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Develop an AoLE from the new curriculum. You will need to clearly identify how these plans align with the school development plan.
· Detailed analysis of the AoLE
· Identify relevant teaching strategies
· Indicate how progression will be observed/noted
· Create a five year plan for implementation of Donaldson
· Brief Outline and rationale for each target
Draw on recent research on the AoLE. Make use of school data to demonstrate how these plans will impact on teaching and Learning, in line with school priorities.
As a result of the Independent Review of the curriculum and assessment arrangements in Wales conducted by Professor Graham Donaldson (2015) the school is planning a speedy transition to successful futures in line with the amended timetable announced by Welsh Government. Although details of the new curriculum have not yet been made available, in line with expectations in  QUALIFIED FOR LIFE A curriculum for Wales – a curriculum for life October 2015, the school’s strategic planning will ensure the curriculum and teaching staff are ‘Donaldson ready.’
The school is not pioneer school and is not leading on detailed research into any specific AoLE.   However, the school appreciates the need to prepare for the curriculum reform by improving pedagogy and enhancing the leadership skills of all staff. It is keen to embrace the concepts of the new curriculum for Wales and figure 1 is a suggested model to ensure the school is ready to embrace the new model in 2022.
The school will focus on the following three whole school aims, which are followed by a brief rationale and explanation of how the whole school aims adhere to the principles of curriculum design, as outlined in Successful futures (2015):
1. The professional standards and Leadership.
International research demonstrates that school leadership is second only to classroom teaching as an influence on pupil learning. (OECD, 2014).
Ensuring all staff are adhere to the professional standards will ensure the school meets the principle of being based on ‘subsidiarity: encouraging appropriate ownership and decision making by those closest to the teaching and learning process and are manageable: recognising the implications for accountability arrangements. ‘(Donaldson, 2015, Page 14)
Staff will become familiarised with the new professional standards via whole school inset in January 2018. They will be introduced to the PLP (professional Learning Passport) and encouraged to create individual professional learning portfolios.  In year 1, the standards will be incorporated into the Maths faculty departmental school monitoring procedures, performance management and appraisal. A trial group will conduct this first, who will then act as technical support for other staff using the professional standards from September 2018.  Evidence of their use will be seen in departmental meetings, monitoring documentation and performance management documentation.  By year four, it is anticipated that the PLP will be used in performance management target setting and reviews for all staff. Ensuring that all professional learning and professional reflection at the school can be linked to the professional standards.
Encouraging the staff to become familiarised with the PLP and the EWC site will also open up access to EBSCO, which will give staff in PLCs the opportunity to access academic journals and articles to inform their practice. This will be beneficial in encouraging staff to embrace school aim 2: The school becoming a learning organisation.

2.  Learning and Teaching 
Wales has an ambition that all schools develop as learning organisations, in keeping with OECD principles. Schools that are learning organisations have the capacity to adapt more quickly and explore new approaches, with a means to improving learning and outcomes for all their learners. (Education in Wales; our national mission Action plan 2017-2022) This aim enables all staff at the school to work as part of a learning organisation and ensures that practice is evidence based: drawing on best of existing practice. (Donaldson, 2015, page 14)
Teachers will begin to use research in their AoLE  plcs. They will be focussing on aspects of the four core purposes moving away from their current triad groups to enhance learning opportunities for pupils within their AoLE. This will involve staff working together outside of the traditional subject groups in which they already function. Teachers will use existing and look for further opportunities to realise the four purposes for each child.  It will also provide an opportunity in years two and three to work with primary colleagues to ensure a ‘learning continuum’.  Donaldson advocates that ‘learning will be less fragmented because all teachers will understand how their input contributes ultimately to the end point in the continuum’ (Donaldson, 2015, page 53). Staff will work on areas of the school improvement plan initially and on more specific areas of the curriculum as the ‘What Matters’ statements being developed by the AoLE development teams are shared nationally. Staff will be involved in a continuous cycle of presentations and updates on their work. Feeding back to colleagues on findings and research within their own, and other Areas of Learning Experience within the cluster.

