	Kurt Aaron Westron
	
	1804645



[image: ] 


[bookmark: _GoBack]Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

Within this document the discussion will surround the intervention teachers conduct for children's actions within the classroom, in hope of benefiting their learning. NASUWT (No Date) states that it “is clear that interventions have a legitimate place in the range of strategies available to schools to support pupils’ progress and achievement”. This provides schools with another branch to their ever-growing teaching methods. However, NASUWT continue to suggest that interventions are showing negative effectives on schools who don’t have enough staff or funding to implement these interventions. This is supported when stated that they are 
“concerned that schools are implementing interventions in ways that not only fail to take adequate account of their likely impact on learning, but also create excessive and unnecessary workload burdens for teachers and school leaders”. 
(NASUWT, no date)
The process of implementing interventions in classes and schools need a careful approach to ensure all parties benefit and are sufficiently supported. However, the child’s learning and well-being MUST always come first. The document will address positive and negative effects the intervention has and was in which to improve in the future. 
The chosen individual to discuss is on the autistic spectrum. For confidential purposes, throughout the discussion the pupil will be referred to as James. James is nine years old and is in year 4. He lives at home with his mum and dad, and with his two sisters, ten-year-old Emily and 4-year-old Hannah, who are both in the same school as James. James is currently studying in the special needs facility in the school and spends Tuesday and Wednesday afternoon in the mainstream year 4 class. The goal for James is to further integrate him into the mainstream in preparation for comprehensive. James is a polite boy who keeps to himself, normally found on the benches watching the boys play football. He engages with practical tasks in class but finds the written and creative work challenging. However, he does not distract others when not working, James enjoys going into the book corner and read. James also enjoys outdoor learning where nature is its focus but does not enjoy physical activity lessons such as P.E. and uses this time to help the teacher with the equipment and watching the games. This can be a hindrance as when trying to get James involved with games and activities he gets upset. James’ current level of development is on track to his expected standard; however, he can achieve more if there were measures put into place to support him further.
James is affected mostly by the social aspect of his school life. This is the aspect this document will focus on. The potential outcome of the research is for James to have the ability and means in which he needs to further develop his social contributions to school. This ranges from speaking more often to other pupils, to engaging in group work to further his learning. Vygotsky’s theory of social learning supports this as he believed “that learning takes place through the interactions students have with their peers, teachers, and other experts” (Neff, no date). Social interaction plays a significant part in any child's early life, more so within an autistic child. The small victories in their interactions contribute a great deal to the leaps they must take in adult life. Furthermore, the positive experiences of interactions and the ability for them, to see themselves, how interaction with others aids in their learning promotes it further. Greenwood Institute (2018) discuss the importance of social interaction and importance of teaching children valuable life skills, such as eye contact when speaking, greetings etc. People with little knowledge of Autism will think of these skills as minor and obvious, but to a child with Autistic Spectrum Disorder these skills are new to them and they will need to be taught as such.
Social interaction is not categorised to just speaking and listening to others but branches out on a range of social areas many overlook. These include; engagement in group games, eating lunch with others, physical contact with others and knowing when to use formal and informal language. (come back to this)


