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Element 3: Exploring behaviours and interventions in the learning environment.

Discuss a range of factors that influence children’s behaviour (both positively and negatively) in a learning environment.
Within this essay, I will endeavour to discuss children’s behaviour in the form of challenging behaviour, and as it is experienced within the classroom environment. This can and will have a positive and negative effect on day-to-day learning.
The definition of challenging behaviour could be defined as: -
Challenging behaviour refers to actions that put a person or those around them at risk, or severely impact their quality of life, often including physical aggression, self-harm, or severe destructiveness.
OR
‘Behaviours which are likely to cause significant harm or disruption, or which may result in someone being excluded from everyday activities.’

A child’s behaviour within an educational setting can vary from day to day, particularly when their behaviour is classed as disruptive, challenging, or non-compliant. However, the Additional Learning Needs Code for Wales 2021 (ALN) emphasises equality and inclusion, and a rights-based approach to education (Welsh Government, 2021). 
The Code makes clear that difficulties in learning or participation should not be viewed solely as problems located within the child, but rather as arising from the interaction between the learner and their educational environment. Behaviour, therefore, must be understood as part of this broader interaction, reflecting unmet needs, barriers to participation, or insufficiently inclusive provision.
The ALN framework shifts focus away from categorisation and deficit labelling towards identifying and removing barriers to learning through person-centred planning and Individual Development Plans (IDPs) (Welsh Government, 2021). Within this context, behaviour can be interpreted as a form of communication signalling emotional, social, cognitive, or environmental need. Theory will further support this understanding. Urie Bronfenbrenner (1979) argued that children’s development and behaviour are shaped by interconnected systems, including family, school ethos, peer relationships, and wider socio-economic influences, so looking further into this, behaviour is not an isolated trait but can be the result of other environmental aspects within the educational setting and at home. 
Within this essay, I will discuss and critically examine a range of factors that could influence a child’s behaviour within an educational setting, whilst at the same time, consider what can promote a positive engagement and those that may contribute to behavioural difficulties. 

Whilst collaborating with pupils who have outbursts of challenging behaviour, it is better to focus on the times when pupils will get things right, rather than only being focused on what is wrong with the situation. This then would hopefully disengage the pupil from the escalating behaviour and allow the pupil to concentrate on the positive aspects of their school day and engage more with the learning outcome set.
A pupil who has experienced any emotional insecurity could possibly display a change in behaviour within the classroom. Children who are or have experienced any sort of anxiety, trauma, or low self-esteem could also display or present with dysregulated or heightened behaviour, which is not part of their day-to-day routine, which then could display as withdrawal, defiance, or aggression. 

John Bowlby (1969) discussed in his theory the importance of secure attachment relationships in early childhood. Securely attached children are more confident exploring new environments and forming positive relationships with teachers and peers.
In contrast, children with insecure attachment histories may display clinginess, emotional volatility, or resistance to authority. Trauma-informed research further indicates that adverse childhood experiences can alter stress responses, leading to hypervigilance or emotional dysregulation in school settings.
Self-determination theory, developed by Edward Deci and Richard Ryan (1985), emphasises the importance of autonomy, competence, and relatedness in motivating behaviour. When children feel capable, connected, and given meaningful choices, positive engagement increases. Conversely, overly controlling environments may trigger resistance or disengagement.
Theory states that there are two main elements to behaviour management. These are in the form of tools that can respond to behaviour, which are reactive, whilst then planning on how behaviour can be managed, which would then be initiative-taking. Having a negative reaction to disruptive behaviour within a classroom setting is less likely to be effective, as this could and will draw attention to how the child is behaving, rather than trying to de-escalate the situation or allowing the child to self-regulate. 
Being at home is where a child will first be learning and understand how to do things. Parenting style, routines, and continual emotional support will be a strong influence on a child’s behaviour. Diana Baumrind (1967), stated that different parenting styles can be authoritative, authoritarian, and permissive, and the way parents approach the child can and will have an influence on them. 
Positive influences could include, but are not limited to: -
•	Boundaries which have been set in place and are consistent.  
•	Warm, caring and responsive parenting. 
•	Parents to encourage independence and improve life skills
•	Establish a good home routine.  (sleep, meals, homework time)
Also, negative influences on a child can result in: -
•	Discipline, which can be inconsistent, will then affect the child’s behaviour.
•	Exposure to conflict or neglect within the home environment. 
•	Lack of sleep or poor nutrition, children who live below the poverty line. 
•	Limited support for learning at home, which can be due to a number of issues, whether academic, as far as the parents are concerned or lack of support. 
Peer relationships could affect a child’s behaviour within the classroom through modelling. Albert Bandura’s (1977) social learning theory explains how children imitate observed behaviours, particularly when such behaviours appear rewarded.
Peer rejection, bullying, or social exclusion can lead to both internalising behaviours (withdrawal, anxiety) and externalising behaviours (aggression, defiance). 
An inclusive learning environment intentionally cultivates belonging. Research shows us that when a child feels valued and socially connected both in school and within the home environment, then their behavioural difficulties will decrease.
If children are completely engaged and interested, they will have little or no time or inclination to misbehave. Good teaching is one of the most effective ways of managing behaviour. (Morgan, 2007).
Children’s behaviour within an educational setting can be shaped by a network of developmental, relational, cultural, and structural factors. Working within an inclusive educational setting, behaviour is not isolated to any one child but can be a collection of interactions between individual differences and environmental conditions. 
Behaviour should be understood as communication, often signalling unmet needs or contextual barriers. Educators, therefore, hold significant responsibility in shaping environments that promote belonging, autonomy, competence, and emotional safety.
Adopting relational, culturally responsive, and trauma-informed approaches and having ELSA (Emotional Literacy Support Assistants) in schools can reduce negative behavioural outcomes and foster inclusive learning communities where all children can participate meaningfully. Positive behaviour flourishes not through control, but through equity, understanding, and inclusive practice.
A principal factor within the behaviour of a child with ALN is the child’s stage of development, whether it be global delay or learning difficulties. Emotional and social development varies widely amongst children, even within the same age group. 
Children with additional learning needs (ALN), such as attention-related difficulties or communication disorders, can have challenging, uncontrolled behaviour. If these needs are recognised by the educational environment and social services, the child can be supported appropriately, a child is then more likely to present with more positive behaviour. 
The role of the class teacher and support staff is paramount. Positive teacher–pupil relationships are built on trust, respect, and encouragement, and can improve behaviour, along with effective classroom management. strategies, praise, and differentiated instruction help children feel valued and capable.
Emotional well-being and mental health are critical. Anxiety, trauma, or unmet emotional needs often manifest as behavioural challenges. When schools provide emotional support, pastoral care, and opportunities for children to express themselves, this can be reduced a lot.

Children’s behaviour within an educational setting is often shaped by a combination of their home life, development, peer relationships, classroom conditions, teacher interactions, and emotional well-being. Behaviour can and is a form of communication; children who are non-verbal can become very frustrated with being unable to make their wishes known. And by showing how that child is feeling or what they need. By recognising and understanding these influences, educators can create a positive, inclusive environment that supports both learning and personal development. Working within an educational setting where the additional learning needs of every child are considered, it is extremely rewarding when a child achieves what they can with sometimes the limited knowledge that they may have. 
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