

Leila Morne
1907467

Presentation Notes

· The concept of the ‘Hidden Curriculum is very ambiguous. In terms of education it refers to the characteristics that are ‘taken for granted’. Humes (2005) defines the ‘Hidden Curriculum’ as a range of attitudes, opinions and values that pupils learn, not from the formal curriculum, but from the experience of being in school. The voice in the speech bubble is taken from entries to a competition in the ‘Observer’ newspaper in 1967 and it would appear that little has changed since then to make ‘The School That I’d Like’ a reality. 

· The child centred philosophy of the 1967 Plowden Report which was heavily influenced by Piaget (1969) emphasised the individualism of each student. This had implications for both the curriculum and its methods. 

· In 1981 the Department of Education and Science stated that ‘The school curriculum is at the heart of education’ which contrasted with the view expressed in the Plowden Report which had placed the child in this position. Popham (1972) argues for a behavioural objectives model of teaching and learning. This approach led to the development of a National Curriculum in the UK in the 1990s. The purpose for developing this type of curriculum model was to offer clarity where none previously existed. 

· The DfES (2005) argued for Bruner’s spiral curriculum approach as they understood that most social, emotional and behavioural skills are developmental and can change over time. They didn’t believe these skills could be taught as a ‘one off’. This is why the Hidden Curriculum is so important. The DfES (2005) defined the following aspects of learning associated with the Hidden Curriculum: ‘Self-awareness: Managing Feelings: Motivation: Empathy and Social Skills’.

· Marxists Bowles and Gintis (1976) contended that schools play an important role in teaching ‘punctuality, discipline, obedience and diligence’ which are assets they believe are required by the workforce in a capitalist society. To them, education is simply a response to the capitalist system, conveying practical and social skills through the overt curriculum and instilling discipline and respect for authority through the hidden curriculum. They believe that conservatism was taught to learners and teachers through both the formal and hidden curriculum. Not only via subject teaching but by covert expectations about behaviour, validity, cultures, educational expectations and future employment. 

· The 1992 Further and Higher Education Act placed Further Education (FE) in the market place. Colleges became corporate bodies which were responsible for their own economic survival. Funding became a major influence on priorities. Education in FE became a product or commodity which was outcome based and this has had an effect on the types of courses offered in FE especially vocational courses. All of Entry and Level 1 courses became competence based and outcome led. The emphasis was on measurable standards (Jessup, 1995). This could be seen as an extension of the perceived wider social movement towards what is termed ‘McDonaldism’ (Ritzer, 1996).  McDonaldism implies a continued, regular and reliable product to everyone similar to the worldwide fast food outlets. Critics of this approach in FE point out that it fails to address individual needs and leaves little scope for process learning (Stenhouse, 1970).

· [bookmark: _GoBack]The Department for Education has said that the National Curriculum is ‘rigorous, engaging and tough’. Critics say there is too much stress on the memorising and learning by rote and that the government has ignored the advice of education experts. The National Union of Teachers (NUT) in 2013 summarised that ‘this is a curriculum written by government advisers and officials, not teachers.’ So, it seems that the ‘Hidden Curriculum’ has been over-shadowed once again by the priority of the National Curriculum to ‘catch up with the world’s best,’ which puts a stronger emphasis on skills such as ‘essay writing,’ problem solving, mathematical modelling and computer programming. (Coughlan, 2013) It is worth noting that FE is not as prescribed by the National Curriculum as primary and secondary education are.

· The central purpose of the provision I support on is to encourage students to become more self-directed, self- motivated learners rather than passive recipients of information. In facilitating students to learn to live with the consequences of their own actions I am adopting a more humanistic approach. This focusses more on learning how to learn and the process of learning. Kelly (2010) acknowledges that ‘The Hidden Curriculum’ can reinforce the moral dimension of education in a way that others cannot. He states that we must face up to the idea that education is moral development and that it is also social development and that it must embrace the whole spectrum of affective development. Kellet and Nind (2003) state that the ‘hidden curriculum is shaped by pupils themselves as they share and negotiate power. It is inclusive in the way it teaches and embodies empowerment, democracy and citizenship. Therefore, the hidden curriculum needs to be seen in terms of processes rather than content.

· Lavoie (1994) described ‘the hidden curriculum’ as important social skills that everyone knows but no one is taught. Student’s with autism do not learn via the hidden curriculum as it is too hidden to them, due to difficulties associated with the ‘Triad of Impairment’ (Wing, 1996), Central Coherence Theory (Frith 1989) and Theory of Mind (Baron-Cohen, Leslie & Frith 1985). Social and life skills make up the hidden curriculum for individuals with autism and as a Specialist Practitioner in this field, I support learners to understand their autism and navigate through a neuro-typical world. We teach learners with autism at college through a dual curriculum. This consists of their core subject curriculum and an autism specific scheme of learning based around their individual difficulties. This is not hidden as learner’s are aware, they are learning important social and life skills ensuring they can go on to be successful. 
[bookmark: _Hlk29930114]
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