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                                    Learning Activity Plan


	Teacher:
	Date:
	Subject:
	Class:
	Lesson:
	No. pupils
	Support staff

	1 teacher
	22.11.18
	 Literacy 
	Year 4 KJ
	9.15AM –
10.30AM 
	         6
	1

	ALN:  Speech, language and communication difficulties. 
Autism.

	Behavioural Difficulties: 
	0
	


	
	Lesson aims and  Objectives:

To encourage speech, language and communication skills and emotional literacy.
To self-evaluate work.



	IEP Targets

Child 1 (D.H.)  – speech and language. (To pronounce speech correctly)
I will spell out each individual letters of words. 

Child 4 - (J.A) ASD
Visual timetable. 
Follow instructions 
 
	Strategies:
 Discuss importance of active listening, Use spelling mat to encourage the child to spell out words. 

To proof read their work with others amongst using persuasive writing. 

(Welsh Government, 2018)




	Setting 

Primary school setting of a key stage 2 classroom amongst 26 other children attending the class.
	Resources 

Writing materials. 
Books.
Spelling Mat.
	Health and Safety 
· Fire register is completed.
· Fire exits clear. 
· Risk assessments complete.

(Health and Safety Executive, 2018)




	Learning outcome:  Write using persuasive language.


	Learning Ability. L.A – Write for different purposes and readers, choosing words for variety and interest.
Success Criteria :  To begin drafting persuasive letter using persuasive writing features checklist.

	Assessment: Written assessment.


	Curriculum Links:  Organising ideas and Information.
Learners are able to: ‘adapt what they write to the purpose and reader, choosing words appropriately e.g. descriptive and persuasive’.    Welsh Government (2016). 


	Implementation: Adult to discuss the activity with support so the child with ALN can be
fully accordingly supported.
Resources to be ready for activity.

Introduction: Clear expectations are set for all children regarding behaviour and aims and objectives of lesson activity. 

Learning. To show language and communication skills and emotional literacy. 

Activity: Adults will demonstrate and display examples of language to be used and demonstrate different persuasive words.
Adults will support all children and support staff will engage with children with Additional Learning needs (ALN). 
Plenary: To recap lesson and include self-evaluation.





Literacy was chosen for the key component for this activity as it is taught through school as a core subject. The activity has been linked in to the curriculum short term planning and has also been differentiated for children’s needs.  The activity chosen was to write a letter to parents and family members to persuade them to attend a school craft fayre where children sold their handmade crafts and gift sets. Children’s learning was also extended into different learning topics such as social skills and numeracy, where children had an involvement in money handling using addition and subtraction, and also having social interaction with adults and peers. 
Literacy skills are all the skills needed for reading and writing. They include such things as awareness of the sounds of language, awareness of print and the relationship between letters and sounds. Other literacy skills include vocabulary, spelling and comprehension.  Literacy is vitally important during the early year’s education as it allows children to develop the opportunity to learn to read and write this is significantly important in a child’s life to express their own ideas when writing or reading. 
It starts with a story (2018) illuminate “learning to read and write is not just about learning new skills, although it does involve learning new skills, literacy is so much more than this. It is about learning to use reading and writing in real and important ways”. 
Being literate permits children to learn from other methods, explore and communicate their thoughts, feelings and our self-recognition. Literacy also enables a child to learn from other experiences and discover different approaches of seeing the world. “Developing these skills makes it easier for children to learn to read in school. Reading is an essential skill to success in school. Children who enter school with these skills have an advantage. This advantage carries with them throughout their school years” (Early childhood literacy, 2018).
Children cannot learn to read or write without using materials and resources, within education this is encouraged by using such materials as sound mats, visual aids and with encouragement from parents and staff.  Encouragement and praise also help motivate a child into wanting to learn and gives the child a greater chance of becoming a lifelong reader or writer. 

