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	Target 1
	1. Make further use of articles from journals to give your work more academic rigour.

I have used a wide range of academic journals and articles within this assignment. 


	Target 2
	2. Revise minor referencing errors in the reference list, i.e. referencing a journal article.

I have used UWTSD’s Harvard referencing handbook to ensure I have referenced journals correctly.  

	Target 3
	3. Proofread your work to ensure clarity of expression.

I have thoroughly read through my work to ensure all sentences and phrases make sense, following the UWTSD guidelines. 





Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.
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Part 1
Reflection on Subject Knowledge Development.
Template 1 - Digital Competence.
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The above asset displays the practice lessons that I created in order to develop my own knowledge and skills with the SeeSaw app.  The children’s topic was Winter, therefore I created practice lessons based on winter that followed the school’s literacy, numeracy and creative outcomes.  
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The screenshot above demonstrates the response I had from my teacher based on my practice lessons and my personal commitment to developing my own digital competence skills.







During my final professional placement, the first six weeks of teaching had to take place online due to the nature of the lockdown restrictions imposed by the current COVID-19 pandemic.  After having discussions with my class mentor and taking a visit to the school to meet the senior mentor and the headteacher, I was introduced to the apps and the format that the school would be using for online learning.  The school decided to use the SeeSaw application, which they already used to contact parents and evidence work that learners completed within the classroom.  

Due to not being accustomed with the app, I wanted to familiarise myself with the nature of SeeSaw and how it works in order to provide high-quality lessons for the learners.  During my visit to the school, I asked the senior mentor and the headteacher to run through the app with me and the main features that I would need to know about, to give myself a basic understanding of the app.  I then sought advice from my class mentor during the next few days to gain a concrete understanding of what features from the app they use within their lessons and what works well for the children in their class, as I had never met them.  This was a collaborative learning approach as I engaged in video calls with my class mentor and the other foundation phase teachers to decide on lessons that would provide the best learning experiences for the children.  Subsequently, I undertook my own research on the SeeSaw app to find out what symbols are available and what codes I would need to use.  I then took it upon myself to continue my own professional learning by completing practice lessons, created by myself, to develop a more detailed, thorough understanding of the app.  

From this experience, I developed my own digital competence skills and gained confidence to use the app during online learning and also upon the return of face-to-face teaching.  I additionally used SeeSaw to assess learners understanding of the lessons and also to evidence their work for parents / carers to see.  This strengthened my relationships with parents and carers, as they were able to comment on any posts that had been submitted into their child’s folder.  I plan to further develop my digital competence skills by completing my own research or courses on Google Classroom as this is the another application that I am not as familiar with as I would like to be.  




Reflection on Subject Knowledge Development.
Template 2 - Numeracy.
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This asset demonstrates my commitment to developing my numeracy skills on the topic of angles.  I had watched an abundance of YouTube and BBC Bitesize videos to ensure I fully understood the different types of angles and how to recognise them. 
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After developing my knowledge on the topic of angles and feeling fully confident, I then created this PowerPoint to introduce the topic to the learners – which was very successful and rewarding.








On my second placement in a Year 6 class, I had the responsibility of teaching the mathematics and numeracy sessions.  After having a PPA session with the Year 6 team and setting out a mid term plan for numeracy, it was evident that I would be teaching angles within my time in the Year 6 class.  I was not fully confident in teaching angles due to not having experience with the topic since I was in secondary school.  Therefore, I took it upon myself to do my own personal research to ensure I was fully competent in recognising, drawing and measuring angles to deliver the best possible lessons for the learners in my class.  

I watched a variety of videos on the different types of angles and how to recognise them, which activated my prior knowledge.  It was important for me personally to watch more than one video to ensure I had a wide range of knowledge on the topic, which would allow me to provide as much scaffolding and support that was required for the learners.  I further engaged in collaborative learning with my class mentor due to his extensive knowledge about the Key Stage 2 numeracy outcomes.  After engaging in conversation, he provided me with his mathematics texts books on angles so I could continue my own professional reading on the topic.  

As a result of this knowledge development, I was able to provide learners with a high-quality lesson demonstrated via an interactive PowerPoint.  I also developed my teaching techniques as I was able to summarise the lesson and assess learners knowledge by asking them questions whilst they were lining up for assembly.  This was a great way of checking in with the learners to see what they had learnt.  I gained a great level of confidence from this research and will complete further research on the topic within future practices. 














Reflection on Subject Knowledge Development.
Template 3 - Humanities.
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This asset demonstrates the video that I had watched on CBBC Newsround with all of the key information about Chinese New Year.  This rejogged my memory and activated my prior knowledge due to having taught the topic previously. 
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From researching and watching videos about Chinese New Year, I was able to create an engaging online lesson where learners could use audio-recordings and page-recordings to send their work back to me.  






















During my time on my third professional teaching experience (PTE3), I was required to teach the topic of Chinese New Year to Reception / Year 1 learners remotely.  Whilst I had experience teaching Chinese New Year from PTE2, it was important to ensure my knowledge was up to date as the zodiac animal changes every year.   During the first three weeks of remote learning, I took the lead in developing the topic lessons, where I had to create fun, engaging and accessible lessons for all learners.  To ensure I could create lessons that provided endless opportunities, I felt it would be beneficial for the learners and for my own professional learning to update my skills, knowledge and understanding of the celebration.

To do this, I engaged in conversation with the foundation phase team about the types of lessons that would be more engaging and would provide higher response rates.  Chinese New Year provides an array of unique learning activities that can be conducted.  Therefore, I watched videos on Bitesize and CBBC Newsround to update my knowledge.  From watching the videos, I found out that this year was the year of the Ox.  I also found out lots of in-depth information about the zodiac race and why the Emperor wanted the animals to compete in a race, which I had never known before.

Therefore, the process of collaborative learning and personal research provided me with in-depth knowledge that enabled me to teach an array of unique learning experiences.  The learners loved learning about the Zodiac race and which year of the animal they were born in.  This also encouraged learners to research their own birth years and audio-record their answers, which they were all very confident and excited to do.  From this, I feel my knowledge of Chinese New Year is up to date and relevant.  However, to progress further, I would like to learn more about the different types of food used within the celebration, as that is not something that could be covered due to the current COVID-19 restrictions. 












Reflection on Planning for Progression – Welsh Project.  Languages, Literacy and Communication.
Template 1

Pedagogy: Advancing – Progression in Learning. 

What did you do and why?

