INTRODUCTION TO CARICATURES – Microteach Reflective Account
MODEL: Gibbs
	EXPERIENCE

	My lesson plan was to deliver an introductory drawing workshop appropriate for Level 3 learning, and up to six students. I had settled on the method of caricature portraiture, as it offers a structured process that can be memorized, as well as adapted to become unique to the individual. It also retains and element of cartoonish fun, which is how I intended the atmosphere of my lesson to be.

My classroom was laid out with a table in the middle and chairs on each side, and I instructed each student to sit so they could comfortably face the person to their right. Everyone had adequate and equal access to enough pens and pencils, as well as their own sketchpad.

I initially questioned each student about their prior drawing skills as well as their knowledge of the concept of caricatures. After this I presented the objectives of the lesson via my accompanying slideshow and began the first step of the drawing process. I was sat with the students with my own materials, as a means of demonstrating myself the given process.

During this, I checked in on each student as they progressed to see if they had an understanding of the first stage and for me to give suggestions if needed. Each student managed to produce a finished portrait within the given time, and I encouraged them to show everyone their work and feedback on the experience.



	FEELINGS

	I was initially apprehensive about delivering my lesson, as I had not practiced the drawing process enough times beforehand. Despite this, I felt relaxed enough during the lesson that I could follow along with everyone else. I was pleased with my own example of a caricature from following my own process, but I was even more pleased to see that everyone else fully completed theirs in the time given, as well as showed excellent understanding of the process I had given them.



	EVALUATION

	I was pleased that there were slightly higher prior drawing skills among the students when I asked how to rate themselves (0-10). It also indicated to me that most students may downplay their confidence levels, as everyone’s end results were well executed and demonstrated an understanding of the process. Despite this, I may not implement this Q&A were I to run this lesson again, as there is a possibility that some students may feel anxious regarding their drawing confidence.
To begin with, I was concerned that my first step in drawing was not comprehendible at the level I was teaching; some students needed clarification about the purpose of mapping the face with basic shapes. However, as the lesson progressed, students began to understand how this step connected to the next, and were very pleased about how their work was progressing.
I felt that the table setup in the room could have been better as a bigger, round table, as I noticed some students may have struggled with drawing the person to their right, while also looking at the reference pictures on the slideshow.
My overall hope with this lesson was for the students to ultimately have fun, and the show-and-tell conclusion showed that everyone enjoyed themselves. They also remarked that the teaching style was enjoyable and therefore, memorable.



	ANALYSIS

	As part of the immediate feedback after the lesson finished, my tutor commented positively on my ability to deliver three teaching styles in one: Presentation, Lecturing, and a Workshop. I myself was pleasantly surprised in my ability to naturally deliver the lesson in this way.

As per my Teaching Observation comments, there were some pre-lesson considerations I could have taken with my students:
· While I accounted for ALN for each student by asking in a public forum what they would potentially require, it may have been more advisable to ask them individually in private, so they would feel more comfortable disclosing information.
· I would also make time to assess each student’s comfort levels in terms of practising their drawing skills (regardless of prior skill level), as well as their feelings on being drawn by another student.

At times during the lesson, I had forgotten about being in a formal learning environment and felt that I had built a casual rapport with my peers. Because of this, I misunderstood when one student asked what caricatures were; I thought they were “testing” me before I explained what caricatures were. I must take students’ feelings into consideration before I challenge what they ask me. As well as this, there were times when students were talking among themselves while I was delivering the lesson (albeit about their drawings) and I hadn’t noticed. 



	CONCLUSION

	As per my tutor and peer feedback, I would implement more prior student assessment in regards to their ALN, current skills and knowledge, and confidence levels. This would enable students to feel they are in a safe environment and that their needs and learning styles are catered for.

Though I had a well-structured lesson, my timing was off and therefore my plenary/conclusion was rushed, I did not get to hear as much feedback from the students as I wanted, nor their feelings on the experience. This was due to the nature of the main teaching style (workshop) consuming the majority of the given 30 mins. 



	ACTION PLAN

	So that my students can feel they are in safest learning environment possible, I would set ground rules beforehand; this would establish the lesson to be intended as a fun learning session, and that any offence caused by capturing people’s likenesses is unintentional. Regarding their ALN and learning styles, I would consider asking students this individually before the lesson, and not in front of the class, as they may not feel confident confiding among their peers. 

Rather than rely on the conclusion period at the end, I would frequently check in with students as their work progresses, and quiz them on their feelings about the lesson as it’s happening. To retain student engagement, I would also find elements of each other’s work for everyone to pause and take inspiration from.

As an alternative seating plan, I would have students sat on a round table so they can comfortably observe their subject. I would also use printed handouts for my drawing process and finished examples, rather than rely on everyone craning their necks to look at a presentation.

Following the advise of Ashwin, I am using a “principled approach to teaching […] using available evidence to make sense of [my] experiences of teaching and helping students develop better understandings of the disciplines that we teach”.
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