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Chapter 1 - Introduction

1.1 Introduction 

My autoethnographic narrative
In 2019, I envisaged a career as a primary school teacher and so, I embarked on a PGCE programme at university in order to start my teacher training. Amongst many things, I attended a lecture about teaching students who speak English as an additional language (EAL). During this lecture, my cohort and I were taught that students with EAL should not be treated or supported in the same way as a student with an additional learning need (ALN), unless they have been identified as having an ALN (Crolla & Treffers-Daller, 2017).  The words of my former lecturer were 'EAL and ALN are completely different areas, requiring different approaches of support, by different professionals and at varied levels of support'.  We were also taught by the university that students with EAL should be supported by their school's 'English as an additional language co-ordinator' (EALco). 
Once I gained my qualified teacher status (QTS) and started my teaching career as a supply teacher working for multiple supply agencies, I started teaching at schools in Northwest England and in North Wales and have been doing this ever since (for over four years). What I have witnessed out in practice, however, is different to what I was taught at university as a student teacher. In many of the schools that I have taught at in England and in Wales, I have observed how students with EAL have been sent to work with the additional learning needs co-ordinator (ALNco), although the student did not have any ALN. Where teachers have not been able to understand students who speak other languages, I have observed on numerous occasions, these children being sent by the class teacher to work with a teaching assistant (TA). Also, in my four years of teaching, I have never met or come across a school that has an EALco – and I have taught in over one hundred schools!  As a result of this, this has become an area of interest for me which I believe warrants for further investigation. 

1.2 Rationale
As my experiences and observations of teaching children with EAL differ to what the university prepared me for during my initial teacher education, I believe questions many things. Why are some students with EAL being treated as though they have ALN when they do not? Why are students with EAL, who do not have any ALN being sent to work with an ALNco – who's role it is to oversee and coordinate the provision of education and inclusion of learners with ALN (TES, 2019). If teachers are unable to understand and effectively teach a student with EAL, then why are they being sent to work with a TA who according to Giangreco (2021), is usually the least qualified person in the classroom? Also, where are the co-ordinators for EAL that the university said should be available at schools in order to support such students? 
The aim of this project is to investigate the difficulties around supporting primary school children with EAL and to identify how these pupils are being supported at school with their education. This project sets out to focus on local schools within the Conwy County area of North Wales, inviting several schools to participate with this intended piece of research. It is important to highlight here that even though this study will look at primary schools in North Wales, these schools will be first language English speaking schools and not first language Welsh speaking schools where fluent Welsh speakers would attend. Therefore, EAL in this instance would apply to learners whose first language is neither English nor Welsh. 
Chapter 2 - Literature review 

2.1 Introduction
The aim of chapter two is to carry out a literature review of this area of interest and to identify and discuss key definitions and key readings.

2.2 Key definitions
In attempts to define key words that will be used throughout of this study, the following definitions were collected from relevant pieces of literature. 

2.2.1 EAL
Conteh (2023) describes a student with EAL as someone whose home language/first language is not English. Conteh (2023) asserts that the role of educators is to ensure that their students with EAL are exposed to sufficient opportunities that will encourage and allow these students to learn and to achieve a good standard of the English language.
2.2.2 ALN
According to ‘The Additional Learning Needs Code for Wales 2021’ (Welsh Government, 2021), ALN is defined as someone who has a disability or learning difficulty which hinders their ability to learn, subsequently requiring additional learning support. Interestingly, the code describes that individuals do not have a disability or learning difficulty solely because their home spoken language is different to the English language in which they are taught in at school. 
2.2.3 EALco
According to Demie, Hau, Bellsham-Revell and Gay (2020), EAL coordinators specialise in supporting students with EAL at school or within an educational establishment. Their role is to also ensure inclusion of students with EAL (Bailey & Sowden, 2021).
2.2.4 ALNco
Conn and Davis (2023) describe the role of the ALNco as being responsible for students with ALN. Under ‘The Additional Learning Needs Code for Wales 2021’ the role of the ALNco is to implement ALN policy and practice into educational settings and to advise on resources and staffing, as well as ensuring the daily monitoring and identification of students with ALN within their setting (Conn and Davis, 2023). 
2.2.5 Teacher
Whilst a simple definition of ‘teacher’ has been difficult to find in journal articles, although dated, Ekşi (2003) describes how it is the role of a teacher to create an inclusive environment which allows all students to explore and show their abilities and thoughts. The department for education in England (DFE, 2021) expand on this and outline seven expectations of teachers as listed in the teachers’ standards, stating how it is the role of a teacher to ‘set high expectations which inspire, motivate and challenge pupils’ of all backgrounds’, to ‘promote good progress and outcomes by all pupils’ and to ‘adapt teaching to respond to the strengths and needs of all pupils’.


2.2.6 TA
Also known as classroom assistants and learning support assistants, Bosanquet, Radford, and Webster (2021) discuss how the role of a TA can vary in different schools – describing the job as ‘nuanced’. Whether the role of a TA is pedagogical or non-pedagogical at a school, Webster et al., (2021) claim that the presence and input of a TA has a direct impact on pupils, nonetheless. 

2.3 Key readings

2.3.1 Who are students with EAL?
As Chalmers and Crisfield (2021) state, EAL is a term which captures a significant diverse group of students, with proficiency of the English language varying between them. Strand (2021) discusses how students who are recorded as EAL, are students who may be new to the UK and have no or limited ability to speak and understand English, or they may derive from ethnic minority groups already living in the UK who are exposed to other languages in the family home as part of their cultural heritage (Strand, 2021). The proficiency and attainment of these students again also varies, ranging from being limited with their English skills – only being exposed to the English language at school - to being fluent, using English as their everyday language (Strand, 2021). 
Various other terms have also been used over the years to describe individuals with EAL, including children with EAL who may be found in the classroom (Conteh, 2023). According to Conteh (2023), these terms and definitions are as follows:
· Advanced/ bilingual learners – often these are children born in the UK to migrant families, where English is usually the first spoken language. Although, as part of their cultural heritage, these learners may be exposed to other languages in the family home.
· Asylum seekers and refugees – these children have fled their home country usually as a result of war, or because they have experienced trauma or where their life is compromised/ at risk. Their education was disrupted and now they are having to attend school in the UK and learn through the English language. The proficiency and attainment of the English language will vary.
· Learners new to the English language – typically, this includes learners who are new to the UK and have little or no understanding of the English language.
· Sojourners – these pupils belong to parents who have come to study or work in the UK for a short amount of time. The attainment and proficiency of these learners, of the English language, also varies.