In wales it is compulsory that a child must start school from 5 years of age. Welsh government Section 10 within EA (1996) demonstrates that the welsh ministers have a general duty to promote education to the society of Wales (Welsh Government. 2016).       The school curriculum was introduced in 2008, the welsh curriculum is quite similar to the English curriculum but is subject to change shortly.  The Welsh Government have documented that the new curriculum for Wales will comprise of six areas of learning and experience. The six areas will include Expressive arts, Health, well-being and Humanities, Languages, Communication and literacy, Mathematics and numeracy, Science and Technology. A curriculum may refer to a system as in national curriculum and institution, as a whole school curriculum or even an individual school. 
Within the National Curriculum for Wales Key stage 2 programme of study it is evident that ‘learners should be able to adapt what they write to the purpose and reader, choosing words appropriately, e.g. descriptive and persuasive language, gather ideas to plan writing, proofread their own work and that of others, assessing and identifying ways to improve before editing’. (Welsh Government, 2016). Children during the activity were aiming to achieve an outcome three within the National Curriculum. 
According to Scott (2008), The curriculum can be organised specifically to include four dimensions, these include; aims and objectives, contents or subject matter, methods or procedures and evaluation and assessment. 
The National Assembly for Wales agree and suggest The Donaldson Review recommends four purposes to the Curriculum for Wales and says that, if generally supported, they should ‘guide all future decisions about national and local educational priorities and underpin all teaching and learning in Wales’ (National Assembly, 2019).                                              Applicable education is described to offer teaching and education which is desirable for pupils of different ages, abilities and skills and the different stages they may be expected to remain at school. Local authorities must ensure that special educational provision is made for pupils who have special educational needs. 
Jean-Jacques Rousseau (1712 – 1778) the French philosopher, also believed education should arise in a natural environment that is based on the children’s experiences as they develop. Education for children should develop through the children’s daily experiences. “Rousseau believed teachers should limit their prying on children’s natural development, instead the teacher should serve as guide or implementer, he also believed parents should be involved in their child’s education “(Fu, 2005) page 13. 
Parents and carers were eager and supportive during their children’s learning by attending the whole class Christmas craft fayre, showing praise and enthusiastic.  The communication and language used through selling the gifts and crafts showed progression, and was engaging. Devarakonda (2013), includes that practitioners, parents, professionals and agencies should work together to provide support for children by recognising, accepting and respecting differences in an ideal inclusive setting.   
A teacher teaches indirectly supporting children within the environment without suppressing, and directing challenges without domineering. A teacher also concludes the value of giving children materials and activities for independent learning, and is equally ready to extend opportunities to extend children’s learning (Cromwell, 2000). 
This activity was implemented during a planned session during the morning, this activity took place within a Year 4 classroom of the school. At the start of the session the teacher instructed a 10-minute introduction of what was expected of them during the activity and what the learning objective and Success Criteria was for this particular literacy activity. The children have knowledge and understanding of the activities L.O and S.C to be capable to evaluate their own learning.  
The teacher then verbally demonstrated with an introduction and example of work and emphasized words of persuasion. As a class activity children were asked to reveal their prior knowledge of persuasive words they were familiar with, displaying all words within the classroom board for guidance and support. 
The class were then given an example letter of persuasive writing, demonstrating which was a letter is written. The children then completed activity verbally discussing with peers
their ideas and expressive language of persuasive writing. The learning support teacher gave
support to the ALN children and to the less able children. Once pupils had completed work
they were asked to read over, and self-mark partners work marking with one, two or three
stars to display how well they thought the work was written.
Once the activity came to an end the teacher then discussed as a whole class the plenary and interacted an oral activity on what the children had learnt. And implying the learning outcome to evaluate if the children had self-evaluated and met this and the criteria. Children self-marked a partner’s work reading through different language used throughout the persuasive writing. This also enabled the children to learn through their peers. Thoughts and feelings were expressed upon evaluation of peers work in contrast to their own language and written work.
A School Action plan may be required for a child with Special Education Needs, for the child to receive support or interventions that are added to adapt to the child’s needs. During these interventions the child may require an assessment by the Special Educational Needs Coordinator of the school to require Additional Learning Needs (ALN). Once the assessment is complete the school with conclude strategies and interventions that will help adapt to the child’s needs. These interventions would include an Individual Educational Plan (IEP) or Individual Health Plan (IHP).
There were an IEP OR IHP should contain short term targets. These targets are reviewed at least twice a year in Early years this can be up to three times a year. The review would be consulted and a meeting would be held with SENCO teacher, Parents and class teachers (Contact.org 2012). The I.E.P target through assessments will help indicate what next steps for J.A and D.H will be and plan for the next stage of learning.
