Observational report.
	Name: Sinead James
Student number: 1910154
Module: ECAP4007

Observed child’s pseudonym: Sarah


	Expectations of child:
   According to Piaget (1964)there are four stages of cognitive development, the first is that of the sensorimotor which is assumed to develop from birth to approximately 2 years, and within this stage a child develops from using simple motor reflexes as a response to stimuli to progressing their awareness of their environment alongside their sensory and motor skills (Oakley, 2004)
   The second stage is the pre-operational stage which is developed between 2 and 4 years of age, it is within this period that a child advances on their existing vocabulary, imaginative play and using symbols as a representation of elements alongside developing the ability of classification and mental ordering and showcasing both egocentrism and animism  (Patterson & Halfpenny, 2014). Egocentrism is the inability to view a scenario from another individual’s perspective whilst animism is the attachment of thoughts and emotions to inanimate objects (Butterworth, 2014). 
   The third stage is that of the concrete operational period, a child is assumed to be at this stage between the ages of approximately 7 to 12 years old, and this stage entails the development of organised and rational thought processing, applying strategic thinking and problem-solving within activities and encounters, developing on their classification skills by recognising categories also have sub-categories and developing the ability to conserve; Conservation and the ability to execute, results in the recognition that unless an element has been added to or subtracted from, the measurement of the element does not change, regardless of formation (Duchesne & McMaugh, 2018). 
   The final stage of Piaget’s theory, which is assumed to occur between the ages of 12 and 16, is that of formal operational. Within this stage a child develops the ability to showcase hypothetical deductive reasoning to eliminate illogical assumptions of classifications and use systematic skills to logically exhibit strategic problem solving (Rosskopf & Myron, 1971). 

   It can be assumed Sarah is between the ages of 2 and 3, thus resulting in the expectations of her cognitive development to fit within the assumptions of the sensorimotor and the pre-operational stages. 


	Overview of cognitive development based on Piaget’s theory:
   Assumingly, Sarah is mainly within stage two of Piaget’s stages of cognitive development. Sarah showcases a generous sample of the expectations within the pre-operational stage, especially those within the first sub-category which is that of the pre-conceptual sub-stage (Lowenthal, 1975).
   The elements of the pre-conceptual sub-stage that Sarah displays is inclusive of the use of gestures and symbols in response to an event, it was observed within the video that Sarah places her hand to her mouth whilst stating the phrase “uh-oh” when a structure of building blocks collapsed, this demonstrated that Sarah has associated a past observation of such gesture with an event entailing shocked or surprised emotions.
   Sarah also modelled animism when she uses the phrase “Roar” repeatedly whilst playing with a toy dinosaur and using the word “Vroom” whilst enthusiastically simulating with a toy car on the floor.
   Another factor associated with the pre-conceptual sub-stage is language development (Perlovsky, 2003). Sarah demonstrates a limited vocabulary, however, many of her words are executed clearly and precisely, especially when observing her express the word “Car” to the camera whilst holding up a toy car, and “Roar” Whilst playing with toy dinosaurs. Sarah also executed with precision the colours of the jigsaw pieces, however, it was observed that several of Sarah’s attempts at showcasing her language development were due to imitating and repeating what the teacher had previously said, such as imitating the phrase “Woah” whilst placing toy cars down a ramp and repeating the word “Stop” after hearing the teacher describe the toy traffic sign. It was also observed on two occasions that Sarah had an intent with her language but seemed to use more motor skills than language skills, for example; the building blocks collapsed and Sarah expressed enthusiasm with bodily gestures associated with that of shock and surprise, whilst seemingly talking jargon to the camera in a manner that was observed as Sarah’s attempt at explaining to the camera crew what had just occurred.
   A further element of the pre-conceptual substage displayed by Sarah, was her ability to take part in imaginative play. Sarah uses a simple wooden block and fantasizes it to be a camera as she places it to her face and uses her index finger to tap the top of the block, this activity was carried out shortly after Sarah viewed photographs on a wall board. Sarah also uses a triangular shaped block as a ramp for the toy car and upon completion of putting together four jigsaw pieces and creating a circle, Sarah seems to use the circle as a steering wheel.
   The second substage of the pre-operational period is that of the intuitive period (Simatwa, 2010). Interestingly, it was observed that Sarah was showcasing traits of the intuitive period, she uses colour classification whilst building a toy structure with another child, she pieces together her blocks in a red and blue sequence.
   Sarah also displays signs of logical thought processing as she pieces together four puzzle pieces to create a circle, it was observed that Sarah seemed to understand that she only needed four puzzle pieces to gain the complete circular formation. Sarah would then pass the additional pieces upon the table to other children when she realised she already possessed four.
   Egocentrism is another factor within the pre-operational stage (Butterworth, 2014), and even though Sarah displays signs of being oblivious as to how her actions affect other children, it was also observed that she is exhibiting signs of empathy that contrast with egocentric traits. Such signs observed were that of snatching a jigsaw piece from one girl to give to another, this other child had been sat beside Sarah for a little while without any toys whilst watching the other children play, she had her head in her hands looking quite sorrowful. However, even though it seemed like Sarah had cheered her up by passing her a toy that was taken from another child, Sarah seems to notice the effect this causes to the girl that had her toy taken away, this resulted in Sarah passing the child her own toy to play with, concluding in Sarah having no toys of her own. 