Although detailed and similar descriptions have been given by Chalmers and Crisfield (2021), Strand (2021) and Conteh (2023) of what they consider EAL to be, whilst reading through the literature, it was interesting to learn how other researchers have provided different descriptions of EAL. Arnot et al. (2014) define the term ‘EAL’ as someone whose first language is not English, but who now lives in the UK and studies in English. A definition like this could imply that those with EAL are only recognised as having EAL if they are foreign and have moved to the UK or for those whose first language is not English. Arnot et al. (2014) do not acknowledge ethnic minority groups as individuals with EAL, nor do they recognise children born in the UK into these minority ethnic groups - who speak other languages within the family home, as speaking EAL. There does not seem to be any diversity or flexibility within their definition, nor does it recognise a scope of abilities between individuals of their understanding and proficiency with the English language. Therefore, if researchers like Arnot et al. (2014) only recognise those whose first language is not English, as having EAL, questions the validity of such definitions and the descriptions given for EAL. Why do some researchers define multilingual/bilingual learners, asylum seekers/refugees, and other learners who are exposed to other languages in the family home as part of their cultural heritage as having EAL, when other researchers do not? Arguably, a discourse could emerge from the way researchers are using the term EAL, how they understand EAL and how their descriptions of EAL are being applied to describe other people. 
Sharples (2023) acknowledges a challenge in defining EAL and using a single term to capture a wide range of experiences and needs of people with EAL. A good example of this is how Wei (2022) only describes British born children whose home language is not English, as learners who speak EAL and yet, Alford (2024) only acknowledges refugee and migrant children as learners who speak EAL. Wei (2022) and Alford’s (2024) descriptions and understanding of what it is to be a learner with EAL are opposite to one another, this recognising how definitions and descriptions of EAL can vary between authors/researchers. As a result of these varied descriptions, it becomes difficult to establish one clear definition of EAL. Furthermore, with definitions differing from one another, this may cause some confusion for individuals in them identifying as a learner with EAL or not, and for the practitioners who are having to teach them.
Another difficulty that I have witnessed out in practice several times, is the common misconception between educators that ALN and EAL are the same thing, when this is simply not the case. As already discussed, the term EAL is used to describe a group of diverse students whose attainment, ability in and understanding of the English language varies (Chalmers & Crisfield, 2021; Conteh, 2023; Strand, 2021). Whereas someone who has ALN is someone who has a recognised learning difficulty or disability, which hinders their ability to learn (Welsh Government, 2021). Whilst children do not have ALN solely because their first language is different to the English language in which they learn in at school (Welsh Government, 2021), there is a possibility however that some of these children do also have ALN (Tan, Ware, & Norwich, 2017). As Cline, Reid and Wearmouth (2002) discuss, there is a significant challenge faced by schools, more so teachers’, in distinguishing whether a child’s difficulties and literacy problems are due to having EAL or because they have an underlying ALN. Tan, Ware and Norwich (2017) claim how little research has been carried out about children who have both ALN and EAL. This therefore is a topic that is in need of further investigation.

2.3.2 Statistics of children who speak EAL in England and Wales
The education sector has, and is, currently seeing an increasing number of students who speak EAL attend primary schools across the UK (Bentham, 2020; Nováková, 2013). This increasing number has been found to have a significant impact on both the education sector and social services (Reakes, 2007).  As Gaipov and Brownhill (2021) explain, as the numbers of children with EAL entering the UK and applying for school placements are increasing, the demand for quality practice to support these learners both socially and at school are also increasing - in an era where both sectors (education and social services) are already experiencing significant financial constraints. With this in mind, it may be difficult for the education sector and social services to prioritise their service users and to provide this high demand for quality practice for students with EAL. 
In 2010, Leung (2010) reported an increase of EAL figures in schools as a result of new commonwealth citizens frequently arriving into the UK. Between 2005 and 2010, schools saw an increase of students with EAL by 1% per annum. Based on this steady increase, Leung (2010) predicted that issues relating to EAL would only intensify more predominantly in the future. Although the UK formally left the European Union on the 31st of January 2020 (Sidaway & Bachmann, 2021), the number of students with EAL attending schools in the UK has continued to increase. Therefore, one can only assume that the issues relating to EAL, are also on the rise as Leung (2010) predicted.
In 2018, a study looking at the proficiency and attainment of pupils with EAL, found that a combined estimate of 20% of the school population in England and Wales were students who speak EAL (Demie, 2018). This percentage of students however, varied in proficiency and attainment (Demie, 2018). With England being a much larger country than Wales, understandably the figures of pupils with EAL attending schools are found to be much higher in England. Recent figures found by Sadler (2023) identified an estimated 1.6 million students in England as speaking EAL. According to Clark (2024), this number alone is now the equivalent to 20% of the school population in England. Therefore, if in 2018 it was 20% between England and Wales and now it is this percentage for England alone, this represents a clear increase in the number of students with EAL attending schools in England.
In Wales, the total amount of children attending school in 2023 was estimated at 470,000 (Welsh Government, 2023). No recent percentages of the numbers of EAL have been published by the Welsh Government, however in 2015, it was believed to be at 7% (Welsh Government, 2015) - which has presumably increased since then. According to Strand (2021) 60% of EAL learners in Wales are dispersed between Cardiff and Newport, this identifying that the majority of pupils with EAL are found in South Wales. Although, the remaining 40% of EAL learners is still a significant percentage to be found in north and mid Wales. Generated by the Welsh Government (2023) the disparity of students with EAL between North and South Wales is captured in the ‘statistics for Wales grid’ for the year 2022-2023:
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1. These statistics were generated by the Welsh Government (2023) which show the total amount of pupils with EAL attending      schools in Wales, in each local authority and by stage of development.

This grid is relevant because in my opinion it captures the need for this study, being that there are pupils with EAL found in every county in Wales. Although the total amount varies between counties, this study is still relevant to each county nonetheless. Also, given that the figures of pupils with EAL attending school are significantly on the increase (Hessel & Strand, 2023) justifies the rationale for this study and identifies the reason as to why it is important to investigate the difficulties around supporting primary school children with EAL and to identify how these pupils are being supported at school with their education. Only then through research like this, and the awareness that is raises, can solutions be suggested and training given to teachers, in order to support pupils with EAL.
Although these statistics do not solely focus on the total amount of pupils with EAL attending primary schools in North Wales for this academic year, they do however, capture the total amount of students with EAL attending nursery, primary and secondary schools in Wales for the academic year 2022-2023. These figures therefore highlight the relevance of this study as the statistics represent a considerable proportion of the Welsh population as having EAL. Looking at Conwy County in particular where this study focuses, according to Estyn (2023) the total school population stands at approximately 115,000 pupils. Looking at the statistics for Wales grid, 665 pupils of the total school population for Conwy County are pupils with EAL (Welsh Government, 2023). This may only account for less than 1% of the total school population in the county of Conwy however, 665 pupils is still a significant number and although this amount of children with EAL is a minority compared to non EAL speaking children, it is important to ensure that these children are receiving a good standard of education alongside their peers, and that they are not being ‘forgot’ about just because the percentage for the majority of non EAL speaking children outweigh the percentage of children with EAL. 
With the total amount of learners with EAL being in the South of Wales, and a greater amount being found in England as identified by Sadler (2023), this could suggest that the number of students with EAL is greater in densely populated areas, such as the cities, due to bigger populations (Bailey & Sowden, 2021 & Howitt 2022). This would explain why there are fewer learners with EAL found in North Wales, as the population is a lot smaller. 

2.3.3 Languages spoken in primary schools in Wales
There are many languages being spoken other than English and Welsh in Wales. The difficulty here as Curdt-Christiansen (2020) explains is the ‘language gap ideology’ where English has been legitimized as the only language in education - allowing teachers to control the language use within the classroom. Although this ideology that Curdt-Christiansen (2020) explains may have formed, the reality is there are many children present in the classroom at schools across the UK who cannot speak English, or their attainment, proficiency and fluency of the English language varies (McIntyre & Hall, 2020). 
As identified by Clark (2024), statistics for 2020 found 10 of the most commonly spoken languages that were ranked in order by the number of speakers found in Welsh schools. Polish was found to be the most common spoken language with approximately 5000 speakers, followed by: Arabic, Bengali, Urdu, Chinese, Panjabi, Romanian, Somali, Portuguese and finally Filipino with only 830 speakers (Clark, 2024). This recognises a significant challenge faced by teachers. If the language gap ideology exists how Curdt-Christiansen (2020) explains, where teachers expect to only use the English language in the classroom (Slaughter & Cross, 2021), questions how they manage with the presence of multiple languages if and when they are found in the classroom, and how they manage to educate these pupils who speak EAL or cannot speak English at all. The likelihood is that teachers are unable to communicate in the pupils’ mother tongue (other than English), and if the pupil is unable to communicate in English, presents challenges for both teacher and pupil alike (Turner, Keary, &Tour, 2023). This may also be a difficulty for the teachers that will participate in this study. 