Schools and educational settings should be informed by the continuum of the Areas of Learning/programmes of study alongside the independence with which learners are able to establish skills, to provide greater challenge. Where applicable, progression for children with more complex special educational needs may be identified from the earliest stage in the Routes for Learning. The LNF then sets out how skills are refined and augmented as they progress through the Routes to Learning ABC steps towards the new expectation statements for Nursery and beyond. Wherever possible, all learners, including ALN learners, should have the opportunity to access content/context from the range of experiences appropriate to their needs (Welsh Government, 2018).  J. A works on I.E.P targets on a daily basis to follow instructions, this activity was amended by a support teacher to follow instructions step by step, a spider diagram was also worked upon to discuss and make visual to what J.A concluded to include in his letter. 
This is to provide equal rights for all pupils in their education setting. Throughout every school the United UNCRC is acknowledged, educating children on their rights including the right to education. The UNCRC is an international agreement that sets out every child’s fundamental rights to survival and development, including the rights to education, healthcare, protection, and participation. Throughout the UNCRC there are 54 articles, the UNCRC states “Rights are things every child should have or be able to do. All children have the same rights. These rights are listed in the UN Convention on the Rights of the Child. Almost every country has agreed to these rights. All the rights are connected to each other, and all are equally important. Sometimes, we have to think about rights in terms of what is the best for children in a situation, and what is critical to life and protection from harm. As you grow, you have more responsibility to make choices and exercise your rights” (Fleer, 2010 page 9.
Within these UNCRC articles it is stated every child has the right to education, every child is treated equally, including children with disabilities and from diverse backgrounds. The policy of the Equality Act 2010 defines equality and states why it is important. This includes everyone having the same chances to do what they can. Some people may need extra help to get the same support (Oliver and Pitt, 2011). 
Successful futures also state that each Areas of learning and experience (AOLE) is an internal theory that employ parallel ways of thinking and gathering same conclusion. This implements to the statement in ‘What matters’ statement which is the key to knowledge, skills, and experiences recommended as essential to achieving the outcome (Welsh Government, 2018). 
Kelly (2009), states the way children’s minds develop has come from the work of theorists Jean Piaget, Jeremy Bruner and Lev Vygotsky who have showed studies of child psychology in which they initiated. The main approach of these theories is that children adapt to their ways of thinking and different areas of learning within the curriculum plan. 
Scientists and psychologists have developed a number of different models to understand the different ways that people learn best. One popular theory, the VARK model, identifies four 
primary types of learners: visual, auditory, reading/writing, and kinesthetic. Each learning type responds best to a different method of teaching. Auditory learners will remember information best after reciting it back to the presenter, while kinesthetic learners will jump at the chance to participate in a hands-on activity (Prezi blog, 2019).  
D.H was identified as a visual learning using the support demonstrated on whiteboard and example of work to help support this task. The majority of the group were auditory learners, remembering the activity plan and language needed to be used to encourage parents to attend the Craft fayre. Brownhill (2014) ‘identified your learning style refers to the way that you process information presented to you most effectively and how you interact and respond to the way in which information is presented’. Feldman similarly says that, when humans are confronted with examples, they induce they simplest category or rule that would cover all examples (Doherty and Hughes, 2014)
Kolb's experiential learning style theory is typically represented by a four-stage learning cycle in which the learner 'touches all the bases', these four stages include Concrete experience, Reflective observation, Abstract Conceptualisation, Active Experimentation (Simply Psychology, 2017). 
Concrete experience was used to write the persuasive letter to parents, reflective observation was used to self-mark and assess work, abstract conceptualisation and active   experimentation was later experienced when the craft fayre took place.
Children were assessed using the developmental milestones, and curriculum outcomes for their appropriate age. (See Appendix 2) The assessment was used through a checklist, identifying if the Learners’ writing is often organised, imaginative and clear.  The other aspects assessed and observed were main features of different forms of writing are used appropriately, beginning to be adapted to different readers. Sequences of sentences are used to develop ideas and words are sometimes chosen for variety and interest. The basic grammatical structure of sentences is usually correct. Spelling is usually accurate, including that of common, polysyllabic words. Punctuation to mark sentences – full stops, capital letters and question marks – is used accurately. Handwriting is legible and work is appropriately presented (Welsh Government, 2016).  
Learning Theories (2017) suggest “Every function in the child’s cultural development appears twice: first, on the social level, and later, on the individual level; first, between people (interpsychological) and then inside the child (intrapsychological)”. 
The philosophy behind scaffolding is that in comparison to learning independently, students learn more from individuals who have a wider range of skills that the child would benefit from learning. These instructors or peers are the influence on children’s understanding of the scaffolding theory, helping others expand their learning. 
If Vygotsky’s theories approach was applied this theory would be broadly different to Piaget’s approach. However, Hatch 2010 argues that “the field likes to lump developmental theorists together and pretend early childhood educators can comfortably meld Piagetian and Vygotskian approaches in the classroom” (Mueller 2012). 
Within evaluation of this activity children furthered their knowledge and support by having assistance and demonstration of what was expected of them to accomplish at the end of the activity. Children also have identified what the learning outcome was of the activity and understood the learning goals. Next action step was discussed with children individually once the written work was marked by teachers. (See Appendix 1)







