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Assessment Feedback Sheet

Student No./Name:
Module:
Module Code:


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	The ebast aspec of this work is the layout of my rational the information I have gathered

	Which aspects do you consider could have been improved in this piece of work?
	The rubric could have been improved due to not having sufficient information on certain domains of learning

	What have you found most satisfying whilst undertaking this submission?
	[bookmark: _GoBack]I found considering the rubric assessments one of the most satisfying about this submission, and exploring how rubric assessments work

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Detailed assessment rubric
	1, 2, 3
	
	
	
	
	
	
	
	35%

	Quality of rationale underpinning assessment rubric
	1 
	
	
	
	
	
	
	
	15%

	Pupil report
	
2
	
	
	
	
	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 




Physical Education Athletic Activities Rubric Assessement 

Name: ___________________________				Date: _________________

Sport/Activities Being Assessed: __________________________________________________________________________________
	Criteria
	Novice
	Intermediate
	Accomplished
	Advanced
	Assessment

	Prep phase
	Rarely Display:
· Athletic positioning conductive to performing the skills needed in specific sport areas
· Footwork that allows the student to be successful at attempting the skills in progress
· The ability to use equipment appropriately to perform the skills successfully, and using the equipment effectively to progress on to the next skill or movement 
	Occasionally displays:
· Athletic positioning that can prepare the student to execute the skills necessary
· Footwork that allows the student to successfully attempt the skills needed to progress on to the next stage
· The ability to use equipment appropriately to perform the skills effectively and progress on to the next skills or movement 
	Usually Displays:
· Athletic positing: on balls of feet, knees bent back straight, this will help when trying to progress to advance stage
· Footwork that allows the student to carry out the movement successfully and appropriately.
· Ability to use equipment/implement being used in the exercise and track opponent using their eyes 
	Consistently:
· Displays outstanding athletic positioning to perform skills successfully: on balls of feet, knees bent, back straight, always alert and ready for the next exercise.
· Displays foot movement that will allow student to carry to successfully carry out the task appropriately and effectively with success.
· Demonstrates effectiveness when using equipment to perform the movement effectively and appropriately to succeed at the task in hand  
	
	
	

	Force Production
	Rarely:
· Shifts his/her weight appropriately during the specific exercises to allow succession and progression
· Uses the full range of motion to maximise performance or generate force to allow for better performance and success during the exercises
	Occasionally:
· Shifts weight appropriately for the given task, to sometimes succeed but not enough to progress.
· Uses full range of motion to maximise performance and to allow for the participant to succeed at the exercise in hand
	Usually: 
· Shifts weight for the appropriate activity, and students can see better performance and see that they are succeeding in the movement and progressing 
· Has use of full range of motion to generate force, to maximise performance and succeed at the task in hand and see progression in the exercise
	Consistently:
· Shift weight consistently and appropriately to be successful at the task in hand and see improvements in performance with each exercise.
· Has use of the full range of movement, to generate force and maximise performance potential whilst doing throwing running jumping activities 
	
	
	

	Critical Movement
	Rarely:
· Contacts or releases equipment/implements at the appropriate times or trajectory
· Height 
· Direction
· Force

	Occasionally:
· Contacts or releases equipment/implements at the appropriate times or trajectory
· Height 
· Direction
· Force

	Usually:
· Contacts or releases equipment/implements at the appropriate times or trajectory
· Height 
· Direction
· Force

	Consistently:
· Contacts or releases equipment/implements at the appropriate times or trajectory
· Height 
· Direction
· Force

	
	
	

	Affective
	Rarely:
· Shows no care for the safety for themselves or the safety of other around them.
· Doesn’t stay on target and tries to perform their own tasks without being told
· Lacks enthusiasm and effort when performing the tasks
	Occasionally:
· Participates but is hesitant of having anyone help them during the activity
· Starts on task but loses concentration quickly 
· Slight show of enthusiasm but still hesitant to learn new things and failing at exercises 

	Usually:
· Tries out the neq equipment and tasks with confidence 
· Happy to get involved and interact with other students about the task 
· Will to learn new basic skills and develop own performance 
	Consistently:
· Uses all the equipment to the full potential and becomes familiar with how it works
· Shows enthusiasm and confidence when undertaking the movement and taking part in activities
· Willing to take on new task/ exercises presented to them. Showing confidence and physical competence whilst performing the tasks 
	
	
	