2.3.4 Experiences of students with EAL
In order to identify any difficulties experienced by students with EAL and to learn of any effective measures of support that are in place within primary schools, it becomes necessary to research the experiences of students with EAL attending school here in the UK. In attempts to research this, it was noticed how existing research was fairly dated, and quite limited within this area of interest. Nevertheless, although dated, some research articles were found. Whilst these research articles are dated, the findings are still relevant to this study as they can be used to assess what things have changed and how much things have changed between then and now. 
Nováková (2013) discusses a number of challenges that some children with EAL are exposed to upon arrival in the UK including trauma, segregation, and discrimination. Furthermore, Nováková (2013) suggests how teachers may have previously penalised pupils for their mistakes caused by their EAL, whereby some teachers have also held negative attitudes towards these pupils. Key stage assessment results have also proved to be significantly worse for students with EAL compared to native UK pupils. Nováková (2013) recognised the need for government support within schools and found that through appropriate support from a teacher combined with language and pastoral support over a period of time, pupils with EAL have proven to succeed academically.
A more up to date study carried out by Dixon, Thomson, and Fricke (2020), tracked the progress of a year 4 class (ages 8-9) with a mixed group of 33 learners with and without EAL. Over an 18-month period, all learners were assessed at three time points which found learners with EAL to underperform compared to their peers. According to Dixon et al (2020) it is known that students with EAL underperform with their use of grammar, vocabulary and reading skills compared to non EAL learners. Although attainment gaps are thought to close gradually over the duration of compulsory education, gaps in reading attainment continue over the age of 16 (Dixon et al, 2020). 
The relevance of connection between these studies (above) and this one, is that the studies above have identified a number of challenges that are associated with educating children with EAL in classrooms across the UK whereas, this study sets out to explore the difficulties around supporting primary school children with EAL. The above studies give some indication of the challenges that teachers have had to contend with whilst educating children with EAL and equally, several difficulties that some children with EAL experience have been outlined above, this recognising the complexities faced by both teachers and pupils with EAL in the education sector in Wales and in the rest of the UK.

2.3.5 Resources to help pupils with EAL
Afitska and Clegg (2016) describe students with EAL as 'disadvantaged'. This is because schools lack in subject specific materials tailored for EAL (Afitska & Clegg, 2016). Not only are pupils with EAL studying the national curriculum, they are also having to acquire the English skills to do this - where resources and materials are limited or unavailable. Premier (2021) discusses how teachers are often required to educate students with EAL in their classroom. In doing so, mainstream teachers experience a number of challenges in attempts to meet the needs of students with EAL learners (Gardiner-Hyland & Burke, 2018). Not only are teachers ‘culturally unaware’ and have little experience supporting pupils with EAL (Mistry & Sood, 2010), they do not have any specialised training or EAL teaching qualifications (Premier, 2021) - I have observed this out in practice many times. Furthermore, it is also thought to take at least six years for learners with no or little understanding and proficiency of the English language to gain fluency (Strand, 2021) - this is the equivalence of being orally proficient (Hanzawa, 2024). Therefore, both teachers and students with EAL are at risk of experiencing language and social barriers, possibly preventing effective and clear communication and learning from taking place. It will be interesting to learn whether participants in this study have experienced a similar thing.
According to Premier (2021), teacher practice, professional development and school leadership are all influencing factors in the ways that teachers teach students with EAL. Premier (2021) argues that teachers are in need of more support with educating students with EAL and recommend for more (and ongoing) professional development, a better understanding of different cultures and for better collaboration to take place between staff at schools. I am in agreement with Premier (2021) as I do think educators would benefit from more and ongoing professional development in order to improve on their pedagogical approach to teaching pupils with EAL.
Bower (2017) discusses how the level of support and resources available for EAL may vary in schools. The percentage of students with EAL attending schools, the funding available combined with the priority attached to tailoring their learning, are all influencing factors (ibid). Experiences in rural schools will differ to urban schools, states Bower (2017), as teachers and classroom assistants may be supporting the learning of an isolated learner - who is the only pupil with EAL within the school setting. In this instance funding resources and materials for EAL may not be a priority within the school.  Bower (2017) however believes that effective support should be available for all children with EAL, whether this be in the form of cognitive, linguistic, social or pastoral support.
A study carried out by Demie and Lewis (2018) looked at English schools who focused on raising the achievement and attainment of pupils with EAL. The study found a number of successful strategies which were able to do this. Strong leadership on diversity and equality were central to this, combined with a good understanding and pedagogy that supports students with EAL, tailored support – encouraging progress, and a system which effectively tracks pupils progress and achievement – also encouraging an inclusive curriculum (Demie & Lewis, 2018). Liu et al. (2020) support this and recommend for teachers to adopt a child centred approach whilst working with EAL. They also discuss a multilingual classroom pedagogy. This is where teachers should demonstrate good practices of differentiation and flexibility and diversify their teaching by using bilingual resources and materials (Liu et al., 2020). Whilst these sound like effective approaches to teaching pupils with EAL, I have not witnessed anything like this as of yet in my career as a supply teacher. Therefore, it will be interesting to learn how participant teachers of this study are supporting their students with EAL and to identify what approaches they take to effectively teach them. 
[bookmark: _Hlk163089421]Crolla and Treffers-Daller (2017) discuss several other effective methods of support in the classroom for students with EAL. Firstly, pairing a student with EAL with a fluent English speaker can help the student with EAL learn English faster. Where children have little or no understanding of the English language and of school, they need to be considered carefully. It may be that these pupils would benefit by being placed in the school year below (ibid). Whether this be the case or not, it is important to identify learners’ abilities in order to be able to build on their knowledge, and to differentiate lessons accordingly (ibid). In the early stages of learning English, it is also discussed how assessments should be used. Rather than attempting to catch a pupil’s potential and trying to place them in the correct teaching group, an initial assessment should be carried out in the pupil’s fluent spoken language in order to assess previous learning and ability – allowing teachers to plan and provide suitable teaching and learning for the pupil with EAL (ibid). Clear language, visuals and practical activities should be used in lessons in order to support and encourage the understanding gained by pupils with EAL (ibid). Again, although I have not observed effective methods and strategies for teaching students with EAL out in practice, this is not to say that this is not happening in the schools that I have taught at. Therefore, it will be interesting to learn whether teaching participants of this study are using any of the effective methods, or something similar, as outlined by Crolla and Treffers-Daller (2017).

2.4 Summary
With the use of academic journals and pieces of literature, section two has defined key words that will be used throughout of this study. Key readings were also identified which were used to help: describe who learners with EAL are, identify statistics of EAL in England and Wales, list 10 of the most other spoken languages in Wales, identify some experiences of students with EAL, describe the differences between ALN and EAL and finally, to identify resources which have been found by other researchers to effectively support EAL. 
As my experiences with EAL conflict with what I was taught on my teacher training programme at university and given that several other challenges and difficulties have been identified from existing literature, this small-scale research project sets out to investigate and answer the following two research questions:
I)What are the challenges around supporting primary school children with EAL?
and 
II)What do primary school teachers consider to be effective resources to support the learning of pupils with EAL in the classroom? 
As already discussed in 2.3.2, there are a considerable number of learners with EAL attending schools in Wales. Whilst this will present the education system and the learners themselves with a number of challenges, this also highlights the need for and importance of finding effective solutions, approaches and resources that will help support the learning and teaching of students with EAL, for both students and teachers alike. 















Chapter 3 – Research design
	
Chapter 3 will now outline and discuss the research design of this study. 

