitation experienced with photographic
evidence was that despite having consent from the school , parents and class
teacher, images had to be edited to protect the identity of the school and its pupils.
Furthermore, the editing of photographs was time consuming and detrimentally

affected the quality of the information it provided.

The final research tool that was used was child conferencing; these proved beneficial
in encouraging pupil voice. These took place between the researcher and Child A
and between the researcher, Child A and another child. The interviews/conferences
were all carried out in a semi- structured style allowing for some structure in the
guestions but with room for deviation depending on the answers and interests of the
participant. Data was collected using audio recordings, which allowed for the
researcher to focus on the participants whilst capturing all detail of the discussions
(Wilson, 2009). This method of recording evidence was beneficial as it allowed the

researcher to reflect, at a later time, on the conversations, questions and answers
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accurately. Furthermore, audio recording supported the photographic evidence by
providing additional information, such as, thoughts, feelings and providing an
explanation to the body language. The one on one interviews allowed the researcher
to focus on the individual and exclusively hear their opinions. The downfall of this
type of interviewing style was Child A would occasionally become withdrawn and
closed in their responses. As a result of this reaction, the researcher introduced
group interviews, which allowed for the creation of a safe and trusting environment
where Child A felt more relax due to the presence of their peers (Roberts-Holmes,
2005), successfully encouraging an open and confident response from Child A. The
main limitations experience during the group interviews were that at times Child A
would go off track and start to converse or play with their peer; there was also the
issue that Child A’s peer would become dominant and would take over the
conversation, leaving Child A to just agree with them rather than providing their own
opinion. Additionally, in both interviews, care had to be taken to ensure that the
interviews were kept relaxed enough to reduce the likelihood that Child A would

withdraw themselves from the interview.

Analysis of learner.

All information gathered was critically analysed using Nottingham’s (2013) ASK
model, which reflects upon the role of attitudes, skills and knowledge in learning.
The ASK model (Figure 4) allows for the practitioner to not only review each
individual child’s attitudes, skills and knowledge but to create a personalised plan
that will detail the next steps of learning promote positive attitudes. This model
supports psychologist, Lev Vygotsky, who stated that children are their own learners
and their cognitive development is based on their social interactions between their

learning environment and peers (1978).
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General Observations of a Target Child

From the beginning it was obvious that Child A exhibited excellent social skills
amongst fellow peers and adults. During set pieces of work, Child A worked
independently most of the time, only requiring assistance with spelling. Child A
would often lose interest in work after a period of time and talk to peers. When this
happened there was a need for the child to be guided back onto their work. It could
be seen that Child A’s loss of attention was as a result of a lack of curiosity and
motivation rather than a lack of knowledge. This was apparent as every time Child A
was redirected back to their work, or asked a question about what they had to, they
were able to provide facts on the topic being taught and cross curricular links; this
fact was also supported by feedback from the end of lesson post cards (Figure 5). It
was also noted that when a task was made more physically engaging, socially
engaging or used physical props, Child A’s curiosity and motivation would increase,
resulting in a greater focus on their work, as seen in Figure 6. Furthermore, Child
A’s interest in learning was stimulated more through helping peers rather than

completing their own work.

Child A demonstrated a great deal of confidence in small and medium sized worked
groups, usually taking charge without being directed to do so. However, when
placed in front of the class and asked to take a lead, confidence was seen to ebb
away. This lack of confidence in front of larger groups is of marked contrast to the
confidence exhibited when in the less stressful environment of the small, leaderless

groups and when doing enhanced provisions and sport.
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In the learning environment Child A was particularly drawn to 3 areas; the
investigation shelf, the role play corner and the outdoor mud kitchen. Observations
indicated Child A’s enjoyment of the social aspect of the provisions and was often
seen exploring and acting out ideas (Figure 7). On one occasion, Child A was
observed with a peer re-enacting a lesson on ‘capacity’, in the mud kitchen. The
importance of these stimulating spaces, to Child A, was very apparent as was the
positive influence such spaces had on Child A’s self-learning, social confidence and
communication skills. This observation aligns with Timothy Clapper (2010) view that
role play areas, when resourced correctly, could provide learners with a space to
develop, think critically, problem solve and a practise a variety of social skills that

could be used in later life.

For a ‘high ability’ student, it was surprising to note Child A’s lack of interest in digital
technology when compared with peers. This may have been due to the lack of digital
technology in the classroom combined with other pupil’s enthusiasm to use such
digital technology at every opportunity, introducing a competitive element to using
such educational assets. Child A made no attempt to use the class computer or the
interactive whiteboard. When asked by peers, Child A turned down all offers to use
such technology. It was clear that digital technology had not captured the

imagination of Child A in the same way that the role play areas had.

