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1. [bookmark: _Toc229744824]Introduction
The primary education landscape is becoming increasingly diverse, as schools must provide primary education for children from different linguistic and cultural backgrounds (Zajda 2023). Of these learners, students who are English as an Additional Language (EAL) learners have specific needs. They are expected to learn a new language whilst being taught a subject-based curriculum which is largely in English (Welply, 2023). The challenges can hinder them from being fully involved in the classroom, from developing good study habits, and from social interacting with peers. But barriers can be overcome with appropriate inclusive practice and EAL pupils can have an equal opportunity to education.
This leaflet is intended to help primary school teachers and teaching assistants to use effective strategies to help EAL pupils overcome the language barriers they may experience. The guide considers the difficulties faced by pupils with EAL in the classroom and describes good practice in making education inclusive, drawing on evidence, and connects good practice with relevant legislation and policies that support equality and inclusion in education.
2. [bookmark: _Toc229744825]Understanding EAL Learners
EAL (English as an Additional Language) pupils are those whose first language is not English (Conteh, 2023). These pupils may speak more than one language at home, learning English whilst learning in their home language. There is variation in the ability of EAL learners in English. Some might be new to English, some might be conversationally fluent in English and need help with academic language, content area vocabulary, and literacy (Hessel, and Strand, 2023). The UK Department for Education (UK DfE) recently released data on the main language(s) of children who attend English schools, showing that approximately 21.4% of children speak another language as their primary language (Department for Education (DfE), (2025). This figure could be even higher in some cities, as the linguistic diversity within classrooms is higher in these cities. While these EAL learners are the source of cultural and linguistic diversity within the classroom, they also pose challenges that need to be addressed to provide them with effective support (Sadigzade and Alisoy, 2025).
[image: ]There is a wide range of variation in the EAL group. In some cases, pupils have some prior knowledge of English, either through media or community engagement, and for some pupils, it may be recent and they have little exposure to English. The diversity of language proficiency creates a range of needs for the support that EAL learners need (Hessel, and Strand, 2023). Some students may benefit from intensive support to develop basic language skills, while others could need support to develop their knowledge and use of academic English and written expression. 
All pupils with EAL require differentiated provision which meets their individual needs. Schools should have differentiated approaches to teaching and learning so that they can be included fully and are able to engage meaningfully with the curriculum.
3. [bookmark: _Toc229744826]Barriers to Inclusion for EAL Pupils
The barriers that EAL pupils may encounter can prevent them from being able to fully engage in school life. These barriers go beyond language barriers and include social, emotional and systemic factors which impact their learning experience.
3.1 [bookmark: _Toc229744827]Language Barriers
A major challenge faced by EAL (English as an Additional Language) pupils is the language barrier. Are often less able to understand oral instructions, jargon, and written information in English. It may impact their performance in several different subjects including mathematics, literacy and science in which understanding of the content as well as the language is essential. EAL pupils might also be unable to communicate effectively in English and can feel frustrated, isolated and disinterested in classroom activities. This may make them reluctant to participate in discussions or to ask questions for clarification, which may impede their learning or academic growth. 
Communication difficulties may also result in diminished self-esteem and confidence as students may not feel included in the class or able to convey their message effectively. To be able to identify and address the challenges, teachers will need to have strategies available to support language development, and access to the curriculum for EAL students. Language supports (e.g., vocabulary pre-teaching, the use of pictures, and peer interaction) can assist EAL students with these challenges and help them participate more fully in the learning process and achieve academic success (Szymczyk et al., 2022).
3.2 [bookmark: _Toc229744828]Social Barriers
Limited English-speaking ability of EAL pupils can lead to social isolation (Bishop, 2023). Communication difficulties can be an issue in primary schools where young children's social interactions with peers are a key part of their life. Social exclusion may result in a sense of isolation, worry, and lack of self-esteem.
3.3 [bookmark: _Toc229744829]Assessment Barriers
EAL pupils may find assessment to be a major challenge. Although they may understand the content, their ability to demonstrate their learning in writing or orally in English may be hindered (Rashid, and Quereshi, 2024). This can lead to false impressions of their skills, and language can be a barrier to adequately determine their knowledge and skills.
3.4 [bookmark: _Toc229744830]Systemic Barriers
Systemic barriers involve inadequate resources, including bilingual staff, translated resources, and language support services (Qazi, 2023). Schools may find it difficult to deliver individual support to EAL learners, as a result of large classes, time constraints and inadequate teacher training. Furthermore, there is limited awareness of the specific needs of EAL pupils and ineffective teaching methods are not catering for language learning needs.
4. [bookmark: _Toc229744831]Effective Inclusive Practices for EAL Pupils
The school needs to adopt inclusive practices to effectively support EAL learners as these practices will need to be differentiated to meet the needs of EAL learners. The strategies below have proven to be effective in decreasing language barriers and creating an inclusive learning environment.