3.1 Research paradigm and research philosophy 
Khatri (2020) refers to research paradigm as the philosophical ground in which the research sits. This then, becomes a research philosophy (Khatri, 2020). Kamal (2019) defines paradigm as the way one sees the world. The views and beliefs in which a person holds, subsequently can create a research topic (Kamal, 2019).  Mukherji and Albon (2015) add to the definition of paradigm, stating that in order for a piece of research to be formed, one must have a clear sense of paradigm – a specific way in which one sees the world and makes sense of it. According to Khatri (2020), there are four elements to paradigm, including ontology, epistemology, axiology and methodology. 
Grünberg (2021) describes axiology as a ‘distinct branch of philosophy’ which considers the values of research. Central to these values are ethical considerations (Shokhin, 2020). Methodology is also a key component of research paradigm (Khatri, 2020). Khatri (2020) discusses how methodology outlines the process of research, including the research design, methods and approaches that are used to carry out the inquiry. Following this, methodological considerations can then be considered, including the participants, the tools used to collect data and the approaches to analysing data (Khatri, 2020). Epistemology, however, is concerned with how the researcher understands and constructs social realities (Alharahsheh & Pius, 2020) whereas ontology looks at how realities are interpreted and constructed based on experiences, culture and ideologies of the researcher (Hussain, Elyas & Nasseef, 2013).
There are various branches of epistemology and ontology that researchers can follow. However, the one that this study will use is an interpretivist epistemology adopting a relativist ontology. Researchers adopting an interpretivist paradigm of epistemology are focused on understanding reality by interacting with society and other people – where different social phenomenon can then be ascribed meaning and names (Rehman & Alharthi, 2016). Researchers adopting a relativist paradigm of ontology believe that multiple realities exist, and that reality is constructed based on an individual’s experience of it (Ugwu, Ekere & Onoh, 2021).
The reason that an interpretivist epistemology and a relativist ontology was chosen is because this study wants to: investigate the difficulties around supporting primary school children with EAL and to identify how these pupils are being supported at school with their education. This will be explored by inviting primary school teachers in North Wales to complete a questionnaire, which will help to answer the research questions. Once this data has been collected, the reality of my area of interest can then be understood, where the data can then be ascribed meaning and names (Rehman & Alharthi, 2016). Following data collection, the results will also carefully consider the responses and realities of each participat and will attempt to understand their realities and experiences of teaching children with EAL. 




According to Varpio, Paradis, Uijtdehaage and Young (2020), the theoretical framework of research reflects on the perspectives of the researcher, and the work that they engage with while adopting a theory within their study. Looking at perspectives in particular, this study adopts an interpretivist perspective. Interpretivism focuses on understanding human experiences (Creswell, 2003). Realities are explored and discovered by interpretivist researchers through a combination of their own background, experiences and through the views of participants (Creswell, 2003; Thanh & Thanh, 2015). Whilst I do have my own thoughts and experiences of teaching pupils with EAL which has ultimately led to me carrying out this piece of research, I do however understand that my human experience is individual, and I also understand how and why my reality has formed as I have lived it. By acknowledging this and by inviting other teachers to participate in this study will allow me to explore other experiences and views of these participants and to identify similarities and differences between our views and experiences.
 In attempts to create and apply meaning to social phenomena, interpretivist researchers set out to make sense and interpret human actions (Scott, 2016). As explained, this will be done following data collection and during data analysis. Omodan (2022) claims that the interpretivist approach is a widely used paradigm in education research which allows for a nuanced approach to understanding human behaviour.

3.2 Research design 
There are various research designs which range from being simple to complex (Baran, 2022). According to Baran (2022) however, there are three main types of research designs including qualitative, quantitative and mixed methods (Baran, 2022). The type of research design however much depends on the research question/s. As Baran (2022) explains, the research question/s drives everything within the study, including the methodology and research design. As this study adopts an interpretivist perspective, this interpretivist paradigm subsequently will generate a qualitative piece of research – which seeks to deeply understand the research subject (Tomaszewski, Zarestky, & Gonzalez, 2020). Qualitative designs also seek to understand the experiences, beliefs, behaviours and attitudes of people, generating non-numerical data (Pathak, Jena, & Kalra, 2013), which this study sets out to do. Therefore, this is a qualitative study.
Qualitative research seeks to understand social phenomena, by focusing on those who are experiencing it (Alharahsheh & Pius, 2020). Qualitative research is focused on seeking in-depth understandings of social and cultural life experiences (Muzari, Shava & Shonhiwa, 2022), where researchers seek to interpret, code and define data as well as understand the processes and relationships in social life (Muzari, Shava & Shonhiwa, 2022). 
Data produced by a qualitative study is descriptive as it is focused on words and understanding the meaning behind these words (Muzari, Shava & Shonhiwa, 2022). Ultimately, a descriptive piece of research seeks to describe phenomenon and how it occurred (Baxter & Jack, 2008).

3.3 Research Methods 
Qualitative research is focused on words, images and objects during the processes of data collection and data analysis (Clark, Foster, Bryman & Sloan, 2021). Whilst the main methods for collecting data are usually through observations, interviews and working with focus groups (Clark et al., 2021), qualitative methods are typically focused on collecting texts, words and documents from participants (Clark et al., 2021). 
As the aim was for primary school teachers within my local area to take part in this study, I carefully considered which research method would be a best fit for this piece of research due to time constraints given that my working hours as a supply teacher coincide with other primary school teachers. As Perryman and Calvert (2020) discuss, teachers have a high workload where they are often having to complete tasks after the allotted school time. As I did not want to add to this workload and having explored a range of research tools, I considered using a semi-structured online questionnaire to be the most suitable method for collecting my data. This is because teaching participants could complete the questionnaire in their own time and at their own comfort. 
There are several advantages of collecting data through online questionnaires (McArdle & Forrester, 2020). Firstly, questionnaires are widely used in qualitative studies as they are straightforward to create and do not take long for participants to complete – which is beneficial for teachers given their workload. (McArdle & Forrester, 2020). Secondly, not only are questionnaires an advantage due to time constraints, asking opened ended questions can provide rich insights (Baburajan, Silva, & Pereira, 2020). Carter et al. (2021) also claim how by using online platforms to carry out research, can generate a valuable contribution to qualitative data – which this study hopes to achieve. Thirdly, online questionnaires are said to generate as rich and valuable data as that obtained through face-to-face research methods (Ridge et al., 2023). Finally, Ridge et al (2023) further discuss how by carrying out online questionnaires can be more economical in terms of time and costs compared to other research methods, claiming this to be a ‘greener option’ than travelling to carry out interviews for example. Using an online platform can also encourage an excellent avenue of recruitment as it can reach a large geographical area (Ridge et al, 2023). This therefore would be beneficial in this study in attempts of recruiting for teaching participants in the Conwy County.
The platform in which this questionnaire will be distributed is Microsoft forms (see appendix 1). The advantages of this online platform are: it is easy to use (Rhodes, 2022), anyone can access it, including teachers (Rhodes & Rhodes, 2019) and it maintains social distancing post Covid19 as there is no direct contact between researcher and participants (Sindiani et al., 2020). 11 questions in total were asked. 
The questions that were set hoped to identify how long teachers had been teaching, how many students with EAL teachers had taught in their career, how many students with EAL they had present in their class and about strategies that they consider to be both effective and ineffective in teaching their pupils. These questions hoped to establish whether there was a connection between the number of years teaching and the number of strategies teachers had in place to effectively teach their pupils with EAL. Participants were asked about the languages that they had been presented with in their classroom, in order to identify the types of languages now being commonly spoken by children attending native English schools – this capturing the challenges faced by teachers in their role of educating these learners. Identifying different languages being spoken in the classroom would also challenge Curdt-Christiansen's (2020) language gap ideology where English has been legitimized as the only language in education. Teachers were also asked to comment on their feelings associated with teaching pupils in order to explore their perceptions associated with teaching children with EAL. Finally, and stemming from a personal interest, teachers were asked whether their school had an EALco and whether they felt they had been trained to teach pupils with EAL on their initial teaching training. As I have my own experiences of these, I wanted to explore other teachers in the hope of learning that schools do have EAlco’s supporting them and that teachers are being supported on their initial teaching education with teaching pupils with EAL.