3. Literacy, Numeracy and Digital competence as the three cross curricular responsibilities
There is a range of competences and skills, which are foundations for almost all learning and are essential to being able to participate in the modern world.  This aim is responsive: relevant to the needs of today and empowering: allowing young people to engage confidently with the challenges of future life. (Successful futures, 2015 P14)
This is an aspect of the curriculum, which is already in place and we know it will form an important part of education for our young people. For the school, time spent ensuring the cross-curricular responsibilities are fit for purpose will be essential to ensure readiness for the curriculum changes. This aim will begin with audit of current provision and standards. It will be monitored through standards of literacy and numeracy, external and internal assessment. The cross curricular responsibilities will be a priority for all staff. The five year plan sets out an expectation that opportunities to exploit the 3 skills will need to be found in each subject area. These will becomestandard agenda points for all meetings and teaching and learning discussions and will feature in the performance management targets of relevant staff. Learning opportunities will also be highlighted in programs of study and evidenced in learning walks, book reviews and lesson observations. 




 Although the timetable for introduction of the new curriculum has been delayed by 12 months, the school is seeking to use the recommendations and approaches outlined in the new curriculum to address some of the issues in the current school development plan.  The school is undergoing a current restructuring of triad working groups and PLCs to reflect the six new Areas of learning Experience and a restructuring of staff is currently in consultation. 
The school development plan 2017-2020 expects that progress at L2 inclusive will increase from 64% to 66% by 2020. Current data for this cohort show oracy scores that are below the family average. There is a significant disparity in achievement between eFSM and NEFS pupils at KS 3 and 4 at L2 inclusive. Girls significantly, out- performed boys in key stage 3 teacher written assessment. The last external Literacy review recommended that pupils have greater opportunity for writing at length across the curriculum. The school has conducted whole school testing of reading ages in order to better support all pupils, not just target pupils who have difficulty accessing the curriculum. By focussing on literacy in the Area of Learning Experience for languages, literacy and communication,  we expect that pupil outcomes in  English, Modern Foreign Languages and Welsh will improve. This  will contribute to pupil’s oracy and written skills across the curriculum, thereby improving outcomes overall. This will be further strengthened within the cross curricular literacy curriculum.

Strategic aim 3 of the School development plan is to: 
Enhance the quality and range of learning and teaching experiences to ensure all pupils are literate, numerate and digitally competent. 
Through developing the AoLE for languages, literacy and communication, staff will be able to work together and with other schools and the cluster to develop pedagogy and curriculum innovation in line with Curriculum for Life. The plan will make a significant contribution to the improvement work of the school, will enhance collaboration and pedagogy in staff and will enable the school to meet the ESTYN recommendation of improving the planned use of Welsh across the school. (ESTYN, 2012) The plan addresses digital competence training needs and joint working with the primary cluster. The AoLE for languages, literacy and communication will enhance literacy and digital competence skills of pupils and staff with the transfer of information via e- portfolios and digital learning networks.
Strategic aim 4 of the school development plan also seeks to
 	Enhance strategic and operational leadership capacity 
By using the new professional standards for Wales during the performance management review process, and creating opportunities for professional development through PLC and cluster working, we will build the capacity of teachers in the school and allow them to take ownership of the new curriculum. 
It is important that these changes begin to take place now in order to ensure that the curriculum changes are incremental, as intended by Welsh Government. Taking Lewin’s three-step model to changing behaviour, it will allow staff to unfreeze their existing behaviour and move towards the pedagogical principles of the new curriculum. (Lewin ,1951 page 564-65)



The Area of Learning Experience for Languages, Literacy and communication
The opportunity for pupils to experience Languages, literacy and communication as outlined in Curriculum for Life demonstrates how this AOLE in particular has a significant role to play in raising standards via improving literacy across the other five AOLEs further, whilst recognising raising literacy competency is a cross curricular responsibility. Furthermore, the report recommends that ‘each of the AOLE’s should include both a Welsh dimension and an international perspective’. This, together with the ‘implementation of literacy competence, including competence in the spoken word, syntax and spelling as a cross-curriculum responsibility’ will ensure that this AOLE in particular can make a significant contribution to raising standards within the AoLE, across the curriculum and across current key stages. (Successful Futures, 2015 ). If this is to be successfully realised, the whole school 5 year plan can support the work of the MFL, Welsh and English departments and allow them to support primary colleagues in years 5 and 6 via a transition projects and e- portfolios.
Estyn produced a report into modern foreign languages in Wales in 2016. The resulting recommendations will have significant implications for this plan and will affect the aims outlined in the school development plan. It acknowledges that language learners in Wales show a ‘good understanding of grammar’ and learners ‘achieve good skills in oral work and in their reading and writing in the assessed language’. (Estyn on MFL, 2016 p4)  This is broadly in line with the findings of lesson monitoring in the MFL department of the school, and yet whole school data suggests pupils do not transfer these skills to other areas of the curriculum. The AoLE can benefit from the experiences offered to learners through study of a Modern Foreign Language.
In 2014- 2015 the centre for British teachers Education Trust conducted a survey, which pointed to a decline in the uptake of MFL in key stage 4 and beyond. In response, the minister for Education and skills in Wales published ‘Global Futures’. It stated that learners in Wales should be ‘encouraged to extend their knowledge of other cultures by becoming bilingual plus 1 from primary (year 5) to examination level. ’ Welsh Government says it is committed to ensuring our young people are ‘ambitious, capable citizens of Wales and the world’ that they are ‘equipped to compete in the new global economy’ (Global Futures, p4).  It will be impossible for our learners to do this if they continue to see English as the ‘lingua franca.’
Deficient language skills and the assumption that "everyone speaks English" are costing the UK economy around £48bn a year, or 3.5% of GDP (Foreman-Peck, 2014) As a nation, Wales can no longer tolerate the decline in learners MFL skills. Encouraging learners to study global communication as part of this AoLE is therefore, beneficial to increasing literacy levels of our pupils and will help meet the needs of the future workforce.