The noun, progress, is defined in the oxford dictionary as “the process of improving or developing, or of getting nearer to achieving or completing something” (Oxford, 2020). Therefore, within education the term progress refers to the regular advancement of a child’s learning and education. The rate of this progress has been disputed by theorists over the years where some say that the child's development should be regimented with their age. This refers to Erik Erikson's theory of stages of development, which is heavily influenced by Sigmund Freud's theories where both suggest that children go through eight stages of development. During these stages the child will develop a variety of skills to support their learning (learning theories - a, 2020). Maria Montessori contrasts this theory by believing that children are not restricted by specific developmental stages, instead the progress of learning should occur at the individuals pace and “education is viewed as a process which should occur in harmony with the child’s individual developmental pace” (Learning theories - B, 2020). The theory supports the holistic approach to education where not only the development of the child's mind is the focus, but the child's overall development will progress in unison. This differs to the stages of development where the progress of learning cannot advance to the next stage until the children reach the age in which the skill is specified. The Montessori theory can sympathise with the stages of development as the theory itself has similar stages, referred to as planes. These four planes of development however mould the child's learning based on the progress they are making. It does not develop their educational learning specifically, but instead focusses on their overall personal development, thus giving them the ability to learn (Learning theories – b, 2020). Though these are opposing theories in terms of rate and style of progress, both have the same end goal of improving the child's development. 
As we can see progress in a child's learning can be seen from very different angles, but will all have the same goal in mind, to develop a child's overall ability to learn. There are many things that may affect this progress in a child's learning, such as, their home environment, the support from parents/guardians, social life in and out of school, the style of teaching. These are just a small handful of aspects in a child's life that can have substantial impact on their progress of development. The positive and negative impact of the aspects listed above can determine how the child will develop and what type of person they will grow up to be, that is why is it imperative that young children’s minds and souls have all the support possible to aid their growth into young adults. This is supported as Rose (2015) states,
“that childhood experience is so influential in shaping the adults we become that improving child- hood experience is not only morally the right thing to do, but is also a necessity to support sustainable, national and international eco- nomic growth”
(Rose, 2015) 
There have been different measures put in place by the government to support a child's overall development progress by specifically targeting the factors effecting a child's progress. Health and well-being for example have been focussed on to the extent that the Government has implemented the Child Poverty act in 2010 which aims to end child poverty by the year 2020/21. This act alone works tirelessly to ensure all less fortunate children have the support they need in order to have the equal opportunities to learn. The effects of this act that we see in schools on an everyday basis are free school meals. Dependent on the parents/guardians pay, families who cannot fund school lunches every day will have the support of the government and are intitled to free school meals for their children. This does not only support the child's physical growth by feeding them, so they do not go hungry, but allows them to have the social interaction with others at lunch time. The positive effects this has on the child's development are priceless. The child will be able to develop friendships and social skills, through which the interactions they have may improve their language skills, gross and fine motor skills, knowledge of the world around them. Simply put, this subtle support gives them the opportunities to grow and progress with their natural development. The child poverty act hopes to not only help the families suffering the disadvantage of poverty but to “also builds a society that feels responsible and empowered to contribute to sustainable health and well-being” (Rose, 2015). This is just one support network put in place to support the health and well-being of children, and with their small contributions to families, it can change a child's life for the better.

Third space learning (2020) explains interventions as follows. Interventions within schools can best be described as breaks in education.  Take the tour de France for example, each stage they cycle, they work to the best of their abilities, some are faster than others and get there quicker, but all the cyclists aim to get the that finish line in the end. An intervention is like the break in between each stage. The cyclist will cross the finish line and then will have a long break, sometimes a day, sometimes more. This is the point in the tour where they will rest, reenergise, plan what to do next and prepare to carry on their race. This is exactly what happens with interventions in schools. The children will go through school at their own pace, with the end goal of leaving school a well-educated individual ready for the next stage in life. Throughout their time they will need small breaks (interventions) where they will redefine their skills and refuel their personal goals in order to carry on with their education alongside their peers. Like cyclists, some pupils may need more breaks, support, refuelling of knowledge than others. That should not be considered as a ‘catch up’ but more so filling in the gaps where needed. 

From experience and observations during the 2019/2020 teaching placement Interventions within primary schools have been difficult to conduct but are of highest importance. The curriculum suggested by Successful Futures is being integrated already into primary schools across Wales. During observations it was found that pupils struggled to balance teaching of the old curriculum and introduce new elements from the up and coming curriculum. This resulted in majority of the pupils needing extra support with their schoolwork and overall wellbeing, thus interventions were given the opportunity to thrive. The positive impacts of these small interventions are pupils understanding the new way of learning and adapting to the change in the way they are taught. Many daily interventions in primary schools include, working one to one with pupils, group marking, focus groups, Read Write Inc. Read Write Inc is used as a tool to teach children correct phonics of words and is used through all ages in primary schools. However, some schools have utilised this scheme to identify any pupils who need intervention and support. Once identified the pupils are given the full support of staff through the means in which the staff deem necessary. The pupils within the observed school are given support from peers, which promotes a variety of desired life skills. An Estyn report from 2017 states that “Pupils benefit from working with and supporting pupils in the specialist facilities. They learn about tolerance effectively and the importance of treating each other fairly” (Estyn, 2017). 

