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How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.




Targets
Targets:
*  Use literature to a far greater extent to support your assertions and develop debates.  Critical writing requires you to make sense of your readings to present opposing views and synthesise ideas.  Read academic journals for examples of how to do this.  

I have engaged in more literature to further my knowledge and develop debates by finding different arguments.  


*  Try to expand your range of sources of literature to avoid an over-reliance on specific texts.  

I have used different readings and tried not to rely on the same texts. 











Introduction 


This assignment will explore the School Development Plan (SDP) and how their actions and evidence impact one priority- ‘To enhance wellbeing with a focus on belonging to a caring, vibrant community with a we range of meaningful partnerships’ (School X, 2022).  According to the United Kingdom (UK) Government (2014) SDPs are a revised plan that need to provide provision for pupils, staff, and community. 

This assignment will look at information from The Welsh Government (WG), Estyn and the school, as following the British Education Research Association (BERA) (2018) guidelines. The schools anonymity will be protected due to ethical reasons, therefor the school will be referred to as School X.  

According to School X (2023b) in 2022 they had 226 pupils on roll with 58% that are eligible for Free School Meals (eFSM), 33% ate Gypsy Traveller (GT) and 41% Additional Learning needs (ALN).  The school is in a Flying Start area and has two Learning Resource centres (LRC) for sever and complex learning needs (School X, 2023b).  The school have a Key Stage 3 and 4 provision unit for GT pupils who do not access mainstream education (School X, 2022). 

Literature review

An SDP is the schools strategic plan to make improvements.  The WG (2014) explain that it sets out actions for the school to improve learner outcomes. Information is gathered from regular self-evaluation that the school undertake from their own practice, data, feedback from teachers, parents, and pupils to make short- and long-term targets (WG, 2014).  The WG (2023) created their National Mission for high standards throughout education and schools use this as a reference.  

Davies and Ellison (1997) explain that an SDP is created by the schools community, which gives direction to the teachers and community to ensure pupils receive both academic and holistic education.  However, the WG (2022) state that the governing bodies are responsible for creating the SDP and engage with Stakeholders- staff, pupils, parents/guardians, local authorities, and anyone in the local community who are considered appropriate.  The WAG (2014) shared that the Welsh Education Minister, Jeremy Miles has set out regulations to follow when planning for the SDP including issues that need to be addressed which creates the school priorities then it is broken down into targets to reach these priorities.  Time periods are produced to reach these priorities and then reviews where reflection takes place if any further actions need to be addressed or no further action if priorities have been met (WG, 2014).

The WG (2022) introduced ‘Education in Wales: Our National Mission’ framework, which sets our high expectations for al while tackling poverty on attainment and ambition regardless of learners’ backgrounds as explained by Jeremy Miles (WAG, 2023).  This ensures the four purposes are at the heart of the plan and are met, so pupils are supported to be ambitious, heathy, enterprising, and ethical citizens (Donaldson, 2015).  

The Schools Improvement Guidance (WG, 2022) has replaced the guidance ‘School development plans 2014’ and places the requirements of the SDP regulations.  It aligns with the Curriculum for Wales (CfW) with the WG expectations for schools’ self-evaluation and improvement.  Thompson (2021) explains that self-evaluation is to ensure schools examine their progress and reflect on outcomes.  This guidance issued under the Education Act (1996) to keep up to date with all changes within the school before 2024 (UK Government, 1996).  Moores (2004) explains that the Education Act (1996) principles is that every child will receive education in harmony with their parents’ wishes, regardless of their background. Therefore, when creating the SDP schools need to engage with parents to ensure wishes are heard to promote social change and wellbeing, one of Schools X priorities (Svensson and Hambrick, 2019).  

OECD (2018) explain that Wales are committed to inclusive, high-quality education for all learners.  Schools Leading Organisation Model (SLO Model) (WG 2018) focuses on seven dimensions for aspirational goals to transform schools into a learning organisation.  (See figure below.)  The WG (2018) explains that it acts as a guide to help schools reflect on practice and make improvements collaboratively. OCED (2018) states schools are key for empowering the new curriculum with Stakeholders to expand skills to develop positive learning cultures throughout schools in Wales.  
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OECD (2018) https://hwb.gov.wales/api/storage/f87e720f-8568-4a60-9383-55e20b9a1bb7/schools-in-wales-as-learning-organisations.pdf


Nathan (1996) would argue that a school plan should be produced by the Head of the school however, Davies and Ellison (2003) explain that working in partnership with a whole school approach will help achieve school goals. As the SLO Model (WAG, 2018) that Stakeholders should be involved when creating the SDP. UNICEF (2020) explain that many children have lack of participation and opportunities to make decisions about their learning therefore, Estyn (2022) best practice inspected a school who follow the SLO Model.  Estyn (2022) found that the voice of learners and stakeholders was strong in development of the curriculum and methods of teaching evaluation using parents and pupils’ feedback.  Al-Ali and Aburukba (2015) adds that schools require evidence based quantitative and qualitive research and evaluation methods to improve the effectiveness, equality, and equity of delivering targets of the priorities safely.  Due to School X being in a deprived area with a high GT percentage the school has evaluated the needs, and this is why the improvement of pupils’ belonging is a priority (School X, 2024). 