3.4 Researcher positionality and reflexivity 
In order to ensure quality control, Berger (2015) explains how researcher reflexivity and positionality are paramount, particularly when considering how the researcher’s own experiences and characteristics may impact on the study. Olukotun et al. (2021) claim that being self-reflective is a central tenet of a qualitative study. Reflexivity and positionality therefore allow for richer data to be produced (Reich, 2021). 
As positionality can be formed on personal experiences, the danger here is that researchers can create generalised assumptions (Soedirgo & Glas, 2020). For example, given that my experiences and observations of how children with EAL are being taught, conflict with what I was taught at university, I personally can only assume that teachers in my local area will also have had shared similar experiences where theory and practice did not match. However, I also know that everyone can experience things differently, and it would be wrong of me to apply my experiences on to the experiences of others. Therefore, this highlights the need for and importance of researchers to be reflexive (Soedirgo & Glas, 2020). In order to achieve this, to produce nuanced data and to ensure that I mitigate against applying my own experiences onto others, it is essential that three key self-focused tasks are undertaken: (1) I need to establish my own thinking; (2) I need to observe my own thoughts and emotions and be aware of my boundaries as the role of the researcher; and (3) I need to explore perceptual experiences (Ide & Beddoe, 2024). Ide and Beddoe (2024) assert on the importance of doing these three self-focused tasks throughout all of the research stages. By doing so, this will achieve reflectivity and maintain a reflexive stance (Olmos-Vega et al., 2023).  
In order to be reflexive in this research project I started by outlining my experiences within my autoethnographic narrative (paragraph 1.1), where my positionality in this study was identified. During the research processes of data collection and data analysis, I then formed my discussions and conclusions of the findings based on the data I was working with and from the answers participants submitted.

3.5 Sampling 
When conducting a piece of research, it is not practical to study a whole population, therefore a subset of this population is chosen (Gumpili & Das, 2022). This subset is known as a sample (Lohr, 2021). Sample sizes also need to be selected carefully. If a sample size is too small it would not be a true representation of the whole population and therefore, the results from the data collected, could not be used as generalised findings to represent the whole population (Gumpili & Das, 2022). Equally, if a sample size is too large, whilst it may provide more accurate results, it is considered unnecessary (Verma & Verma 2020), and it would be of an inconvenience for more people (Andrade, 2020).
There are different techniques that can be used whilst sampling however, the technique that will be used for this piece of research is purposive sampling. Purposive sampling is often used in qualitative studies and is a non-probability technique to sampling (Obilor, 2023). This meaning, that prospective participants, also referred to as the sample selection, are selected by the researcher based on their suitability to the study, which can also eliminate irrelevant participants (Obilor, 2023). 
According to Ames, Glenton and Lewin (2019), purposive sampling helps to ensure that a manageable amount of data is achieved. This is because the aim of this sampling method is to focus on a particular sample selection which are of interest to the research, and which will best enable the researcher to answer their research question (Rai & Thapa, 2015). As this study wishes to investigate the difficulties around supporting primary school children with EAL and to identify how these pupils are being supported at school with their education, the most suitable prospective participants to take part in this study would be primary school teachers. 
Therefore, the sample selection of this study was primary school teachers based in the Conwy County of North Wales. The chosen sample size was up to 50, as ‘upto’ allowed for flexibility in achieving the desired number of participants. As the Welsh Government (2024) estimate there to be1000 qualified primary school teachers currently in Conwy, seeking 50 participants would be the equivalent to 5% of the total number of qualified primary school teachers in Conwy. Whilst there are no clear rules or methods for guiding researchers into selecting a sample size (Mocănașu, 2020), sample size can only be determined by the researcher as a matter of consideration and therefore, I considered 50 participants as a suitable number for this small-scale study.

3.6 Data Collection Methods 
As I do not know 50 primary teachers personally, nor do I have the contact details of this many primary school teachers, my plan was to contact schools across Conwy where I have taught as a supply teacher. I contacted the headteachers’ of 26 different schools via email to see if they were willing to engage with this study by allowing their teaching staff to take part. I outlined details of my study together with its purpose within the email and asked if they were happy for their teaching staff to participate, if they could then forward the participation invitation (that was attached as a document to their email) onto their teaching staff. This attachment consisted of a link to my questionnaire on Microsoft forms, with a generic information sheet for the teachers to read prior to taking part. Informed consent to taking part was gained once teachers had read the information sheet and had decided to voluntarily complete the questionnaire. 
Ultimately, headteachers were acting as gatekeepers. This is where they are relied on by the researcher to communicate the study to prospective participants, which in this case will be their teaching staff (Dahlke & Stahlke, 2020). Headteachers were informed of their role as gatekeeper in the initial email that was sent to them.

3.7 Data Analysis 
As discussed by Lester, Cho, and Lochmiller (2020), qualitative research sets out to generate a deep and nuanced understanding of a particular topic. In order to be able to produce qualitative data, however, is dependent upon the researcher being able to conduct a rigorous analysis (Lester et al., 2020). Being able to analyse qualitative data will generate meaning to the data set, claims Lester et al. (2020). Depending on the tools used for data collection, there are several approaches that can be used to analyse qualitative data, from grounded theory to discourse analysis (Lyons & Coyle, 2021). Whilst analyses are carried out in different ways, there are similar elements in each analytical tradition that is used including categorising data, condensing data and presenting the data (Järvinen & Mik-Meyer, 2020). 
The analytical approach that will be used to analyse the data set for this study will be thematic analysis. Thematic analysis is a method used for analysing qualitative data (Kiger & Varpio, 2020) and according to Wiltshire and Ronkainen (2021) is also ‘the most widely used method’. It is a flexible interpretive approach (Byrne, 2022) and improves the readability of results (Aria et al., 2022). This is because thematic analysis sets out to identify themes/ patterns in the data collected (Braun & Clarke, 2021). Using this widely used flexible method to analysing data allows a relaxed approach to asking questions and categorising the responses to these questions into patterns (Shoufan, 2023). As I cannot predict participants answers to the questions, using a thematic analysis therefore allows flexibility in reading the data and coding the data into themes based on similar responses given by participants. The flexibility of this analytical approach also requires researcher judgement to determine what a theme is (Braun & Clarke, 2006), which is effectively beneficial for a study like this. 
This study will build up on Braun and Clarke’s (2006) thematic analysis by following their six-phase approach which involves: (1) reading the data, (2) coding then (3) theming the data, followed by (4) reviewing the themes, (5) defining and naming the themes and finally (6) writing the results. 

3.8 Ethical Considerations 
Prior to any research being carried out, ethical considerations must be considered. Ethics in research are concerned with respecting participants and reducing the risk of harm that may be caused to both the researcher and participants, during the research process (Alderson & Morrow, 2020). In order to eliminate the possibility of risks from occurring, ethical concepts, which are guidelines that researchers must follow in order to ensure the safety of all who are involved, must be complied with (Dar & Shairgojri, 2022; Nundy, Kakar & Bhutta, 2022). 
In order to ensure that this study is moral and ethical, the study will refer to BERA’s (2024) Ethical guidelines for educational research. The university’s Research Ethics and Integrity Code of Practice, alongside the university’s Research Data Management policy will also be adhered to. In order for this small-scale project to be carried out, ethical approval was sought by the University of Wales Trinity Saint David and approved on the 21st of December 2023 (see appendix 2). 
In order to maintain confidentiality and anonymity, details of participants were not collected and therefore, the responses collected cannot be identifiable to a particular school or to a teacher within that school. Whilst I contacted headteachers to act as gatekeepers in this study, I am unable to tell which headteachers participated as a gatekeeper and which of these headteachers sent the link to the questionnaire onto their staff and the participants of this study.














Chapter 4 – Findings & Data analysis  
 
4.1 Introduction  
Having analysed the data using a thematic analysis, this chapter outlines the findings that were identified. These findings will be discussed later in detail in chapter 5. 

Although qualitative research sets out to produce descriptive data, numbers can also be used to help discuss theme prevalence (Greenland & Moore, 2022, Neale, Miller & West, 2014). This is used within this chapter to present results. 
 
