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Play is an important step in a child’s development. There are many types of play which can be supported in practice and this portfolio will look at Symbolic play and Creative play.
Symbolic Play 
Milcroy (2001) states Symbolic play is a natural process whereby children can use their imagination and apply any kind of object or waste as their toy. Symbolic play also means pretend play, playing with pieces that the child needs as part of a make-believe situation (Mcilroy, 2021).
Children copy their parents, carers and other children by inventing stories and playing with imaginary equipment. By doing this they embed learning to listen, read spell and speak read, write, speak (Birth to 5 Matters, 2021).

 The following are examples of symbolic play:  
· Using a teddy as a patient 
· Using a box as a house 
· Using coats or blankets as a den 
· Using plastic cups as phones. 
· Using brushes as microphones. 

According to Espanol et al. (2015, p. 24 cited in Drew, 2021) ‘symbolic play begins at a symbolic or expressive level, when children begin to use objects out of context’. Petrovic-Soco (2014) explains symbolic play, is when the child pretends to use objects to illustrate abstract thinking, which can help develop organisational and mindfulness skills (Petrovic-Soco, 2014).
[bookmark: _Hlk94291116]Piaget claims that ‘symbolism develops during the preoperative period of cognitive development 2-7 years’ (Drew, 2021). This is in line with the general belief that symbolic play occurs around the age of two in a child's life.

 Freud states that children act like a narrative writer, in that they accomplish 
 daydreams or changes of objects in their world in a way that excites them (Freud
  Museum London, 2017).
  Play Therapy accommodates children who accept mixed feelings or distressing 
  experiences that they have not had the chance to sort out properly. Rather than 
  having to explain what is troubling them, as adult therapy usually expects, children 
  use play to communicate at their own level and at their own pace, without feeling 
  interrogated or threatened (Freud Museum London, 2017).


Creative play
[bookmark: _Hlk94871273]Creative play results in anything the child produces using their imagination and creativity. It is also known as open-ended play as it can have any result (Zunic, 2018). Creative play activities actually develop the child’s passion for the creative process and is the beginning of when the child starts to be a creative thinker (Zunic, 2018).
‘Early creative learning recognizes the power of creative processes that help children reach their full potential early and beyond’ (Beigi, 2018). Practitioners can document the child’s progress as they play creatively by incorporating hands on activities and demonstrations in their lessons. Beigi (2018) explains topics can be easily incorporate into lesson plan.
· Stimulate children’s imagination
· Foster adult creativity and self-confidence
· Create feasible environments and creative space
· Create creativity by using documents and plans
· Recognize and nurture creative tendencies
                                                                                                  (Beigi, 2018).
[bookmark: _Hlk96088711]Creative play has a capacity for creativity by using innovative play strategies (Swayer, 2007, cited in British Council, n.d.) Council for the Curriculum, Examinations & Assessment (CCEA) (2019) stress that joining in activities is far more important than producing an end product and that the enjoyment of children showing their ideas and emotions are the key to ‘a higher level of understanding’ (CCEA, 2019, p. 155). It is important that children have the chance to play with many mediums such as, dance, role play, and design in order to develop creativity. According to Bruce (2001) creative play can lead to children creating rich products in their stories, paintings, dances, music making, drawings, sculptures and constructions or in the solving of scientific and mathematical problems. 

[bookmark: _Hlk96089116][bookmark: _Hlk95223764]Ellis (2022) explains the benefits of creative play includes offering the child a ‘safe space’ to enact situations, including those they cannot experience in real life. For example, a child would not be able to go into a cafe to order a soft drink without an adult. The child could be at home making a drink for themselves under the supervision of an adult, or even make it a pretend play with teddy and his friends. According to Ellis (2022), creative play can also promote physical development in a fun way, such as making a café and offering different drinks, walking back and forth to make them. Language and social skills by writing a little menu or drawing the pictures of what is available, then speaking about it. Problem solving and self-regulation can be down to not having a certain drink or food in the pretend café and the child compromising or suggesting a different thing for them to have. This can teach positive behaviour by learning new skills (Ellis, 2022).
[bookmark: _Hlk96669773]Section 2

Choose own play
Homan (2016) states that children must be allowed to be individuals and absorb in play to find out how to resolve problems by themselves for creativity and inspiration to flow, thus developing thinking skills. Managing play boundaries appropriately is essential, while not ignoring the importance of a child’s right to choose their own play, making sure that all children have the opportunity to choose their own play (Homan, 2016).

[bookmark: _Hlk96099060]Mielonen and Paterson (2009) suggest Cambourne, Piaget, Montessori, and Vygotsky are all theorists who have focused on the relationship between literacy development and play. All four theorists suggest that young children remember first hand experiences that they have because they have explored the world themselves around them (Mielonen and Paterson, 2009). Maria Montessori believed that by setting up creative surroundings, children develop literacy skills without knowing (Mooney, 2000 cited in Mielonen and Paterson, 2009). This is what shapes early childhood education programmes today.