Developing a sense of belonging makes students feel respected and accepted which has a positive impact on their mental health (Allen et al, 2020).  Ma (2003) would agree as students self-esteem is increased when their sense of belonging is improved, meaning students can manage stress and feel more resilient meaning the deeper the sense of belonging the greater the well-being.  The WG (no date) explain that student well-being is fundamental to learners’ achievement and pupils require this to thrive to their maximum potential.  If wellbeing is empowered by learners, they can take responsibility of their own lives and have positive relations.  

As one of the four purposes are Healthy Confident Individuals there is a drive for the curriculum to not only focus on formal education but focus on pupils’ health and wellbeing (WG, 2020). The WG (2021b) explain that there is a must for pupils to receive access to wellbeing support in school.  The WG (2021a) have created a framework on ‘Embedding a whole-school approach to emotional and mental well-being’ which will highlight the need for pupils to have a sense of belonging.  This supports schools in developing their sense of belonging landscape, address their weaknesses and develop their strengths.  This framework enhances the schools health and wellbeing within a multidimensional following Bronfenbrenner’s theory by making links between the Microsystem which is the children’s closest influences and Ecosystem is extended family and neighbours all of which can help shape a childs’ development (Bronfenbrenner, 1995).  

Leventhal and Brooks-Gunn (2000) explain the limitations of Bronfenbrenner (1995) theory that schools need to remain mindful and not make assumptions that all pupils in the same area have the same experiences in their micro and exosystems.  Although School X (2024) are using attendance as a target to get pupils into school to develop a sense of belonging they must not make assumptions all pupils homelife are the same due to the neighbourhoods.  
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Guy-Evans (2024) https://www.simplypsychology.org/bronfenbrenner.html 

Developing a sense of belonging is one of the developmental pathways for pupils in the CfW as the WG (2021c) believe that healthy relations are important to wellbeing and can benefit learners by developing a sense of belonging, thus developing a sense of respect for the community. Hope (2012) would agree that developing learners’ sense of belonging improves school outcomes by using data gathered from a school in England that the nature of the schools ethos of belonging boosted leadership qualities.  However, Kember et al (2001) would argue that it is not necessarily just the schools ethos but how teachers and students interact.  Estyn (2023b) would agree to benefit pupils training for staff members to lead pastoral morning sessions where pupils would reflect on their belonging in the school and community with peers.  With the feedback from pupils’ teachers could then provide emotional welling and mental support or Emotional Literacy Support Assistant (ELSA).  Estyn (2023b) explains that pupils feel like their voices are being heard which promotes a sense of belonging which has boosted attendance.  This follows the WG (2021a) framework by having a whole school approach listening to learners’ voices to promote belonging.


Developing Action Point.

The Head of School X had a meeting with the researcher to further their knowledge on the SDP and how the priorities were created.  Schools follow the School Improvement Guidance (WG, 2022) to reflect and evaluate the impact of their previous SDP, review of the plan annually and inspection by Estyn.  This developed the researchers Collaboration in ‘Supporting and developing others’ and ‘Seeking advice and support’ by developing relations with the Head to discuss schools plans, furthering their knowledge and how teachers use this standard to discuss the SDP as a team (WG, 2019).

When evaluating progress of the SDP the school has a constant cycle over the year of feedback from Stakeholders including staff, pupils, parents/guardians, governors, and the community. They also have regular dialog with stakeholders- staff, pupils and families with a strong monitoring process.   School X also uses self-evaluation, according to Estyn (2014) effective self-evaluation should improve educational outcomes and experiences while identifying areas for development and its strengths.  

Creswell (2014) would state that methods of qualitive research is effective as School X (2024)  develop strategies by sharing opinions through parents evening to discuss attendance and build relations with families.  The school are focusing on raising attendance as one of its targets.  As an interview from the Head (2024) explained that if the school can boost pupils’ attendance they can look after their wellbeing as they are on premises, if they are at home they cannot, so getting the pupils into school is paramount.  The Head (2024) explained they are doing rewards for pupils if individuals reach over 95% and a minibus service has been put on for pupils who need lifts to and from school.    As Estyn (2019) explain School X works with partnerships with parents to discuss pupils’ individual needs and monitor progress, which follows the Schools Improvement Guidance by monitoring progress (WAG, 2022).  As Jørring et al (2019) explain there is a link between the level of academia and the pupils’ level of wellbeing, if pupils are at a low level academically, they will be low level of wellbeing.  