The experience of teaching a Year 6 class on PTE2 gave me the opportunity to lead Welsh lessons.  This steered to the idea of a three-week project based on a Welsh book, ‘Pa Glwb’ (see appendix 1).  This book linked directly to the Welsh topic of leisure activities, where it also aimed to develop learners sentence structures, vocabulary and oracy skills.  Firstly, I interactively read the book to the class and then discussed any new phrases or unfamiliar vocabulary along the way.  The book was read three times over the course of two days, to ensure the children had built a solid foundation of knowledge about the book and understood the story.  I provided scaffolding through the use of word banks on the whiteboard, which developed children’s progression as they got used to the new vocabulary.  The following lessons entailed of children planning and brainstorming ideas of how they could recreate scenes from the book using role-play.  The children were faced with questions such as 'who will be each character? What props are needed? What questions are you going to ask?'.  This allowed children to become more familiar with sentence structures and Welsh writing skills.  After planning, the children wrote a script using their plans for guidance.  Children were given the option to do this digitally or in their books.  Again, this increased their familiarity with new phrases.  Children were given a choice within their learning and had individual opportunities to decide how they wanted to conduct their role play and what equipment they would like to use.  This additionally allowed children to lead their learning and take control in certain elements.  Some children used the green screens and iPads to film and some children used the outdoor space and areas around the school to film.  Following the DCF structure, children uploaded their videos to SeeSaw so we could watch them as a class and evaluate, using what went well and even better if.  

This directly related to the QTS standard of: Pedagogy: Advancing: Progression in Learning - as children were developing their prior knowledge from each Welsh lesson and used this knowledge over the course of 3 weeks within the project.   

What have you learned?

This experience is important for my teaching practice as it provided an abundance of ideas on how I can create a Welsh project and how to incorporate the Welsh language into cross-curricular lessons.  It relates to my overall learning as it gave me a lot of confidence to teach the Welsh Language and it was rewarding to see how much the children enjoyed it.  I also developed my skills of planning for progression over a period of time and learnt how to develop my lesson plans to ensure prior knowledge was reinforced each lesson.   The lesson met the intended outcomes as all learners knew how to be successful and they all came out with a fantastic end product.  The structure of the Welsh lessons reinforced prior knowledge for children and demonstrated repetition which is effective for progressing children's knowledge (Steiner, 1978).  I have learnt that the children found some elements difficult when using sentence patterns but when the rules were reinforced and repeated, they found it a lot easier, demonstrating the positive progression within this lesson.  

What next?

As a result of this experience, I have learnt how to use new methods of developing children’s progression that were taught throughout the project, e.g. bingo.  The resources from this lesson were left with the class teacher as it was deemed as a fantastic lesson.  I will definitely use this project again with teaching experiences in the future as it was a great way of enhancing children’s knowledge and providing progression within their learning at individual paces.  In the future, I will aim to provide further progression in learning by conducting a sequence in Welsh lessons or a project as I believe this was the most effective way of progressing children’s understanding.  










Reflection on Planning for Progression.  Mathematics and Numeracy – Money. 
Template 2

Pedagogy: Advancing – Progression in Learning. 

What did you do and why?

During my final placement in a Reception / Year 1 class, I worked with my class teacher to work through the remaining numeracy outcomes that were left before the end of the academic year.  It was evident that the topic of money had not been covered and learners needed to be able to recognise 1p, 2p, 5p and 10p coins along with adding totals up to 20p and giving change from 10p.  I volunteered to take on board the topic of money by providing a sequence of lessons that would enhance learner’s knowledge and understanding of the topic (appendix 2).  During the topic, I created a shop in the enhanced provision area where learners had their own till and could buy items reflecting the value of 1p, 2p, 5p and 10p.  I then planned for progression by planning an activity within the shop that provided learners with an understanding of how to use the shop and how to recognise the different coins.  In addition to this, I created a lesson where learners were recognising coins and sorting coins into a table based on their criteria.  This lesson was differentiated to ensure all learners were fully competent in recognising the coins.  For example, MAT learners used real coins to put them into the table whereas those learners who needed more support were given laminated paper coins, so they could visually see the size and colour difference.  The repetition from this lesson enabled children to build on their understanding of the different types of coins and how to recognise them based on their size and colour.  This was repeated during carpet and transition times to ensure children’s knowledge was reinforced throughout the day.  Following on from this, lessons were created to develop children’s knowledge of different combinations of 10p and giving change from 20p.  This allowed learners to understand how they can use different coins to create different amounts.  

What have you learned?

This experience has taught me the importance of differentiating learners’ work appropriately in order for progression to be evident.   By doing this, the learners who needed more support were able to confidently state the different coins at the end of the sequence of lessons, which shows the importance of planning for progression and taking into account the needs of each individual learner.  I have also learnt how progression is not always linear and can fluctuate depending on each learner.  From this, I have learnt how to adapt lessons to provide more support for learners, e.g. showing learners real coins and asking them which one is bigger, what colour it is etc.  All learners became more confident in the shop, using the correct coins to pay for their items, which was really rewarding to see.  I have learnt that learners found it hard to understand that you could use 5 1p coins to create 5p, as they haven’t had much experience with addition.  Therefore, in future practise, I will research further on different techniques that can be used in order for learners to understand different combinations of coins.  

What next?

As a result of this experience, I will continue to conduct research on numeracy techniques that will enhance learners’ experiences with money, but I will also research strategies that will ensure a smooth, continuous progression for the learners (WG, 2020).  I thoroughly enjoyed providing a sequence of lessons to encourage progression for all learners where I have understood the importance of reflecting the aims within the continuous and enhanced provision areas, so learners can experiment through play. 


Reflection on planning for the Four Purposes.  Ethically, informed citizens.  Humanities - Chinese New Year Trip.
Template 1.

Pedagogy: Advancing – Four Purposes for Learners.  

What did you do and why?

This experience demonstrates the importance of giving children the opportunity to experience real-life aspects within different cultures.  During my time in a Reception class on PTE2, one of their topics was Chinese New Year.  When encouraging children to engage with a different culture, it is important to provide them with a hands-on experience that they can learn from, creating an experience that they will not forget.  Therefore, we organised a class trip to the local Chinese restaurant (appendix 3).  The trip enabled children to try different foods from China that they weren’t familiar with but also activated their prior knowledge about the ones that they had already learnt about.  Before going to the restaurant, children discussed what types of food they would like to see in the restaurant and the different things they would like to try.  The restaurant kindly provided the food the children wanted to see and some of their own traditional foods.  The pupils were also able to learn about Chinese New Year in depth due to the staff at the restaurant providing a talk for the children about their own experiences of the celebration.   This stimulated their prior knowledge on the topic but also encouraged the learners to ask any questions about any information that may not have been covered in the classroom learning environment. 

This links directly links to the standard:
Pedagogy: Advancing: Four Purposes - as the children were learning about a different culture and the celebration of Chinese New Year, they became ethically informed citizens of the world by developing their knowledge and understanding about why and how it is celebrated. 

What have you learned?

From this experience, I have learnt the importance of making learning experiences relatable and transferable for the children.  It is important for the children to experience cultural trips as it provides them with in-depth knowledge of the culture and the celebration.  This experience is something that they will always remember and can take it with them throughout their education.  This experience created real-life authentic contexts, as the children directly experienced elements of the celebration where they could make links from their previous learning.  The restaurant was decorated with Chinese New Year decorations, just like the classroom, so the children were able to pick up on this and transfer their knowledge.  I have also learnt the importance of including the Four Core Purposes into all elements of the children’s learning, as it allows learners to become imaginative, where they can explore their learning in-depth.  Using ethically, informed citizens to drive this lesson really benefitted the learners as they became culturally aware of the celebration of Chinese New Year and how this differs to St David’s Day. 

What next?