4.2 Findings 
The findings of this study will be presented in themes under two clusters: challenges around supporting children with EAL and effective methods and resources for supporting children with EAL. The themes to the corresponding clusters are as follows:
 
	Cluster 1: Challenges around supporting children with EAL

	Theme 1 –                        Theme 2 -                            Theme 3 -                           Theme 4 - 
A lack of support             Inadequate training          Ineffective strategies        Low mood



	Cluster 2: Effective methods for supporting children with EAL

	Theme 5 -                         Theme 6 - 
Clear understanding       Resources of support



An additional paragraph under the heading ‘other’ will also explore additional responses given by the participants. These pieces of information did not quite fit into a theme, but were considered relevant to the study, nonetheless.

[bookmark: _Hlk169185000]4.3 Cluster one – Challenges around supporting children with EAL

4.3.1 Theme 1 – A lack of support
[image: ]
Chart 1 – Shows the responses given to question 5 – does your school have an EALco? The majority of participants said no.
Interestingly, chart one shows that the majority of participants, 87%, said that their school did not have an EALco. Only two participants claimed to have had one. One participant however, who replied ‘no’ to their school having an EALco said that the school’s SENCO was responsible for the learning of children with EAL. The lack of co-ordinators for EAL available at schools could suggest a lack of support and guidance available for teachers as they educate pupils with EAL.

4.3.2 Theme 2 – Inadequate training
100% of the participants shared how they were not taught how to teach pupils with EAL on their initial teacher training courses. If these teachers were not initially educated or trained on how to teach pupils with EAL could suggest elements of inadequacy during initial teacher education. If teachers are not being prepared with the skills or strategies of how to support pupils with EAL, then ultimately, they may feel unprepared or unskilled to teach pupils with EAL.

4.3.3 Theme 3 – Ineffective strategies
	ID
	Responses given to Q10. Ineffective strategies for supporting pupils with EAL

	1
	Google translate as the translation is not always clear.

	2
	Whole class literacy

	3
	Ignoring them

	4
	Pretending they’re not there

	5
	I don’t know

	6
	Unsure if the communication was effective but English was repeated often to divert attention away from doing work.

	7
	Waffling and ignoring a request for help.

	8
	Google translate.

	9
	Not learning the students language.

	10
	

	11
	Doing nothing at all.

	12
	

	13
	Google translate is not always effective.

	14
	Treating them differently to other children within the class as this could lead to isolation from other students.

	15
	Attempting to find similar course material in their own language.


Table 1: Shows the responses given by participants to question 10 - what strategies have you found to be ineffective in teaching students with EAL.
Table one shows the responses given to question ten, which asked what strategies participants had found to be ineffective in teaching students with EAL. The answers given are mainly all varied. Although, google translate and ignoring students with EAL were recorded more than once. Two participants failed to answer. This question was asked to assess participants’ experiences of teaching pupils with EAL and the strategies they had found to be ineffective in supporting their pupils – identifying a number of challenges that have been experienced by primary school teachers.


4.3.4 Theme 4 – Low mood
	ID
	Responses given to Q.11 – How does it make you feel teaching children with EAL?

	1
	Like a failure

	2
	

	3
	Frustrated. My teacher training did not prepare me for this. There is also a lack of funding which makes it difficult to get the right training and one to one support for the pupils too.

	4
	I feel unqualified to teach them.

	5
	Guilty I can’t do more.

	6
	Stressed

	7
	Overworked, no other staff will help out.

	8
	It makes life so much more difficult.

	9
	

	10
	Challenging

	11
	Pressured to do more work than my time allows which makes me feel I am doing a bad job.

	12
	Stressed out.

	13
	Frustrated.

	14
	Challenged.

	15
	Frustrating.


Table 2: Shows the responses given from participants to question 11 – how does it make you feel teaching pupils with EAL?
Table two shows the responses given to question 11, which asked participants how they felt teaching pupils with EAL. The table captures words and phrases used by participants to describe how they feel when they teach EAL. These feelings come across as negative as teachers are feeling frustrated, challenged, like a failure, restricted by funding, wishing they could do more and feel unqualified to teach EAL as their teacher training has left them unprepared to do so. These feelings suggest that low mood is associated with teaching pupils with EAL – recognising a further challenge around supporting children with EAL.














4.4 Cluster two – Effective methods for supporting children with EAL

4.4.1 Theme 5 – Clear Understanding
	ID
	Effective strategies for supporting pupils with EAL

	1
	Google translate

	2
	Speaking slowly, checking understanding

	3
	EAL pupils seem to learn much more from their peers so lots of play and pair work

	4
	Person centred approach

	5
	Explain key words in advance and time with EAL specialist

	6
	Giving them an example of the work that you want them to carry out

	7
	Hire an interpreter

	8
	Repetition and keeping the communication contextual

	9
	Communicate effectively and without waffling

	10
	Sessions with specific EAL teacher (external)

	11
	Just spending more time to ensure communication is a high priority

	12
	Visuals really help. They can point to pictures while I read out the words of that image they have pointed to. It helps them to develop new English words and helps them to communicate their needs. Similar to PECS

	13
	Google translate & the ta’s

	14
	Working with the parents to see how the child is feeling and enable further learning. Tutoring outside of class where they may be shy

	15
	Not using jargon and speaking in very simple terms


Table 3: Shows the responses given from participants to question 9 - What strategies do you consider effective in teaching students with EAL?
In response to question 9 which asked participants for the strategies that they consider to be most effective in teaching students with EAL, the above strategies had been used by participant teachers which were found to be effective and successful for them. The range of answers given by participant teachers suggest that a clear understanding of how children with EAL can be supported at school is beneficial for both the child and teacher.

4.4.2 Theme 6 – Resources of support
[image: ]Table two shows the most frequently occurring answers to question 7 given by teaching participants when they were asked how they support their pupils with EAL. Translation apps were found to be the most used method of communicating with pupils, whereas checking for understanding and having a buddy system were found to be the least used methods for communicating with pupils with EAL. Some participants gave multiple answers.
Interestingly, in response to question 8 which asked ‘how do you communicate effectively with EAL students?’, two participants gave the answer ‘don’t talk to them’. This could suggest another challenge around supporting pupils with EAL. If teachers are unsure of how to teach their pupils with EAL, the result of this may be that they refrain from attempting to communicate with their pupils. 

4.5 Other 
It was felt that other pieces of information were relevant to this study but did not quite fit into cluster one or two. 
Firstly, it was found that nearly all of the participants have a pupil with EAL in their class this year. This captures the relevance of this study given that EAL is present in every corresponding classroom in the study.
Secondly participants were asked for question one, how many years they had been teaching and for question two, how many pupils with EAL they had taught. These questions hoped to establish whether there was a connection between the number of years teaching and the number of strategies teachers had in place to effectively teach their pupils with EAL.
[image: ]
The results found that there was no clear link between the number of years of teaching and the amount of EAL students taught. 
Finally, question four asked participants what languages they had been presented with in the classroom.
Chart 2: Responses given by participants to question 4 – what languages have you experienced within the classroom.
Chart two shows the languages that children with EAL have been speaking within the classrooms of the participants. Ukraine and Polish were found to be the most spoken languages by children with EAL in this study, followed by Turkish, Portuguese and Chinese, then by Spanish and then Arabic and Russian. Teachers also had experienced Bulgarian, Czech, German, Nigerian, Ugandan and the language of Afghanistan. Participants were asked about the languages that they had been presented with in their classroom, in order to identify the types of languages now being commonly spoken by children attending native English schools – this capturing the challenges faced by teachers in their role of educating these learners.