Mathematics

During the research period, Child A’s occasional use of the maths zone (Figure 8)
was noticed; this area also appeared in two of Child A’s ‘important learning area’
photographs. When discussing these photos with Child A, the increased interest in

the maths zone could be attributed to the new weekly challenges put in place by the
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researcher. However, it was also observed that once the challenges had been
completed (as the higher ability children would readily do), they didn’t go back to the
table until the following week, when the challenges had been renewed, as the
existing challenge had ceased to be a challenge. This loss of interest in the provision
is indicative of poorly planned enhancements for the more able and talented
students. Plunkett et, al (2011) stated how properly planned challenges for the more
able and talented students are a crucial part of the class teacher’s role in raising
achievement and helping students reach their full potential. Child A demonstrated a
much great interest for maths when presented with a challenge or activity rather than
a book of sums; indeed, Child A spoke with enthusiasm with the researcher about
maths lessons that had involved independent and group activities associated with
learning about length, weight and capacity (Figure 9). This use of enhancements
proved successful in stimulating Child A’s interest in a potentially dry lesson and
increased their proficiency in the understanding and use of standard units to
measure length, height, weight and capacity (Welsh government, 2015). Child A’s
ability to practically apply the learning was demonstrated in a unigue moment when a
peer’s tooth came out during the lesson; Child A used her newly developed skills to
measure the tooth to see how many millimetres long it was. When viewed in relation
to the ASK model this learning moment showed Child A’s curiosity linked with their

knowledge and understanding in an unplanned, real life situation.

Language, literacy and communication

Through observations it was noted that Child A did not like using the writing table, a
fact supported by the observation that no “favourite learning area” photographs were
taken by the researcher or Child A of this area. However, when asked about this

Child A explained that they did like writing but they didn’t like to write ‘made up’,
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stories and would rather act out stories in the role play area; an area that was
included in the “favourite learning area” and deemed as significant in their learning.
In the role play area Child A acted out a variety of roles, using the appropriate
language. This aligns with Timothy Clapper’s (2010) view, who believed that when
learners were introduced to a well-resourced and planned out role play space they
could develop critical thinking, problem solving and communication skills through
social interactions.

When looking at Child A’s work and speaking to the class teacher (refer to Figure 10
for a report), both indicate a child who produces legible handwriting that is consistent
with the school handwriting model and uses a variety of sentence starters,
connectives and punctuation. However, in contradiction to the report at Figure 10,
written work completed by Child A without assistance or a word list resulted in poor
spelling. It was observed that under these circumstances, Child A would spell by
sounding out words (Invented spelling); a technigue common with children learning
how to spell. This is evidenced when comparing two pieces of Child A’s written work
detailed at Figures 11 and 12. Figure 11 shows a comprehension task completed by
Child A which involved reading a few paragraphs and taking the answers directly
from the text. While Figure 12 shows a piece of written work completed
independently by Child A, on the writing table, about a story from the Enchanted
Forest. When comparing the two pieces of work it is evident that despite Child A’s
higher than average understanding, ability to produce legible sentences and to use
correct grammar and punctuation, they still had not reached a stage where they
could spell without assistants. This observation is in contrast to and contradicts the

views detailed by the class teacher in Child A’s annual report (Figure 10); it also
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explains, as was confirmed by Child A, why a task on the whiteboard in front of the

class suddenly resulted is a lack of confidence.

Despite a poor spelling ability, Child A demonstrated a slightly advanced reading
age. This was demonstrated during weekly reading sessions and mark a significant
improvement in reading age from 6.5 years to 8 years over the period November 18
to May 19 . During child conferencing, when asked how they felt by the lack of a
reading area, Child A expressed an interest in one being added. Child A explained
that they enjoyed reading in school and at home with their parents and made sure to
do it every day. Child A also stated that they wanted to move up a stage to harder
books because the ones they were on were not challenging enough. When reading,
Child A had the ability to read fluently, formulate links in the story, uses the
information they have to form potential endings and ask reasonable questions based
on their understanding of the text. The ASK model recognises this this behaviour as
curiosity, which has motivated Child A and in turn furthered their knowledge and
understanding, allowing them to be open minded and critical in their evaluation of
different texts. Child A has the ability to read a range texts with accuracy, confidence
and fluency, as well demonstrating the knowledge and skills to interrupt a piece of

text and express an opinion using the correct language. (Welsh Government, 2015)

Religious education

Child A took no “important learning area” pictures of the Reflection Area in class.
When asked why during child conferencing, they explained that it was boring and
they didn’t know what they were expected to do. When asked if they understood

what the area was for, they explained that they were meant to go and think about

their God and reflect on values. Asked if there was anything they would want to
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change or add about the area, Child A stated an interest in adding challenges and
would want to make the area bigger as its on a tiny table (Figure 13) and it was hard
to work with friends due to the limited space. This interest in adding challenges in the
learning environment is recognised by Beverly N. Parke (1992), who stated the
importance of challenging students in all aspects of the classroom, especially those
who are more capable of high achievement and motivated to promote their own
learning. Child A has displayed a knowledge and understanding of the topic in their
written work (Figure 14) and can make links between the religious beliefs and real-
life moments in the class (Welsh Government, 2008). Social skills are evident
through their detailed contributions in conversations about different beliefs and
values and extending their understanding by asking relevant questions. (Welsh

Government, 2015)

