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1. A review of relevant research and literature which has: informed your professional practice including an introduction to your current role; opportunities and challenges that should be considered by practitioners/ schools/educational settings when developing a pedagogical approach to the Curriculum for Wales (Successful Futures).


This review will outline the possible challenges and opportunities to be considered by Early Years practitioners when further developing a pedagogical approach to the Curriculum for Wales. Note the author adds the word ‘further’ as the very real strengths of the existing curriculum in Wales are the underpinning pedagogies of the Foundation Phase (Donaldson, 2015). 
The authors’ current roles are to: a) lead a team of Teacher Adviser’s and provide bespoke support to Foundation Phase practitioners both in schools and non-maintained settings across a consortia; b) inspect non-maintained settings across Wales as a registered nursery inspector (RgNI). 
This literature review and related reading has provided the author with the opportunity to engage in regular professional reading which supports the making of more objective and informed decisions, and the rejection of unsuitable or faddish ideas (Estyn, 2017). However, empirical evidence points towards the potential risk that when extensively reading around a certain topic, view-points which mirror your own can become so stubbornly ingrained, that when reading for breadth and encountering contrasting view-points they can be quite easily be discarded with the caveat (and permission on the grounds of it being ‘faddish’) of ‘ah yes, but they aren’t early years experts’.  This confirmation bias is one of nine common thinking biases explored by (InnerDrive, 2016), they point out that some people are more likely to think that other people are susceptible to thinking bias. The aim of this review is not to reflect on one’s own reading style, but it seemed appropriate to note that confirmation bias was identified during the reading process.

The scope of this review does not allow for the unpicking and critique of each of the twelve pedagogical principles identified during the review of the existing curriculum (Donaldson, 2015). It will focus on the sense making process (Priestly, 2017) which will align excellent early years practice with the notion of pedagogical principles and will explore the challenges and opportunities of enacting policy into practice. It will also highlight how the principles are inextricably linked to each other which in turn support a setting to develop a high-quality approach to teaching and learning. 
Donaldson (2015) links together good teaching and effective learning based on a powerful body of evidence. Each of the pedagogical principles starts with: Good teaching and learning. They go hand in hand. Stronge (2018) agrees that the value added models to measure teacher effectiveness prove that overwhelmingly the teacher is the most influential school-related force in pupil achievement. This idea will be explored later on when we look at pedagogical principle 3. 

Let’s start at the top…Pedagogical principle one outlines that a consistent focus should be maintained on the overall purposes of the curriculum (Donaldson, 2015). This is mirrored in the Foundation Phase Action Plan with a short-term action set out for schools and settings to plan for the four purposes at the heart of the existing curriculum (Welsh Government, 2016). The first challenge here is for practitioners to become familiar with the four purposes and what the implications are for their practice, rather than just being able to recite the top layer slogans (Priestly, 2017). The consortia included a four-day professional learning event (2017-18 Professional Learning Offer) which brought together practitioners from across the region to engage in the sense making stage. All names have been redacted and these adult particpants were passively involved in this classroom based observation. This was trainers’ research into their own professional practice so delegates and/or colleagues will be part of the context but will not themselves be the focus of that research (BERA, 2018). There were distinct camps: a) the sceptics about more change as they weren’t involved in the pioneer model; b) the ‘doing it’ already ‘business as usual’ (Priestly, 2012); c) the Ikea effect thinking bias not wanting to give up on ideas that were theirs even if they were from a popular ‘ideas’ app (InnerDrive, 2016); d) those frustrated about feeling deskilled (Smith, 1996,2000)and just wanting to be told what to do as previously has been the case (Menter, 2013); e) the ‘it’s not until 2022 anyway ~ I’ll just wait until it changes’ (Watkin, 2007). As the event progressed over the four days (which were spread out over 6 months) the mood improved and the camps became more fluid. Practitioners started to get excited about the change and looked forward to the next day for further professional discussion. Delegates, from those settings which engaged last year, have already booked onto the event which is being held again this year. The conditions were good for working together and learning together, where they could construct and refine meaning of the future curriculum (Harris and Muijs, 2005). This points towards an opportunity for the consortia to address a Donaldson (2015) recommendation to develop a sustained programme of professional learning to ensure that the implications for the skills and knowledge of practitioners are fully met.  