	Social skills:
   Initially, Sarah seems reluctant to participate in play with any other children and sits in solitude, Sarah seems to develop confidence as the observation progressed, resulting in Sarah taking part in play with a little boy and progressing on to engaging in imaginative play with the same male and an additional female, to eventually sitting on a table with numerous children engaging with piecing together jigsaw puzzles. It was observed that Sarah displayed signs of egocentrism alongside a slight engagement with empathy.


	Strengths/difficulties:
   Initially, it was observed that Sarah appeared to be reluctant to engage with other children, this soon started to develop when a teacher encouraged a role-play simulation of toy cars driving down a wooden ramp that resulted in the progression of Sarah’s social confidence rapidly increasing for the remainder of the observation.
   Regarding Sarah’s social interactions, it is assumed that Sarah is approaching the onset of development of empathy and logical thinking, if this is the case then this would suggest that Sarah is already starting to progress toward Piaget’s third stage of cognitive development; the concrete operational stage. This proposes a more appropriate link to Vygotsky’s theory of development (Topciu & Muftiu, 2015), that emphasises more on social elements and an awareness of moral understanding of one’s behaviours.
   Sarah also seems to be aware of the cause-and-effect concept as she attempts to blow down a toy block structure and upon realisation that blowing the object is not sufficient, Sarah then hits the structure with her hand. For a child to understand cause-and-effect, it is assumed that logical thinking would need to be applied, this form of thought processing is not expected to occur within a child’s cognitive development until stage 3 according to Piaget’s theory. 


	Teacher input:
   The teacher encouraged imaginative play and socialising between Sarah and two other children whilst demonstrating how a toy car can roll down a wooden triangle innovated as a ramp, the teacher encourages language development during the activity by explaining to Sarah and the other children what a “Stop” sign means regarding road traffic signs. 
   The teacher also actively engages with the children whilst creating jigsaw puzzles and motivates the children to suggest the colour classification of each piece. The teacher also actively promotes sensory play and language development by using wooden blocks in various shapes that additionally contain a transparent component in several colours, and asks the children to describe the different shapes and colours whilst visually looking through each pigmented element. 


	Conclusion:
   To summarise, it can be assumed that Sarah is indefinitely within the pre-operational stage of cognitive development as perceived by Piaget. However, it can be presumed that Sarah is also acquiring traits of development with certain cognitive functions, such as logical thinking and empathy, and progressing toward the intuitive period of substage two. Sarah’s vocabulary is restricted in comparison to the other children, and this shows clear signs that Sarah’s language development is within the onset of substage one; the pre-conceptual stage. If more time were available for further observations, it would have been beneficial to note if Sarah’s chosen solitude at the commencement of the observation was due to prior destress caused for Sarah by the departure of her primary caregiver upon offloading her for the day at pre-school. Additional observation time may have resulted in discovering other elements of the sensorimotor stage, other than that of limited language development, being showcased by Sarah. It would also have been interesting to investigate if Sarah was displaying increased progression toward the intuitive period by observing additional and potential acts of empathy. 


	Reference list:
 Butterworth, G. (2014). Principles of developmental psychology: An introduction. Taylor & Francis. 
 Duchesne, S., & McMaugh, A. (2018). Educational psychology for learning and teaching (2nd ed.). Cengage learning. 
 Lowenthal, B. (1975). Piaget's preoperational stage of development and applications for special pre-schoolers. ERIC publications. 
 Oakley, L. (2004). Piaget's theory of cognitive development. Cognitive development (1st ed., pp. 13-36). Routledge.  
  Patterson, J., & Halfpenny, A., M. (2014). Introducing Piaget: A guide for practitioners and students in early years education (1st ed.). Routledge. 
 Perlovsky, I., E. (2003). Integration of language and cognition at pre-conceptual level. Paper presented at the IMEC '03 Proceedings, Cambridge. 10.1109/KIMAS.2003.1245058 
 Piaget, J. (1964). Cognitive development in children: Development and learning. Journal of Research in Science Teaching, 2(1), 176-186.  
Rosskopf, & Myron, F. (1971). Piagetian cognitive development research and mathematical education. National Council of Teachers of Mathematics, 1(1), 1-11. https://citeseerx.ist.psu.edu/document?repid=rep1&type=pdf&doi=03bca6db7eeda48e58910bf3f2a5bd29447d05ba#page=12
 Simatwa, E., M. (2010). Piaget's theory of intellectual development and its implication for instructional management at pre-secondary school level. Educational Research and Reviews, 5(7), 366. 
  Topciu, M., & Muftiu, J. (2015). Vygotsky theory on social interaction and it's influence on the development of pre-schoolchildren. European Journal of Social Science Education and Research, 2(3), 172-179. 