As a result of this experience, I intend to provide this approach in further professional experiences and in my own classroom.  Providing school trips for learners encourages strong links to other cultures and supports in making learners ethically aware.  I will also carry out my own personal research on how I can bring learning development opportunities into the classroom, as it can be difficult to take young children out of school grounds regularly.  Therefore, having visitors into the school to enhance their knowledge could also be beneficial for the learners’ as they are already in their own, comfortable learning environment.  I will additionally research ways in which I can incorporate the Four Purposes into learning experiences outside of the classroom.  
















Reflection on planning for the Four Purposes.  Healthy, confident individuals.  Health and well-being - Dragon Dance.  
Template 2.

Pedagogy: Advancing – Four Purposes for Learners.  

What did you do and why?

Throughout my second professional experience, I used a blended learning approach to include health and well-being within all lessons.  To provide children with a unique experience of Chinese New Year, I incorporated healthy, confident individuals with health and well-being to blend experiences where children were able to learn through play.  During this experience, children created a dragon dance resembling the dance of the culture.  Our physical education (PE) sessions were used to watch videos of dragon dances and then the children created their own, using Chinese props that they had created within the classroom.  The PE sessions also took place outdoors, giving children more space to explore and create their movements and to bring the curriculum to life (Donaldson, 2015).  Children performed the dance all around the school, using the yard, outdoor spaces and the indoor hall to start off.  This was a unique, special experience for the reception class as they were able to demonstrate their knowledge and dance to all year groups of the school, to which children and teachers from all classes came out and clapped.  

It meets the standard of:
Pedagogy: Advancing: Four Purposes for Learners - as children were working in the outdoor environment to become healthy, confident individuals, which was the driver for the lesson.  

What have you learned?

This experience was beneficial for my professional practice as I have learnt the importance of using the four purposes at the heart of the lesson.  By using healthy, confident individuals to drive the dragon dance, learners were able to understand the health and safety precautions of using the outdoor environment and they learnt how to move in different directions.  This relates to my overall learning and development as it has provided me with a detailed understanding of the benefits of using the outdoor environment to encourage learning through play whilst becoming healthy, confident individuals.  I have also developed my own skills and knowledge of using the outdoor environment within health and well-being lessons and I have gained confidence in doing this.  

What next?

As a result of this learning experience, I will conduct my own personal research into the Four Purposes to develop my practice of providing experiences that encourage healthy, confident individuals.  I will research how this can be done continuously throughout the classroom to provide a smooth, continuum of progression within the Four Purposes and whether this can be done by setting up a ‘Four Purpose Corner’.  Additionally, I will also seek to develop my knowledge of the health and well-being area of learning and experience, as this closely links with healthy, confident individuals.  I would like to find out how well-being can be encouraged in day-to-day practice to ensure learners are happy and healthy in their classroom environment.  



Part 2

This assignment intends to critically reflect on a chosen aspect of pedagogical development that will improve practice and encourage pupil progression.  After reflecting on a range of experiences and practices in part 1, outdoor learning and well-being was selected as the focus of the assignment to explore in further detail.  This focus follows the Health and Well-being area of learning and experience (AOLE) (WG, 2020), where it creates strong links with the Four Core Purposes; in particular, healthy, confident individuals (Donaldson, 2015).  It additionally incorporates the Twelve Pedagogical Principles by creating authentic learning contexts (Donaldson, 2018).   Due to the restrictions imposed by COVID-19, the majority of PTE3 commenced online.  Therefore, learners did not have opportunities to explore outdoor learning environments.  Whilst several activities encouraged learners to explore and find items from their gardens, not all learners had the space to do so, which is why outdoor learning has been selected to research further.  On the return to school, the importance of children’s well-being was put at heart of the school’s ethos, where they encouraged learners to participate in regular well-being activities in the classroom and outdoors.  Thus, it is beneficial to broaden personal knowledge and understanding on the topic so that learners can have a wide range of experiences outdoors, creating real-life, authentic contexts (Donaldson, 2015).   To provide the best possible learning experiences for children, the topic will be researched in depth to ensure a wide range of strategies and approaches to support outdoor learning and well-being can be applied effectively.  The focus will also be critically analysed; exploring the benefits and potential limitations of using outdoor learning to support well-being.  

Outdoor learning can be defined as learning about the natural word through discovery and experimentation, by engaging in adventurous outdoor activities (Institute for Outdoor Learning, 2020).  Outdoor learning plays a significant part in the learning process as it is now integrated within the New Curriculum for Wales and its AoLEs (Welsh Government, 2020).  Each AoLE will require elements of outdoor learning to be present, to ensure learners have the opportunity to explore the grounds of the school and its community (Donaldson, 2015).  Outdoor learning is also a form of experiential learning, where the outdoor environments can shape children’s experiences (Kolb, 2015).  Bilton (2010) further expands on this and suggests that outdoor learning can foster physical, emotional and intellectual well-being; which can be defined as the process of learners understanding how they are feeling and how they function (NEF, 2012).   There are strong links between outdoor learning and well-being which will be examined further in this literature review to assess the affect it may have on children’s progression.  
Outdoor learning can be recognised as a fundamental part of children’s learning as it allows them to grow and learn at their own pace whilst becoming creative and curious learners (Tovey, 2017).  Froebel (1982) emphasises the importance of this and suggests a challenging environment that encourages risk-taking will provide children with a sense of achievement and joy, as they will recognise that they can accomplish tasks on their own, thus developing a growth mindset (Dweck, 2012).  This further highlights a humanistic approach, as developing self-esteem and confidence are essential for learners to reach their full potential and to increase their motivation within Maslow’s Hierarchy of Needs (1970).  During PTE3, a significant number of learners had lost their confidence and did not feel that they could achieve or accomplish tasks.  Therefore, the reflection from part 1 emphasised the importance of linking well-being to outdoor learning to ensure all learners are provided with opportunities to believe and gain confidence in themselves. 

However, one potential challenge of outdoor learning could be that when children are in a new environment, they may feel uncomfortable and vulnerable, which reduces the likelihood of engagement outdoors (Reynolds, 2018).  Laevers (2012) also challenges whether outdoor learning has a positive effect on children’s well-being and their progress, as the Leuven Scale states children must be fully involved in a single activity for progress to be evident.  Due to the nature of a new outdoor environment being overwhelming, it may prove very difficult for a learner to concentrate on one element of the outdoors, which could potentially hinder a child’s progress (Laevers, 2012).  Nevertheless, outdoor environments allow learners to use resources to create their own concepts and ideas, which cannot be done in the ordinary classroom environment (Tovey, 2007).   Vygotsky (1978) and Bruner (1983) both additionally utilise the idea that outdoor learning serves to provide learners with an opportunity to construct meaning through doing, where learners will use environmental stimuli to respond to their surroundings, which is further supported by Dewey (1938).   Piaget (1936) calls the stimuli ‘schemas’ and suggests that children use these to make sense of the world and their surroundings, which is why outdoor learning can be seen as a crucial part of children’s development.

Vygotsky (1978) provides additional support for outdoor learning by suggesting that it enhances language development, as activities outdoors require learners to work together and interact socially; which also has a positive effect on learners’ well-being.  This follows a social constructivist approach, as they believe interacting with peers is the best way for children to learn.  