Pedagogical principle number one goes deeper than unpicking the four purposes. The focus on these must be maintained consistently. The challenge arises when this is done  succesfully and subsequently children develop a new set of skills which practitioners aren’t familiar with dealing with. We will then need to ask ourselves again, ‘what is it we want for these three year olds?’. In a setting somewhere (name redacted) the nursery children help to lay the table for lunch with a tablecloth and vase of flowers. They serve themselves sensible portions and eat from china plates with a knife and fork. This takes around 45 mins. Snack and tea time follow the same routine. Estyn visited this setting and gave six Excellent judgements. (Name redacted in Estyn report and reference list in line with ([BERA], 2018) as the report is publically accessible data but the publisher may not have considered that it would be used for research purposes) The report (Estyn, 2017)noted how:
‘nearly all children are extremely independent during meal times and that a particularly strong feature of the setting is the arrangement for mealtimes. These encourage children to be independent and to develop their social skills to an extremely high level. Practitioners have a system that allows children to be in total control and to develop very effective self-help skills through taking responsibility for all aspects of mealtimes including serving food and clearing away. Mealtimes are calm and relaxed, and the children learn about taking turns and making sure that everyone has a fair share.’

The approach has a consistent focus on the overall aims of the purposes of the curriculum. It also encompasses pedagogical principle two - Good teaching and learning challenges all learners by encouraging them to recognise the importance of sustained effort in meeting expectations that are high but achievable for them (Donaldson, 2015). This provision, which was judged to be Excellent, goes a long way to ensuring all Four Purposes are embedded. It would be surprising to hear that a teacher (name redacted) in a local receiving school expresses concerns that the children take so long to eat their snack and keep wanting to help themselves but there isn’t enough time for all of that. Whalley (2001) identifies with this interesting psycho-social disorder. Local teachers describe children who leave the nursery as having ‘ Setting A Syndrome’ (name redacted even though published in the original text). The school notes that the children will put away the activities they are not interested in, which have been chosen by the teacher, and will choose their own things to do. Abbott (2001) also recounts when a 5 year old (name redacted even though given in original text) returns to the nursery on a visit. The child insisted that they were unable to paint and after much persuasion painted an immature representation of a flower. The question was asked, ‘ what has happened to the confidence, esteem and creative expression of this child since leaving us?’.  Much of the concern in recent literature is about teachers capacity as agents of change (Priestly et al, 2015)– but I believe the ‘change’ element isn’t limited to the planning stage but also encompasses the possible need to change the way we view what we want for our children and not spend the time trying to make them think and learn in the way we previously wanted them to (Holt, 2017) 