Chapter 5 – Discussion 

5.1 Introduction
This chapter will now discuss the findings as identified in chapter 4.

5.2 Cluster one – Challenges around supporting children with EAL

5.2.1 Theme 1 – A lack of support
The data found that for the majority of participants, they did not have an EALco at their school. This is a shared experience with myself, as I have worked at over 100 schools between North Wales and Northwest England as a supply teacher, and I have never come across a school that had an EALco. It was anticipated here that participants experiences would differ to mine, yet for the majority, they have not – which is not only disappointing, but also concerning. If there is no EALco  available at school questions who is overseeing the learning and progress of pupils with EAL. If there is nobody at the school with strong leadership on diversity and equality who can advise teachers on how to best support pupils with EAL, questions who is supporting and guiding teachers with the planning and delivery of education for pupils with EAL, when it is the role of an EALco to oversee this (Bailey & Sowden, 2021; Demie, Hau, Bellsham-Revell and Gay, 2020).
Two participants claimed to have an EALco at their school. This is interesting as I have worked at all of the schools that took part in this study and I did not experience this. There may be some explanation for this however, with all possibilities considered, it would be beneficial to learn where these schools are that teachers claim to have an EALco at, as perhaps further work could be done to establish the benefits of schools having an EALco and to determine whether pupils and teachers alike benefit from having the support of an EALco.
Another finding is how one participant claimed that their school’s ALNco was responsible for the learning of children with EAL. Unless those children also have a recognised ALN, or the ALNco has had specialist training to also work with EAL, then ALNco’s should not be working with children with EAL, as their role outlined under ‘The Additional Learning Needs Code for Wales 2021’ is to support children with ALN. Whilst ALNco’s are not prohibited from supporting other children, without any specialist training, questions the value of the input given by the ALNco. Furthermore, as the Code specifically states that children do not have an ALN solely because their first language/home language differs to the English language in which they learn in at school, would suggest that this particular school is not following the code of practice, if the child/ren with EAL are being supported as though they have an ALN.
The lack of ALNco’s found at schools suggests that there is a lack of support available for teachers in the planning, delivery and assessment of education for children with EAL. Therefore, findings of this study recognise the need for schools to have an EALco. If this was to happen, schools may then be able to offer and manage a better standard of provision for pupils who speak EAL. Teachers may also feel better equipped to educate these learners – reducing the number of challenges around supporting pupils with EAL.


5.2.2 Theme 2 – Inadequate training
A significant finding of this study is that all participants shared how their teacher training courses did not teach or prepare them to teach children with EAL. This supports Premier’s (2021) claims that teachers do not have any specialised training or EAL teaching qualifications to teach pupils with EAL. Without this training, teachers and students are at risk of experiencing language and social barriers as Strand (2011) suggested, preventing effective and clear communication and learning from taking place. Also, as discussed under the definition (2.2.5) of teacher, it is the teacher’s role to create an inclusive environment for all students (DFE, 2021). Yet without adequate training in place questions how teachers can achieve this. The lack of training by initial teacher education providers is inadequate – this creating a further challenge around supporting the needs of pupils with EAL. As Premier (2021) highlights, teacher practice, professional development and leadership are all influencing factors in the ways that teachers teach pupils with EAL. If the leadership through an EALco is already absent at these schools, combined with inadequate teacher training that teachers are receiving, places emphasis on the importance of teachers undergoing regular professional development in order to develop their skills around teaching pupils with EAL.

5.2.3 Theme 3 – Ineffective strategies
Participants were asked about ineffective strategies for supporting pupils with EAL.This was to establish the attempts of methods that had been used to support pupils but proved ineffective in doing so.  The majority of participants stated how google translate was the most effective resource for communicating with their students and the most effective resource for supporting their students with EAL and yet, teachers have also claimed it to be the least effective resource for supporting and communicating with students with EAL. This seems quite conflicting. One participant claimed how the translation is not always clear, which is also an experience of mine. Therefore, if google translate is the main or only method of teachers communicating with their students with EAL, there is the possibility that this translation app is causing additional language barriers and preventing effective and clear communication and understanding from taking place if the translation is not accurate. 
Also, some participants claimed how ignoring their students or pretending they are not there, are ineffective methods for supporting these students.  Whilst this study has recognised that teachers have a challenging role in educating pupils with EAL, ignoring a pupil because of their language barrier would not benefit anyone. Firstly, the teacher would not be adhering to the seven expectations as outlined by the DFE (2021) and secondly, the pupils with EAL would not be receiving any support and so their ability to succeed at school becomes flawed.
Where teachers are unable to effectively teach their pupils with EAL, this could create a disadvantage for the students as Afitska and Clegg (2016) described. Furthermore, this also supports  Afitska and Clegg’s (2016) claims that schools can lack in subject specific materials tailored for EAL. As participants did not have any specialised training or EAL teaching qualifications (Premier, 2021), this could explain why they could list all of the ineffective methods that they had used in attempts for supporting learners with EAL, as they were unsure of how to support their pupils needs  (Gardiner-Hyland & Burke, 2018).These ineffective methods for supporting pupils with EAL recognise the attempts made by teachers to support the learning of pupils with EAL, but also recognise further challenges faced by teachers around supporting pupils with EAL.


5.2.4 Theme 4 – Low mood
Another significant finding that this study has found, are the negative feelings associated with teaching pupils with EAL. Teacher's reported feeling frustrated, challenged, like a failure, restricted by funding, wishing they could do more and feel unqualified to teach EAL as their teacher training has left them unprepared to do so. This low mood could penetrate through pedagogical approaches as though teachers hold negative attitudes towards their pupils with EAL as Nováková (2013) described. This challenge around supporting pupils with EAL therefore recognises the need for more government support in schools through language and pastoral support for pupils (Nováková, 2013), but also recognises the value of good leadership within the schools in order to support teachers when teaching pupils with EAL as it is clear that they would benefit from this support.

5.3 Cluster two – effective methods for supporting children with EAL

5.3.1 Theme 5 – Clear Understanding 
Whilst seeking what teachers considered to be the most effective ways of supporting children with EAL, it became apparent that a good, clear understanding of how to support learners with EAL was the most effective method of support. This was also recognised by Demie and Lewis (2018) who said that a good understanding of effective and successful strategies can also help to raise the achievement and attainment of pupils with EAL. In 4.4.1 a number of effective strategies for supporting pupils with EAL were identified from the participants in table 3. As outlined by Crolla and Treffers-Daller (2017), clear language, visuals and practical activities should be used in lessons in order to support and encourage the understanding gained by pupils with EAL – which was also found to be the case by participants. 

5.3.2 Theme 6 – Resources of support
A generalised finding captured from the data analysis is that teachers seem to be heavily reliant on translation apps in order to communicate with their pupils and to support them. If teachers and pupils are unable to communicate in each other’s language, this may not necessarily be a bad thing as the translation app would help to allow for some shared understanding between them. Perhaps it is expected that translation apps will be used in the classroom, to help support understanding and communication between the teacher and pupil with EAL. 
Over a quarter of teaching participants admitted to using the class TA as a method of support, which could imply that teachers are passing the workload onto TA’s. As questioned in the rationale for this study, if teachers are unable to understand and effectively teach a student with EAL, then why are they being sent to work with a TA who according to Giangreco (2021), is usually the least qualified person in the classroom? Whilst this is questionable, given that teachers are relying on TA support also recognises the value of the presence of the TA in the classroom. As Webster et al.(2021) discuss, the presence and input of a TA can have a direct impact on pupils and therefore, there is the potential that TA input is having a positive invaluable impact on pupils with EAL as well as on the teachers, as they work to provide this additional support to pupils with EAL in the classroom.
Supporting children’s learning through visual methods were also found to be a beneficial form of support for children with EAL. Again, as previously discussed by Crolla and Treffers-Daller (2017), visuals help to support children with EAL as they are not only studying the national curriculum, they are also having to acquire the English skills to do this (Afitska & Clegg, 2016). Therefore, visuals can help to support this learning.
Looking at the least used methods for communicating and supporting EAL, were the checking for understanding and the buddy system. Again, both methods have been found by Crolla and Trefers-Daller (2017) to be effective in supporting pupils with EAL – helping pupils with EAL to learn English faster. It is unfortunate that more participant teachers have not been using this method to support their pupils with EAL in the classroom.
Interestingly, when asked about methods of support, two participants replied, ‘don’t talk to them’. This response is of course questionable. It is difficult to understand how pupils will be supported if the teacher does not talk to them or if they refrain from doing anything with pupils with EAL at all.  The pupil themselves would not be adequately supported and as a result, would be unable to achieve and to progress as well as they could.