Bell and Dyment (2006) also highlight that learners who engage with the outdoor environment and its stimuli are likely to be more physically active and aware of their nutrition as well as displaying high levels of engagement (Estyn, 2011).  This could then increase learner’s knowledge and understanding about their own well-being.  Fiskum and Jacobsen (2012) suggest that a typical school day consists of learners sat at their tables most of their day completing their work.  Therefore, children may be lacking in movement and opportunity to engage with first-hand experiences outdoors.  During a research study conducted in Wales, Maynard and Waters (2007) found that teachers would only utilise the outdoor environment in good weather conditions and would use the same pedagogy outdoors as they do inside the classroom.  Marchant et al (2019) further reinstates the fear that teachers feel when taking children outside due to lack of control and behaviour techniques suited for the environment. Thus, it is important to take forward into future practice that the outdoor environment should not only be used in good weather conditions, as it is important for children to have exposure to different weather conditions and natural phenomena (Ouvry, 2003).  The implementation and change of pedagogy also need to be considered, where evidence suggests that teachers should move away from well-established routines with very few boundaries (MacQuarrie, 2016).  Estyn (2011) further emphasise the absence of unique pedagogy, as they suggest children’s learning is rarely assessed outdoors.  This could have a significant impact on children’s development as important stages could potentially be missed.  They suggest that professionals should use a ‘comprehensive approach to outdoor assessment’, using a holistic method and multiple strategies to assess learning (Estyn, 2011, p.2).

Another potential benefit of outdoor learning is discussed by Education Scotland (2009), where it is suggested that outdoor learning encourages learners to behave differently.  They suggest pupils may feel calmer and more focused outside in a natural space, where quiet learners may engage more in conversation and group tasks.  On the other hand, Hawxwell (2019) highlights the fact that there are major behavioural concerns with outdoor learning, where children do not listen to instructions properly, supported by Ernst (2014).  They highlight that due to the nature of being outside of the classroom, there are many distractions for children that will cause them to dysregulate from the learning (Hawxwell, 2019 and Ernst, 2014).  Conversely, Tovey (2007) expresses concerns that outdoor learning leads to children being taken out of the day to day classroom environment, where children are placed in the margins of society.  He suggests that this could then lead to children lacking in classroom-based skills that they need for their future (Tovey, 2007).   During a research study conducted in a primary school, Cachelin, Piasly and Blanchard (2007), discovered that there were greater cognitive gains from outdoor lessons rather than classroom-based learning. Nevertheless, it is important to remember that the concept of outdoor learning isn’t to take the learning wholly outdoors; outdoor learning aims to provide children with physical, cultural and creative experiences outside of the classroom (Miller, 2017).  

The school, as a microsystem, can have a great influence on children’s well-being (Bronfenbrenner, 1979).  The microsystem in Bronfenbrenner’s Ecological System’s Theory (1979), involves the relationship between an individual and the environment, but also the physical context of the environment.  The interactions that a child has with the microsystem are very important in developing their own progression.  Therefore, it is vital that schools offer children a variety of physical outdoor environments where they can react to their surroundings.  This will then build a positive microsystem for the learner to encourage development.   

A specific method of outdoor learning that could be taken forward into future practice is the forest school approach.   This approach consists of learners having regular contact with a woodland or natural environment over a prolonged period of time, focusing on holistic development through hands-on learning (O’Brien, 2009).  Examples of activities that may be demonstrated within the forest school approach include building dens, lighting fires and carving natural materials (Stevens, 2013).  It is also a flexible approach to learning that can be set out to accommodate a wide range of learning needs, encouraging sensory experiences, where children are inspired to learn at their own pace (O’Brien and Murray, 2006).  Nonetheless, criticisms arise from O’Brien and Murray’s (2009) suggestions as forest schools may not be suited for every child (Turtle et al, 2015).   A change in environment for some children can be very disruptive and cause them to dysregulate, as not all children learn kinaesthetically (Turtle et al, 2015).  However, reflecting from professional practice, this could be overcome by providing visual stimuli and discussing the change in routine to ensure children understand what they will be doing throughout the day.  Forest schools positively differentiate from outdoor learning due the nature of regular contact with the woodlands in all-weather types and a high ratio of adults to pupils (O’Brien and Murray, 2006).  Knight (2009, p16) suggests ‘there is no such thing as bad weather – only bad clothing’.  Therefore, this highlights a major difference in the forest school approach compared to outdoor learning, as forest schools encourage children to experience different weathers.   

Another outdoor learning strategy that encourages learner progression is educational visits.  Outdoor educational visits provide a meaningful experience for learners, as they get to experience parts of their local community, creating real-life, authentic contexts (WG, 2020).  They also allow learners to make links with previous learning and can see the connections for themselves (Streule and Craig, 2016).  This could be taken forward into future practice by organising outdoor educational visits that make strong links to the current topic of learning.  Outdoor educational visits would also encourage learners to become ethically, informed citizens and healthy, confident individuals, as they are exploring their local community (Donaldson, 2015).  

The research has shown that outdoor learning is an effective method in raising pupil’s well-being and developing progression (Bilton, 2010 and Bell and Dyment, 2006).  It encourages learners to take risks and develop a growth mindset (Dweck, 2010), showing what they are able achieve once they have fulfilled self-confidence and self-esteem in Maslow’s Hierarchy of Needs (1970).  The literature has expressed that outdoor learning provides children with exciting opportunities to take part in experiential learning (Dewey 1938), where they are able to explore nature through play. 

[bookmark: _GoBack]Based upon the research conducted within this assignment, I intend to implement a blend of approaches to develop future practice in order to provide the best possible outdoor learning experiences.  I will overcome the limitations of outdoor learning by building upon Maynard and Water’s (2007) values that learners should be taken outdoors in all weathers.  I will ensure that learners have suitable clothing provided for them to guarantee sessions can take place regardless of the weather.  I will also include assessment tools and strategies, following on from the recommendations of Estyn (2011), so that learners are assessed in all environments to develop an understanding of the skills they have learnt from outdoor learning.  In line with the concepts discussed by O’Brien (2009), I will also use elements of Forest School strategies to ensure that learners are provided with regular outdoor learning sessions over a long period of time, to build on previous learning and to make links with the real world.  

Therefore, after critically analysing outdoor learning, its strategies and the effects it has on children’s wellbeing, there are significant improvements that can be made in my own professional practice to ensure high-quality experiences for all learners.  
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Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Shauna Wright
	Class:
	Year 6 

	AoLE or Subject
	Welsh (LLC)
	Date:
	22.11.19

	Lesson Focus:
	Reading and understanding

	Meaningful links to Curriculum 
	Skills
· View and listen carefully responding orally, in writing and non-verbally 
· Respond by asking questions and offering comments 
· Communicate clearly and confidently and use intelligible Welsh pronunciation and intonation 
· Respond courteously and begin to establish a relationship when conversing 
Range
· See and hear different people talking, including those with different dialects 
· Work independently, in pairs, in groups and as a member of a class 


	Meaningful links to:
Cross Curricular Responsibilities
	LNF:
· Speak clearly, using formal language, varying expression, tone and volume, to keep listeners interested
· Listen carefully to presentations and show understanding of the speakers’ conclusions or opinions
· Follow up points in group discussions, showing agreement or disagreement giving reasons.
YCC
· Use of incidental Welsh throughout the lesson


	Personal Targets (Linked to QTS and identifed in weekly review)
Pedagogy: Refining
Managing the learning environment - timing of introduction and plenaries to ensure adequate but not too much time. 
Learners must: 
The student-teacher understands the importance and demonstrates the effective establishment and on-going management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes and are understood by learners in that context.