	Follow through and Recovery 
	Rarely:
· Maintains body positioning in preparation for the next phase of movement specific to the activity (applying a quick stop to not cross the line in javelin) (punching hips forward to apply force towards throwing in javelin)
· Maintaining balance and correct technique, along with special awareness through the completion of the skill, and to allow for best possible outcome
	Occasionally:
· Maintains good body positioning in preparation for the next phase of the movement specific to the activity (applying a quick stop to not cross the line in javelin) (punching hips forward to apply force towards throwing in javelin)
· Maintaining balance and complete special awareness through completion of the skill, to allow the best possible outcome
	Usually:
· Maintains Excellent body positioning in preparation for the next phase of the movement specific to the activity (applying a quick stop to not cross the line in javelin) (punching hips forward to apply force towards throwing in javelin)
· Maintaining balance and complete special awareness through completion of the skill, to allow the best possible outcome
	Consistently:
· Maintains Excellent body positioning in preparation for the next phase of the movement specific to the activity (applying a quick stop to not cross the line in javelin) (punching hips forward to apply force towards throwing in javelin)
· Maintaining balance and complete special awareness through completion of the skill, to allow the best possible outcome
	
	
	



You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken.

Rational

An assessment is the measurement or collection of data regarding the students’ performance of skills, knowledge, and attitudes which are taught in today’s physical education classes (Shapeamerica.org,2018)

The aim of this assessment is there to answer what the capabilities of the student are, this means that the assessment is set out to check to see if the student is capable of understanding, assessment also give the teacher the opportunity to understand what the student values.  Along with what the student values the teacher will aim to understand what the student needs to learn next to understand what the student needs to learn next to progress to the next levels and better their own performances. Within this rational I have assessed the physical domain of learning and the Affective domain of learning within physical education, I feel that this will give me the opportunity to understand what level this student will be on whether they are on the scale of rarely doing the things they need to do, to occasionally, usually, or whether they consistently doing the appropriate exercises during their time participating in athletic activities. Whitehead, (2010), has proven the importance of students needing to be confident in their physical ability as well as be physically competent in a wide variety of skills. These said students do not have to excel at the skills that are being used within the athletic activities modules, but need to be somewhat physically competent in them to progress to the next level or be on par with grade boundaries to progress. The overall goal which Whitehead, (2010), states is that it is not to master every skill that the students come across during their studies, but to try and progress so that they have the basic skills to better themselves.
Also, students have grown more and more to show that they have adapted to a more sedentary lifestyle as the technology has developed students would rather play with this new technology that be physically active (Biddle et al. (1998). The two domains of learning that I focused on the most were the physical domain and the affective domains of learning.

Firstly, I assessed the physical domain of learning to see if pupil Y had satisfactory Fundamental movement skills (FML), and the general ability of understanding them. Whilst assessing the child’s Fundamental movement skills, pupil y must be able to show movement of body in direction and speed, excellent balance, both in static and dynamic movement as well as show that they can be successful with objects and be able to control their direction speed and trajectory. According the HEA, (1998), physical became an important public health issue and has remained in the political spotlight due to its importance, as new technology and children and adults living a more sedentary lifestyle and choosing to stay at home rather than being physically active. After Physical domain of learning I then assessed the child’s affective domain of learning, within this Assessment of I looked at the student’s feelings, perceptions, interests, values and attituted. The affective domain is mostly about the individual’s needs, this domain is not to be compared to the social domain as sometimes get categorized under social, but it is of importance and is one of its own domains. (Bailey etal,.2009). 
If the affective domain is assessed properly it can measure the development of pupil Y’s social and personal behaviours, as well as giving the pupils a chance to self-assess and self-evaluate their own behaviours during the sessions and activities that they are they have just performed, but before they go ahead with the self-evaluation and self-assesses they are told of the correct way to behave beforehand so they have a guideline to follow and they then base their behaviour on these guidelines which the teacher/ coach has set for them. This should also be beneficial to the student as if mind and body are working in tandem then they should benefit in working well and should behave appropriately during their sessions. Mutrie and Parfitt (1998)

These domains are just 2 of many that the student will need in their life as these are very important and can help them along their life-long journey, if the students are currently not on route to that journey then this rubric assessment will give them and idea of how they need to improve to fulfil their lifelong journey and become the best version of themselves that they can be. This assessment will also show the pupils what they need to improve on and show them the way forward and give them the best possible answers along their journey to improve their performances and learn the basic skills needed. Started the task well but lost interest and decided to do her own thing, showed a lack of enthusiasm, but when pupil y wanted to them made it clear to join in but it was only when it suite pupil Y. I was only able to award pupil Y an intermediate overall grade because of this. Enjoyment can be experienced during physical activity and sport can reinforce self-esteem, which in turn will lead to enhanced motivation to participate further in sport and can build a confident individual (Sonstroem, 1997) 




Name of pupil: Y						Age:11 

Sex: N/A							School: Model

Class:6B

The rubric used is based solely on athletic activities, I based it on this activity as this was the module that was being undertaken, and the students knew that they were performing athletic based activities, along the lines of running, jumping and throwing. The rubric is graded on the terms, novice, intermediate, accomplished and advanced, all the above grading’s are linked and set out to be a part of the national curriculum of wales, (2008). The pupils in the group that was being assessed should normally be working around the grading of an intermediate to an accomplished student, this is based on the fact the student will be beginning a new journey to comprehensive school in September and the student will need to be competent in some of the fundamental movement skills to progress when they get to comprehensive school. The physical domain and affective domain are assessed on this form of grading, as each pupil is different in every way, but must have an intermediate standard of physical attributes to progress later in life. This rubric will show specifically where the child is during the session and will give teachers a good idea of how the child will proceed on becoming a better and more physically competent individual, as the idea of the rubric is to help towards the child’s pe future as they go into secondary school, this can essentially give them a head start on to the next level.