Moving on to pedagogical principles three and four -  these are both concerned with ensuring there is a blend of approaches including direct teaching, and those that promote problem solving, creative and critical thinking (Donaldson, 2015). 
I’ll start with principle four as the research leads us that way.
Problem solving and critical thinking. Empirical evidence alongside research (Fisher, 2008) strongly indicates that practitioners underestimate the abilities of young children.  Can a three-year old solve problems well? The still-face experiment (Tronick, 2009) demonstrates that children less than one year old can recognise a problem and adapt their behavious as a way to solve the problem. 
Pedagogical principle four highlights the critical need for practitioners to unpick the meanings (Priestly, 2017) and apply their knowledge of child development (Siraj-Blatchford, 1998) to understand how they can plan opportunities for three-year olds to solve problems. Louis (2013) puts forward the idea that children will naturally problem solve during their play in which they are allowed to follow the inate biological drive of their schematic learning.  The role of observation is key here, with the adult reflecting on the interests of the child and providing engaging resources which move the learning forward. This goes hand in hand with the role of the adult who would need to be skilled in recognizing when the children are thinking, so that they can sensitively extend language, periods of concentration and support perseverance. (Siraj & Kingston, 2015). However, the research shows that this is rarely seen in practice (Siraj-Blatchford* et al, 2002).
Emperical evidence suggests that practitioners understand the benefits of high-quality pre-school education. The challenge is implementing it. What does it look like? The opportunity to develop high-quality and effective early years practice can come through the use of the Sustained Shared Thinking and Emotional Wellbeing (SSTEW) scale (Siraj & Kingston, 2015) which is based on findings from the Researching Effective Pedagogy in the Early Years (Siraj-Blatchford et al, 2002). It follows the format of a tool that many practitioners are familiar with as for several years now settings have been judged against the Environment Ratings Scales (ERS) such as Early Childhood Environment Ratings Scale (ECERS) with a few local authorities publishing the scores of each setting. Whilst the ECERS can be viewed as a useful tool for improving quality, the scale’s main focus is on the environment, what it looks like and which resources are accessible. Empirical evidence shows that settings will spend time before ‘an ECERS’ getting the environment just right to get the highest score. Only one element looks at adult-child interaction so as long as you can set up the resources to match the scale then you will get a good score. The opprtunities that introducing SSTEW provides are two fold. It supports pedagogical principle three which will be explored in further detail next. It also encourages practitioners to take a step back and reassess the learning environment in terms of what it provides rather than how it looks. This supports pedagogical principle four which highlights the importance of access to rich, stimulating environments where they can explore and experiment with ideas and resources, collaborate actively with their peers and make dynamic connections with a clear sense of purpose to construct meaning. (Donaldson, 2015) 
The literature is pointing towards the idea that pedagogical principle four (which relates to problem solving) hinges on the quality of the resources on offer which will engage the children in their learning – pedagogical principle five.  Siraj-Blatchford* et al (2002) point out that ‘pedagogy is often referred to as the practice of teaching but in the early years any adequate conception of educative practice must be wide enough to include the provision of learning environments for play and exploration.’
Pedagogical principle 3 poses a challenge through the possibility of misunderstanding about how direct teaching can look in the early years. Without critical engagement with the pedagogical principles there is a concern that will practitioners revert to the reception model (Watkin et al, 2007) to ‘tick off’ this principle. Katz (2015) warns that ‘depending on the extent and intensity of it, introduction of formal academic instruction in the preschool years may not be in the best interests of many of our children, and in fact, may be damaging to some of them in the long term.’  Moyles, (1989) expresses concern about sceptics who have little regard for play despite the strong arguments for the educational value of it. She argues that the inevitable and ill-conceived idea that children will have to get used to the world of work and may as well do this sooner than later actually denies children the right to a balanced and relevant childhood. It doesn’t have to be this way…
Adults who provide excellent oportunities for children to engage with problem solving and critical thinking employ a blend of approaches including direct teaching. Hattie (2009) discusses direct teaching and arues that it should not be caricatured as didactic, whole-class instruction, rather the teacher making decisions about learning intentions and making them clear to the children before modelling and checking for understanding. Notice that there is no stipulation regarding how far in advance the teacher decided on the learning intention. A skilled practitioner who can tune in to the children’s interests and learning will engage the child in critical thinking activities through direct teaching. Fisher (2016) points out that for this to happen then a practitioner must be fascinated by children. The strong emotional connection and understanding build the foundations for high quality teaching and learning (Hargreaves, 2000). 

So – to the penultimate pedagogical principle (Donaldson, 2015). I would argue that the position of this principle in the ‘list’ is a shame. Empirical evidence shows that strong social and emotional development and positive relationships are a key element of effective pre-school settings and for early years especially it draws all the twelve principles together.  Bruce (2011) notes that the key here is that of give and take; sometimes the adult leads and sometimes the child does. Roberts (2016) explains that relationships are one of, if not the, most important thing to a young child. She discusses an approach termed ‘companionable learning’ which happens when there is a very strong bond between a child and the care giver or practitioner. In these instances, the relationship leads to deep level learning ‘side by side’ as the child learns a concrete concept whilst the adult learns something about the child. Without the strong bond, she argues that this type of learning is unlikely to take place. 
Siraj-Blatchford et al, (2002) sees practitioners and children as partners in the learning process as the most effective early years pedagogy requires both the educator and the child to be simultaneously involved in an instructive process of co-construction. The opportunity here is that it is now time to start trusting ourselves and the children (Holt, 2017)

