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‘Most schools will have had experience of families that appear (in the eyes of the school at least) to be persistently refusing to engage, or who may even engage in an appropriate or aggressive way. Developing a working relationship in these cases is more challenging for schools, and yet schools have most to gain with precisely these families.’ (Welsh Government,2016, p.29).
This quote comes from the Welsh Government about the importance of developing a positive relationship between schools and home.  Although most parents want to help their children in school, however many face barriers to involvement. Research offers a number, of different reasons for the lack of engagement in mainstream services by ‘hard to reach’ parents. According to the Department of Education schools are private property, but parents have an ‘implied licence’ to go onto the school premises at certain times, such as appointments, events and drop off and pick up of children. Schools can bar a parent from the premises if they are aggressive, abusive or a risk to staff and pupils. (Department of Education 2014). The security of the school is a subject of great concern for the teaching staff in schools, but they also want parental involvement and engagement.  This essay will mainly be based on research and will focus on parental involvement and how policies for educational inclusion have developed and evolved.
Most children have two main educators in their lives-parents and teachers. Parents are the main educators until the child attends an Early-years setting or school, and they remain a major influence on their children’s learning throughout school and beyond. The parents and school have a crucial role to play in a child’s educational achievement. One of the many issues facing educator’s today is raising children to become culturally competent and sensitive from a young age. When interacting with people whose culture and background are different from their own, children need to learn how to respect and accept these differences. It is therefore, up to parents and teachers to send the appropriate messages to our children. (Promoting Diversity Equity and Cultural Competence in the Early Years 2012) 
No family should be considered as being beyond reach, but some may require a different approach. There are certain families that can be difficult to engage with such as traveller families, English as a second language (EAL), disabled parents, single parents, carers of looked after children (LAC) and those on low income. Although this is not true of every family it can be a barrier to engagement. (Welsh Government 2014).
Schools should be inclusive to everyone ‘Inclusion is a process by which schools, local authorities and others develop their culture, policies and practices to include all children and young people. (Welsh Government 2016).
‘A whole school approach which improves the emotional climate of the school and builds on relationships with families, is more likely to promote the well-being of all children and to and to form a sound basis for more structured and sustained interventions for those with particular need’s’. (Cited in Pugh and Statham 2006).
Parental involvement can be defined in different ways, it has been described as representing many different parental behaviours, parenting practices such as parental aspirations for their child’s academic achievement, parental communication with their children about school, parental participation in school activities, parental communications with teachers and rules at home, which are considered, to be education related. (Harris and Goodall 2007) The role of parental involvement in improving educational outcomes has been recognised for over 40 years. Fathers also play a critical role in ensuring outcomes for their children’s education, there is consistent evidence that father’s interest and involvement in their child’s learning is statistically linked to better educational outcomes. (The Impact of Parental Involvement on Children’s Education 2008).
The UNESCO Salamanca Statement was formed in June 1994. This report from the UN’s education agency calls on the international community to endorse the approach of inclusive schools by implementing practical and strategic changes. The statement begins with a commitment to Education for ALL, recognising the necessity and urgency of providing education for all children. The Framework for Action says’ Inclusion and participation’ are essential to human dignity and to the enjoyment and exercise of human rights. (UNESCO Salamanca Statement 2019)
Legislation in the UK prohibits discrimination (direct or indirect) in education and supports inclusive education. The Equality Act (2010) replaced nine major acts of parliament, the act provides a single consolidated source of discrimination law, covering all the types of discrimination that are unlawful. Some of these include disability, race, religion or belief. (Department of Education)
Families and communities have a much bigger impact on a child’s achievement in school than has been realised. Schools that attempt to engage with their families and community groups as serious and practical partners in education will be exerting a powerful lever through which to raise standards and the well-being of their learners. Studies show that parents that take an active role in their child’s education benefit in, number of ways, higher school attendance and higher achievement in school. (Toolkit)
Welcoming families into school and encouraging them to get involved in school life can be a very important step in working with families to help them support their child’s learning.  There are numerous of ways to strengthen the relationship between parents and teachers, in some areas the teacher will visit the parents at home, although this can be time consuming it can give the teacher a chance to see what the child’s home life is like. Once a relationship is built up a parent is more likely to want to get involved in school activities. 
