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Drawing on the Theory
Informed Consent 
“… the right to self-determination is that the subject has the right to refuse to take part, or to withdraw once the research has begun. Thus, informed consent implies informed refusal.” (Cohen et al, 2003: 50). 
Question to Consider: Who do you need to ask to take part? What do you need to tell them? 
Informed Consent and Children
“Seeking informed consent with regard to minors involves two stages. First, researchers consult and seek permission from those adults responsible for the prospective subjects; and, second, they approach the young people themselves.” (Cohen et al, 2003: 52). 
Question to Consider: Does your project involve children? Have you fully addressed this aspect of informed consent in the ‘risks’ section of your form? 
Reassuring Participants
As most research entails some risks…and as the presence of an observer scrutinising various aspects of community or school life may not be relished by all in the group, investigators must at all times manifest a sensitive appreciation of their hosts’ and subjects’ position and reassure anyone who feels threatened by the work.
Cohen et al, 2003:55
Question to Consider: Consider the above in the context of your study. Are there any elements of your research which may require sensitivity? Is there a ‘risk’ that your participants may feel anxious or even reluctant to be honest about what you are asking? 
Bell (1991, in Cohen et al, 2003: 56) recommends the following conditions and guarantees are proffered by the researcher for school or education based research projects:
1. All participants will be offered the opportunity to remain anonymous.
2. All information will be treated with the strictest confidentiality.
3. Interviewees will have the opportunity to verify statements when the research is in draft form. 
4. Participants will receive (or be offered) a copy of the final report. 
5. The research is to be assessed by the University for examination purposes only, but should the question of publication arise at a later date, permission will be sought from the participants. 
6. Explain what the research will explore and note if it hoped that the final report will be of benefit to the school and those who take part. 
Question to Consider: How could you use these suggestions to inform your completion of Sections 6 & 7 of the ethics form? 


Anonymity
The obligation to protect the anonymity of research participants and to keep research data confidential is all-inclusive. It should be fulfilled at all costs unless arrangements to the contrary are made with the participants in advance. 
Frankfort-Nachmias and Nachmias, 1992 in Cohen et al, 2003:61
A participant or subject is considered anonymous when the researcher or another person cannot identify the participant or subject from the information provided. Where this situation holds, a participant’s privacy is guaranteed, no matter how personal or sensitive the information is… A subject agreeing to a face-to-face interview on the other hand, can in no way expect anonymity. At most the interviewer can promise confidentiality. Non-traceability is an important matter, and this extends to aggregating data in some cases, so that an individual’s response is not identifiable. 
Cohen et al, 2003: 62
Question to Consider: How might this apply to your study? For example, do you ask participants to identify themselves by role? If you include reference to ‘the Headteacher’, this is likely to make the information easily traceable. 
Preserving anonymity and confidentiality
· How are you going to categorise and store information?
· How are you going to make sure it is not easily accessible to anyone else?
· Do you intend to change the names of people, towns and organisations? If not, how will you ensure what someone says cannot be used against them in the future?
· How can you avoid making promises you can’t keep?
Questions adapted from Dawson, 2009
Ethics and Methodology
Ethical issues in Questionnaires
· A questionnaire is an intrusion into the life of the respondent on two levels – the time taken to complete the questionnaire and the level of ‘threat’ or sensitivity of the questions. 
· The possible invasion of privacy. 
· Ensuring informed consent and the right to withdraw at any stage. This also applies to respondents not completing certain items of the questionnaire.
· The sensitivity of the questions (respondents may over/under report (Sudman and Bradburn, 1992). 
· The questionnaire design. Does it allow full coverage of respondents’ responses? 
· The avoidance of bias. 
Ethical issues in Interviewing
· Has informed consent been gained?
· How will the research benefit the participants?
· Have confidentiality, anonymity and non-identifiability/traceability been guaranteed?
· How does the Data Protection Act (1984) operate in interview situations? 
· What has been done to ensure the interview is conducted in an appropriate, non-stressful, non-threatening, manner?
· How will the data and the transcriptions be verified, and by whom? 
Ethical issues in overt Observation 
· Claims that this method is usually neutral and non-interventionist. How true is this?
· Observer effects can be considerable (see Hawthorne effect below). 
· At what stage does a non-interventionist approach to observation become unacceptable? 
Adapted from Cohen et al, 2003: 246
Question to Consider: How could this affect your own study? 

Risks of Observation of Participants with their Knowledge
Hawthorne Effect
“When individuals or groups become aware that they are being observed, they may change their behaviour. Depending upon the situation, this change could be positive or negative.” (Kumar, 2014: 372)
Halo Effect
“When making an observation, some observers may be influenced to rate an individual on one aspect of the interaction by the way s/he was rated on another.” (Kumar, 2014: 372)
Question to Consider: Is there a risk of either of these effects happening in your study? How can you try to limit this as much as possible? 