Montessori believed that all materials help children become ‘self-constructivist’ learners (Mooney, 2000 cited in Mielonen and Paterson, 2009). Montessori schools are built to accommodate young children, as furniture is made to fit their size and all resources are easily available at their height.

According to Mielonen and Paterson (2009), Montessori believed that children learn best by repeatedly doing, (Mooney, 2000 cited in Mielonen and Paterson, 2009) in order to develop capability and obligation. Montessori advocated teachers must contain ample amount of free spare time for children to form their personal work and play (Mielonen and Paterson, 2009).



Role of the adult

PennState Extension (2016) suggests that some childcare practitioners believe they need to follow strict lesson plans and forget that children need choices. Giving children choices helps them feel as though they have some ‘power and control’ as everyone likes to have options.
Rymanowicz (2015) states that adults must decide between 'supporting and leading or controlling' when supervising play for it to be valuable to the child, while Homan (2016) states, when practitioners guide or take over a child’s play, they violate the basic principles of self-chosen and self-directed play. ‘When children lose the freedom to explore openly, the experience loses its meaning’ (Homan, 2016).
Holman (2016) continues, when faced with conflict, adults must withdraw and avoid intervening for the sake of the child’s safety and well-being which results in the child discovering how to mediate and deal with conflict on their own.
outdoor play 
The Welsh Government’s aim is to encourage children to play outdoors in the fresh air, resulting in them gaining good health by making communities and areas of play safer and more accessible for children so they can enjoy their own play (Welsh Government, 2014). The Active Travel (Wales) Act (2013) states the necessity to develop new roads and improve existing ones to make it safer for children and adults to enjoy play such as, cycling and walking (Senedd Cymru, (2022).
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The EYFS assessment and planning cycle (Kelly, 2016) includes observations of children's play. Observations provide information about the individual learner. It is the practitioner’s responsibility to make sure they all feel confident and know why and how they are carrying out observations. The purpose of observations will be determined by how practitioners observe children's play. As a parent, it is important to observe children's play and share information with practitioners There are many settings that follow a simple rule: LOOK, LISTEN, NOTICE (Kelly, 2016).
Kelly (2016) explains the purpose of observing children's play can be to: 
· Become familiar with the child or group of children
· Assess the provision
· Observe and monitor the practitioner's actions
· Observing how the children respond
How does the Foundation Phase Profile work? During the Foundation Phase, the Foundation Phase Profile (the Profile) serves as an assessment tool that aligns assessments at entry and at end. As of September 2015, the Profile became a statutory assessment of all children entering reception year, as it serves as a national baseline measurement. In this assessment, children are assessed in four areas: * Personal, Social, and Cultural Development · Language, Literacy and Communication Skills · Mathematical Development · Physical Development (Gov.Wales, 2021).
 Through continuous, enhanced, and focused education, assessment information through observations and other formative assessment methods is collected across the seven Foundation Phase Areas of Learning (6 in Welsh-medium settings/schools) (Gov.Wales, 2021).

  Foundation Phase Profile (the profile) is a key component of Early Years Development and Assessment Framework (EYDAF) developed by the Welsh Government to assess children's development throughout the Foundation Phase (Welsh Government, 2014). This assessment is geared towards providing a nationally consistent baseline corresponding to end of phase outcomes. A holistic curriculum for all children can be provided with the help of observations and formative assessments using the profile Foundation Phase Profile Handbook (Welsh Government, 2017).	Comment by Fay Sellick: Check this web site and date.
[bookmark: _Hlk96757835]  Two sets of skills ladders are provided in four areas of learning: Personal and Social Development, Well-being and Cultural Diversity, Language, Literacy and Communication Skills, Mathematical Development, and Physical Development. There are several skill ladders included in the Compact Profile for use at baseline, as well as the Full Profile for end of phase teacher assessments. Along with supporting summative assessments at statutory points, the profile provides a publicly available way to score outcomes and progress information for the Foundation Phase (Welsh Government, 2017).
  Following, are the elements of the Foundation Phase Profile. This handbook describes all the skill ladders included within the profile, along with supporting information, and provides guidelines on how to use it. The Foundation Phase Profile includes a Record Form that can be used by those who do not use software-based systems and does not use software. Children's development is documented using a consistent structure in the Record Forms.  Form of Compact Profile - The Compact Profile Form provides a snapshot of a child's development on the Foundation Phase Profile at or before the baseline assessment. The practitioner is able to produce a single outcome for each Learning Area within the profile. Using all the skill ladders within the Foundation Phase Profile, the Full Profile Form creates an overall picture of the child's development. It enables practitioners to produce a consistent outcome for each Area of Learning consistent with the Compact Profile (Welsh Government, 2017).
The profile assesses children's skills through observations and formative assessments and provides outcomes expressed in four areas of learning. Skills should be observed across a broad range of experiences and in all Foundation Phase learning areas. The areas of 
Learning Areas within the profile are: 
- Personal and Social Development, Wellbeing and Cultural Diversity. 
- Language, Literacy and Communication Skills - revised to include the reading and writing component of the LNF.
- Mathematical development - revised to include the numeracy component of the LNF
- Physical Development                                               (Welsh Government, 2017, p. 2).
The use of the compact profile at the beginning, during the first six weeks of a child's Reception 
Year became a legal requirement beginning in September 2015. It provides outcomes for personal and social development, well-being and cultural diversity; 
Language, literacy and communication; Mathematical development; and 
Physical Development. Institutions/schools are required to report outcomes for each of these areas of learning using standard data collection methods. These will be reported by the Welsh Government for the first time in June 2016 as part of the 
National Data Collection (NDC) (Gov.Wales, 2021).
Section 4 
‘Assessment is the way we observe children's learning in our daily practice, strive to understand it, and then put our understanding into action’ (Drummond, 1993 cited in Neuam, 2016).
Freud (2022) explains in play, children communicate at their own level and pace, without feeling interrogated or threatened, rather than having to explain what is troubling them, as is the case in adult therapy. ‘Play therapy helps children understand confused feelings and troubling events that they have not yet been able to process properly’ (Freud, 2022).