Closing remarks
The section ‘pedagogy’ (Donaldson, 2015) itself presents a challenge. It outlines a ‘list’ of principles which beg to be ticked off. This is what practitioners have done in the past and those practices are safe (Eisner, 1992). Those pedagogical principles not explored in detail throughout this review are not any less important, but the scope did not allow for the full ‘unpicking’. The full process would need to be undertaken with practitioners.
When read in entirety through the lens of ‘early years’ it becomes clear that the principles are inextricably linked and indeed are nothing new (Donaldson, 2015). They showcase the highly effective early years practice which is evident in so many settings already. The challenge we now face is making sense of these principles and understanding how to move forward. The role of the teacher adviser will be crucial in supporting settings to utilise a range of tools to evaluate current practice and ways forward. Non-maintained settings are in a fortunate position where child development is at the heart of what they do but it is most certainly not business as usual (Priestly, 2016). Things are a-changing ~ rejoice my people! (Clarke, 2010)






















2. A detailed strategic plan, that can be delivered to SMT, for the implementation of the Curriculum for Wales (Successful Futures) in your setting based on an initial SWOT analysis. 
	SWOT analysis: Ensuring that: 1. The Foundation Phase team have a cohesive understanding of the twelve pedagogical principles (Donaldson, 2015) in order to; 2. Support all practitioners working in Early Years Non-Maintained Settings (NMS) across the region to engage with and implement these effectively. 

	Strengths
1. 90% (of 789) NMS have good or better provision, and 80% (of 789) NMS have good or better teaching (Estyn, 2018) 
2. Continuing Professional Development (CPD) has a high status. All five of the Local Authorities within the consortia stipulate within the Service Level Agreement that a setting must attend at least three consortia professional learning offer events a year. Education Improvement Grant (EIG) and Early Years Development Grant (EYDG) can be utilised effectively to upskill practitioners to develop their pedagogies (Welsh Government, 2015)
3. There is a direct correlation between training attended and Estyn outcomes. (Learning Intelligence data over 5 years ~ 12 settings with at least one aspect judged as Excellent by Estyn have attended more than 3 events per year) Names redacted in line with BERA (2018) guidelines to anoymise any data used.
4. The Foundation Phase Expert Group has refined the principles from those used in the evaluation of the Foundation Phase; those put forward by Professor Donaldson in Successful Futures and other research evidence.  Practitioners can use the Foundation Phase Action Plan (Welsh Government, 2016) as a sound go-to guide for how to apply the pedagogical principles to a Foundation Phase setting. 
5. The literature review demonstrates the very clear links between child development and the twelve pedagogical principles. Staff in high quality early years settings should not need a huge shift in thinking or practice (Donaldson, 2015).
6. (Empirical evidence) Every NMS within the consortia has a link teacher adviser (TA) who allocates visits according to need. A bespoke Setting Support Plan is in place which provides a focus for TA support for the year with progress towards targets reviewed termly. Plans are flexible and allow for unforeseen changes, for example staff turnover. This model supports settings to make changes and engage in professional dialogue (Priestly, 2017) 
	Opportunities
1. Meso-level unpicking and sense making of the curriculum and pedagogical principles (Priestly, 2016)
2. A chance to start trusting children (Holt, 2017) and to no longer underestimate the competence of children (Fisher, 2008). This will require a workforce who are well informed about child development and culture and the appropriate ways of teaching young children. (Siraj-Blatchford, 1998)
3. Point 5 – weaknesses. Opportunity to revisit theorists. The idea of school readiness is in contradiction to Froebel’s beliefs that rather than preparing children for something to come, the best preparation for later stages is to have the richest and most appropriate experiences during each phase. (Tovey, 2017). Also, a chance to value children as a ‘whole’ person with feelings, ideas and who need to be healthy. (Bruce, 2011)
4. Meso-level reversion of the consortia’s role to one of support rather than the present focus on quality and mirroring the inspection process (Priestly, 2016). This would facilitate the sense making process that supports successful implementation from policy to practice (Priestly, 2017)
5. Point 5 – strengths & point 6 – weaknesses. Reframing the NMS network meetings as a tool for strengthening the NMS community as a professional learning organisation and providing/ supporting professional reading groups (Priestly, 2017). This can create a culture of initiative where learning from each other is both celebrated and encouraged (Impact.Wales, 2018)
6. The Professional Learning Offer for 17/18 had a focus on managing change (Clarke, 2010) and introducing Four Purposes (Welsh Government, 2016) into planning. Practitioners are becoming familiar with using tools to manage change (empirical evidence) and will be able to use this skill when considering improving practice in line with the twelve pedagogical principles. (Donaldson, 2015)