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Understand and recognise new phrases
· Use their previous knowledge of canolfan hammden to deconstruct sentences
· Use their knowledge of sports to infer what a sentence will say





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I am able to read and understand familar phrases in Welsh
· I can infer sentences based on my previous knowledge
· I can use my previous knowledge on Canolfan Hamdden to input
	Pupils will be reading the book Pa Glwb and deconstructing the sentences using their prior knowledge to recognise key words and infer what the sentences mean.  




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	To recap on the children’s previous knowledge of canolfan hamdden and leisure activites, questions will be asked:
Who can tell me what leisuire centre is yn cymraeg?
There will be an opportunity for children to play a game within the introduction to get them thinking and engaged.
In groups, who can think of the most sports in Welsh in 2 minutes?
What sports / leisure activities do we remember yn cymraeg?
	Pupils will be recalling the different types of sports and key words that they know in Welsh.
Differentiated questions will be targetted to different tables based on the pupils ZPD.
They will then be playing a game to recall the most sports in Welsh.
	Book
PowerPoint
Game


	

Teaching & Core Learning
	As a whole class, we will be reading the book ‘Pa Glwb’.  This book is on a PP which will be displayed for the whole class to see.
I will be asking children throughout the lesson to read slides, and they will be given the opportunity to Think, Pair, Share and use lollipop sticks to ask children to translate or infer the sentences.
We will be translating into English.
Do we recognise any new words?
What do we think this word means?

If there is time and the book has been read, comprehension questions will be asked on the book
	Children are required to read the book as a whole class and join in / engage in conversation to translate the Welsh.

Children will be discussing with their partner / group what they think a word may mean.


Children will then be completing a comprehension on this if there is a time, answering questions to show their understanding.
	

	

Plenary
	To summarise the lesson, we will either go through the comprehension answers
OR
Children will be using their whiteboards to write down as many new words that they have learnt today and we will share them as a class.

	Children will use their purple pens to mark and self assess
OR
Will use verbal assessment to share their new knowledge that they have learnt today.



	




Lesson 2/3

	Student-teacher
	Shauna Wright
	Class:
	Year 6

	AoLE or Subject
	LLC
	Date:
	26.-27.11.19

	Lesson Focus:
	Planning a roleplay on Pa Glwb

	Meaningful links to Curriculum 
	Skills
· View and listen carefully responding orally, in writing and non-verbally 
· Respond by asking questions and offering comments 
· Communicate clearly and confidently and use intelligible Welsh pronunciation and intonation 
· Respond courteously and begin to establish a relationship when conversing 
Range
· See and hear different people talking, including those with different dialects 
· Work independently, in pairs, in groups and as a member of a class 
Reading:
· Use a range of strategies to make meaning from words and sentences, including knowledge of phonics, word roots, word families, syntax,
text organisation and prior knowledge of context 
· Use a range of strategies for finding information, e.g. skimming for gist, scanning for detail 
· Show understanding of main ideas and significant details in different texts on the same topic 
Writing:
· Adapt writing style to suit the reader and purpose, e.g. formal style for unknown reader, simple style for younger readers 
· Explore different ways to present work and use them appropriately, e.g. moving image, slides, voice-over 
· Adapt structures in writing for different contexts, e.g. reporting an event, investigation or experiment 


	Meaningful links to:
Cross Curricular Responsibilities
	LNF:
· Speak clearly, using formal language, varying expression, tone and volume, to keep listeners interested
· use paragraphs making links between them


	Personal Targets (Linked to QTS and identifed in weekly review)
Pedagogy: Refining
Managing the learning environment - timing of introduction and plenaries to ensure adequate but not too much time. 
Learners must: 
The student-teacher understands the importance and demonstrates the effective establishment and on-going management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes and are understood by learners in that context.




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Plan and plot a roleplay evidence using the correct format.
· Use a playscript to write their roles and scripts
· To understand what a playscript is and how to implement this





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I am able to use a playscript to guide my roleplay
· To be able to understand what phrases and key words they need to use within their script work 





	· Pupils will be planning a roleplay based on their desired location, e.g. a greenscreen or a location around the school.
· They will need to use a playscript to write each characters part which will entail of the stage direction, speech and characters.
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	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Prior knowledge will be recapped, asking questions about the book such as:
Who can remember what the book was about?
Who were the characters in the book?
Discuss with the children about the book, if their knowledge is poor, read a couple of pages of the book with them to get them engaged and activate their prior knowledge.  

The main task of today will then be explained to the children and any questions can be answered.
	Children are expected to engage and discuss their prior knowledge from last lesson.
They will be answering questions related to the book and will be using Think, Pair, Share to discuss their ideas before feeding back to the class.
We will discuss any new words that we learnt – and I will put unfamiliar words on the board to prevent repetitive questions.

	

	

Teaching & Core Learning
	Children will be working in 3’s based on the characters – children will be using Nici a Cris and creating a 3rd character including the same phrases.  

Children will be given a success criteria for the playscript so they understand what they need to do to make a ‘good’ playscript. 
· Plot
· Characters
· Setting 
· Props

They will then have a sucess criteria for their writing of the script:
· Phrases
· Connectives
· Questions 



	Pupils will be creating a script based on the book to reinact.  They will be using 3 characters and as a group they will be deciding whether they want to use the Greenscreen to film, or a location around the school.  
They will be using a playscript format to write their scripts including all of the criteria
Children will be working in groups and using discussion to decide where / who does what.  


	

	

Plenary
	To summarise this lesson, pupils will be asked to demonstrate their questions.
e.g.
How have you inputted this question into your script?

	Then, pupils will use their purple pens to assess their success criteria and state whether they have used the criteria given to create their playscript.





	

























Lesson 4/5

	Student-teacher
	Shauna Wright
	Class:
	Year 6 

	AoLE or Subject
	LLC Welsh 
	Date:
	27-28.11.19

	Lesson Focus:
	Producing a role play based on the book Pa Glwb

	Meaningful links to Curriculum 
	Oracy 
Skills
· View and listen carefully responding orally, in writing and non-verbally 
· Respond by asking questions and offering comments 
· Communicate clearly and confidently and use intelligible Welsh pronunciation and intonation 
· Respond courteously and begin to establish a relationship when conversing 
Range
· See and hear different people talking, including those with different dialects 
· Work independently, in pairs, in groups and as a member of a class 
· Use a variety of methods to present ideas, including ICT, e.g. drama techniques, simulations, holding a discussion 


	Meaningful links to:
Cross Curricular Responsibilities
	LNF:
· Speak clearly, using formal language, varying expression, tone and volume, to keep listeners interested
· Listen carefully to presentations and show understanding of the speakers’ conclusions or opinions
· Follow up points in group discussions, showing agreement or disagreement giving reason




	Personal Targets (Linked to QTS and identifed in weekly review)
Pedagogy: Refining
Managing the learning environment - timing of introduction and plenaries to ensure adequate but not too much time. 
Learners must: 
The student-teacher understands the importance and demonstrates the effective establishment and on-going management of the learning environment, in promoting positive learning habits and behaviours that meet the four purposes and are understood by learners in that context.