When assessing Pupil Y’s physical domain, it was clear that during their practical assessment that they were of an intermediate standard, when assessing their critical movement, they occasionally contacted and released the equipment during their throwing exercises, as it occasionally got the correct height, was sometimes lower than the target and didn’t always reach the target it sometimes fell short during their throws, they occasionally put the correct amount of force behind the throw in order for the throw to actually hit the target. During the prep phase Pupil Y was showing signs of being accomplished as the pupil was always on the balls of their feet in the ready position maintaining good footwork which allowed the pupil to carry out the throw, they showed signs of being able to follow the equipment trajectory using their eyes and showing where they would like them equipment to be placed and showed good signs of how the equipment should be used. The students force production was of an intermediate standard as once they let go of the object during their throwing exercises, there was no follow through there wasn’t a plant to apply force to increase trajectory or power, some of the throws they applied the correct force in places and then sometimes applied it in the wrong areas, the student occasionally used their full range of motion during the throw, but sometimes cut it short, which meant the throw not reaching the target or not applying enough force through the plant to reach the target. So, the force production of Pupil Y is there at an intermediate standard because of the occasionally showing what I wanted to see. Pupil Y was at the standard of accomplished during the follow through recovery phase, after throwing the pupil was able to recover well and be able to throw the equipment again, but just the lack of  of body position made it a bit difficult to give pupil y the accomplished grade, so dropping pupil y to intermediate, because they occasionally showed signs of good body position, applying a quick stop in their throwing exercise because they were able to stop before the line, but sometime momentum took them over the line and then accusations of going to close to the target were followed by other members of the group. Pupil y occasionally showed good balance as sometime momentum took them over the line or balance failed them and they were nearly falling over during the delivery of the throw, which made it difficult for them to progress forward on to the next grade. 

The affective side of the assessment Pupil Y, I was only able to give Pupil Y an intermediate level during this part as they showed some competence but sometime were too nervous to step forward and take their turn, they wouldn’t really let any of the staff help her develop as it seems pupil Y was nervous around the members, Pupil Y occasionally stepped forward to throw but Started the task well but lost interest and decided to do her own thing, showed a lack of enthusiasm, but when pupil y wanted to them made it clear to join in but it was only when it suite pupil Y. I was only able to award pupil Y an intermediate overall grade because of this. Enjoyment can be experienced during physical activity and sport can reinforce self-esteem, which in turn will lead to enhanced motivation to participate further in sport and can build a confident individual (Sonstroem, 1997) 

Reflection

I believe that there are many reasons behind assessing pupils in physical education, one of the many reasons is that it gives teachers a chance to look at the individuals progress and understand how the pupil is feeling or how they are progressing, but also see if the programme being provided by the teacher is working and benefitting the individual’s needs. When a student knows directly from the teacher through feedback what they need to work on it sometimes gives them the motivation to improve the second time around and can allow the students to promote themselves in a better way and become more physically competent when attempting the exercise again. On this instance, I can be more reliable grading system for some pupil’s performances but sometime these grades don’t always show, some students might be nervous and might struggle to take part due to too many people watching them (shapeamerica.org,2018)

I feel that during my assessment that the rubric was easy to use and that it was a valid way of assessing the individual during their athletics activities events. To make sure that the rubric was valid it was there to be based on the national curriculum of wales (2008) as I could follow guidelines to see If children could get on the right track and assess them effectively. Whilst using the NCPE, (2008) Standards. 

Finally, I feel that the rubric itself, is set out to be very straight forward and allow teachers who find it time consuming to try and plan the lesson on the day to plan and give them more time to try and asses the students, not only this it allows the teachers to re-use their rubric again, so it will never really go to waste. The rubric doesn’t need to be used all the time, it can be used once every so often or when it is needed. The rubric gives teachers coming into assess what they are looking for throughout the session this can benefit the teachers as it can be there to explain what the need to assess and what they need to look for during the assessment. 

To conclude, I believe that rubrics are valid and reliable source of assessment as it is an outstanding tool to indicate what level the pupils are on in their physical education lessons. Also, can define how physically literate the pupils are and bow physically competent they can be during their assessment periods. This can also help teachers adapt to the pupils learning outcomes and will result in making an impact on the education of the students in the future.
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