5.4 Other
Other results that did not meet themes one to six were also found and were considered relevant to this study. 
Firstly, the data found that the most spoken languages that teachers experienced with their pupils with EAL in North Wales were Polish and Ukrainian, followed by Turkish, Portuguese and Chinese followed by the third most spoken language, Spanish. By Identifying all of these different languages being spoken in the classroom challenges Curdt-Christiansen's (2020) language gap ideology where English has been legitimized as the only language in education, as these findings prove that English is not the only language being used and spoken in native English classrooms. This recognises a number of challenges for teachers around teaching pupils with EAL.
Another significant finding is that all of the participants have a student with EAL in their class this year. This therefore recognises how relevant this study is. Students with EAL may be a minority however, they are still present within the classroom, require educating and are entitled to an inclusive education at that. Therefore, this highlights the importance of teachers needing to be better prepared and equipped to teach pupils with EAL.
This study asked participants for the number of years that they had been teaching and for an approximate number of students with EAL that they believe to have taught in their teaching careers. It was hoped that the teachers who had been teaching for a longer amount of time would have taught more students with EAL and subsequently would have better experience, knowledge and understanding of teaching pupils with EAL. It was anticpated then that these teachers would have shared a number of effective methods and strategies that they had found to be successful in supporting pupils with EAL and their learning however, this was not found to be the case. 

5.5 Limitations / Reflections on Data Collection 
This study was limited as it was hoped that 50 participants would be recruited for this study and yet only 15 were found. With not many participants taking part, the results are not a true representation of all teachers in North Wales. However, the results collected were found to be relevant and significant to the study, nonetheless. As participation rates were found to be poor, a different method for finding participants known as snowball sampling may have been better for this study. This is where researchers use their own social networks to participate, where these social networks then help to recruit other participants who fit the research description (Parker, Scott & Geddes, 2019). If snowball sampling was used for this study, I may have achieved my desired sample size. This would have hopefully then produced more reliable and detailed results. Therefore, this is a method which will be carefully considered in future studies.  
Also, as the study relied on headteachers to act as gatekeepers and to share information of this study onto participants, this may also have been a limitation and an explanation for the poor participation rates – if the headteachers did not read the email or if they did not want to support this study by sending all of the necessary information on to their teaching staff. 

5.6 Conclusions 
The aim of this project was to investigate the difficulties around supporting primary school children with EAL and to identify how these pupils are being supported at school with their education. The study found four significant challenges around supporting pupils with EAL and identified two effective methods for supporting children with EAL.

Challenges around supporting children with EAL
A lack of support, inadequate training, ineffective strategies and low mood were all found to be the main challenges around supporting children with EAL in this study. 
This study found that teachers do not feel qualified to teach pupils with EAL where negative feelings were found to be associated with teaching these pupils. A possible explanation for this is the inadequate initial teacher education which is failing to provide teachers with the skills and experience they need to teach pupils with EAL. Once qualified, if teachers do not have the training, knowledge or understanding of how to support such students, then how can they effectively achieve this out in practice. This may explain why participants in this study were able to list a number of ineffective methods and approaches that they had used in attempts to support children with EAL. It may also explain why some of the participants in this study referred to ignoring their students as ineffective as they themselves had done this during times of confusion or uncertainty where they did not know how to best support their pupils with EAL. 
The findings of this study also identified that the majority of schools do not have an EALco. Therefore, with teachers feeling unqualified to educate learners with EAL and without schools having the leadership through an EALco to oversee the learning of EAL learners, recognises the need for more support to be in place for teachers and for students with EAL. Initial teacher training practices could also be reviewed, in order to better prepare and equip teachers with the skills they need to support pupils with EAL – this reducing the amount of ineffective methods being exercised out in practice in attempts to educate learners with EAL, also reducing the amount of challenges faced by teachers around supporting their pupils with EAL.

Effective methods for supporting children with EAL
A clear understanding of how to support children with EAL and the use of effective resources of support were found to be the methods used for supporting pupils with EAL in this study.
Where teachers have a clear understanding of how best to support their pupils with EAL, whether this be through resources of support including translation apps, visuals, a buddy system, checking for understanding or through the support of a TA, these can only expect for better outcomes for pupils with EAL as Crolla and Treffers-Daller (2017) discussed. Where teachers have a good understanding of how to support the needs of pupils with EAL and where they are able to exercise this in their pedagogy, this can help to raise the achievement and attainment of pupils with EAL (Demie & Lewis, 2018). Although this study found that initial teacher education is lacking in providing adequate training and experience of teaching pupils with EAL, teachers still however are in need of more support with educating students with EAL. Therefore, and in order to develop on pedagogical approaches for supporting pupils with EAL, this study is in agreement with Premier (2021) that teachers are in need of more (and ongoing) professional development at school.





























Chapter 6 – Recommendations 

Having carried out this pilot study and having now completed it, there are some recommendations that can be made moving forward.

6.1 The study to be repeated  
A possible recommendation is for this study to be repeated using a different research method. Despite being widely accessible to participants, online questionnaires have poor participation rates (Nayak & Narayan, 2019), which this study experienced. Furthermore, the researcher is not present to probe participants for further information, nor to provide clarification to participants as and when needed (Nayak & Narayan, 2019). If this study was to be repeated, by interviewing participants, this would hopefully gain richer and detailed responses and insights of teachers than the data that was produced through questionnaires.

6.2 Further studies  
Secondly, a study looking into the experiences of students with EAL firsthand could be carried out, exploring their experiences of being taught in Wales. As participating teachers within this study have not been trained to teach students with EAL, and negative feelings were found to be associated with teaching pupils with EAL, it would be equally interesting to see how students with EAL feel about being taught in Wales and to compare their experiences of the education system here in Wales.
Finally, and in agreement with Tan, Ware and Norwich (2017), this study recommends for more research to be carried out into pupils who have both EAL and ALN. It was apparent at times during data analysis, that some participants were confused between EAL and ALN. Therefore, this is a grey area that is in need of further research.   

6.3 Government support
This study also recommends that the government should review initial teacher training practices – ensuring that teachers are adequately trained to teach students with EAL, so that when they are qualified, they feel confident to teach all of their pupils. The government should also ensure that schools are adequately funded in order to provide the support services and resources necessary to educate pupils with EAL and should also ensure that schools have strong leadership, preferably an EALco, in order to support teaching staff and to monitor the progress and attainment of pupils with EAL as and where possible. As EAL was found to be present in the classroom of every participant within this study and given that the numbers of children with EAL attending schools in Wales and the rest of the UK are on the increase, identifies the relevance and importance of EAL becoming an area of priority for the government to review and ultimately improve.
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Appendix 1 – Questionnaire

Teachers’ perceptions of working with pupils with EAL in primary schools in Wales

1. For how long have you been teaching for?
2. Approximately, how many students with EAL have you taught in your career?
3. Do you have any students with EAL in your class this year?
4. What languages have you been presented with in your class?
5. Does your school have a co-ordinator for English as an additional language? If so, how often are they available at school? If not, who is responsible for overseeing the learning of EAL children at your school?
6. As part of your initial teacher education, were you taught how to teach children with EAL?
7. How do you support your students with EAL?
8. How do you communicate effectively with EAL students?
9. What strategies do you consider effective in teaching students with EAL?
10. What strategies have you found to be ineffective in teaching students with EAL?
11. Finally, how does it make you feel teaching students with EAL?
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Q4. Languages teachers have experienced within the classroom	
Ukraine	Polish	Turkish	Portugese 	Chinese	Spanish	Russian	Arabic 	Afghanistan	Nigerian	Uganda	Bulgarian	6	6	4	4	4	3	2	2	1	1	1	1	
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“The results found that there was no clear link between the number of years of teaching and
the amount of EAL students taught

Finally, question four asked participants what languages they had been presented with in the
classroom.
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