Using visual support is one of the most helpful strategies to support EAL pupils. Visuals like pictures, diagrams and charts give the EAL pupils a concrete understanding of the abstract concepts and make them familiar with the lessons taught (Fitria, and Simbolon, 2024). Teachers can use the connections between visual elements and language to make complex ideas more easily accessible for pupils that struggle with language. Using visuals can help pupils grasp the content of their lessons, and to refer to them during the lesson. 
Peer support is another important key step. It can be very useful for EAL pupils to be matched with fluent English speakers. Peer buddies serve as role models to support EAL pupils in their classroom and to provide an opportunity for them to socialise and learn their target language (Sadigzade, and Alisoy, 2025). The interactions give EAL pupils the opportunity to learn about classroom routines, vocabulary, and social cues which they may not be aware of. This is a collaborative approach which also helps to minimize the social isolation that many EAL pupils may experience, to help them feel a sense of belonging and to promote positive peer relationships.
Pre-teaching vocabulary is another good practice for EAL pupils. Teachers can support EAL pupils to be ready to learn key vocabulary and concepts that they will be learning in the classroom by introducing these in the lead up to the lesson. Through this preparation pupils will have a better understanding of the terms and ideas they are discussing and will be able to engage more with the lesson. There are various strategies to pre-teach vocabulary, such as flash cards, visual aids, and in-context definition and examples (Ahmed, et al., 2024). Along with vocabulary, oral language should also be a main objective in the classroom to be pre-taught. 
Pupils are encouraged to speak, listen and practice in a non-threatening environment, which helps the development of their competence in English (Moscoso Erazo, and Velin Collins, 2025). Teachers can give opportunities for EAL pupils to practise the answer verbally before being asked to write the answer. This helps to lower the anxiety level of written work and enables pupils to express their ideas before they are in English. Group discussion, paired activities and storytelling can also help to develop oral language. Differentiated instruction is very important for meeting the varied needs of EAL pupils. Teachers have the flexibility to adapt to the challenge of the tasks and there are alternative approaches to teaching the tasks to allow EAL pupils to access the curriculum at their level. Differentiated instructions can include alternative assessment (provide other ways for EAL pupils to demonstrate their knowledge), simplified instructions (provide simplified instructions to EAL pupils) and extra time (allow extra time for tasks to be completed).
5. [bookmark: _Toc229744832]Evaluating the Effectiveness of Inclusive Practices
There is widespread recognition that inclusive practices have a positive effect on academic achievement and social integration of pupils learning English as an Additional Language (EAL) (Coleman, 2022). When well applied these practices contribute to an inclusive classroom where EAL pupils are able to achieve success on the academic, social and emotional levels. The pre-teaching of vocabulary, peer support and emphasis on oral language development have all been shown to make a significant contribution to the learning outcomes for EAL pupils in research studies (Gorelova, 2025).
[image: ] One key strategy that has been proven to enhance both language proficiency and academic performance is oral language interventions. The Education Endowment Foundation (2024) study also shows that oral language interventions that focus on the development of speaking and listening skills can have significant impact. This approach is seen to greatly enhance EAL pupils understanding and use of English in academic settings. These interventions emphasize oral language development, promoting effective communication and comprehension, essential for achievement in all subjects. In addition, oral language development serves as the basis to develop written language skills resulting in a more comprehensive language learning approach (Halcrow, 2025).
Peer support is another effective strategy that proved to be effective in promoting integration and language development. Peer-support systems promote positive relationships between EAL learners and their peers and minimizes the sense of isolation (Ng, and Wu, 2025). Research has shown that having EAL pupils working with pupils who speak English well gives them a sense of belonging and boosts their confidence in their language skills. Peer support benefits not only in terms of language development, but also social-emotional development as EAL pupils can develop friendships and engage more in classroom activities. Although these inclusive practices have positive outcomes, if they are going to be successful, it needs to be done consistently and individualized. Teachers need to be mindful of the individual needs of EAL learners and adapt their approaches to cater for these needs (Veliz,et al, 2023). 
Some pupils, for example, might need more vocabulary development whilst others might need more practice with oral language skills. Assessment and feedback mechanisms are key to ensuring that these strategies are effectively supporting the needs of all learners to enable them to maximise their learning potential. Teachers can use these approaches to tailor them to the needs of individual pupils to make a more inclusive and supportive learning environment for EAL pupils (Sharma, 2024).
6. [bookmark: _Toc229744833]Implementing Inclusive Practices Barriers
The strategies outlined for supporting EAL (English as an Additional Language) pupils are proven to work, but there are a number of barriers to effective implementation of these strategies in many schools. One of the key challenges is the lack of resources. To make matters worse, many schools find it difficult to offer the required bilingual support, translated materials and language services. Budget constraints can make it challenging to have bilingual teachers or resources to address the needs of EAL pupils (Kostogriz, et al., 2026). Teachers will have a reduced capability to provide individualised support without these resources, a critical aspect of EAL learners' learning. For example, if a bilingual teaching assistant is not available, it is difficult to provide the in-depth, personal attention that EAL pupils need to overcome language barriers. Time is a significant challenge to inclusive practice with EAL pupils.