Physical Education

Child A has expressed a love of physical activities, particularly gymnastics, which
they take part in after school. This strength has also been observed on the school
playing field as well as being detailed in the annual report (Figure 10). During a tour
around the school, Child A took the researcher to the playing field and spoke of their
enjoyment in teaching their friends and the younger children how to do some basic
gymnastics. When comparing this event to the ASK model, Child A’s knowledge and
social skills were very evident and demonstrated in their ability to perform and teach
the technical moves associated with gymnastics in a way that the younger children
could understand. In conducting informal teaching events (during play) on the
playing fields, Child A was observed to be motivated and patient when engaging with
peers of different abilities, showing perseverance and understanding. Child A seems
most confident when learning and teaching physical activity in a group; this is in line
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with Vygotsky who was of the opinion that children learn and develop their cognitive
abilities through dialogue, language and social interactions (Grigg, 2015). Well
developed, fine and gross motor skills were displayed through exercises that
involved catching a ball and preforming more complex movements with fluency using

a range of resources. (Welsh Government, 2015)

Wellbeing

Child A has mentioned on many occasions having an established group of friends
and a best friend (Child B). Child A seems very comfortable working and playing with
these friends ( Figure 15). When asked about friends, Child A talks about the
importance of their friends for their wellbeing and general happiness. This was
highlighted when Child A, brought up a friend who had recently left the class (Child
C) and their consequential sadness. This prompted Child A to reveal how they relied
on their current friendship group for support whenever they become upset; in
particularly when thinking about Child C. This occurrence highlighted the importance
of friendship in Child A’s life and its contribution toward Child A’s wellbeing. The
importance of friendship groups was emphasised by Berndt (1982), who detailed the
importance of friendship groups in allowing children to develop their own identity,
social skills and behaviours. However, it was also observed that Child A did not
always stay with this group of peers; when on the field Child A often remained with
Child B, but also looked for younger children to play with. This could indicate that
Child A is confident in the school and within the friendship group to an extent that
they don’t feel the need to be around each other constantly. Additionally, this could
indicate that Child A sees Child B’s friendship as key to their whole wellbeing. Child
A only lacked confidence when preforming tasks in front of the whole class
independently. This contradicted their normally self-confident behaviour that had

12
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been observed during lessons and on the field. When asked about this Child A
explained that they did not feel comfortable making a mistake in front of the class.
Child A’s photographs also included a picture of the class teacher and a fellow peer
(Referred to as Child B), who was the only other child to appear consistently in many
of the photographs. When asked about them Child A explained that, “Mrs teaches
me new things and help me when | get stuck,” while their peer was important to them
as, “she’s my best friend and she makes me feel better when I’'m sad and she
always plays with me.” This can be linked to Sue Roffey, who evidenced that social
skills had the ability to enhance cooperation and underpin positive relationships,

which go hand in hand with the resilience and wellbeing of the child.

Next steps

Looking at the data collected, Child A expressed a strong interest in reading at home
and at school. During conferences with Child A, an interest in progressing up the
reading stages was displayed. To ensure their reading progresses it would be
beneficial to create a reading area in the class; this facility would offer Child A and
others the resources to support their own learning. The importance of reading in
class is supported by Geske et al (2008), who highlighted reading as being the
starting point for learning as a whole. By introducing a reading area, it is hoped that
Child A will be further motivated to develop their reading and in turn increase their

word recognition and spelling ability.

Child A’s spelling, with some assistance, is of a high standard; however, when left to
work independently there is a marked reduction in their ability to spell correctly

(Figure 12). To improve the accuracy of Child A’s spelling it would be beneficial to
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use the Cover Copy Compare (CCC) intervention. This intervention involves the
learner being given a list of words to spell, covering them up and attempting to spell
them. Once they have completed this, they can compare their answers with the
correct answers before redoing the exercise with the same words to demonstrate an
improvement. Once all words in the list have been spelt correctly, they can move on
to the next set of words. A report produced by Jasper, K (2012) presented the
successful use of the CCC intervention in schools and suggested that it not only
enhanced spelling but had the potential to improve reading. This intervention would
not require any funding and would not be time consuming as it would only take up 5
to 10 minutes each day. Child A’s confidence may also benefit from this intervention,
as their lack of confidence in front of the class was rooted in a fear of potentially

making mistakes in front of their peers.

Continuing to look at the data shows Child A’s ability in mathematics and religious
education is of a consistent high standard. To extend their learning, appropriate
enhanced provisions are required. This was pointed out during child conferencing
with Child A when discussing their photographs. Parke (1992) and Koshy (2009)
detailed the importance of challenging and guiding the more able, as despite their
concreate understanding their learning can and should always be extended. In their
provision areas the researcher will make sure that there is a variety of correctly

differentiated challenges that will motivate and extend the learning.

Finally, the data shows Child A’s strong interest in physical education, especially in
gymnastics. Child A enjoys taking part in physical education during lessons, playtime
and at home. It is important that educators support their learners hobbies and
passions. To motivate Child A further in their passions it could be beneficial to bring
in someone to teach gymnastics in the school. This would allow Child A to develop
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their physical skills and knowledge. In addition, during physical education lessons
Child A could be given their own group to teach. This is based off Child A’s natural
confidences in taking on a leadership role and would further develop social and
communication skills. This being supported by Vygotsky who believed that children

learnt and developed through social interactions.

Conclusion

This research project was conducted with the consent of all participates and involved
the collection of data using a number of different techniques on a year 2 child in
order to establish their holistic development. Data collected was used as evidence
of their learning strengths and deficiencies against which mitigating action was
develop in terms of ‘next steps in learning’. In doing this we have to be cognisant of
the fact that the data collected was done so over a relatively short period of three
weeks and hence may not be fully representative as a holistic view. Additionally, the
short-term nature of the project required much liaison with the class teacher to fill
knowledge gaps on the child; this in itself may have resulted in unconscious biases

and influenced research conclusions.