The school also use quantitative data to measure the impact by keeping the numerical data (Creswell, 2014) of all pupils’ attendance to compare over the years, School X (2024) explained that the schools attendance was at 88% in 2022 but in the first term of 2023 it has raised to 92%.  Therefore, the school can see the improvements of attendance.  This links to developing pedagogy: recording and reporting standard when looking at data (WG, 2019).  Estyn (2023a) would agree creating a home school partnership helps raise attendance, which links to belonging and wellbeing of pupils’. Estyn (2023a) also explain from best practice putting on transport to eliminate barriers promotes positive engagement with parents and pupils.  As Pierson (2010) explains eliminating barriers to education in poverty is a holistic, joint effort for services to work together in partnership but can lead to some challenges like financial issues (Smale et al, 2000), for example paying for the minibus.  

Pembrokeshire County Council (2017) explain that strategic planning takes place when creating the SDP which is the systematic analysis of the schools’ contexts to set challenging targets to maximise opportunities for learners.  This is set out by the local authority of School X as the WG explains stakeholders like local authorities must have a Welsh Strategic Plan under Section 84 of The School Standards and Organisation (Wales) Act 2013 (WG, 2022b).  School X Head (2024) explains that some targets are by local or national policies like the National mission (WG 2023) that schools follow for targets alongside schools self-evaluations, context and pupils needs.  

When evaluating impact of the SDP senior management and leads have termly meetings to discuss the priorities and evaluate the targets. Members of the senior management will be responsible to targets within the school, running of them, evaluation and feedback, which are then reported back in the meetings. This is then reported back to the Head and governing bodies where changes or updates can be made (WG, 2022b).  Stakeholders are always involved in the process of creating the SDP, developing strategies and evaluation if its pupils voice, parents’ evenings, local authorities, governors (School X). The whole SDP gets reviewed annually to reflect on data and its impact (WG, 2022). Shepherd and Cosgrif (1998) explain that analysing impact is effective when comparing the absence of intervention.  

Reflection and Evaluation 

[bookmark: OLE_LINK1][bookmark: OLE_LINK2]To improve students’ sense of belonging strategies have been implemented by School X.  By improving the attendance of students by meeting with parents, building relations, providing transport and rewards if individual pupils have an attendance of 95% (School x, 2024).  Nathwani et al (2021) explains that polices should be created to instil the importance of attendance in education and Estyn (2024) explain that Stakeholders like the local authority and the WG should work with schools and develop a campaign to promote attendance.  

When creating relations with students and parents this has a strong basis of the attachment theory by Bowlby (Holmes, 2014) where the school develop relations between the child and adult, being teachers or parents which results in a positive attitude to their surroundings. Which also links to Bronfenbrenner (1995) putting the child in the centre and looking at their surroundings to develop their needs.  Estyn (2023b) would agree as it is proven from qualitive research that students have a positive attitude to education when their sense of belonging is boosted.  

Estyn (2024) explain improvements schools could make when improving attendance could be to use data collected to target any individuals and spot patterns in attendance which could link to when things on home life changes.  As School X (2024) have built relations with parents they could discuss with parents when the patterns arise and create targets specifically for the learner for their next steps (Estyn, 2024).  By following this improvement, the teachers would be developing their Collaboration ‘Enabling improvement’ to look for improvements in their SDP (WG, 2019).

Estyn (2024) explain that rewarding pupils is one way to promote attendance but since COVID-19 attendance has been an issue, pupils and parents are not seeing the need for education (Nathwani et al, 2021).  Therefore it is down to the teachers to make the lessons engaging which boots learners engagement and their want to come to school (Estyn, 2024). Thus, linking to the standard of Learning outcomes and wellbeing (WG, 2019) to create high quality learning experiences to develop wellbeing.  Hennessey et al (1989) would agree, as the school use rewards for attendance, but they are short lived and do not promote the real reason and meanings as to why attendance is important.  If pupils want is stronger than their need then their sense of belonging is improved.  Reid (2013) explains that since COVID-19 it has been found pupils self-esteem and wellbeing has decreased there for the schools target is vital to improve pupils sense of belonging and wellbeing (School X, 2024)

Conclusion 

To conclude the SDP is at the centre of learning with the children’s’ needs as a priority to raise standards academically and holistically.   It is a process that promotes development, learning and growth for all involved, children in school and stakeholders trialling new techniques, learning off peers and reflection and evaluation (OECD, 2018).  Moreover it promotes improvement, change and innovation to improve success and attainment (WG, 2019), while developing teachers collaboration when supporting and developing others and enabling improvement (WG, 2019).  

The researcher has developed a deeper understanding of the purpose of an SDP and how stakeholders work collaboratively to have a part in the plan. Since having a meeting with the headteacher, researching about SDP and the priority. The researcher understands the need to promote belonging within school with responsibilities to promote positive teacher-student-parent relations, thus developing their collaboration standards in working with in school colleagues (WG, 2019).  After research, it has influenced the researcher professionally to ensure engagement with all pupils to develop their want over need (Hennessey et al,1989) to come to school and create engaging lessons while developing pupils sense of belonging by addressing the school landscape (WG, 2021b) to promote a sense of community.  
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