	Weaknesses
1. Regional consortia have been tasked with continuing to develop approaches to school (and setting) to school (and setting) support to ensure the embedding of these effective pedagogical approaches (Welsh Government, 2016). However, only 25% of schools deliver Foundation Phase well with about three-quarters of schools working with headteachers who do not fully understand the principles and pedagogy of good Foundation Phase practice. (Estyn, 2018)
2. Point 2 – strengths. Learning Intelligence data over 5 years ~ 17 settings who were placed in a category either: attended fewer than three events per year as releasing staff to attend training is an ongoing issue as practitioners often have other jobs to go to (Estyn, 2015); or trained only one person but due to high turnover of staff in settings (Estyn, 2015) the training was not implemented successfully. 
3. There are twelve pedagogical principles (Donaldson, 2015) which are lengthy. For some practitioners the familiar methods are safer and more comfortable than trying something new and unknown. (Eisner, 1992) 
4. Point 4 – strengths. Priestly (2016) advises that consortia should not interpret policy on behalf of practitioners as it derogates professionalism. This has been an ongoing issue as practitioners have been deskilled as they have been told what and how to teach (Kelly, 2009)
5. The curriculum review report (Donaldson, 2015) indicates that one of the forces for change is related to Programme for International Student Assessment (PISA) surveys and levels of achievement not being as high as they could or should be. Indeed, the Four Purposes (Donaldson, 2015) indicate what ‘All our children and young people will be’. This is an issue of ethics where there is no sense of the wholeness of childhood rather a necessary stage towards becoming an adult. (Nutbrown, 2001) This concept of children as ‘unfinished’ adults shifts the focus from the intention and attachment of the child onto the end or finished product. (Hazareesingh et al, 1989)
6. Point 5 – strengths. Time for staff to carry out professional reading and engage with the pedagogical principles. Recent evaluations suggest that there is significant work to be done to secure the improvements needed to establish high-quality ‘Foundation’ philosophy and practice. (Donaldson, 2015) It is typically these settings (empirical evidence) that are hardest to engage with during support visits and often do not attend professional learning events. 

	Threats
1. ‘Play’ is not mentioned at all in the Successful Futures report or subsequent material which has been produced by the AOLE groups (empirical evidence). 
2. Since 2010 the Welsh Government’s Foundation Phase Grant was used effectively to provide all NMS with support from a qualified teacher for 10% of the time that they operate. In 2016, there were changes to the terms and conditions of this funding and the involvement of qualified teachers in the work of settings has reduced. (Estyn, 2018). Donaldson (2015) recommends that ‘The new national curriculum should be organised as a continuum of learning from 3 to 16 without phases and key stages.’ Without the Foundation Phase existing as such, there is a risk that funding will be absorbed into a bigger pot, (empirical evidence) and the Welsh Government expectation that consortia provide support to Foundation Phase practitioners in settings could also disappear. 
3. Point 1 – strengths. Foundation Phase Teacher Advisers and NMS practitioners see change as superficial and it becomes ‘business as usual.’ (Priestly, 2012)
4. Point 3 – weaknesses. Empirical evidence suggests that practitioners will pick and choose the pedagogical principles with which they are comfortable and discard those that challenge them to change. Children’s engagement is often cited as the success story for the approach used and practitioners fall into the Dunning Kruger thinking bias (InnerDrive, 2016) and disregard the view of the Teacher Adviser. In the short run the preferred approaches (bad pedagogies) seem to work and many children make it through school but in the long run the strategies destroy both character and evidence. (Holt , 2017)
5. Point 2 – opportunities. Practitioners often use (empirical evidence) anecdotal evidence to quash research and theories. Recent research has shown that many teachers harbour implicit transmissionist views of knowledge and learning (Preistly and Minty, 2013) All early years’ practitioners say that they know that children learn best through play but don’t always really believe it.(Gramling, 2015)













	[bookmark: _Hlk523668868]Foundation Phase Team: Strategic plan for the implementation of the Curriculum for Wales