Play therapy helps children in many ways. Children receive emotional support and can learn to understand more about their own feelings and thoughts. Sometimes they re-enact or act out traumatic or difficult life experiences to help them process their past and better manage their future. Children can also learn to deal with relationships and conflicts in more appropriate ways (Frued, 2022).

The results of play therapy can be general, such as a reduction in anxiety and increased self-esteem, or more specific, such as a change in behaviour and improved relationships with family and friends (Frued, 2022).

Practitioners im to gain a better understanding of each child by observing them and making use of that information to support learning and development. Pacey (2016a) explains the following methods can be used to observe children:
Written snapshots - a good way to get a picture of a child. Keeping track of children's movement and time - to figure out how much time they spend in different areas within a facility or when they are engaged in different activities and Sociograms to observe and record how the child interacts with others throughout the day (Pacey, 2016a).
A specific time observation are also good observation methods when practitioners observe a child at that particular time, such as when he or she is eating, telling a story, etc. Along with observations with longer time intervals, for example 20-minute observations accompanied by photos or recordings (Pacey, 2016a).	Comment by Fay Sellick: practitioners

Photographs and written snapshots are the most common types of snapshots. These other methods are used if there is a specific concern about a child's development or learning (Pacey, 2016a).
Practitioners can form a better picture of a child in a busy childcare environment with a written snapshot observation. Observations do not need to take up a lot of space or take a long time to perform (Pacey, 2016a).


EYFS Guidance clearly states that evaluation should not involve long-term interruptions with the child and should not require excessive paperwork (EYFS 2014, cited in Pacey, 2016a).
Once practitioners have collected their observations, they need to use their professional judgment to evaluate them in order to understand what they tell them about a child's ability, knowledge, understanding, and/or behaviour. 
In Wales, the Welsh Foundation Phase Profile Handbook (Welsh Government, 2017) and Foundation Phase Framework (Welsh Government, 2015) provide additional guidance on observation, and the principles of these documents will help improve Practitioner practice.
Pacey (2016a) suggests practitioners would not be seated during every single observation and age rate each child. Formal assessments at regular intervals would be better using the results of the observations over a 68-week period to assess the child's developmental level (Pacey, 2016a).
	Comment by Fay Sellick: Pacey (2016a) suggests practitioners 
  Children's learning and development can be understood through observation and assessment. This is an effective method of observing children. Play is a good way to observe young children's learning. Children's meaning in the world can be understood through observation and analysis of what they observe, and they can be recognized for their knowledge and skills through our observations.  
  The best way to teach children is to start with what they already know. Observing children at play can provide practitioners with this information. By carefully observing and evaluating children, we will be able to find out what knowledge, skills, and abilities they possess, and, consequently, what they need to develop further.    
According to Drummond (1993), if we focus only on the aspects of learning that we find pleasing, we miss out on more of the whole picture, learning more about learning itself; the possibilities are endless. We can learn from children if we are attentive and open to their knowledge and abilities. As a result, we may be able to see connections between theory and practice; we may see observations that need further discussion and reflection; we may notice things that are contrary to our expectations about individual children and our expectations about expected developmental stages.   
  This knowledge and skill enhances our professional understanding of young children's learning and development and allows us to become more sophisticated in this area.  
‘Through their play, children practise and consolidate their learning’ (Welsh Government, 2015).
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