In contrast, the evidence collected during this project is mostly primary in nature and
has offered the researcher the opportunity to compare their findings with the class
teacher’s findings, developed over a much longer period. It was interesting to note
that the researcher evidence regarding the spelling ability of the target child, was

different to the conclusions reached by the class teach.
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The Project presented many opportunities for the researcher to practise a plethora of
teaching and researching techniques, particularly the Mosaic approach and the ASK
model to critically analyse and reflect on the data collected. The opportunity to
practise the research techniques within the Mosaic approach has been invaluable
and highlight many of the strengths and weakness of each technique and hence the
importance of using them all to maximise the benefit and ensure a comprehensive

data collection.

16



1702648

References

Berndt, T.J., 1982. The features and effects of friendship in early adolescence. Child
development. http://web.sonoma.edu/users/s/smithh/psy326/berndt.pdf (Accessed:
26™ May 2019)

British Educational Research Association [BERA] (2018)

Ethical Guidelines for Educational Research, fourth edition, London.
https://www.bera.ac.uk/researchers-resources/publications/ethicalguidelines-for-
educational-research-2018 (Accessed: 19" May 2019)

Clapper, T.C., (2010). Role play and simulation. The Education Digest

https://www.researchgate.net/profile/Timothy Clapper/publication/234567370 Role
Play and Simulation Returning to Teaching for Understanding/links/00b4952cb9
a268deae000000/Role-Play-and-Simulation-Returning-to-Teaching-for-
Understanding.pdf (Accessed 215t May 2019)

Clark, A. and Moss, P., (2011) Listening to young children: The mosaic approach.
Jessica Kingsley Publishers.
https://books.google.co.uk/books?hl=en&Ir=&id=K1eHBAAAQBAJ&oi=fnd&pg=PR3&
dg=%E2%80%98Mosaic+Approach%E2%80%99+(Clark+and+Moss,+2011)+&ots=
BBNFCS5z0G&sig=fNOPHze5Tn99zAWRO0 u8lePAv1A#v=onepage&q=%E2%80%9
8Mosaic%20Approach%E2%80%99%20(Clark%20and%20Moss%2C%202011)&f=f
alse (Accessed: 19" May 2019)

Cohen, L. Manion, L. Morrison, K. (2000) Research methods in education. Fifth
addition. Routledge.

Estyn (2016)
https://www.estyn.gov.wales (Accessed: 19" May 2019)

Geske, A. and Ozola, A., 2008. FACTORS INFLUENCING READING LITERACY AT
THE PRIMARY SCHOOL LEVEL. Problems of Education in the 21st Century, 6.
http://www.scientiasocialis.lt/pec/node/files/pdf/Geske.pdf (Accessed: 27" May 2019)

Grigg, R. (2015) Becoming an outstanding primary school teacher. 2" edition.
Routledge

17


http://web.sonoma.edu/users/s/smithh/psy326/berndt.pdf
https://www.bera.ac.uk/researchers-resources/publications/ethicalguidelines-for-educational-research-2018
https://www.bera.ac.uk/researchers-resources/publications/ethicalguidelines-for-educational-research-2018
https://www.researchgate.net/profile/Timothy_Clapper/publication/234567370_Role_Play_and_Simulation_Returning_to_Teaching_for_Understanding/links/00b4952cb9a268deae000000/Role-Play-and-Simulation-Returning-to-Teaching-for-Understanding.pdf
https://www.researchgate.net/profile/Timothy_Clapper/publication/234567370_Role_Play_and_Simulation_Returning_to_Teaching_for_Understanding/links/00b4952cb9a268deae000000/Role-Play-and-Simulation-Returning-to-Teaching-for-Understanding.pdf
https://www.researchgate.net/profile/Timothy_Clapper/publication/234567370_Role_Play_and_Simulation_Returning_to_Teaching_for_Understanding/links/00b4952cb9a268deae000000/Role-Play-and-Simulation-Returning-to-Teaching-for-Understanding.pdf
https://www.researchgate.net/profile/Timothy_Clapper/publication/234567370_Role_Play_and_Simulation_Returning_to_Teaching_for_Understanding/links/00b4952cb9a268deae000000/Role-Play-and-Simulation-Returning-to-Teaching-for-Understanding.pdf
https://books.google.co.uk/books?hl=en&lr=&id=K1eHBAAAQBAJ&oi=fnd&pg=PR3&dq=%E2%80%98Mosaic+Approach%E2%80%99+(Clark+and+Moss,+2011)+&ots=BBNFCS5zoG&sig=fN0PHze5Tn99zAWR0_u8lePAv1A#v=onepage&q=%E2%80%98Mosaic%20Approach%E2%80%99%20(Clark%20and%20Moss%2C%202011)&f=false
https://books.google.co.uk/books?hl=en&lr=&id=K1eHBAAAQBAJ&oi=fnd&pg=PR3&dq=%E2%80%98Mosaic+Approach%E2%80%99+(Clark+and+Moss,+2011)+&ots=BBNFCS5zoG&sig=fN0PHze5Tn99zAWR0_u8lePAv1A#v=onepage&q=%E2%80%98Mosaic%20Approach%E2%80%99%20(Clark%20and%20Moss%2C%202011)&f=false
https://books.google.co.uk/books?hl=en&lr=&id=K1eHBAAAQBAJ&oi=fnd&pg=PR3&dq=%E2%80%98Mosaic+Approach%E2%80%99+(Clark+and+Moss,+2011)+&ots=BBNFCS5zoG&sig=fN0PHze5Tn99zAWR0_u8lePAv1A#v=onepage&q=%E2%80%98Mosaic%20Approach%E2%80%99%20(Clark%20and%20Moss%2C%202011)&f=false
https://books.google.co.uk/books?hl=en&lr=&id=K1eHBAAAQBAJ&oi=fnd&pg=PR3&dq=%E2%80%98Mosaic+Approach%E2%80%99+(Clark+and+Moss,+2011)+&ots=BBNFCS5zoG&sig=fN0PHze5Tn99zAWR0_u8lePAv1A#v=onepage&q=%E2%80%98Mosaic%20Approach%E2%80%99%20(Clark%20and%20Moss%2C%202011)&f=false
https://books.google.co.uk/books?hl=en&lr=&id=K1eHBAAAQBAJ&oi=fnd&pg=PR3&dq=%E2%80%98Mosaic+Approach%E2%80%99+(Clark+and+Moss,+2011)+&ots=BBNFCS5zoG&sig=fN0PHze5Tn99zAWR0_u8lePAv1A#v=onepage&q=%E2%80%98Mosaic%20Approach%E2%80%99%20(Clark%20and%20Moss%2C%202011)&f=false
https://www.estyn.gov.wales/
http://www.scientiasocialis.lt/pec/node/files/pdf/Geske.pdf