	1. [bookmark: _Hlk523947436][bookmark: _Hlk523668850]Key area for improvement: all FP Team members have excellent knowledge of child development and understand the implications of this for pedagogy and practice 

	Action 
	Rationale

	Team members to use professional development time to visit centres of excellence around the country 
Provide time for team members to engage in professional reading groups (Priestly, 2017) to refresh their child development knowledge 
One team member to complete Post Graduate Certificate in Education: Leading Effective Learning and Teaching (Pedagogy) and disseminate to team members during meetings. 
Professional Development Reviews (PDR) to focus on team members taking responsibility for their own knowledge and understanding of pedagogy  
	‘The EPPE project showed that good quality can be found across all types of early years settings but overall, quality was higher in settings integrating care and education and in those prioritising educational experiences such as Nursery Schools’ (Sylva et al, 2011)
Welsh Government (2016) outlines the need for practitioners (including teacher advisers) who continuously develop themselves professionally, share and learn from excellent and effective practice and work with other practitioners across Wales and further afield. 

Regional consortia to strengthen the role of advisers in relation to professional learning in settings/schools. (Welsh Government, 2016)


	2. Key area for improvement: all FP team members can support settings to improve pedagogy with a strong focus high quality early years practice

	Action 
	Rationale  

	Train all team members and Lead Network Settings [in line with Welsh Government (2016)] to be SSTEW (Siraj & Kingston, 2015) assessors. 
Joint SSTEW observations across the consortia to ensure that there is a coherent understanding of what ‘high quality’ looks like. 
Work with leaders to introduce SSTEW as a quality assurance and self-evaluation tool 
Two team members who are already RgNI to train alongside Care Inspectorate Wales (CIW) inspectors on the new joint inspection framework (not yet published) 
Team lead to sit on the Foundation Phase Excellence Network expert steering group and team deputy to sit alongside team lead on FPEN HWB zone strategic group




	Allows staff to use their professional judgement and observation skills, (Brodie, 2015) which supports practitioners to be trusted professionals (Priestly, 2016)
This provides advisers with a better understanding of the inspection process, which will help them in their role. (Estyn,2018)
Welsh Government (2016) tasked regional consortia share effective Foundation Phase practice with all practitioners via social media and using digital tools
Children who attended a high-quality pre-school setting maintained the gains they had made at the end of key stage 2 and the enduring legacy of the effects of preschool include a positive influence on educational attainment at age 16 and estimated lifetime benefit of £26,788 for an individual (Sylva et al, 2014)

	3. Key area for improvement: all FP team members to engage critically with Successful Futures, particularly the twelve pedagogical principles (Donaldson, 2015) to provide support to practitioners during the ‘sense making’ process

	Action 
	Rationale  

	Agenda item for every team meeting (monthly occurrence) to discuss and unpick the twelve pedagogical principles (Priestly, 2016) and how they translate into early years practice
Team lead and deputy to provide training for team members around incorporating the principles (Donaldson, 2015) into early years NMS effectively
Team deputy to sit on an ‘Area of Learning and Experience’ curriculum development pioneer group. feedback both ways ~ from FP Team to AOLE group following professional dialogue and from AOLE to team as an update on progress to date.
All team members to include a focus on pedagogy and engagement with Successful Futures in the bespoke setting support plans
Network meetings to be reframed to include increased opportunities for professional reading groups (Priestly, 2017).
	This will encourage team members to realise that change is not superficial (Priestly, 2012) 
This would facilitate the sense making process that supports successful implementation from policy to practice (Priestly, 2017)

This will improve the agency of practitioners (in this case Teacher Advisers) (Priestly et al, 2015) and avoid a surface level approach to implementation (Donaldson, 2015)


	4. Key area for improvement: practitioners can access a high-quality professional learning offer focussed on child development, leadership, environment experiences and pedagogy (Welsh Government, 2016) as a tool for improving standards and closing the gap.  