Welsh Government have also set out plans to achieve the target of 1,000,000  Welsh speakers by 2050.  (Cymraeg 2050, 2017)  One of the ways they hope to achieve this is to ‘Transform how we teach Welsh to all learners, in order that by 2050 at least 70 per cent of those learners report that they can speak Welsh by the time they leave school.’  In the last report written by the Welsh language board in 2011 however, Hywel M. Jones stated ‘Neither the results of recent surveys nor the calculated projections suggest that we shall see a substantial increase in the percentage of people who can speak Welsh in the near future.’ 
Meri Hughes, Welsh language commissioner, points out in her report The Position of the Welsh Language 2012–2015 Welsh Language Commissioner’s 5-year Report , ‘Welsh used to be attained or learned at home mostly but this has changed over time. Four out of five 5-15 year olds now mainly learn to speak Welsh at school.  Teachers need to ask if current provision is producing speakers confident enough in their Welsh language skills to use them socially or in the workplace ’. Despite all efforts by the education system to date the number of Welsh speakers is falling according to the census and Language use survey, 2015. If we are to achieve the target by 2050, we need to examine how Welsh is taught as a second language to ensure that learners become truly bi-lingual. Donaldson has sought to address this when he argues ‘the future of Welsh and Welsh culture is wholly dependent on transmitting the language to our young people.’ (Donaldson, 2015 p24) If we wish to produce ‘ambitious, capable learners who: ‘can communicate effectively in different forms and settings, using both Welsh and English’, we must ensure that learners have communication skills that match Welsh Government ambitions and business needs.
Donaldson argues in successful futures that there are ‘cognitive benefits from being bilingual’ (successful futures p59). The advantages of bilingualism in Wales, where the majority of learners become bilingual through the education system, can only be truly realised if we engage learners with their bilingualism. Research by Lauchlan, Parisi and Faddaon exploring bilingualism in Sardinia and Scotland where learners were ‘ administered a series of standardised cognitive ability tests targeted at the four areas that have been previously shown to be advantageous to bilingual children in the literature, namely, cognitive control, problem-solving ability, metalinguistic awareness and working memory. The bilingual children significantly outperformed the monolingual children in two of the four sub-tests, and the Scottish children significantly outperformed the Sardinian children in one of the sub-tests. The differences found were largely due to the superior performance of the Scottish bilingual children who receive a formal bilingual education, in contrast to the Sardinian bilingual children who mostly only speak the minority language at home’( Lauchlan, F, Parisi,M, and Fadda, 2013 page 43-56. )
 A truly bilingual education may be one way of enhancing Wales’ position in the PISA rankings, where problem solving is tested and compared with learners worldwide. There is significant political pressure for Wales to achieve an improvement in the rankings and it seems PISA results will continue to be scrutinised by politicians and employers and used as a measure of success in the new curriculum.
The AoLE for Languages, Literacy and Communication also has a significant role to play in producing ‘confident ambitious learners. ‘ We need to engage young people with the confidence in they, as Welsh citizens can be proud of Wales and help learners to find a sense of confidence that comes from a deepened understanding of our shared language and culture. Learners leaving school should be ‘ready to be citizens of Wales and the World’. 
Poverty will undoubtedly affect negatively on our ability to realise improvement in levels of literacy. This is an issue at the school but also a national issue identified by Estyn in 2014:
Most pupils entitled to free school meals (FSM) do not attain as well as their non-FSM peers in English. The gap in performance widens as pupils progress from primary to secondary school. There have only been modest improvements in the performance data for more able pupils in both key stages over the past five years. Boys do not attain as well as girls, particularly in key stage 3.
This is also highlighted in the school self- evaluation and is an area for development on the school’s improvement plan. This highlights the need for a more coordinated approach to literacy. We cannot rely simply on the study of English alone to raise standards in literacy, especially for our disadvantaged children. The teaching of literacy as a cross-curricular responsibility has yielded some positive results for pupils in national testing. That progress will be monitored more closely by the administration of annual reading age tests, where the school hopes to make further gains. We know that MFL learners acquire good standards of literacy and oracy . The Welsh department demonstrate high levels of pupil engagement and oracy skills in Welsh are strong, as evidenced in successive  examiners reports. The opportunity to share pedagogy and work as an AoLE has been welcomed by middle leaders across these departments. The British council recently published a report encouraging the same approach to avoid casting ‘ MFL in opposition to Welsh and English instead of capturing the potential for all language subjects to support each other.’ The new curriculum model supports this.

