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INTRODUCTION
[bookmark: _Int_5qC9KfFj]A school's objectives and top priorities are outlined in a school development plan (SDP), a strategic blueprint that is approximately three to five years in length and requires the collaboration of relevant stakeholders such as the head teacher, registered pupils at the school, parents or guidance of registered pupils, school staff and the governing body (Welsh Government, 2022). Equally important are the outlines of the steps a school will take to get better in enhancing pupils’ learning outcomes, the framework for meeting all staff members' demands for professional development, and additional resources such as funding, equipment, school buildings, and grounds (Welsh Government, 2014). In connection with the area of focus on School X’s development plan, which is to refine and further develop learning and teaching experiences, School X has taken into consideration the knowledge and skills of their staff as a top priority in meeting the learning needs of their students (School X, 20YY). In the context of this research, School X is a co-educational school with over 1200 students, renowned for its inclusive educational strategy, which values and treats students with respect and dignity, and despite having 43 languages spoken by pupils, English remains the language of instruction (Estyn, 20YY; Local School, 20YY) Furthermore, School X has achieved remarkable results in its pupils' science, literacy, numeracy, and Welsh baccalaureate scores, as well as an exceptional attendance rate in the previous academic calendar (Estyn, 20YY). Moreover, in discussing the contextual data gathered, School X’s confidentiality and autonomy remained pseudonymous to prevent harm and adhere to ethical and educational research standards (British Educational Research Association, 2018).

LITERATURE REVIEW
[bookmark: _Int_GnVwR3GV][bookmark: _Int_950AnW3J]In a global context, all educational institutions’ development plan is a strategic plan outlining the aims and targets for the improvement of the school, and priorities are determined, and strategies are identified through a collaborative approach that includes stakeholders, teachers, staff, learners, and school leaders with the overall aim of improving students’ learning outcome (Welsh Government, 2014; New Zealand Government, 2020). It is worth noting that schools are more likely to raise students' performance when they employ evidence-based school development plans (SDPs) and priorities data-driven decision-making, successful implementation of SDPs is probable when teachers' professional development is initiated and there is good leadership in place (Hanushek and Woessmann, 2021; Gaur and Vyas, 2021). It is suggested that schools must operate within the scope of the National Curriculum, and schools in Wales are expected to align with the National priority in setting their development plan in ensuring that student's learning is supported by a variety of range of expertise, skills, and experiences that will help students advance and mitigate the effects of poverty on the development and performance (Welsh Government, 2022). On a theoretical level applicable to the entire school, SDPs frequently concentrate on more general objectives for school improvement, such as curriculum alignment, professional development, and community involvement (Li et al. 2021; Cakir and Kocak, 2020) whilst, at the grade level, SDPs may focus on certain subjects or content areas that entail cooperative planning and the sharing of best practices among teachers which can boost the quality of teaching and students learning experience (Hong and Choi, 2021; Maeyer and Petegem, 2019). Lastly, at the classroom level school development plans to deal with individual teachers setting objectives for their personal development and growth such as enhancing teaching methods and raising student involvement (Yan and Shi, 2021). In any case, whichever school development framework an educational institution decides to implement will be dependent on several factors, what the school tends to achieve and most importantly should be supported by opportunities for professional growth that are in line with school-wide objectives. On the whole, effective school development plans are evidence-based, collaborative, and centered on ongoing improvement as well as adapted to the requirements of the school, and its pupils and are based on best practices established by research (Li et al. 2021; Hong and Choi, 2021; New Zealand Government, 2020). It is worth noting that the hallmark of a school development plan depends on an accountability system that serves as both a safety net, in the event that assessment and improvement are not operating efficiently and as the methods in place to confirm that they are properly implemented (Welsh Government, 2022). Similarly, to highlight and address schools’ SDP effectively and efficiently, the need for roles and obligations should be clear and comprehended by all participating stakeholders and from all levels of the school structure (Education Endowment Foundation, 2018). 