Can I ask children to participate in my research?
In the past, there has been a tendency to view children as ‘incomplete’ versions of adults or ‘human becomings’ (Phillips and Alderson, 2002: 6 in Farell, 2005:5). Developmentalism emphasised children’s limitations at each developmental stage and this was viewed as problematic in terms of the quality of data which could be collected (Farell, 2005:5). However, in recent decades this view has come to change drastically:
This [new] sociological view sees children as already competent participants in their everyday worlds (Mackay, 1991) and capable of participation in or withdrawal from research. Childhood from this approach, is viewed not as a universal phenomenon, but as socially constructed within specific times, places and contexts, including those that may be constructed as research contexts in which children’s active participation is sought and maintained.
Farrell, 2005:6 
When considering asking children to be participants in your research, it is of critical importance therefore that you ask for informed consent from the child themselves – this shows that you recognise and understand that children can decide for themselves. How you do this is part of your responsibility as researcher – think carefully about how you can explain your research in a way which is appropriate to each participant’s needs and to ask them for their consent:
Our feeling is that children should be told as much as possible, even if some of them cannot understand the full explanation. Their age should not diminish their rights, although their level of understanding must be taken into account in the explanations that are shared with them. 
Cohen et al, 2003: 53
Question to Consider: To what extent is the observation a ‘normal’ or ‘usual’ part of your practice e.g. if you are a volunteer with an organisation or a teacher at a school already? How can you be appropriate in seeking informed consent from children e.g. using non-threatening smiley/sad faces for young children to indicate their preference? 
To help you to do this, it can be useful to ask yourself, to what extent do you wish children to participate in your research:
[image: ]
Greig et al, 2007:174
What sort of methods are appropriate when working with children?
Greig at al (1999) argue that qualitative approaches are particularly suitable for doing research with children in an educational setting because it usually allows the researcher to:
· Work with others who are used to working with children. For example, teachers.
· Complete the study in a real-life naturalistic setting, such as a school. 
· Generally work with small groups or individuals at a detailed and intensive level. 
They also suggest that: 
Children represent an excellent source of the kind of data that are at the heart of qualitative research – rich descriptions in words and picture that capture children’s experiences and understandings, rather than the cold, abstract findings that often derive from numerical analysis. 
(Greig et al, 2007 :138)
However, they also warn that: 
[image: ]
Greig et al, 2007:140
Question to Consider: If you are using observation, how could you triangulate your findings to add robustness to the validity of your data? E.g. Systematic observation shared with a TA. 
The following table outlines elements of good practice when considering your research design in relation to children: 
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Greig et al, 2007:176 
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Qualitative approaches are sometimes scen as 2 less rigorous alternative
to quantitative research. This should never be the case, and much of what passes
as qualitative is simply sloppy. It should not be a matter of saying, ‘We couldn't
get the numbers so we turned it into a qualitative scudy’. Qualicative, as noted in
the *health warning’ from Richardson, docs not equate with casy’, and indeed
some methods of qualitative analysis are in various respects more difficult and
more laborious than quantitative methods

Teis also the case that sometimes the data gathered for a project are lef at the
level of qualitative descriptions when they could more uscfully have been cate-
gorised, counted and presented as quantitative data. It & 2 good maxim that if
something can be counted it probably should be. Meaning, significance and trends
can easly be lost in the midsc of descriptions, and while rich descriptions will
alwvays enhance rescarch findings they should not obscure straightforward ficts and
figures when these will present a clearer account of rescazch resuls. Finally, quali-
ative data are prone to being seen as weak and inconclusive, and never advancing
beyond the exploratory level. It i here that the principle of triangulation is of par-
ticular importance (see Chapter 5). Triangulating the findings from several differ-
ent perspectives, such as using multiple data sources for the same finding, can
strengthen data that would be weak if presented singly but are robust if reinforced
from different strands of enquiry: An example of triangulation s shown in the case
study by Briggs, MacKay and Miller later in this chapter.

In summary it may be said that qualitative rescarch offers many persuasive
beneics for those who are doing research with children. So long as its difficul-
s and limications are recognised it is a powerful approach that is likely to prove
indispensable for everyone who is working in this field

Qualitative approaches: an overview

Althoush we have been able to define kev features and themes in aualitative
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in general and in relation to children

Ethics of Doing Research with Children

€ - € | D ezproxy:tsd.uwtsd.ac.uk:2636/(S(spadsnShfojzuudiybdayyt))/Reader.aspx?p=78349580=1168u=0EAFaKRDWCEPJGIFIT |

175

Standards for alparticparts.

Carefu chaice of partcipants related to
Purpose of rsearch and likaly costs
&nd banefs.

Selecton citeria
Engagement (respect, rapport, openness,
stening)

Privacy, confdentaly, consent, choice of
partiipation

Presentation of information on the purpose,
processes and expectaton of ivolvernent
for the child In the research

Gontrol of research materials

B Ethics Form.doc

‘Addtonal standards for considaration
for chichen 2s participants

Wrich chidren stand o beneft
from the research?