1702648

Jaspers, K.E., Williams, R.L., Skinner, C.H., Cihak, D., McCallum, R.S. and Ciancio,
D.J., 2012. How and to what extent do two cover, copy, and compare spelling
interventions contribute to spelling, word recognition, and vocabulary
development?. Journal of Behavioral Education.
https://trace.tennessee.edu/cgi/viewcontent.cgi?article=1073&context=utk graddiss
(Accessed: 28" May 2019)

Koshy, V., Ernest, P. and Casey, R., 2009. Mathematically gifted and talented
learners: theory and practice. International Journal of Mathematical Education in
Science and Technology.
https://bura.brunel.ac.uk/bitstream/2438/8676/2/Fulltext.pdf (Accessed: 291" May
2019)

Nottingham, J., (2013) Encouraging Learning: How you can help children learn.
Routledge.

file:///C:/Users/genie/Downloads/9780203559079 googlepreview%20(1).pdf (
Accessed: 19" May 2019)

Nottingham, J., (2011) The ASK model https://www.slideshare.net/jabulani4/develop-
ask (Image)

Parke, B.N., 1992. Challenging gifted students in the regular classroom.
http://www.casenex.com/casenex/ericReadings/ChallengingGiftedStudents.pdf
(Accessed 25th May 2019)

Plunkett, M. and Kronborg, L., 2011. Learning to be a teacher of the gifted: The
importance of examining opinions and challenging misconceptions. Gifted and
Talented International. http://www.thinkingahead.com.au/wp-
content/uploads/2013/03/GTI-2612-2011-inc-t-attitudes.pdf#page=32 (Accessed:
23 May 2019)

Roffey, S. (2012) Positive Relationships: Evidence Based Practice across the World.
Springer.

https://books.google.co.uk/books?id=udEVjHUpc kC&pg=PA21&Ipg=PA21&dg=Soci
al+skills+that+enhance+cooperation+and+underpin+positive+relationships+appear+t
o+be+especially+important+for+resilience+and+wellbeing.&source=bl&ots=6 iPcWv
EFcé&sig=ACfU3U35M-