The English, Welsh and MFL departments will work together at the school as the AoLE for languages and communication. They will follow the five year plan (figure 1) to become Donaldson ready.  As set out in the five year plan the group will need to ensure they look for opportunities to reinforce the four purposes, but also are able to work  with each other and enhance the harmonised approach to literacy across the subject areas.  Estyn produced a report in 2014 on Key Stage 2 and 3 English that stated; ‘pupils find it difficult to transfer the skills learned in English sessions to their writing in other work.’  By taking a cross subject approach and working as an AoLE we can ensure that pupils find transferring their literacy skills easier, raising attainment across the board. The report also stated: 
Effective transitional arrangements are lacking in a minority of primary schools and secondary schools and they are poor in a few. This affects pupils’ progress in English from key stage 2 to key stage 3. 
By working with the English department and their already established English primary cluster PLC,  the school hopes to close the gap in attainment between key stages in line with the recommendation to ‘minimise transitions and shifts’. (Donaldson, 2015)


Section B
Select one target from your SP to provide detailed strategic planning. Discuss and critically analyse strategies adopted.
· Provide a detailed rationale for the target
· Create an Action Plan (clear success criteria)
· Evaluate the challenges and opportunities
· Identify strategies to secure success
The target selected by the AoLE is to improve literacy across the school. Figure 2, below shows a plan of how this will be achieved. The plan in black refers to improving oracy. The plan in blue refers to implementing the triple literacy document produced by Welsh Gevernment in 2014. Further planning on how the school plans to build on this can be found in appendix 3. It is expected that by combining approaches to oracy and writing across the communication subject areas, pupils will be able to better apply the skills learned to all oracy and writing tasks. What will start as a pilot in the AoLE for communication will, if successful, be adapted and used by the other AoLEs in the school.




















Figure 2
Detailed Action plan of year 2017-2019
	Time
	What needs to happen?
	Who is responsible?
	Success criteria
	Cost 
	Additional information

	Summer term  2017
	Reading age test sourced
	Literacy coordinator
Assistant Head
	Tests ordered
	t/b/c
	Free testing is available. Need to be assessed to see if they are fit for purpose.

	
	Language ambassadors conduct a taster MFL lesson in the cluster primary schools
	MFL Lead
Peer mentor Coordinator
	Successful pupil voice 
	0
	Lesson to be planned and delivered by language ambassadors as part of their role. It will be delivered on Hwb and pupils will give year 6 staff training on using the digital network

	July
	Visit to link school for literacy support.
Examine the use of oracy frames to support writing and reading behaviours
	Assistant head
MFL lead
English Lead
Welsh lead
Literacy coordinator
	Fact finding visit.
Meeting staff from other school
	£300
	Cover Costs limited as reduction in timetable in summer term.

