Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience.

The first concept of Assessment for Learning (AfL) was published in the book ‘Inside the Black Box’.  The book by (Black and William,1998) focusses on formative assessment in schools and how it should be used to help the teacher adapt their teaching in order to provide the best education for the children. 
The (Assessment Reform Group, 2002) suggested that the term AfL, ‘is the process of seeking and interpreting evidence for use by learners and their teachers to decide where the learners are in their learning, where they need to go and how best to get there.’ As such, this should be an ongoing concept displayed in every teacher’s classroom as the job consists of progressing learners forward throughout their time in education, which is essentially one of the main focusses in school. Assessing where the learner is, where they need to go and how to get them there allows the learning and planning to be child centred and individually tailored to each child. 
There are many arguments to say that we should develop AfL in all classrooms. One argument is mentioned by (Black et al. 2006, p.2) as although during the implementation process there may be extra work for teachers, they suggest that the benefits of improving AfL in schools will demonstrate a clear progression for the children’s learning, they back up this statement by suggesting that there is evidence to show improvement of children’s results in normal conventional tests. This clearly suggests that teachers should work to develop AfL within their classroom. In order to not only develop their learning now but to ensure that they understand their own progress and success and can apply knowledge they have gained to future tests and examinations. 
Also (Black and Williams, 1989, p.9) suggested that pupils can only take part in peer and self-assessment, which is incorporated in AfL, when they have a ‘significantly clear picture of the targets that their learning is meant to attain’, in other words they know where they need to go. From this it is possible to see that by the introduction of peer and self-assessment, in school, it would allow children to start developing their mental wellbeing through setting themselves realistic achievable targets tailored to their individual development by addressing where they are, where they need to go and how best to get them there. 
By having targets that they can achieve and keep track of allows the children to recognise their own accomplishments and keep building and working on areas that they need to, creating their own growth mindset, showing themselves that they can achieve no matter where they begin in their learning journey. This is evident in (DCELLS 2010), as it contains a year 5 teacher stating that when using AfL in their classroom not only does it have a positive effect on standard but also it significantly impacts the children’s wellbeing. 
It is also noted by (Dweck, 2009, pp.8-9) that having a fixed mind set means that children ‘have learned that success means they're smart, and they conclude that difficulty means they are not’. This then becomes an issue when some children believe that their intelligence never changes which may result in children not willing to push themselves and others not seeing the benefit to persevering. Whereas if the children have their own targets and their own achievements, through the means of AfL, they are more likely to develop a growth mindset for themselves as they can see that they are improving and see that the teacher is not always comparing them to other children but celebrating the child’s personal achievement.  This information may suggest a link between a teacher’s feedback, a child’s outlook on their own education and progression and then what they actually achieve. 
On the other hand, there are limitations to the effectiveness and importance of AfL. It may be that due to our current society the implementation of different AfL strategies is not recognised as important as the overall grades and marks that children get. Teachers may fear trying different strategies out of worry that they may not have the desired benefit and as a result have lost valuable learning time for the children. (Cambridge Assessment International Education, 2018)
Also noted in (Sadler, D.R. 1989) is that an argument in favour of continuous assessment rather than formative assessment is that, having more continuous assessment will prepare children for their future formal examinations and reduce the anxiety that they feel going into those examinations. Whereas if the children do not experience formative assessment regularly, they will not be used to the structure and the independent work that needs to be done, which may cause worry and anxiety, as they feel they have not experienced this assessment enough to feel confident in themselves. However, Sadler does state the importance of AfL also.
There are four elements which make up the different areas of AfL. These elements are; sharing criteria with learners, quality of questions/quality of talk, use and quality of feedback and also peer and self-assessment. These make up the term AfL. 
One AfL strategy that the writer has used during school placement is the ‘Annwyl Miss’ strategy. This strategy involves verbally telling the children to either answer a question summing up their learning or gets them to explain how they feel they have managed a certain task. The teacher can then write back to the child individually depending on what they have wrote. This strategy when classified using blooms taxonomy would be considered a strategy of higher order thinking and is thought to be more challenging than a surface task which requires no analysis or evaluation (McGregor, 2007, p.15). This means that the children will have to go more in depth in their learning and avoids the children just learning by rote. 
The ‘Annwyl Miss’ strategy relates to two elements of AfL being quality of feedback and also quality of questioning. This is because there is feedback given from both the teacher and children, also the strategy can be used to question a child’s understanding. 
Within this strategy there are examples of a constructivist approach as a common question asked for the children to answer an ‘Annwyl Miss’ is explain what you have learnt or tell me how you got to the answer. This encourages the children to delve deeper into a topic or activity and display an understanding of how they completed a task and as a result they should be able to apply that understanding to other areas. 