lpgQc Oup6h89brplujJTe7Q&hl=en&sa=X&ved=2ahUKEwWiIFMOCfmMPIAhVhpHEK

18


https://trace.tennessee.edu/cgi/viewcontent.cgi?article=1073&context=utk_graddiss
https://bura.brunel.ac.uk/bitstream/2438/8676/2/Fulltext.pdf
file:///C:/Users/genie/Downloads/9780203559079_googlepreview%20(1).pdf
https://www.slideshare.net/jabulani4/develop-ask
https://www.slideshare.net/jabulani4/develop-ask
http://www.casenex.com/casenex/ericReadings/ChallengingGiftedStudents.pdf
http://www.thinkingahead.com.au/wp-content/uploads/2013/03/GTI-2612-2011-inc-t-attitudes.pdf#page=32
http://www.thinkingahead.com.au/wp-content/uploads/2013/03/GTI-2612-2011-inc-t-attitudes.pdf#page=32
https://books.google.co.uk/books?id=udEVjHUpc_kC&pg=PA21&lpg=PA21&dq=Social+skills+that+enhance+cooperation+and+underpin+positive+relationships+appear+to+be+especially+important+for+resilience+and+wellbeing.&source=bl&ots=6_iPcWvEFc&sig=ACfU3U35M-lpgQc_Oup6h89brp1ujJTe7Q&hl=en&sa=X&ved=2ahUKEwiFmOCfmMPiAhVhpHEKHcbaDn8Q6AEwAHoECAkQAQ#v=onepage&q=Social%20skills%20that%20enhance%20cooperation%20and%20underpin%20positive%20relationships%20appear%20to%20be%20especially%20important%20for%20resilience%20and%20wellbeing.&f=false
https://books.google.co.uk/books?id=udEVjHUpc_kC&pg=PA21&lpg=PA21&dq=Social+skills+that+enhance+cooperation+and+underpin+positive+relationships+appear+to+be+especially+important+for+resilience+and+wellbeing.&source=bl&ots=6_iPcWvEFc&sig=ACfU3U35M-lpgQc_Oup6h89brp1ujJTe7Q&hl=en&sa=X&ved=2ahUKEwiFmOCfmMPiAhVhpHEKHcbaDn8Q6AEwAHoECAkQAQ#v=onepage&q=Social%20skills%20that%20enhance%20cooperation%20and%20underpin%20positive%20relationships%20appear%20to%20be%20especially%20important%20for%20resilience%20and%20wellbeing.&f=false
https://books.google.co.uk/books?id=udEVjHUpc_kC&pg=PA21&lpg=PA21&dq=Social+skills+that+enhance+cooperation+and+underpin+positive+relationships+appear+to+be+especially+important+for+resilience+and+wellbeing.&source=bl&ots=6_iPcWvEFc&sig=ACfU3U35M-lpgQc_Oup6h89brp1ujJTe7Q&hl=en&sa=X&ved=2ahUKEwiFmOCfmMPiAhVhpHEKHcbaDn8Q6AEwAHoECAkQAQ#v=onepage&q=Social%20skills%20that%20enhance%20cooperation%20and%20underpin%20positive%20relationships%20appear%20to%20be%20especially%20important%20for%20resilience%20and%20wellbeing.&f=false
https://books.google.co.uk/books?id=udEVjHUpc_kC&pg=PA21&lpg=PA21&dq=Social+skills+that+enhance+cooperation+and+underpin+positive+relationships+appear+to+be+especially+important+for+resilience+and+wellbeing.&source=bl&ots=6_iPcWvEFc&sig=ACfU3U35M-lpgQc_Oup6h89brp1ujJTe7Q&hl=en&sa=X&ved=2ahUKEwiFmOCfmMPiAhVhpHEKHcbaDn8Q6AEwAHoECAkQAQ#v=onepage&q=Social%20skills%20that%20enhance%20cooperation%20and%20underpin%20positive%20relationships%20appear%20to%20be%20especially%20important%20for%20resilience%20and%20wellbeing.&f=false
https://books.google.co.uk/books?id=udEVjHUpc_kC&pg=PA21&lpg=PA21&dq=Social+skills+that+enhance+cooperation+and+underpin+positive+relationships+appear+to+be+especially+important+for+resilience+and+wellbeing.&source=bl&ots=6_iPcWvEFc&sig=ACfU3U35M-lpgQc_Oup6h89brp1ujJTe7Q&hl=en&sa=X&ved=2ahUKEwiFmOCfmMPiAhVhpHEKHcbaDn8Q6AEwAHoECAkQAQ#v=onepage&q=Social%20skills%20that%20enhance%20cooperation%20and%20underpin%20positive%20relationships%20appear%20to%20be%20especially%20important%20for%20resilience%20and%20wellbeing.&f=false

1702648

HcbaDn8O6AEWAHOECAKQAQ#v=0nepage&g=Social%20skills%20that%20enhanc
e%20cooperation%20and%20underpin%20positive%20relationships%20appear%20
t0%20be%20especially%20important%20for%20resilience%20and%20wellbeing.&f=
false (Accessed: 261" May 2019)

Vygotsky, L. (1978) Mind in society: The development of higher Psychological
processes. Harvard University Press

Welsh Government (2008) National exemplar framework for religious education for 3
to 19-year-olds in Wales
https://learning.gov.wales/docs/learningwales/publications/130426-re-national-
exemplar-framework-en.pdf (Accessed 24th May 2019)

Welsh Government (2015) Foundation Phase Framework

https://qgov.wales/sites/default/files/publications/2018-02/foundation-phase-
framework-revised-2015.pdf (Accessed: 24th May 2019)

Wilson, E. (2009) School based research. A guide for education students. SAGE
publications
https://books.google.co.uk/books?hl=en&lr=&id=JE96DgAAQBAJ&oi=fnd&pg=PP1&
dg=A+quide+for+education+students&ots=iSPh97rBgn&sig=u056yzvBDc4kPOGEpJ
gzx002f6s#v=onepage&q=A%20quide%20for%20education%20students&f=false
(Accessed: 215t May 2019)