	
	
	MFL lead
Welsh Lead
English lead
	Each subject lead needs to upload a resource that can be used in KS2 for their subject area that adheres to the principles set out in the triple literacy document
	
	Gain time used

	
	Transition day used for cluster primaries to meet with AoLE leads to discuss triple literacy
	MFL lead
English Lead
Welsh lead
	All staff to be logged onto network area and resources evaluated
	£100
	Cover costs

	July
	Whole school book review with oracy and written work focus
	All subject leads
Literacy coordinator
	Literacy coordinator write a short report on standards of written work seen and evidence of oracy
	
	

	Autumn term 2018
September
	Tests implemented
	Literacy coordinator
Sims coordinator
	All pupils sit have a reading age attached to their sims profile
	
	

	
	Primary colleagues to trial a triple literacy lesson and feedback digitally
	Literacy coordinator
MFL Lead
English lead
Welsh lead
Year 6 teachers
	All staff involved to have posted to the network area
	
	

	
September
	Visit from link  school literacy coordinator to discuss oracy frames and the introduction of reading behaviours
	Literacy coordinator
	Consultation on planned oracy frames
	£50 
	Cover costs

	October
	Department leads identify an assessed written task for oracy 
	MFL lead
English Lead
Welsh lead
	Discursive written assignments planned for half term
	
	

	October
	Agreement of oracy frame wording and wall displays created
	MFL lead
English Lead
Welsh lead
	Evidenced on learning walk
	£ 60.00  
	Resources production

	November
	Oracy frames trialled with pupils
	MFL lead
English Lead
Welsh lead
	Evidence in departmental meetings, book reviews and learning walks.
Increase in pupils marks will be seen.
	
	

	
	Discussion of oracy frames in departmental and LLC meeting
	MFL lead
English Lead
Welsh lead
	Meeting minutes
	
	Amendments and results will be discussed

	
	Year 6 staff to upload a resource to the network area for triple literacy
	Year 6 staff
	Network planning area
	
	

	December
	· Embedding of oracy frames
· Pupil voice

	MFL lead
English Lead
Welsh lead
	Book reviews, learning walks and lesson observations.

	
	Pupil voice taken into account at the review stage

	January
	Embedding of oracy frames

	
	Book reviews, learning walks and lesson observations
	
	

	
	Presentation of oracy frames and reading behaviours to governors
	Literacy coordinator
	
	
	

	
	Introduction of 8 reading behaviours to staff, pupils and parents
	Literacy Coordinator
MFL lead
English Lead
Welsh lead
	Resources produced
	£300
	Resource centre
Parent meeting
Parental letters
Newsletter article

	February
	Mock examinations analysis of oral and written components in 3 languages
	MFL lead
English Lead
Welsh lead
	Increase in attainment
	
	

	
	Year 6 staff to trial another aspect of triple literacy and feedback on network area
	Year 6 staff
	Network planning area
	
	The expectation is that staff will be uploading to the site and sharing planning regularly

	March
	Whole school book review
	All subject leads
	Assess if oracy frames have had any cross-curricular impact
	
	

	April
	Inset time to present findings and training to rest of the school
	Literacy coordinator MFL lead
English Lead
Welsh lead

	Each AoLE to examine oracy frames and decide if there are subject specific issues
	
	

	May
	Produce whole school oracy resources
	All subject leads
Literacy coordinator
	Resources produced and displayed in classrooms. Evidenced by learning walks
	£300
	Resources

	May
	Embedding of oracy frames
	All staff
	
	
	

	
	Re-testing of reading ages
	Literacy Coordinator
Data manager
	Impact to be evaluated
	
	

	June 
	Initial training on reading behaviours
	Literacy coordinator
	Literacy coordinator to attend training at link school on the reading behaviours
	£180
	1 day supply

	July
	Evaluation 
	All staff
	Measurable impact shown
	
	Total cost: £2,080



Further planning from 2019. This will need to be amended, as further information about the new curriculum is published.
	Time
	What needs to happen?
	Who will be responsible?
	Success criteria
	cost
	Additional comments

	Autumn term 2019
	Reading behaviours rolled out whole school
	Literacy coordinator
All staff
	Strategies noted in book reviews, learning walks, pupil voice
	£500 for resources to support classroom displays
	Parental / governors update on reading behaviours impact

	
	ERW MFL cluster training
	ERW
Year 6 staff
Transition Coordinator

	Access to MFL in primary resources network planned by ERW
	Free training. no cover implications due to INSET
	Joint afternoon of training as part of INSET. Primary colleagues to attend

	
	MFL language ambassadors to plan and deliver series of triple literacy lessons for primary pupil
	Head of MFL
	2/3 lessons delivered at each primary in preparation for transition project
	£20 resources
	

	Spring term
2019
	Global communications transition day
	Transition coordinator
Literacy coordinator
AoLE LLC head
	Pupil voice. Attitudes towards communication improved
	£100 resources
	

	
	E-portfolio literacy section on Hwb  introduced to primary colleagues.