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Use digital technology to create a Welsh roleplay based on the book Pa Glwb 





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· Use a green screen to present a role play
· Perform a role play speaking confidently in Welsh
· Use relevant vocbularly in the role play
· Show expression and vary tone during filming and practicing




	· Pupils will be using the iPads and digital technology to film their role plays.  They will then be using further digital skills to include the greenscreen which can be adapted with pictures e.g. the cover of the book 




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	This lesson will take place over two lessons to ensure pupils have a completed film of their role play.  
To re-introduce the lesson – I will ask children questions to remind them of the task
What have we been doing last lesson?
Who can remember what the book was called?
What do you think we need to do whilst filming to make sure our roleplays are great? 
	Pupils will need to answer questions based on the book to demonstrate their knowledge.

Pupils will be rehearsing their scripts or finishing off writing their scripts whilst others are being filmed.

	

	

Teaching & Core Learning
	The main focus of this lesson is for children to film their role play either using the green screen or a location around the school.
I will promote independent learning throughout this lesson as I know the children are digitally competent with the iPads and greenscreen apps.  They will then be uploaded to see saw ready for the next lesson where we will be evaluating them.
If there are technical faults with the green screen, then we will film the roleplay and just upload to SeeSaw instead.
	Pupils will record their role play using the green screen. After they have recorded their own performance some pupils can support other groups with assistance using the green screen and other pupils can finish off previous work that has not been finished.




	

	

Plenary
	To summarise this lesson, as a class we will be discussing WWW and EBI for each group to see if there were any errors they would want to improve on next time.

	As a form of self-assessment, children will be using WWW and EBI to suggest what they would change next time for each group
They will watch each group’s role play on the interactive whiteboard, and comment on their SeeSaw accounts saying what went well and even better if about each performance.  

	




Lesson 6

	Student-teacher
	Shauna Wright
	Class:
	Year 6 

	AoLE or Subject
	Welsh (LLC)
	Date:
	06.12.19

	Lesson Focus:
	Evaluating recorded role plays

	Meaningful links to Curriculum 
	Skills
· View and listen carefully responding orally, in writing and non-verbally 
· Respond by asking questions and offering comments 
· Communicate clearly and confidently and use intelligible Welsh pronunciation and intonation 
· Respond courteously and begin to establish a relationship when conversing 
Range
· See and hear different people talking, including those with different dialects 
· Work independently, in pairs, in groups and as a member of a class 


	Meaningful links to:
Cross Curricular Responsibilities
	LNF:
· Speak clearly, using formal language, varying expression, tone and volume, to keep listeners interested
· Listen carefully to presentations and show understanding of the speakers’ conclusions or opinions
· Follow up points in group discussions, showing agreement or disagreement giving reasons.

YCC:
· Use of incidental Welsh throughout the lesson

	Personal Targets (Linked to QTS and identifed in weekly review)
Pedagogy: Refining.  ​​​​​​​Assessment
The range of purposes and practices for assessment is understood and articulated.





	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:
· Evaluate and recognise WWW and EBI with their recorded role plays 





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	· I am able to recognise what I could have done better within my roleplay
· Show respect for all groups roleplay
· Provide praise and feedback for others’ roleplay
	As a whole class, we will be watching some of the role plays that groups have created and giving praise and improvements for groups to work on.





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	Pupils will work with their groups to send/airdrop their roleplay pieces to the class iPad.
I will recap learners knowledge on the book by asking questions about the book and to see what they have learnt about play scrips.
Who can tell me why a playscript differs to story writing?
What sort of questions did we include in our roleplays?
What new things did you learn?
	The pupils are required to use Think, Pair, Share within their groups to discuss their roleplay piece and what could have gone better and what went well.
They will then need to answer questions based on the book that we have read and what they learnt about script writing / performing.  I will use Lolipop Sticks to differentiate the questions
	

	

Teaching & Core Learning
	Pupils will then need to sit in their role play groups and as a class, we will watch the recordings so we can peer/self evaluate.

They will need to refer to the success criteria that will be on the board so that they can refer to specific vocabularly / criteria that has been met by each group. 
 
	Children will need to watch each clip carefully to find WWW or EBI, or 3 stars and a wish.  This is a good way for pupils to see what they could have included in their role play or give tips and advice on what other groups forgot to include within theirs.  
This work will be recorded and put onto SeeSaw as evidence of oracy / debating skills and evaluation.  

	

	

Plenary
	Pupils can write the feedback that they received from groups in the comment section of seesaw, including both praises and improvements.  
	Pupils will perform this in their groups of 3 that they were in for their role play. They will have to remember the feedback that they were given and type this as a comment under their role play. This will be good for when their accounts are viewed as it will show that they have followed up previous work and AFL strategies are being used.
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Appendix 2.  Progression in Learning – Money.
Lesson 1
	Student-teacher
	Shauna Wright

	Class:
	Reception / Year 1

	AoLE/Subject
	Mathematics and Numeracy

	Date:
	02.03.21

	Lesson Focus:
	Money and Recognising Coins

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Mathematics and Numeracy
WM Statement: The number system is used to represent and compare relationships between numbers and quantities
Progression Step 1
· I have used money and the language of money, in play and real-life situations and I can understand that I need to exchange money for my items

Penybont Outcome
· Contribute to role play activities using relevant language

Languages, Literacy and Communication:
Understanding Languages is key to understanding the world around us:
Progression Step 1:
· I can listen to others with growing attention
· I can respond to what I hear, read and see.
· I can talk about what I hear, read or see and express simple opinions


Four Core Purposes:
· Ambitious, Capable Learners



	Personal Targets
(Linked to QTS and identfied in weekly review)


	Pedagogy: Refining - Assessment
The range of purposes and practices for assessment is confidently understood and articulated. 

​​​​​​​Pedagogy Refining - Recording and Reporting
The student-teacher produces appropriate, timely and accurate records and reports and gives feedback to facilitate a deeper understanding of learning and enhance the learning experience. :




	Learning Objectives (Focus on Learning)

	Learners will learn to:
· Recognise different coins
· Understand that each coin is a different amount
· Recognise a 1p coin from a 2p coin etc


	Success Criteria 
(process/product)

	I am able to:
· Recognise 1p, 2p, 5p and 10p coins
· I understand that you need money in order to pay for things
· I have experimented with money in the shop area.




	Key Resources Health & Safety
	Interactive Whiteboard
PowerPoint
Coins
EP area set up as shop.