[bookmark: _Int_UjnPcaCn][bookmark: _Int_3LyqNjSY]In discussing, the objectives of ensuring the curriculum and extracurricular activities are tailored to students’ needs, who are ambitious and capable learners, enterprising and creative contributors, healthy and confident individuals, and ethically informed citizens of Wales and the World (Donaldson, 2015) School X’s SDP is to refine and further develop learning and teaching experiences. A strategic instructional approach that entails learning experiences, reorganizing the curriculum's flow to concentrate on final goals and objectives, as well as promoting the use of various teaching approaches to engage students of various backgrounds should be educational institutions’ top priority (Freeman, et al. 2014). Without reservations, School X’s ultimate objective is to support students in developing a deeper understanding of a subject, acquiring new skills, and using what they have learned in practical settings (School X, 20YY). To improve and develop further learning and teaching experiences, reform efforts in teacher education have formed school-university partnerships that combine teachers' professional development with preservice training to effectively meld educational theory and practice (Dynak, Whitten, and Dynak, 1997). Just the same, to refine and generate relevant teaching experiences, student teachers can benefit from collaborative approaches created to facilitate the work of subject mentors, classroom teachers, and special education teachers (York and Reynolds, 1996). Pieces of literature have reported on several techniques to refine and improve further learning and teaching experiences. Kirschner et al. (2018) alluded that group work and student-centered strategies that engage pupils in problem-solving tasks and knowledge-sharing enhance learners’ critical thinking and problem-solving skills. In the same way, Chen and Chen (2021) emphasized adopting educational technology such as online learning platforms. However, Strayer, et al. (2017) hypothesized that flipped classroom strategies enhance classroom learning intentions. It can be seen that creating an inclusive learning environment by fostering a possibility mindset in the students and implementing assessment for learning approaches such as success criteria, questioning, self and peer assessment can provide valuable feedback to both students and instructors while advancing learners’ performance (Walton and Cohen 2011; Dweck, 2017; Black and Wiliam, 2009). Conversely, the role of teachers undeniably remains significant in refining and improving pupils’ learning experiences. Walton and Cohen (2011) draw attention to the need for teachers' individual learning experiences, continuous self-reflection, peer observation, learners' feedback, and assessment of results to reflect on their teaching styles, and discover aspects for further improvement. Lastly, it is likely that using active learning strategies like project-based learning, inquiry-based learning, and hands-on activities will be beneficial to teachers to integrate students into the learning process and aid in the development of their teamwork, problem-solving, and innovative thinking skills (Dynak, Whitten, and Dynak, 1997). Undoubtedly, attending webinars, conferences, and workshops for professional development can keep teachers up to date on the latest findings and best practices to create a high-quality learning experience (Freeman, et al. 2014).

SCHOOL DEVELOPMENT PLAN
[bookmark: _Int_Hk4EI1r8]Concerning the school development plan, teacher F reported that the decision on the schools’ improvement framework considered the perspective of the school community, the previous year’s school improvement plan, self-examination procedure (review and development policy), Welsh Government educational priorities, the current Estyn Inspection Framework, former inspection findings, post-pandemic era, headway in meeting previous SDPs, and the professional teaching and leadership standards (School X, 20YY; BERA, 2018). With a short-term projection and provisions of learning resources that motivates and inspires all students, the School X development plan aligns with the new curriculum for Wales which seeks to develop students who are confident, capable, and resilient learners, equipped with the knowledge, skills, and values they need to succeed in an ever-changing world (Donaldson, 2015). As regards, the school development plan which is refining and further developing learning and teaching experiences, it is stated that resources such as educational research, theories of learning and pedagogy, best practices in teaching and assessment, and educational technology tools and resources can influence both learning and teaching experiences (Black and Wiliam, 2009; Hattie and Timperley, 2007). Emphatically self-evaluation drives continuous improvement (Centre for Education and Youth, 2021) and then to identify areas that need improving, to plan and execute changes that can improve student outcomes, schools can evaluate their progress and effectiveness in comparison to the goals and objectives they have set (Education Inspectorate, 2017; Education Endowment Foundation, 2018). School X sets clear learning goals for their students that are aligned with the new curriculum for Wales which are specific, measurable, achievable, relevant, and time-bound as well as utilizes formative assessment tools, tests, quizzes, and performance appraisal to self-evaluate students’ learning progression (School X, 20YY). There is no doubt that thoughtful, comprehensive, evidence-based, and reflective schools' self-evaluation that involves all stakeholders such as teachers, students, parents, governors, and indirect collaborators can identify the level of performance, areas of strength and improvement, and the steps that should be taken to achieve such improvements for prospective success (Education Inspectorate, 2017). According to the deputy Headteacher, by the end of each term, the schools’ subcommittee collects; reviews, and analyzes data such as test scores, grades, feedback from teachers and students, and other relevant data points to evaluate and inform the next line of action (School X, 20YY). It was stated that frameworks and tools remain crucial in schools’ self-evaluation, Centre for Education and Youth (2021) study proposed a School Quality Review (SQR) structure that provides a thorough evaluation of a school's performance by combining a variety of evidence sources, such as statistics, observation, and stakeholder feedback. Then as well, Education Endowment Foundation (2018) hypothesized that Self-Improving School System Tool guides schools to create a culture of evidence-based intervention and ongoing development as well as aid in how to successfully obtain and use data to enhance teaching and learning. Despite how relevant several self-evaluation frameworks and structures would be, the Welsh Government (2014) further reported that the use of qualitative and quantitative data will effectively inform extensive self-evaluation and take into account distinct groups of students such as learners who qualify for free school meals and those with special learning requirements. School X took advantage of the Welsh Government’s (2014) recommendation to self-evaluate their performance in comparison to both top-performing schools and schools in their own family to achieve continuous improvement (School X, 20YY). Unquestionably, strategic planning is the hallmark of every school development plan, and as reported by teacher F a subcommittee conducted a need assessment to find out where pupils need more help by reviewing students' performance statistics, conducting surveys and questionnaires, obtaining teacher and parents' input, and designed short and long-term plan with the stepwise roadmap for achieving it. Newell and Marshak’s (2021) study suggested that a strategic plan is not only a written document that describes the goals, approaches, and activities the school will take to accomplish its goals but also data collection, trend analysis, strength and weakness identification, and priority setting are all part of the process. Kelly (2018) contended that if done thoughtfully and methodically, strategic planning may be a potent instrument for enhancing education, whilst Fullan (2017) points out that the alliance of all direct and indirect stakeholders in the strategic planning of schools cannot be underestimated in accomplishing set goals. School X well thought implementation sets 4 months and 12 months of short and long-term timelines for monitoring and evaluation of progress, as well as provides professional development and support to the subcommittee in collaboration with Swansea University, Oystermouth Castle, and Welsh Rugby Union (School X, 20YY). Strategically, the Literacy and Numeracy Framework (LNF) should be pivotal in all school’s strategic planning despite educational institutions set goals on schools’ SDP, staff development plan, expenditure guidelines for grants, and post-inspection action plan (PIAP) (Welsh government, 2014). Teacher D, who is the unit head for data analysis explained that descriptive and inferential analytical tools were used to summarize data, understand its distribution, and make inferences about the progress in teaching and learning experiences (School X, 20YY). It is likely to improve student outcomes, pinpoint areas of strength and weakness, track development, and make informed recommendations, analytical data-driven strategy could lead to more effective and efficient decision-making (Marsh, Pane, and Hamilton, 2020) and however, it was contended that higher academic achievement cannot be realized if an analytical approach to data were not utilized (Kim, Hong and Lee, 2021). Regarding the measurement of the impact of the Schools’ SDP, all relevant stakeholders sit every term to measure academic achievements based on progression examinations, pupils' independence, and confidence in learning, literacy, and numeracy framework of students. In summary, the collected baseline data is compared against post-implementation data, analyzed, and interpreted to make data-driven decisions for future intervention plans (Mayer, Miller, and Penuel, 2021).