How much of thelr tme can we take up?
How much intrusion i fustifed?

Wnat ara tha implicaons of aiura?

s It ver Justfied to exclude chidren with
learming or physical dsabilties?

Requires extra ma with chidren?
Requires creation of innovative techriques.

Aduts In the chlds e usually need to be
consted regarding parmissions as well as
the child, and ths includes resuling publicaons

D0 young partcipants know and understand
their right 1o decline or withdraw participaton?

Is there an element o coercion?
What s too much responsibilty for the child?
Can older chilaron st partcipats f they vish
aven f 2 parent daclines?

Is the information avalable and accessible to
parents, carers and professionals

How much responsiblty is i reasonable o
give the chid?
How mih should ads ntervens?

) o2
| SR

i Course: MEdStuc. X { & Results for resea X | (R EBL Reader - Dor X \_y





image4.png
- &) o= | B
| SR

{1 Course: MEdstuc  { & Results for resea. X )/ (®) E8L Reader-Do. X \__

Y 14 Mail - Sarah Stev. x \( i Course: Complen X € Cysill Ar-lein
€

o203 »

»  »
for the chid In the research

Gontrol of research materials
Tayior Jayne s,
MacKay, Tommy

siea

Review, revision and dissemination of
research

Help/Feadback

swau0)

Contents

Approprista sources of funding

pias

P Cover
P Contents

B List of Figures

P> List of Boxes.

> List of Tables.

P Acknowledgements
P rart1

P Chapter 1

P Chapter 2

P Chapter 3

P Part Il

P Chapter 4

sooN

Use of partcipatory methods

peojumoq

€ [ [} ezproxy.tsd.uwtsd.ac.uk:2636/(S(spqdsnShfojzuudiy4bdqyyt))/Reader.aspx?p=7834958:0=1168:u=0EAFaKRDWCEPI6IFI

Involved?

How much responsiblty is i reasonable o
give the chid?
How much should aduts ntervens?

Are the child and carers consulted on the
fesoarch design, and can they contribute 1o
the plan?

Wil they raceive raports and do they have any.
control over the final reports?

Can they reflct ciltcaly in tems of research
evaluation?

Shoud funding ba acceptad fom an
organization that does not always work in the
interests of chidren?

Are they suffcienty engaging and fun for
ehldren?

Are they productive as wel as fun?

Ara they wall designad o address indvidual or
group abilties or preforences? Is the language
use appropriate?

(ontinuec)

Lo

P Chapter 5
P Chapter 6

» chapter 7
P Part 1

» chapter 5

¥ Chapter 5 .

176 Doing Research with Children

Appreciation and reward

Ethics Form.doc

Will hidren be thanked and rewarded for their
ey

3 Show all downloads.





image5.png
L &) = o
e 1

' 4 Mail - Sarah Ste:. X (1 Course: Compler. X (€ Gysil Arlein X { i Courses MEdStus X\ & Results for resea X/ R) €BL Reacier- Do x

€ > € [ [ ezproxytsd.uwtsd.acuk:2636/(S(spadsnShfojzuudiydbdayyt))/Reader.aspx?p=78349580=1168u=0EAFaKRDWCEPJ6IFIT? | =

176 Doing Research with Children

Doing Research with C
Greig, Anne D, Dr
Tayior Jayne s, Appreciation and reward Will hidren be thanked and rewarded for their
Mackay, Tommy efforis?
Garetul choice of context Is the seting comfortable, safe and
predictable for the chid?
Is Itmanaged i terms of powe relations and
Help/Feadback impression management?

Paricpants perspeciive How possibleIs it o overcome the power
relatons In research with chidren and to avoid
adultnterpretaton of chid views?

Sources: Alderson 1995 Roberts 2000; Purch 2002; BPS God of Gonduct 2006

Contents

P Cover

» Contents
B st of Figures z

P> List of Boxes. [3

P List of Tables

» Acknowledgements g from the research at any time if they so wish without detriment to their care,

Brart1 £ chat they know exactly what their role in the research is (that is, what they must

P Chapter 1 g do if they choose to participate), and that they know what will happen to the data

» Chepter 2 that arc generated from the rescarch.

» Chepter 3 “This should involve appropriate advice which is relevant to the individual'

»partn understanding of the consequences of their participation. For example, i partic-

» Chapter 4 ipation involves taking a new drug participants should be informed of the poten-

» Chepter 5 tal side effects. They should be told in a way that leaves no uncertainty about

» Chapter & what will happen o the results of the research. They need to be aware that it

» Chapter 7 may be published and who will ltimately have access to it. We have seen a few L]
»part 1 examples in student dissertations of where written consent has been obtained on

» Chapter & a form which promises that participants’ names will not be uscd and confiden-

Bohmpters L ality and anonymity will be upheld, buc because of our local knowledge and

I involvement in early years practice we have been able easily to identify partici- .

Ethics Form.doc ¥ Show all downloads.