	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Learners have not yet developed an understanding in school on money.  However, this lesson aims to develop learners’ knowledge of the different coins and how they can use roleplay to pay for items in a shop area within the enhanced provision area. 


	Opening Phase


	To introduce the lesson to learners, a money PowerPoint will be shown.
This will allow learners to gain an understanding of the different coins.

The PowerPoint shows pictures of each of the coins, 1p, 2p, 5p and 10p, in order for learners to have a visual representation.  Learners will also have a concrete understanding as coins will be passed around the classroom on the carpet.

Once the learners have had a basic understanding, the PowerPoint will then ask them to recognise different coins, e.g. which coin is a 1p out of these?

I will ask learners to come up and point to the board to demonstrate which coin they think is the correct answer.  E.g., who would like to come and point to which coin they think is 1p?

If learners do not quite understand it, I will go through the coins again before going onto the main body.  I will then hold up coins myself and ask learners which coin I am holding.




	Teaching & Core Learning
	For the main body of the lesson, learners will complete a Splatt game.

Enlarged pictures of coins will be laminated and placed on the table.  I will ask learners to find me the 1p coin for example, and they will shout splatt and place their hands over the 1p coin.  I will repeat this for each coin and mix the coins up, to ensure the learners have a solid understanding of recognising different coins.

I will use AfL to gage an understanding of what learners know, e.g. thumbs up if you know what a 1p coin is, can you point to it?

Learners will then complete a worksheet, where they will have 1p, 2p, 5p and 10p coins and they will write next to it which coin it is, e.g 1, 2 , 5,  10.


The EP area will be set up as a shop, where the additional adult (class teacher), will be playing a game within this area with the learners.  This will allow children to develop an understanding of paying for things but will also meet the outcome for the year 1 where they can find totals and give change (IF ABLE)


	Plenary


	To summarise the lesson, I will ask learners to show me a smiley face if they feel they can recognise the coins and a sad face if they still aren’t quite confident with it.

This will enable me to plan for further progression.





	
	



























Lesson 2
	Student-teacher
	Shauna Wright

	Class:
	Reception / Year 1

	AoLE/Subject
	Mathematics and Numeracy

	Date:
	02.03.21

	Lesson Focus:
	Money Game in EP Area

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Mathematics and Numeracy
WM Statement: The number system is used to represent and compare relationships between numbers and quantities
Progression Step 1
· I have used money and the language of money, in play and real-life situations and I can understand that I need to exchange money for my items

Penybont Outcome
· Contribute to role play activities using relevant language


Languages, Literacy and Communication:
Understanding Languages is key to understanding the world around us:
Progression Step 1:
· I can listen to others with growing attention
· I can respond to what I hear, read and see.
· I can talk about what I hear, read or see and express simple opinions


Four Core Purposes:
· Ambitious, Capable Learners



	Personal Targets
(Linked to QTS and identfied in weekly review)


	Pedagogy: Refining - Assessment
The range of purposes and practices for assessment is confidently understood and articulated. 

​​​​​​​Pedagogy Refining - Recording and Reporting
The student-teacher produces appropriate, timely and accurate records and reports and gives feedback to facilitate a deeper understanding of learning and enhance the learning experience. :





	Learning Objectives (Focus on Learning)

	Learners will learn to:
· Recognise different coins
· Pay for items with different coins
· Give change (YR 1)


	Success Criteria 
(process/product)

	I am able to:
· Recognise 1p, 2p, 5p and 10p coins
· Give the correct coin to pay for things in the shop
· Give the correct change (YR 1)



	Key Resources Health & Safety
	Interactive Whiteboard
PowerPoint
Coins
EP area set up as shop.





	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Learners have not yet developed an understanding in school on money.  However, this lesson aims to develop learners’ knowledge of the different coins and how they can use roleplay to pay for items in a shop area within the enhanced provision area. 


	Opening Phase


	Learners will have the same introduction to the lesson as the other money activity, as they will be performed on the same day: 

To introduce the lesson to learners, a money PowerPoint will be shown.
This will allow learners to gain an understanding of the different coins.

The PowerPoint shows pictures of each of the coins, 1p, 2p, 5p and 10p, in order for learners to have a visual representation.  Learners will also have a concrete understanding as coins will be passed around the classroom on the carpet.

Once the learners have had a basic understanding, the PowerPoint will then ask them to recognise different coins, e.g. which coin is a 1p out of these?

I will ask learners to come up and point to the board to demonstrate which coin they think is the correct answer.  E.g., who would like to come and point to which coin they think is 1p?

If learners do not quite understand it, I will go through the coins again before going onto the main body.  I will then hold up coins myself and ask learners which coin I am holding.




	Teaching & Core Learning
	Within the enhanced provision area, the additional adult will play a shop game with the learners in order for them to enhance their knowledge of recognising coins.  

The additional adult will act as a customer, where she will ask the shop keeper for items that she would like.  E.g. if she wants cornflakes for 1p, she would ask the learner for cornflakes  and then hold out her hand with her coins and ask the learner to choose the 1p coin.  This allows the learners to take control of their learning and get the best experience possible.   

For year 1 learners who may be ready to advance to the next outcome, the additional adult could hand a 2p and ask for her change.  This can be done up to 20p (IF ABLE)



	Plenary


	After the game has finished within the continuous provision area, the additional adult can show the learners the different coins and ask them to point to a particular one, e.g. 5p.  

This will reinforce prior knowledge and act as repetition in order for the children to learn.

































Lesson 3

	Student-teacher
	Shauna Wright

	Class:
	Reception / Year 1

	AoLE/Subject
	Mathematics and Numeracy

	Date:
	02.03.21

	Lesson Focus:
	Money and Recognising Coins

	Relevant/meaningful links to:
Curriculum 
&
Cross-curricular responsibilities

	Mathematics and Numeracy
WM Statement: The number system is used to represent and compare relationships between numbers and quantities
Progression Step 1
· I have used money and the language of money, in play and real-life situations and I can understand that I need to exchange money for my items

Penybont Outcome
· Contribute to role play activities using relevant language
· R – Sort and classify objects using one criteria
· Y1 – Sort and classify objects using more than one criterion
· Use a simple table / make a table based on data

Languages, Literacy and Communication:
Understanding Languages is key to understanding the world around us:
Progression Step 1:
· I can listen to others with growing attention
· I can respond to what I hear, read and see.
· I can talk about what I hear, read or see and express simple opinions



Four Core Purposes:
· Ambitious, Capable Learners



	Personal Targets
(Linked to QTS and identfied in weekly review)


	Pedagogy: Refining - Assessment
The range of purposes and practices for assessment is confidently understood and articulated. 

​​​​​​​Pedagogy Refining - Recording and Reporting
The student-teacher produces appropriate, timely and accurate records and reports and gives feedback to facilitate a deeper understanding of learning and enhance the learning experience. :




	Learning Objectives (Focus on Learning)

	Learners will learn to:
· Recognise different coins
· Understand that each coin is a different amount
· Recognise a 1p coin from a 2p coin etc


	Success Criteria 
(process/product)

	I am able to:
· Recognise 1p, 2p, 5p and 10p coins
· I understand that you need money in order to pay for things
· I have experimented with money in the shop area.