	Transition coordinator
Literacy coordinator
Digital competency coordinator
Primary staff

	Common task completed by all pupils in cluster
Other work included to be discussed
	£100 cover
	Transition day used for staff training

	Summer term 2019
	Review and evaluate all current literacy strategies employed
	All AoLE LLC staff/ all staff
	Way forward to be discussed
	
	

	
	Introduce reading behaviours to year 6 staff
	Literacy coordinator
Transition coordinator
	Strategies implemented in primary to ease transition to the system at secondary 
	
	

	
	Prepare resources and application of International School award
	MFL lead
Welsh Lead 
	
	
	

	Autumn 2020
	Application for the British council International  school award at Foundation level
	MFL Lead
Transition Coordinator
	Gaining the award
	
	No cost implication for the school. 




 In response to the lower levels of oracy seen in national testing of pupils in KS3, the inequality of achievement at the end of KS4 between FSM and non-FSM pupils. (outlined above). The first step will be to trial the use of an oracy framework to enhance written work.
David Didau asserts that:
1. We can only say what we can think.
2. We can only write what we can say.
3. But if we can say it, we can write it.
(Didau, 2014)
In his book the secrets of literacy, he goes on to explain that if our learners are not able to express themselves verbally as academics, they will never be able to write academically. He recommends a process of modelling accompanied by a series of scaffolds, which are removed to foster independent learning. The modelling will be very familiar to teachers of MFL and second language Welsh, but is perhaps less well known to English staff.
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Didau ascertains that ‘this cycle provides a model for ensuring our talk makes the strongest possible impact on pupils’ ability to write, speak and think in academic register. ’ (chapter 4 Oracy)  It is a model that is similar to Pacheler and Field’s framework for sequencing in MFL , which ‘builds on the traditional paradigm of ‘presentation-practice-exploitation’ of language (Learning to teach Modern Foreign languages page 55)
Estyn have also pointed to the need to improve standards of oracy in order to improve literacy levels:
ESTYN English report on the standards of English teaching in Wales in KS2+ 3 Recommendation 2014 R10 make more use of oracy prior to reading and writing, in order to help pupils to develop and extend their understanding and improve the quality of their work. 
[bookmark: _GoBack]The school is set in an area with high levels of social deprivation, and we know that this too has an impact on oracy and consequentially literacy levels of learners. On average, eFSM pupils have reading ages that are 1.6 years behind their non eFSM peers on entering the school.( Kellert ,2009) found that  ‘children from affluent backgrounds exuded literacy confidence derived from a variety of opportunities: routine support for homework, parental oracy role models, favourable environments for reading and writing, absence of distractions and opportunities to talk about literacy. By contrast children from poorer backgrounds had few, if any, of these opportunities.’ The proposed plan aims to provide these opportunities within the AoLE and then across the school. An example of the proposed frames can be seen in appendix 1 and 2. The same frames will be used in Welsh and the target modern foreign language. The focus of discussion should then move away from being teacher led. Pupils will be able to verbalise their arguments in a strong way and Didau says will then be more able to write them down.
Pupils will be set an oracy task before the introduction of the oracy frameworks and sit the same task after using the framework to discuss their work. Pupils’oracy assessments and writing will also be monitored through departmental tracking data over the course of the year as they become more familiar with the frames. We will also be conducting whole school book reviews, learning walks and pupil voice exercises to capture if the approach has impact. 
Whilst researching good practice in this area, the school discovered that another local school from a similar demographic have used oracy frameworks as part of their successful literacy strategy. They have appeared on the ERW Dolen good practice guide and the Estyn good practice guide for this work. They have been approached and their literacy coordinator has agreed to a visit from the AoLE for languages, literacy and communication to visit. They have also agreed to follow up this visit with support for the staff implementing the approach. The school has also decided to look at improving reading behaviours to see how this can be adapted for our school. This will form part of the school’s literacy curriculum. An example can be seen in Appendix 3.
The second strand of the plan talks about primary languages and the use of triple literacy. Kelly (2016) asserts that this approach will ‘require teachers to reconceptualise their professional identities. It is an important first step to encourage teachers to see themselves as language teachers rather than as teachers of a particular language (English teacher, French teacher, etc.).’ This is more challenging in a secondary setting than a primary setting, but primary colleagues also need to become more proficient at pointing out the links between languages.
Most of the more challenging multisyllabic words in English and other European languages commonly taught at school are derived from Latin and Greek. The majority of new words pupils encounter in secondary school will have Greek or Latin origin. Using triple literacy can help pupils to recognise words, will support spelling and can help determine meaning. This is apparent to MFL and Welsh second language teachers when pupils make links between languages.
For example:
	Welsh
	French
	German