REFLECTION AND EVALUATION
[bookmark: _Int_zoI74Zl8][bookmark: _Int_5MNaGDSy][bookmark: _Int_vkUGkpFW][bookmark: _Int_DtUKE5Zl]In critique and appraisal of what School X has done in refining and further developing learning and teaching experiences which aims to meet the needs of all learners by providing an authentic and rich learning experience. It is worth pointing out that the schools’ benchmarks and priorities are following the New Curriculum for Wales, a national priority that draws special attention to standards of progression and learning description. The Welsh Government (2020) publication draws attention to the importance of how students develop across the curriculum and in their learning and advance from within each description of what matters. School X considered the expertise of the teachers as a top priority; and provided relevant books such as Rosenshine, The Art of Learning, Teach like Champion, The Talent Code, and Make it Stick, were kept strategically in every classroom and teachers' meeting venue (School X, 20YY). In addition, through the demonstration of excellent leadership in partnership with local communities, School X Review Team organize continuous professional development for staff including newly qualified teachers, and extra support was provided for staff who needs it. It is quite clear and unquestionable that it achieved remarkable results in its pupils' science, literacy, numeracy, and Welsh baccalaureate scores, together with an exceptional student attendance rate (Estyn, 20YY). On the other hand, inadequate emphasis on digital competence skills during learning and teaching experiences calls to question the progression steps of pupils to generate, analyze, and query data sets within tables, charts, spreadsheets, and databases, and to support an investigation in classroom activities (Welsh Government, 2020). There is no doubt that teachers’ cooperative planning and the sharing of best practices like ‘I DO, We Do, You Do’ supported the quality of teaching and students’ learning experience (Hong and Choi, 2021; Maeyer and Petegem, 2019). With reference to teacher F who said that review of School X’s pupil-teacher ratio will aid in achieving more of the set objectives, despite that, pivotal steps are required to review free school meals in School X to minimize the attainment gap due to disadvantage. Moreover, consistent application of equity actions, identifying disadvantaged children, and implementing support plans like phone calls to FSM parents, homework, analysis of behiaviour, and overall support approach should be improved on. Schmitt, Lewis, and Duncan (2018) suggested that early childhood social-emotional, cognitive, and overall health are promoted by employing a positive action approach that focuses on fostering and reinforcing positive behaviours. In the same way, the Welsh Government (2018) stressed the need for schools to attend to students’ physical and emotional requirements as well as help them take charge of their own life by teaching them the value of having self-assurance in handling their problems. Consequently, students' performance in science has been remarkable yet the number of pupils offering science subjects remains low compared to other subjects. To recommend, a special science committee should employ consistent continuous professional development for teachers to foster a classroom environment that values curiosity and exploration in sciences, connect science subjects to real-world examples and everyday applications, hands-on activities, and possibly invite different scientists to speak to students.



CONCLUSION 
[bookmark: _Int_VTdJhchS][bookmark: _Int_OKmWELxF]It is without a doubt that the overall objective of schools’ development plan is to promote consistent improvement in learners' outcomes such as literacy, numeracy, and digital competence framework in order to minimize the negative effects of poverty on educational achievement (Welsh Government, 2014). Regarding the School X improvement plan, that is to refine and further develop learning and teaching experiences, noteworthy progress has been made to ensure that learners are engaged, motivated, and achieving their learning goals through Rosenshine principles that alluded revising prior knowledge, introducing new content gradually, offering examples of excellent work, and giving frequent feedback (Rosenshine, 2012). Unarguably one of the best methods for educational learning is the Rosenshine principle, which has moderate to strong levels of evidence to back it up (Dunlosky et al. 2013). However, to provide a structured approach, a school development planning cycle has been recommended and reported to enable schools to identify where they are now, and over a predetermined time limit, set goals for progress (Welsh Government, 2014). In the context of this assignment, my perspective on the school development plan has broadened and deepened to experience the cultural, linguistic, and socioeconomic aspects that may have an influence on students’ development and success in an educational environment. Moving on, I have a thorough awareness of the complicated and compounded professional responsibilities that come with being a teacher, such as working with parents, governors, local authorities, and organizations that support schools and the wider community. Finally, because of this experience, professionally I have learned how to support decision-making, precisely evaluate, and correlate local and national data, and contribute to policy formulation.
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