The interventions that will be discussed relate closely to the topics discussed above. The focus for James is his social interaction. The intervention chosen for James is social and emotional learning, this has been chosen for James as “interventions which target Social and Emotional Learning (SEL) seek to improve pupils’ interaction with others and self-management of emotions” (EEF, 2020). This intervention follows in line with Montessori's theory as the pupils learning is not specific to their academic learning, giving the child the ability to find the link between what the intervention teaches, and the schoolwork needed to complete. Pupils like James who require SEL interventions will experience more interaction with others. The intervention focusses on observing James working with others, and how he communicates with others such as peers, teachers, staff, family etc. EFF (2020) suggest that there are three forms this intervention can take;
· “universal programmes which generally take place in the classroom; 
· more specialised programmes which are targeted at students with particular social or emotional needs; and
· school-level approaches to developing a positive school ethos, which also aim to support greater engagement in learning”.
All three approaches have their pros and cons for James and his peers. The programmes that will be implemented consist of a combination of intensive interaction and social stories. Intensive interaction has been included as “it is necessary to develop the child’s ability to enjoy the company of others, and to develop his understanding of how to interact with others and how to communicate” (Farrell, 2012). The teachers will need to use this approach to encourage James to involve himself with others work and games. A slow process is required and a careful approach full of positive feedback to James to keep his progress moving. This can also be used with James’s family at home, getting him involved in turn taking, understanding the rules of games and listening to adults. Farrell (2012) goes on to state that the adult should “act as though the actions of the child were intended to communicate meaning and follows what the child does”. Meaning that when interacting with James you should go along with what James is discussing and doing, encouraging him to continue communicating in many different forms. A possible disadvantage of this will be that the focus may drift away from the work at hand and onto topics which will not enrich James’s learning. These daily interactions must also be kept short in the classroom to specifically progress his learning in your intended target. Keeping the activities short and precise encourages James’s development with the aim of developing relationship leading “to other activities within the wider curriculum” (Farrell, 2012) in which James can thrive. This intervention will be implemented when James visits the year four classroom during the week. He will be accompanied with the Teaching Assistant (TA) and a small group of pupils from the class to educate them also. This will be a benefit for the selected pupils as they will be able to interact with James, observe and further understand and “respect the needs and rights of others, as a member of a diverse society” (Donaldson, 2015). Thus, developing those children into becoming ethically informed citizens.

Another intervention that is planned for James is Social stories. These stories will be conducted in class every Tuesday afternoon. The aim for social stories is for James to be able to “understand the social environment and how to behave suitably in it” (Farrell, 2012). The stories will be picked with the intention of using situations James finds difficult. These books are to include titles such as, ‘A friend like Simon’ and ‘My brother Charlie’ which are stories of children with autism who’s friends learn to understand the need for patience, acceptance, love and to be mindful of people differences. James will relate to these stories and the hope is for his peers to be just as invested in them as he is as they will begin to understand the challenges that James has to overcome. A disadvantage of this is that the stories will need to be very descriptive as James’s thought process and imagination are literal. The advantage of this approach is that these stories can be moulded into a language lesson where James and his peers write their own stories for James to read, possibly directive. Directive stories are the style of social story that is used for giving advice on how to act and behave. They are used to “develop self-care skills (eg how to clean teeth, wash hands or get dressed), social skills (eg sharing, asking for help, saying thank you, interrupting) and academic abilities” (NAS, 2018). Social stories also benefit children with autism as they “present information in a literal, 'concrete' way, which may improve a person's understanding of a previously difficult or ambiguous situation or activity” (NAS, 2018). The stories can be specifically adapted to any persons needs which further improves their ability to learn from it. When delivering the story to the class and James the teacher will need to make regular stops for the pupils to anticipate what will happen next. Pupils will be encouraged to ask questions after every page for James to understand further. A further development on James’s learning would be for him to have physical characters to hold. This would enhance his learning with an element of using Vygotsky and Piagets theories of learning through play. James would be able to hold onto the characters and better determine who is speaking and who the story is talking about. NAS (2018) have said that “visual supports can help to provide structure and routine, encourage independence, build confidence, improve understanding, avoid frustration and anxiety, and provide opportunities to interact with others”.