19


https://books.google.co.uk/books?id=udEVjHUpc_kC&pg=PA21&lpg=PA21&dq=Social+skills+that+enhance+cooperation+and+underpin+positive+relationships+appear+to+be+especially+important+for+resilience+and+wellbeing.&source=bl&ots=6_iPcWvEFc&sig=ACfU3U35M-lpgQc_Oup6h89brp1ujJTe7Q&hl=en&sa=X&ved=2ahUKEwiFmOCfmMPiAhVhpHEKHcbaDn8Q6AEwAHoECAkQAQ#v=onepage&q=Social%20skills%20that%20enhance%20cooperation%20and%20underpin%20positive%20relationships%20appear%20to%20be%20especially%20important%20for%20resilience%20and%20wellbeing.&f=false
https://books.google.co.uk/books?id=udEVjHUpc_kC&pg=PA21&lpg=PA21&dq=Social+skills+that+enhance+cooperation+and+underpin+positive+relationships+appear+to+be+especially+important+for+resilience+and+wellbeing.&source=bl&ots=6_iPcWvEFc&sig=ACfU3U35M-lpgQc_Oup6h89brp1ujJTe7Q&hl=en&sa=X&ved=2ahUKEwiFmOCfmMPiAhVhpHEKHcbaDn8Q6AEwAHoECAkQAQ#v=onepage&q=Social%20skills%20that%20enhance%20cooperation%20and%20underpin%20positive%20relationships%20appear%20to%20be%20especially%20important%20for%20resilience%20and%20wellbeing.&f=false
https://books.google.co.uk/books?id=udEVjHUpc_kC&pg=PA21&lpg=PA21&dq=Social+skills+that+enhance+cooperation+and+underpin+positive+relationships+appear+to+be+especially+important+for+resilience+and+wellbeing.&source=bl&ots=6_iPcWvEFc&sig=ACfU3U35M-lpgQc_Oup6h89brp1ujJTe7Q&hl=en&sa=X&ved=2ahUKEwiFmOCfmMPiAhVhpHEKHcbaDn8Q6AEwAHoECAkQAQ#v=onepage&q=Social%20skills%20that%20enhance%20cooperation%20and%20underpin%20positive%20relationships%20appear%20to%20be%20especially%20important%20for%20resilience%20and%20wellbeing.&f=false
https://books.google.co.uk/books?id=udEVjHUpc_kC&pg=PA21&lpg=PA21&dq=Social+skills+that+enhance+cooperation+and+underpin+positive+relationships+appear+to+be+especially+important+for+resilience+and+wellbeing.&source=bl&ots=6_iPcWvEFc&sig=ACfU3U35M-lpgQc_Oup6h89brp1ujJTe7Q&hl=en&sa=X&ved=2ahUKEwiFmOCfmMPiAhVhpHEKHcbaDn8Q6AEwAHoECAkQAQ#v=onepage&q=Social%20skills%20that%20enhance%20cooperation%20and%20underpin%20positive%20relationships%20appear%20to%20be%20especially%20important%20for%20resilience%20and%20wellbeing.&f=false
https://learning.gov.wales/docs/learningwales/publications/130426-re-national-exemplar-framework-en.pdf
https://learning.gov.wales/docs/learningwales/publications/130426-re-national-exemplar-framework-en.pdf
https://gov.wales/sites/default/files/publications/2018-02/foundation-phase-framework-revised-2015.pdf
https://gov.wales/sites/default/files/publications/2018-02/foundation-phase-framework-revised-2015.pdf
https://books.google.co.uk/books?hl=en&lr=&id=JE96DgAAQBAJ&oi=fnd&pg=PP1&dq=A+guide+for+education+students&ots=iSPh97rBqn&sig=u056yzvBDc4kPOGEpJgzxoO2f6s#v=onepage&q=A%20guide%20for%20education%20students&f=false
https://books.google.co.uk/books?hl=en&lr=&id=JE96DgAAQBAJ&oi=fnd&pg=PP1&dq=A+guide+for+education+students&ots=iSPh97rBqn&sig=u056yzvBDc4kPOGEpJgzxoO2f6s#v=onepage&q=A%20guide%20for%20education%20students&f=false
https://books.google.co.uk/books?hl=en&lr=&id=JE96DgAAQBAJ&oi=fnd&pg=PP1&dq=A+guide+for+education+students&ots=iSPh97rBqn&sig=u056yzvBDc4kPOGEpJgzxoO2f6s#v=onepage&q=A%20guide%20for%20education%20students&f=false

1702648

Figure 1

Appendices.

20



1702648

Figure 2
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Figure 3
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Figure 4

The ASK model — Attitudes, Skills & Knowledge

Skills
O Intellectual

0 Social
0 Communicative
0 Physical

Attitudes
Q Curiosity A K Knowledge
0 Desire to succeed

O Facts
 Open-mindedness

1 Figures
O Resilience 4 Concepts
1 Self-Regulation O ideas

Figure 5
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Figure 6
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Figure 8

Figure 9
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Figure 10

aLyrca v

Ly

rara H ra PI 1 (]
Key Below Expected At Expected Level Above Expected
Level Level
Attainment/Progress/Effort c B A

Language, Literacy and Communication Skills

i abile ta use discussion, ideas and infarmation purposefully to complete a task. She
explores, explaing and communicates idess, emphasising her key paints, She is able to modify talk
to the reguirernents of the audience, organising what she saps and varying the use of vocabulary
and level of detail, choesing words deliberately and uging mare complex sentences. She is able to
sustain specific real or imaginative reles, using appropriats Rnguage.

able ta identify the different purposes and features of texts and haw they are organised,
skim content, and selects texts based upon her neseds. She i able ta read indepandently and use
appregriate strabegies to establich meaning, reading Auently and expreassively. She is able to
identify the topic and main ideas of texts, deducing information by making links between texts and
using information beyond her personal experiences.