	ffenestr
	La fenêtre
	Das Fenster

	trist
	triste
	traurig



Furthermore, Bak and Mehmedbegovic, 2017 advocate:
 Providing a framework which supports lifelong development of bilingual competencies: All children (monolingual and bilingual/plurilingual) and adults (monolingual and bilingual/plurilingual) in schools and other educational contexts should be encouraged to develop behaviour and habits supporting lifelong development of bilingual/plurilingual competencies. These practices need to become an integral part of efforts to bring up children in the spirit of the Healthy School Initiative leading to a healthy life style.
 Language learning has a positive effect on brain health, and therefore can contribute to the health and wellbeing of our learners: It is associated with better cognitive performance and higher academic achievement in children and with slower cognitive ageing, delayed onset of dementia and better recovery from stroke in later life.  (Bak and Mehmedbegovic, 2017). This work can feed into the Health and Wellbeing AoLE.

Welsh Government released Supporting Triple Literacy Language learning in Key Stage 2 and Key Stage 3 in 2011. The idea was to suggest models and map the enhancement of literacy skills across key stage 2 and 3. It was supported by 2 years of funding, which enabled participating languages departments to conduct MFL lessons in primary schools. Empirical evidence reveals that for many languages teachers, this was seized upon as a means of encouraging pupils to opt for MFL at KS3. Many learners felt they had learned Welsh for longer and therefore had a greater chance of succeeding at GCSE level if they focused on one language. (ERW MFL teacher questionnaire responses) 
Primary schools were also reluctant to take part, as a lack of linguistic competency and money to cover PPA time at primary level meant primary staff did not engage in the process.  For this and other reasons, it was not successfully implemented, however while the document is not new, it fits in with new direction of travel towards the new curriculum. The recently introduced ability to create digital learning networks, mean many of the previous issues can be overcome. Release time for training will be markedly decreased and PLCs can share resources and lesson plans digitally.  The document provides a checklist for triple literacy as well as ways to implement it and engage learners, which the school and the cluster primaries will implement. 
The school hopes that by implementing these changes, we can begin to prepare staff for the future changes in the curriculum. Implementing the measures outlined will impact positively on current learners in terms of enhancing oracy and writing attainment and improving reading ability. Encouraging pupils to become plurlingual will improve literacy levels but also protect future health and wellbeing. The introduction of the new curriculum in 2022 will further improve standards. Our learners will be able to fulfil the needs of the future workforce by becoming better communicators in a world where global communication will be so important.  


Reflect on your progress against the national leadership standards.

The opportunity to look in detail at the new curriculum has been a valuable one. Examining how three separate subject areas can move towards one  AoLE for languages, literacy and communication has provide me with a valuable insight into the needs of each pupil and members of staff to succeed across the school. I have highlighted in bold the standards that this project has allowed me to reflect upon in my personal learning passport.

  The teacher in a formal leadership role exercises accountability for the pedagogy of others by creating and sustaining the conditions to realise the four purposes for learners and achieve the best for them in terms of standards, well-being and progress. As head of KS3, as well as teacher in charge of German, I have welcomed the opportunity to reflect and plan on aspects of pedagogy in curriculum provision, alongside my pastoral work by advancing Learning - Policy into practice. I have demonstrated my commitment to promoting Welsh language and culture. I will feel more confident when I need to explain the rationale of learning Welsh to sceptical parents and pupils. Being able to demonstrate the health implications as well as enhanced future employability prospects will ensure that parents and pupils understand the rationale behind promoting this aspect of the new curriculum. I have demonstrated the curriculum changes are driven by real life, authentic contexts by referencing projections for skills required by the Welsh economy. 

Throughout this project, I have also reflected on the leadership standards. As the school moves towards the new curriculum, enabling the AoLEs to work together on the cross curricular responsibilities, this action plan will ensure that subject disciplines will be exploited and also other cross curricular links can be exploited. 

Leadership takes account of the experience of other colleagues, the challenges they face and encourages them to flourish. This plan has taken into account many of the difficulties faced by staff today: The difficulty in promoting Welsh in an English speaking area as well as the challenges facing MFL staff in ‘selling’ their subject. Issues in the pedagogy of oracy development in English have also been considered.