The reason for using the three styles of interventions, classroom, whole school and individual is that it gives the learner a broad range of chance to work with a variety of people, further improving his social skills. This is supported as NAS (2017) state that “an autistic pupil can give the appearance of having ‘mastered’ communication. However, it’s important to understand that communication and social skills need to be taught and practised”. This benefits James as he gets the chance to further develop his skills. A disadvantage of this will be the possibility of the classroom setting raising James’s stress levels, where possibly he may behave out of character and get upset. Another possible disadvantage of this may be the peers contribution to this intervention, even though a high majority of children have a loving and caring temperament for those less fortunate than them, a minority of James’s peers may not understand why James is getting more attention than them and lash out. NAS (2017) tells us that “autistic children and young people can be more vulnerable to bullies” and further go on giving potential reason such as they “find it harder to predict other people's behaviour, interpret body language or facial expressions and guess what they’re thinking or feeling” and “find it hard to form and maintain friendships, leaving them socially isolated”. This reason opens James up to ridicule through no fault of his own. Every school in Wales operates with a strict no bullying policy, but teachers and staff cannot always be around to police it. A possible way to overcome this obstacle is to always be vigilant, and to allocate a pupil within the class that James is comfortable with in order to support James and correct any harmful behaviour from peers. NAS (2017) also suggest to “teach autism awareness and acceptance” to all staff and pupils. This will hopefully be kick started by the interventions being put in place. This is a big concern for this approach as “bullying can lead to an increase in anxiety at school and school refusal” NAS (2017) and the educational journey is at risk when a pupil reaches this level of discouragement.
The next stage of the intervention is to introduce James to the whole school setting. This is a big step for James as the larger the crowds, the more difficult he finds it. Due to James’s advancement into the classroom on a regular basis this is the next stage of his development. The rest of James’s class will be in the assembly hall and also the pupils he shares the special needs department with. 

NAS (2017) advices that people with autism us a form of communication call ‘pre intentional’. This stage of communication is when they are 
“saying or doing things without intending to affect those around them. This type of communication can be used by someone to calm themselves, focus themselves or as a reaction to an upsetting/fun experience”
(NAS, 2017)
This may not seem much of a challenge to overcome, however can cause interruptions. Through observations in the placement school it was seen that when these forms of communication took place the surrounding pupils and staff where not disturbed. This is a positive sign for James and his school as it shows that over time, peers, staff and visitors of the school will get use to James’s forms of communication. A concern for this stage is how James will feel in the whole school environment. He copes well on the playground as he has space and placed to go to himself. However, in the assembly hall, the regimented structure and positioning of the children may discourage James’s willingness to attend. A way that is used to support autistic children with new schedules and activities is Visual guides. Below is an example;
[image: ]
“Visual supports can help to provide structure and routine, encourage independence, build confidence, improve understanding, avoid frustration and anxiety, and provide opportunities to interact with others” (NAS, 2017).
The next stage of the intervention is to work with James independently. This will be used to develop James as a person and to also see how he has progressed through each stage. The TA and the teacher will both play a role in this stage. It is important for the teacher to know exactly how their pupil is progressing and the TA is an invaluable asset as they provide stability and consistency to the child’s life. In all situations the teacher and TA should be trained how to communicate stress with the pupil. NAS (2017) suggest to “use a stress scale to turn emotions into more concrete concepts”, this would enable James to communicate more specifically how he is feeling. Another way to support this stage of intervention is to reach put to parents/guardians. In most circumstances the teacher and TA of an autistic child will be fully informed by the parents, however it would benefit both parties to meet on a regular basis to exchange possible solutions and strategies to support the child further. NAS (2017) promote this idea and say to “establish good communication with parents/carers. They know their child best and may be able to suggest interventions to use”. 

EFF (2020) highlights three key considerations before implementing these interventions;

· “How will you link the teaching of social and emotional skills with academic content?
· How will you provide appropriate professional development for teachers and other school staff to effectively support SEL approaches? 
· How will you ensure that you support all staff to consistently apply aspects of SEL more widely in school and embed them in routine school practices?”
(EFF, 2020)
These considerations will need to be met in order to further develop James’s developmental progress. The interventions chosen to have been specific for the individual in question and through these James will have the ability to thrive in the school environment. The pupils around him will begin to understand the challenges that James faces daily and develop patience and care for him. Yes, there will always be obstacles for James. He will not like certain situations, he may lash out at others, others may not fully understand him. However, the intervention being put in place for James is the kick start to a better future. 
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