	Action 
	Rationale

	Review the professional learning offer and ensure there is a renewed focus on pedagogy and the pedagogical principles running throughout the offer. 
Plan and deliver a Foundation Phase Summit for NMS practitioners with keynote speakers and workshops. 
There should be a focus on innovative ways to plan activities and provide an excellent learning environment, both indoors and out, which will excite and engage children in deep level learning, particularly problem solving. 
A blended approach to be used for all training and conferences, including flipped learning (Hattie, 2012) and intersessional tasks. 
	Improving the quality of the workforce in the early years is particularly important for improving the outcomes for children and especially those from deprived backgrounds (Welsh Government, 2016)
The EPPSE project (Department of Education, 2014) found that disadvantaged boys were particularly helped by attending high quality pre-school: those from excellent pre-schools went on to succeed above expectation. 
High quality provision can reduce inequalities linked to parental background and socio-economic status and have a positive impact upon economic growth and prosperity. (Welsh Government, 2016)

Welsh Government (2016) tasked regional consortia and local authorities to identify and share effective Foundation Phase practice with all practitioners via setting to setting support, social media, digital tools and through Foundation Phase conferences.






















3. An A3 poster intended to engage your colleagues in a dialogue about the Curriculum for Wales (Successful Futures). 



All references for the poster included in the final reference list. 















3b. A rationale and critical evaluation of your work. 
Layout 
Empirical evidence shows that few practitioners have read the whole of the Successful Futures report. The language used in the body of the report is not for the lay person and practitioners have commented that it is a difficult document to engage with. Priestly (2016) advises consortia not to interpret the curriculum for settings as it derogates professionalism. With this is mind the task is to engage settings in the key messages without dumbing it down. The central figure was used to introduce the lanagage of the report and the top level wording used to outline the twelve pedadgogical principles. The page number is referenced below for those who want to read more. Settings across the consortia are supported by a link teacher and receive a visit at least once per half term, with some settings receiving visits every fortnight depending of the level of support required. This poster would be a good starting point to discuss the twelve pedadgogical principles. The figure hopefully gives just enough information so that when looking at the pedagogy section alongside colleagues or the link teacher the wording is familiar. 
As outlined in the closing remarks of the literature review ‘pedagogy’ section(Donaldson, 2015) outlines a ‘list’ of principles to be ticked off. Practitioners within NMS are familiar with hierarchy as they often use development milestones and the Foundation Phase Profile and may revert to this known. The central figure has the numbers removed so that each pedagogical principle is seen to be as important as the next ~ not a hierarchical list. 
Welsh Government (2017) released a set of eight infographics which highlighted the key messages for effective Foundation Phase pedagogy. These were very well received by practitioners and are a prominent feature on staff notice boards in settings across the region (empirical evidence and teacher adviser notes of visit). The style of the infographics inspired the poster produced in the hope that practitioners would recognise the useful nature, and this would promote engagement with the content. Blue was chosen as this is the familiar colour of key Foundation Phase documents such as the Curriculum Framework (Welsh Government, 2015) and Foundation Phase Profile Handbook (Welsh Government, 2015)
The inclusion of the ‘tip’ within each box is intended to prompt further action. The wording was carefully chosen so that the professional responsibility still lies with the practitioner rather than just being told what and how to teach as previously has been the case (Kelly, 2009)
The infographic (Impact.Wales, 2018) is included as it displays the twitter handle so could prompt a ‘follow’. The style of the infographic grabs attention. If this type of software had been available, the poster produced would have much more in keeping with the style of a ‘sketch-note’. 
 
Content
The SWOT analysis highlighted the opportunities for the sector and the challenges which may possibly be faced. 
Three approaches have been used to put forward the content of the poster.
1. Start with the familiar (Eisner, 1992)
2. Reassure that there is support around them (Whalley, 2001)
3. Remind of the professional responsibility they have as practitioners who work with nursery age children (Siraj-Blatchford, 1998)