Leadership builds effective networks of knowledge, research, and practical expertise to enable other schools and settings to benefit through mutual collaboration. We have achieved this by learning from the expertise of a link school and by adapting their program to suit our learners. By including Primary colleagues in the triple literacy project, the plan encourages collaboration... enabling effective pedagogy to spread. Budgetary constraints may limit how much direct contact with secondary MFL teachers our primaries have, however through collaboration, teleconferencing and digital networks, it will be much easier to support primary colleagues with implementing global futures. Ownership of the plan has been distributed to individual teams and colleagues, empowering colleagues to develop abilities in others, systematically encouraging reflection on practice and techniques for development. The plan is detailed in the short term but builds in opportunities for reflection, evaluation and a change of direction if necessary. This will allow for Welsh government guidance on the implementation of Curriculum for Life.

This journey has allowed me to reflect on refining teaching…from vision to provision to impact.  Although monitoring impact must be a driver of what we do in education, we must not underplay the moral obligation we have, to ensure that our learners have proficient communication skills that will equip them for life in a rapidly changing world. A return visit from a pupil who had gained a place at Oxford University stressed the importance of this when he said, ‘It’s not that everyone there is cleverer than me, they are not! But they say things in a better way that makes them sound cleverer. ’ 
If we wish to equip the young people of Wales to compete with the brightest and the best in the UK and the world, we must improve their oracy skills, which will in turn improve their understanding and writing. By doing this we can influence learners…securing standards, well-being and progress.
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Appendices
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Appendix 2- Connective phrases to improve discussion				
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Appendix 3- Reading Behaviours	
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Year 1
2017-2018


Adopt new professional standardsfor NQT induction and ensure all staff access PLP


Integrate leading learning in AoLE groups  in current AFL triad system. Groups to adopt research methodology in co-working project based on  the four core purposes


Year 2
2018-2019


Adopt new professional standards whole school to set performance management and trial the use of professional standards in monitoring and lesson observation via EWC PLP


AoLE  to work with primary  cluster AoLE leads. Hwb communities around four core purposes established. 4 puposes on the genda for cluster meetings of Maths, Welsh, English and Science


Year 3
2019-2020


Year 5
2021-2022


Year 4
2020-2021


use professional standards in lesson observations and appraisal across all departments of the school. All staff to record professional learning using PLP


Continue to apply professional standards to whole school systems. PLP used to conduct performance management interviews and reviews.


Continue to apply professional standards to whole school systems


Joint cluster inset for cross school training and cluster working on literacy and Numeracy


Transition projecst planned  with cluster primaries, each Ao LE leading  and four core purposes at the heart


Embed close links with KS2/3 . Agree a model of data tranfer in line with new progression steps.Planning and ammending for e-portfolios to reflect the needs of the new curriculum





Review and amend  current literacy and numeracy provision/ audit of digital competence framework current provision and  technology. 


Embed digital competency into programs of study and commence staff PLC for digital competency. Ensure standards of literacy and numeracy improve, using national testing and reading ages as a benchmark. 





 Cluster primary Literacy, numeracy and digital  assessment e- portfoilios trialled and evaluated. Literacy and numeracy PLCs established


Assessment e-potfolios established at  for progression steps and programs of study ammended. E-portfolios to replace transition files


 


embeding of literacy and numeracy strategies to evaluate impact and ammend to the needs of the cohort
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Frame to support discussion/debate

Planning Frame Speaking frame — connective starters you may find useful

« Introduction to debate There is much disagreement about whether...

+ Introduction to first SUPPOIters Of..........would argue that...

viewpoint
~Supporting argument and | A key point backing this viewpoint is...
evidence

~Supporting argument and Furthermore...
evidence

+ Introduction to opposing | On the other hand, those who oppose this view would argue that...

viewpoint
~Supporting argument and | A key point in support of this position i...
evidence

~Supporting argument and Furthermore....
evidence

+~ Conclusion - After considering the different points of view and the supporting evidence I think
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Appendix U ~ Connective phrases to develop
debate/discussion

| agree with your point about... because...
I support (name)’s argument that... because...
| understand what (name) is saying because...

That may be true, however ...
Thereis some validity in that point, however...
Nevertheless, is it right thai

How can you say that...?

I would like to add that...
It also seems that...
To add to what (name) said earlier,...
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