In 1945, the Labour party prime minister Clement Attlee, announced he would introduce the Welfare State outlined in the 1942 Beveridge Report, this included the introduction of the National Health Service, Beveridge published his report in 1942 and recommended that the government find ways of fighting the five ‘Giant Evils’ of ‘Want, Disease, Ignorance, Squalor and Idleness’.  A national system of benefits was also introduced to provide ‘social security’ so that the population would be protected from the ‘cradle to grave’. People in work had to contribute into the Welfare State, as did employers, but the benefits provided were much greater.  (Beveridge Report 2014)
The Education Act in 1944 created major changes in the provision and governance of secondary schools in England and Wales. Also known as the ‘Butler Act’ after the conservative politician R.A Butler. The plan was to remove inequalities which remained in the system and raised school leaving age to 15 years. Local Authorities aimed to establish three main ‘streams’ – grammar, secondary modern and technical which was recommended by a report by Sir William Spens in 1938. Children would sit an examination at 11 years old, known as the 11 plus. The 11 plus was intended to provide equal opportunities for children of all backgrounds. The grammar schools remained predominantly middle-class institutions that only selected a small minority of highly selected working-class students. (The Education Act 1944, no date) In Wales all grammar schools were phased out, in the 1970’s, the Labour Government gave Local Authorities the option to discontinue Grammar schools and were in favour of the Comprehensive school were children were treated equally. 
There had not been a specific review of primary education since the Hadow report of 1931.The Plowden report in 1967 (Ruth Plowden) was one of a liberal view of education and society. The emphasis of the Plowden Report could be encapsulated in the phrase ‘at the heart of the educational process lies the child’. Plowden advocated experiential learning and recognised the importance of parental involvement in education, universal pre-school education and opportunities for the less privileged. However. most schools changed very little at this time. (History of Education 2011)
By 1997 the need to involve parents actively in their children’s education was high on the political agenda of the newly elected Labour Government, ‘parents are active partners in the production of educated children’. The Labour Government recommended that there should be a fully integrated approach to early years education and care across the public, private and voluntary sector. Tony Blair spoke of his primary political commitment to ‘education, education, education’.  To make Britain the best educated and skilled country in the world; a nation, not of a few talents, but of all, of the talents. (Ball 2013). However, since this time Wales have continued to be lower than those in the rest of the UK in the PISA (Programme for International Student Assessment) survey that evaluates education systems worldwide by testing the skills and knowledge of 15 year olds. (PISA 2018) Schools in Finland however were very successful. Their education system differs to the UK and their curriculum is less ‘academic’ and compulsory school age does not start till 7 years old, although most attend pre-school.  All children receive free school meals, transport, resources and support services regardless of parent’s income and no child is left behind, therefore less stigma. Many of the schools are combined primary and secondary meaning no unsettling transition stages. The teachers are carefully selected and have master’s degrees. (The Guardian 2012)
Why is it so important to work with families? Research shows that at age seven, the degree to which families engage with their child’s learning has six times more influence over the child’s educational attainment than the quality of the school. The younger the learner the bigger the relative effect of parents/carers on achievement-but even at the age of 16 the impact of parents/carers is highly significant, so that learners with enduring support perform better in their exams. Given that children only spend 14% of their time in school this should not come as surprise. (Welsh Government 2014)
Deforges (2003) describes the material and psychological factors that impact on parental involvement, lack of time, work pressures, living on a low income, single parents, Illness, depression or disability within the family can all have an impact on involvement and engagement. Parents may also have little confidence because of their own experiences of education.(Wheeler & Connor 2009) The message is a powerful one; social class, income, living conditions ,and parents own education levels clearly are directly related to child development outcomes (Every Child Matters 2003).