: able ta produce legible handwriting that is consistent with handwriting moedelled by an
adult. She is able to use spelling strategies ta spell high-frequency, palysyllabic and plural words
carractly. She i able to start sentences in @ variety of ways, using connectives for causation and
using differant types af wards and punstustion earrectly.

Targets for Mext Year

Prafriii

Cal

Mathematical Development

s developing the abifity to wse I, 3, 4, 5 and 10 multiplication tables to solve multiplication
and division prablsme aad beginning to understand remainders. She is developing the ability to
represant data using more complex methods, @nd to extract and interpret informaticn fram data
representatians. She is beginning to 'pay’ for items up to £2, calculate change and order and

relatian to each

compare iterms up to £10. She is able to understand some large and small uni
ather. She is developing the ability to sort and classify using more than two
reasaning in mathematical language and to use sarting diagrame. Imegen is developing the ability

ria, to explain her

to explore and extend number patterns including addition and subtraction. She is beginning to
perform mare difficult additians and subtractions using her preferred strategy, including mental
strategies, She s able to find habes and guarters in practical situstions, recall more numbar hahes
and recagnise simple jaining of fractions, She is developing the ability to recite in lass predictable
sequences to 1000, including different starting peints.

Progri

Cad

Creative Development

eperiments with visual, tactile and sersary qualities. She makes suitable changes ta her
work where she identifies the need for madification. She records her ideas and feefings thraugh
drawing and sther methads.

I o simple patterns on 4 percussion instrument in time b a steady beat. She sings songs
in tune. She is beginning ta control her breathing in erder ta make ber performance better.

Flars simple mavement patterns. She repeats patterned mavemeants ta be found in
traditional dances with some accuracy. She is beginning te show caordination, fluency and control
through improved tension in her movements.

L]

Welsh Language Development

[ bhaws she understands a series of short items spaken by a familiar veice by respanding
nan-verbally ar in short spaken phrases. She expresses opinions simply. When she speaks, her
pranuntiation and intanation is wederstandabls and she uses an increasing range of veeabulary
and speech patterns which are wsslly accurate.

[ ecogrises simple and familiar words and phrases she is familiar with and begins to show
‘an interact in pieces of witing By reading some simple pasages. She shaws an understanding of
whak is read by responding ta the cantent either verbally or nan-verbally. She connects the written
farm of words with their saund when she reads single wards,

Usual{IRne s simjpe words correctly. She writes legibly and presents her work properly.
She is beginaing to show same awareness of the reader and of farm when she writes.

Frogres

L]

Overall Effort

Attendance

Number of sessions present Total possible sessions

Unauthorised absences Tirnes late

Social Skills Sometimes | Mastly | Consistently | Learni Sometimes | Mastly | Consistently
|z courteous Takes pride in
and well ¥ presentation of v
mannered wiork
Shows
Iz able to work
tolerance to ¥ ind dentl v
others independently
Follows school
¥ Self evaliates ¥
rules e
Iz able to
Works well in
S - concentrate on 3 v
sraup given task

Personal and Social Development, Well-Being and Cultural Diversity

+ able ta perform personal care rootines independently and understand the impact of
foad, drink and exerdise on hagith. She & able to demonstrate appropriste welf coateal She can
aften contral her emotions. She is able to engage with  broad range of tasks and activities,
reflecting on how she can improse her learning and shows perseverance, concentration and
motivation. She is competent in identifying problems and coming up with salutions. She is able ta
respond to athers with respect, understanding differant preferences, views and belisfs, and chaw
an understanding of how she should relate to others marally and ethically. She is able to ses things
fram others' peints of view. Imogen is beginning ta farm friendships which are very important to
her.

Targets for Next Year

# WO TARGET CAN BE GEMERATED AUTOMATICALLY IM THIS CASE: PLEASE REPLACE THIS
SEMTEMCE WITH YOUR OWMN TARGET.

Alain=ant

Profridii

Cal

Knowledge and Understanding of the World

dentifies some of the different ways in which the past is represented. She shows she
knows about some of the main events, people and changes she has studied. She understands some
af the similarities and the differences between different pericds of the past.

Jeses globes and maps to find information about places, draws maps that include 2 key and
symbals, and she understands directions. She presents information ina variety of ways, She shows
she knaws about and unde rstands differant regians and snviranments.

[ e, with suppart, the appecach she will use for har enquiries. She uses simple
sguipment ta make enaugh absarvations to be able ta sor, group and campare shjects, materials,
Irving things, and events, She links what she hag learned, with suppart, te Familiar situations.

CI

Progre

Cal

Physical Development

s able 1o evaluate the pedarmance of others explaining what could be better and uses this
to improve her awn performance. She is able to use her hands with confidence, coordination
cantral and fluency to accurately manipulate resources far a range of purposes. She & able to draw
pictures including objects that are largely drawn in propartion with an swareness of the position af
abjects in relation to esch ather, She is able touse snd develop har skills with improving
waardination and cantral. Her gymnastic actions show improved tension and shape with linked
actions showing fluency. She & able to cut out complex gictures and shapes in paper using
traditional scissars. Imogen i able to consistently hakd a pen/pencil with a dynamic {mature) grip
and good cantral.
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Figure 11
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Figure 12
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Figure 13
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Figure 15
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