This relates to one of the habits of mind, this being metacognition (thinking about your thinking). Metacognition is recognised in (Fautley, M. and Savage, J. 2008, p.52), as an important factor for peer and self-assessment, it states that ‘developing students’ skills in the process of metacognition is a necessary precondition before you and they are able to move towards peer and self-assessment’. Hopefully as these skills would be developed in school, it would then be able to help children in their future careers to apply various areas of knowledge and help them to progress in identifying ways to improve by using their metacognition and self-assessment in order to get the best outcome from themselves. 
Some AfL strategies can be used independently from classroom to classroom, however in some cases certain strategies can work better if they are adopted by the whole school. Obviously due to development there would need to be variation and differentiation on how you deliver the strategy from nursery to year 6 but they should still address the same concepts. This is possible with the ‘Annwyl Miss’ strategy. 
The writer had previously used this AfL strategy with a Key stage 2 class, however it can be adapted in order to work for a foundation phase class. Due to a foundation phase class being less able to use written communication to show their understanding of what they have learnt or how they got to the answer. In a foundation phase class, it may be easier for the children to convey their thoughts through oral communication. The children can use software such as ‘Flip Grid’ to construct their ‘Annwyl Miss’, and the teacher can also record a message back to the child, so they can gain feedback without having to read at an advanced level for them. 
Previously using this technique with a year 4 class, when the children were asked to explain how they had got to a certain answer, it helped the writer to spot gaps in understanding. It was easier to identify if a child was just following a formula in order to answer a question or if they actually understood the process they used and understood the question so that they could use it in a different context. This shows a clear link to Donaldson (2015, p.29) as one of the key aspects of being an ambitious capable learner is that they are ‘are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts’ and this strategy allows the children to work on those particular skills. 
While using this strategy it was clearly evident from the children’s replies to the questions they were asked, which children needed to recap and those who needed extra support in certain areas. It was also easier to identify the children who could be pushed further as they showed a clear understanding of the work through their ‘Annwyl Miss’. 
There were both positives and negatives the writer identified with the ‘Annwyl Miss’ strategy. One of the positives to this method is that it can be used as an extension task for those children who may finish earlier than others. There is also a clear opportunity when using this AfL strategy to differentiate questioning during the session. Also using this strategy allows the children to receive personalised feedback and the teacher receives specific information on; the child’s feelings towards the activity, if they can explain what they learnt and explain how they did the activity. This can then inform future planning and did so for the class on professional teaching practice.  
During professional teaching practice the writer noticed that the ‘Annwyl Miss’ strategy was mostly used at the end of a lesson, however there may be issues and misconceptions during the lesson. It is important to note that there would need to be other AfL strategies put in place to assess learning at various points during the learning experience. Another issue with this strategy is that children may not answer the questions about how they think that they have dealt with this task truthfully and as a result the information will not be fully reliable. However, this is where a whole school approach to the strategy would be beneficial as by the time the children progress through the school they would have been engrossed in the strategy and know how to execute it correctly in order to supply the teacher with more accurate responses. Another issue with this method is that it can be time consuming. Previously during teaching practice, the writer posed to big of a question to the children which resulted in issues regarding time management. This is a very important point to consider when using the ‘Annwyl Miss’ technique as children will need think time. It would be important for the teacher implementing the strategy to assess the impact in order to make an informed decision on whether the strategy is right for their class. 
In conclusion the writer would suggest that it is vitally important that we develop AfL in all classrooms in order to make effective use of the time teachers get with children. This notion is supported by (Sadler, D,R. 1989) who argued that ‘providing direct and authentic evaluative experience is a necessary (instrumental) condition for the development of evaluative expertise and therefore for intelligent self-monitoring’, in which case if moving forward we want to supply children in Wales with ‘the skills and knowledge to manage everyday life as independently as they can’, (Donaldson, 2015), then we need to allow children to have opportunities everyday to take an active role in their learning and development through different AfL strategies. 
AfL supplies children with the knowledge and understanding of content covered in class and also their own development and targets, which they need to know in order to progress in future life. AfL provides children with a chance to take charge of their own learning with the idea of the children and the teacher working together to get the best out of themselves. AfL is very effective in helping teachers as it lets them know the key information of where a child is, where they need to go and also how to get them there, so that they can teach accordingly. Overall when using effective AfL strategies teachers are identifying the best ways to move learning on for children in their class and also getting the children to realise they can also monitor and track their own progress. 
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