In 2014 the Welsh Government launched the ‘Education begins at home’ campaign to help parents and carers engage with their child’s learning. Some families tend to interact with the school less frequently, some families have needs that are harder to accommodate. There will be parents who themselves have addition a learning needs; under stress, through poverty, parents that have had bad experience of the education system and are disaffected with education. For some parents they see their child’s learning as being the sole responsibility of the school and feel ‘its nothing to do with me’. It is critical that schools find ways of overcoming these barriers in order to reach those especially from poorer backgrounds, the families of learners who are currently underperforming, and those that appear to be providing little support for their child’s learning. (Welsh Government 2016)
 Successful schools involve families as partners in the child’s learning and take part in a range of family learning activities that develop their skills. There is a local school in the area that is a good example of good practice, even though it is situated in one of the poorest areas it successfully involves the families in the area, including the Gypsy community. Its success is down to engagement interventions that are designed around an understanding of families circumstances, wants and needs. This school offers additional training to support parents /carers and, parents of ALN learners. This school is in the Flying Start area that is part of the Early years programme for families with children under 4 years of age living in disadvantaged areas of Wales. Although Flying Start has helped many families there are many that are excluded as they live outside the designated Flying Start areas. Welsh Government education spokesman Darren Millar called for ‘an end to the Flying Start postcode lottery which excludes families in need simply on the basis, of their address’. (Welsh Government 2016)
The Reggio Emilia Approach is an educational philosophy that was developed after the 2nd World War by Loris Malaguzzi in Northern Italy. In the process of learning, the teachers, parents are viewed as collaborators. Within the approach the parent is viewed as an essential resource to the child’s learning. The exchange of ideas between parents and teachers is vital in creating a more positive and productive learning environment. The Reggio teachers take account, the needs and desires of the parents and strive to help them in bettering their child’s education. The environment is seen as a third teacher, the daily schedules are planned to ensure that there is balance between individual, small and large group activities, child directed and teacher-initiated activity as well as outside experiences. The emergent curriculum is a way of teaching and learning that requires teachers to observe and listen to the children, after observing they plan activities, based on their observations. This approach seems very positive as it believes that children thrive in environments that are suited to their interests and developmental stages. (Grand Rapids Child Discovery Centre).
Children living in poorer homes emerge from school with lower levels of educational attainment. Such ‘attainment gaps’ are a major contributing are a major contributing factor to patterns of social mobility. Research shows that educational deficits emerge early in children’s lives, even before entry into school, and widen throughout childhood even by the age of three years of age there is a considerable gap in the cognitive test scores between children in the poorest fifth of the population compared with those from better off backgrounds. However, a much larger proportion of the gap remains unexplained. This suggests that policies to improve parenting skills, involvement in schools and home learning environments cannot in isolation eliminate the cognitive skills gap between rich and poor young children. (Joseph Rowntree Foundation 2010)
Maslow’s Hierarchy of needs (1943) motivational theory in psychology comprises a five-tier model of human needs, start from bottom to the top; physiological needs such as food, water, safety needs, belonginess, esteem needs and at the top self-actualization. Every person is capable and has the desire to move up the hierarchy towards a level of self -actualization. Unfortunately, progress is often disrupted by a failure to meet lower level needs. Life experiences including divorce and loss of a job may cause an individual to fluctuate between levels of the hierarchy. Therefore, if a parent feels that they are involved in their child’s school and feel a sense of belonging they can help their children rise to self-actualisation.
To engage effectively with parents, staff require training and coaching, particularly when working with parents whose backgrounds are very different to their own. The use of ICT can improve parental engagement as a means for parents to access up to date information about their child’s learning. An example of this is class Dojo in primary school and the School Gateway in secondary school. 
[bookmark: _GoBack]Parental involvement is clearly a very important part of a child’s education. Although there are policies for educational inclusion there are still those families that are difficult to engage with.   Parents living in poverty are often facing their own difficulties and stresses, this will affect parenting behaviour. Successful schools will use engagement interventions that are designed around the family’s circumstances.
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