Reference List

Brownhill, S. (2014) Empowering the children’s and young people’s Workforce: Practise based knowledge skills and understanding. Oxon: Routledge.

Contact org (2012) Special Education Needs Wales. Available at: https://contact.org.uk/media/380068/senwales.pdf (Accessed December 5th 2018).

Cromwell, E. (2000) Early childhood education: A whole-child curriculum for ages 2-5. United states of America: Allyn and Bacon.

Devarakonda. C, (2013) ‘Diversity & Inclusion in Early Childhood’ An Introduction. London: Sage.

Doherty, J. and Hughes, M. (2014) ‘Child Development’ Theory and Practise 0-11. Harlow: Pearson.


Early childhood literacy (2018) Early Literacy Skills, Behaviors and Importance. Available at http://www.maine.gov/msl/libs/pr/posters/lit/earlyLit-newsletter.pdf. (Accessed January 8th 2019).

Fleer. & McLachlan. (2010) ‘Early Childhood Curriculum’ Planning assessment and implementation. United states of America: Cambridge. 

Fu, V., Hill, L. & Stremmel, A. (2005) ‘Teaching as Inquiry’ Rethinking curriculum in early childhood education. Boston: Pearson.

Gov.uk (2018) The National curriculum. Available at: https://www.gov.uk/national-curriculum/key-stage-1-and-2. (Accessed 26th November 2018).

Health and Safety Executive (2018) Risk- controlling the risks in the Workplace. Available at: http://www.hse.gov.uk/risk/controlling-risks.htm (Accessed December 12th 2018).

It starts with a story (2018) Why is literacy important for children? Available at: https://nalibali.org/how-to/why-literacy-important-children (Accessed January 4th 2019). 

Kelly, A.V (2009) The Curriculum Theory in Practice. London: Sage 

Learning Theories (2017). Social development Theory (Vygotsky). Available at: https://www.learning-theories.com/vygotskys-social-learning-theory.html (Accessed December 2018).

Mueller, F. & Wisneski, D. (2012) ‘Curriculum in early childhood education’ Re-examined, Rediscovered, Renewed. Oxon: Routledge.

Oliver,P. & Pitt,B. (2011) Working with Children, Young people and families. London: Sage Publications.  

Prezi Blog (2019) The four different types of learners, and what they mean to your presentations. Available at: https://blog.prezi.com/the-four-different-types-of-learners-and-what-they-mean-to-your-presentations-infographic/ (Accessed 8th January 2019). 

Save the children (2018) Children’s rights. Available at https://www.savethechildren.org.uk (Accessed December 11th 2018).

Simply psychology (2017) Kolb’s learning styles and Experiential Learning Cycle. Available at: https://www.simplypsychology.org/learning-kolb.html (Accessed January 9th 2019).  

Welsh Government (2015) Learners with additional learning needs (ALN). Available at: http://learning.gov.wales/docs/learningwales/publications/150827-revised-areas-of-learning-and-programmes-of-study-en.pdf (Accessed December 10th 2018). 

Welsh Government (2016) Curriculum for Wales: Programme of study for English Key Stages 2 – 4. Available at: http://learning.gov.wales/docs/learningwales/publications/150717-nc-english-en-v3.pdf (Accessed 9th January 2019). 

Welsh government (2018) ‘How areas of learning and experience’ are being developed as a central element of the new curriculum. Available at: https://curriculumforwales.gov.wales/2018/06/20/how-areas-of-learning-and-experience-are-being-developed-as-a-central-element-of-the-new-curriculum/ (Accessed November 26th 2018). 

Welsh Government (2016) Law Wales: Schools and other education for children. Available at: http://law.gov.wales/publicservices/education/school-and-other-education-for-children/?lang=en#/publicservices/education/school-and-other-education-for-children/?tab=overview&lang=en (Accessed 8th December 2018). 






















[bookmark: _GoBack]APPENDIX 1
[image: ]

APPENDIX 2 
[image: ]







15

image3.emf

image1.png




image2.emf