Teachers are often overwhelmed with the pressure of teaching at a fast pace a large volume of course material. This is further exacerbated by ensuring that the pressure is not added to the teacher when addressing the needs of all learners in the classroom, such as those with special educational needs and disabilities (SEND) and other additional learning needs (Holt, et al., 2026). This can make it challenging for teachers to allocate enough time to address the needs of EAL pupils, particularly in larger groups. Where one-to-one support is not available, the likelihood of EAL pupils not making expected progress in language and in their curriculum, learning is heightened. Also, teachers might feel they do not have enough time to put in place the necessary strategies to support EAL pupils effectively (Cooper, 2026).
Professional development and training are also important elements in successful implementation of inclusive practices. There is a lack of specific training for many teachers in how to effectively support EAL pupils in their classroom. Teachers can be knowledgeable about teaching in general but may not know or have experience with the use of more specific strategies for language development. Teachers might not be fully aware of the challenges EAL learners face or how to adjust their teaching to respond to learners' needs (Cooper, 2026). Therefore, it is important that EAL pedagogical focused professional development is provided to ensure that teachers are equipped with skills and knowledge to provide an inclusive classroom environment. These programs must enable teachers to implement strategies that will support EAL pupils' language acquisition and facilitate meaningful learning experiences for them (Ross, and Fernando, 2026). 
In conclusion, there are numerous challenges that have faced the implementation of inclusive practice for EAL children, such as resources, time and training. To overcome these challenges, support will have to be systemic, resources will have to be invested, and further professional development will be needed to ensure that EAL pupils are supported to achieve socially and academically successfully.
7. [bookmark: _Toc229744834]Legislation and Policy Links
There are several pieces of legislation and policy frameworks which support inclusive practices for EAL learners and ensure that they have access to education and receive the appropriate support to ensure their success. 
One of the important pieces of legislation is the Equality Act 2010. This Act aims to prevent discrimination and to foster equality of opportunity for all pupils, including those speaking English as an Additional Language (EAL) (Choudry, 2025). It prohibits discrimination on grounds of race, ethnicity and nationality and ensures that EAL pupils are not disadvantaged in this way. This is because schools cannot limit the opportunities that they can provide EAL pupils, because they cannot speak English well.
[image: ] The Curriculum for Wales also places a significant focus on language, literacy and communication as a core element of the curriculum in all areas of learning. The curriculum aims to provide all pupils, irrespective of their language proficiency, with the necessary tools and resources to develop their language proficiency (Budiman, et al., 2023). The framework supports a multi-sensory approach to language learning, with the various skills being developed across different subjects. This ensures that EAL pupils are not marginalized in their learning and have access to the whole curriculum (Poetsch, 2023).
There is also specific provision for all learners with additional needs in the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (Marsh, and Jeans, 2024). The Act emphasizes the need to recognize and respond to the needs of each learner and ensure that they are not denied access to education. It outlines clear procedures which schools should follow to identify and support pupils who may need additional support, ensuring that EAL pupils have the right support and interventions in place to ensure academic success. This legal system is intended to provide for a more inclusive education system where all pupils, including those with EAL, are given the chance to achieve their full potential (Kenny, et al., 2023).
Together, these pieces of legislation and policy create a supportive and inclusive environment for EAL pupils, providing them with the resources, support and opportunities they need to be successful in their learning.
8. [bookmark: _Toc229744835]Conclusion
For a EAL (English as an Additional Language) pupil's inclusion in a primary school goes beyond the provision of language support. It is concerned with making sure that all pupils, including those who have a language barrier, can participate in the curriculum in a meaningful and equitable manner. Teachers play a key role in this process and implement evidence-based strategies such as vocabulary pre-teaching, peer support and differentiated instruction. They support EAL pupils' access to the curriculum and enhance their learning even when language is a barrier. Schools need to ensure that the resources, training and time are in place to ensure that these strategies are used throughout the year. In addition, educational institutions strive to be inclusive and EAL pupils contribute to the diversity of the classroom, thereby benefiting all pupils. The EAL pupils bring a variety of perspectives and experiences which enhance the learning environment and promotes cultural awareness and respect for pupils amongst one another. This diversity is supported and developed and adds to the learning opportunities for all. Providing a welcoming and supportive atmosphere is an important aspect of supporting all students, including those who speak languages other than English, to thrive.
Recognizing and respecting the strengths and diversity of EAL pupils will foster an environment of belonging and support for the success of all students, academically, socially, and emotionally. Inclusivity, therefore, is a collective effort that enriches and strengthens the overall learning experience and is a preparation for a complex and diverse world.
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