	Key Resources Health & Safety
	Interactive Whiteboard
PowerPoint
Coins
EP area set up as shop.





	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Learners have already had one lesson on money recognising the coins, however it still needs reinforcement and building upon. 


	Opening Phase


	To introduce the lesson to learners, a money PowerPoint will be shown.
This will allow learners to reinforce their knowledge and understanding of the different coins.

The PowerPoint shows pictures of each of the coins, 1p, 2p, 5p and 10p, in order for learners to have a visual representation.  Learners will also have a concrete understanding as coins will be passed around the classroom on the carpet.

Once the learners have had a basic understanding, the PowerPoint will then ask them to recognise different coins, e.g. which coin is a 1p out of these?

I will ask learners to come up and point to the board to demonstrate which coin they think is the correct answer.  E.g., who would like to come and point to which coin they think is 1p?

If learners do not quite understand it, I will go through the coins again before going onto the main body.  I will then hold up coins myself and ask learners which coin I am holding.




	Teaching & Core Learning
	For the main body of the lesson, learners will complete a Splatt game.

Enlarged pictures of coins will be laminated and placed on the table.  I will ask learners to find me the 1p coin for example, and they will shout splatt and place their hands over the 1p coin.  I will repeat this for each coin and mix the coins up, to ensure the learners have a solid understanding of recognising different coins.

I will use AfL to gage an understanding of what learners know, e.g. thumbs up if you know what a 1p coin is, can you point to it?

Learners will then complete a worksheet to practice their recognisition of coins and their features.  Learners will be given a table with ‘silver’ and ‘brown’ and ‘big’ and small’ on it.  

Learners will each have a 1p, 2p, 5p and 10p coin in front of them and will need to place the coin in the correct column after instructions have been given.  I will demonstrate effectively what the learners need to do in order for them to have a visual representation of how to be successful. 

Learners will then have to place the coins in the right column.

I will provide support for learners at all times if and when needed.  

After learners have placed the coins on the table, they will then remove the coin and write what coin it is.  


	Plenary


	To summarise the lesson, 
I will ask each individual learner a question about the coins before they leave the table.

E.g. how do you know this is a 1p coin?  Can you tell me?

I will then ask learners to show me a big smiley face if they recognise all of the coins!  





















Shop set-up in the enhanced provision area:
[image: ][image: ]
[image: ]




















Appendix 3.  Reflection on Four Purposes – Chinese New Year Trip
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Appendix 4.  Reflection on Four Purposes – Dragon Dance

The dragon dance around the school:
[image: ]





Lesson Plan Phase 1

Lesson Plan – Step 1 Cynllun Gwers – Cam 1

	Student-teacher
	Shauna Wright
	Class:
	Reception

	AoLE or Subject
	Physical Education
	Date:
	24.01.20

	Lesson Focus:
	Performing a dragon dance

	Meaningful links to Curriculum 
	Physical development  
Range  
· Being involved in physical activities that allow them to work as individuals, with a partner and in small groups, sharing ideas and helping each other to improve their work. 
 
Personal  
· Develop coordination  
· Develop confidence  
· Control body movements  
· Use and handle a range of tools 
 
Adventurous and physical play  
· To be able to move safely with increasing control and coordination  
· Link the basic actions in sequence and gradually improve their control and use of different shapes, levels and direction of travel  
 
Health, fitness and safety  
Become aware of dangers and safety issues in their environment  


	Meaningful links to:
Cross Curricular Responsibilities
	
Creative development  
· Explore and express a range of moods and feelings through a variety of movements  
· Develop their control by linking movements to create a series of changing body shapes and pathways  
· Perform movements or patterns, including some from other cultures.  
 
LNF 
· speak audibly 
· ask questions about something that has been said. 
· exchange ideas in one-to-one and small group discussions 
· take part in activities alongside others, with some interaction. 
 
 
ESDGC 
Identity and culture - Pupils will be performing a traditional Chinese dance using concertina dragons. Throughout the lessons they will be making comparisons between the Chinese culture and Welsh culture. 
 
YCC – Welsh commands and praise will be given to the pupils throughout the lesson.  


	Personal Targets (Linked to QTS and identifed in weekly review)
Target: To reflect on learning experience there and then to have an impact on the children's learning immediately but to also impact future lessons in the week.  

Pedagogy: Advancing.  Progression in Learning. 
The student-teacher demonstrates an understanding of how learning develops incrementally and tangentially, building on prior experience and learning, and plans for progress in learning based on this. 
 




	Learning Objectives (focus on Learning- use accessible vocabulary):

	The pupils will learn to:

· Use concertina dragons to perform a Chinese dance 
· Work as part of a team  
· Be able to perform different movements and move in many different directions 







	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	I am able to work as part of a team  
 
I am able to follow instructions 
 
I am able to perform different movements and move in different directions  
 
I can use a concertina dragon to perform a dragon dance 
	Pupils will be following instructions in order to perform a dragon dance using concertina dragons 
 
I will ask pupils questions throughout the lesson to assess pupils learning  
 
Pupils will be linking to their previous knowledge on Chinese culture to be able to perform the dragon dance and answer questions based on this topic. 





	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points,  differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	During the introduction to this lesson I will show the pupils a video of the Chinese dragon dance. I will ask the pupils questions such as: 
· How do the people move? 
· What movements do they perform? 
· Do they work as a team? 
· Is it a slow or fast dance? 
· Do you like this dance? 



	Pupils will be watching the example video of a Chinese New Year dance being performed, pupils will then be given the opportunity to ask questions about what they have seen. I will also direct questions at pupils to assess their understanding. 
 
All pupils should be able to describe the dance that they have just seen and be able to listen to other pupils when giving their opinions. 



	· Interactive white board 
· Link to Chinese New Year dance  
· Hall 
 
· Rhythm 
· Movement  
· Pattern 
· Direction  


	

Teaching & Core Learning
	During the main part of the lesson I will ask the pupils to be working as one whole class to perform the dragon dance, if this is too hard for the pupils to perform as one big group then they will be able to work in smaller groups. 
 
I will be at the front of the line and the pupils will have to be following on the same movements that I am performing to be able to perform the dance. 
At the end of the lesson I will ask the pupils questions such as: 
· Did you enjoy performing this dance? 
· What was your favourite movement? 
· Did you work as part of a team? 





	Pupils will be using the concertina dragons that they have already made in previous lessons (or boxes made into dragon) to perform this dance. 
Pupils will need to be working as part of a team during this lesson and following on from the person in front of them to be able to perform the dance correctly. 
 
All pupils in the class will be able to perform the movements in the class, some of the LA pupils may need some more guidance. 






	· Music  
· Example video  
· Hall  
· Concertina dragons 


	

Plenary
	
During the plenary of this lesson we will record the pupils performing the dragon dance and then upload this to the pupil’s seesaw accounts. 



	
The dance will be recorded and uploaded to the pupil’s seesaw accounts. HA pupils can attempt to write a comment on their accounts, I will support the pupils when they are doing this.
	· iPad 
· Seesaw 
· Music  
· Concertina dragons  
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