Start with the familiar 
(Furlong, 2015) States that practitioner understanding of child development is crucial. Child development (Care-Council-for-Wales, 2013) is a requirement to work in the non-Maintained nursery settings sector. Practitioners are knowledgeable about child development. The inclusion of this box would be familiar and promote further engagement with the poster.  
Welsh Government (2016) set a short term action for all settings to plan for the four purposes at the heart of the existing curriculum. Most (registers and EIG evidence) settings across the region engaged with the professional learning offer which included an event to introduce the four purposes to NMS. As noted in the literature review, the training was well received with many settings actively following up on key messages within the setting (notes of visit demonstrate this). The sustained approach (Welsh Government, 2016) includes using the four purposes consistently as the main driver for the all teaching and learning (Donaldson, 2015). The inclusion of the four purposes on the poster provides something familiar for the principles to be applied to. 
Most settings (registers and EIG evidence) attended extended leadership training which was offered 2017-18. The idea of a ‘critical friend’ was explored in response to the need for honest self-evaluation processes which reflect the current work of the setting (Estyn, 2017). Practitioners are aware (notes of visit) of the need to be honest and recruit a critical friend in order to move the work of the setting forwards. A few settings use the teacher adviser as the critical friend to evaluate learning environement and/or teaching so bridging the gap to evaluating pedagogy is the next step. 

Reassure that there is support around them 
Estyn (2016) identified excellent practice at a non-maintained setting within the region (Name redacted in Estyn report and reference list in line with ([BERA], 2018) as the report is publically accessible data but the publisher may not have considered that it would be used for research purposes) where the leader has set up a social media group for practitoners working in NMS. Emperical evidence shows that practitioners particpate more willingly and more often in the social media group than in face to face events. The Foundation Phase Team (consortia redacted) hosts a successful social media account with over 3,700 followers (local, national and international). Emperical evidence shows that ‘traffic’, likes and retweets are strong within the NMS professional community and this increases following professional learning events. This was also identfied as effective practice by Estyn (2015) and since then followers have increased by 50% (emperical evidence). The ever growing nature of this existing trend for using social media can be used effectively to further support professional dialogue (Priestly P. M., 2017) and the sense making process. It also creates a bridge for those who don’t readily engage with the professional learning offer. Learning Intelligence data shows the tangible link between those practitioners who attend regular training and Estyn outcomes. Social media engagement could be the key for making professional learning safe for those who are frightened to leave the cage (Eisner, 1992).
Remind of the professional responsibility they have as practitioners who work with nursery age children 
Self-evaluation processes are judged by Estyn (2016) as part of the inspection process. It is essential for settings to be honest and understand the imporatnce of evaluating the quality of pedagogy and practice within the setting.
There are ethics which surround ensuring that the children in the current system (Donaldson, 2015) aren’t left behind or that more formal, and detrimental, methods of teaching introduced (Moyles, 1989)
Moving forwards - Golding (2018) informs us that the curriculum itself will all be focussed on working towards the Four Purposes (Donaldson, 2015). These will be non-negotiable and therefore pedagogy will need to maintain the focus on these.   
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What is your vision for pedagogy in your setting?

Take time to unpick what the pedagogical principles mean for you. The most successful curricular in the world spend time making sense of the policies (Priestly, 2017) and don’t rush to enact the latest policy (Nutbrown, 2001). 

Tip: ask yourself ‘what are we aiming for?’; ‘why are we doing this?’; and ‘what kind of future do we want for our young children?’ (Nutbrown, 2001) 

Twelve Pedagogical Principles ~

what does this mean for non-maintained settings (NMS)?

Take time to reflect on current practice and look at what is already good. 

The Successful Futures Report (Donaldson, 2015) recognises that where Foundation Phase is implemented well then pedagogy is good. Estyn (2018) have recognised that over the last seven years 90% of settings which have been inspected have good or better provision. So, NMS are in a good position regarding the new curriculum.

Tip: You have been on training and thought about how to plan for Four Purposes at the heart of the curriculum as outlined in the Foundation Phase Action Plan (Welsh Government, 2016). Use some of the tools for change ~ what can you keep; throw out; change; add? (Clarke, 2010)

Donaldson (2015) recommends that all teaching and learning should be directed to achieving the four curriculum purposes. The pedagogical principles relate directly to these purposes.

What are the principles?

In short ~ nothing new!

 The principles draw on a range of research to outline what good teaching and learning looks like. Donaldson (2015) recommends that practitioners should apply the principles when planning their teaching. 

Tip: find a critical friend. Work with your preschool team and use your link visits to evaluate which of the principles you do well and which need to be improved. You will be doing some things already but that doesn’t mean business as usual (Priestley, 2012) 

You can find out more about pedagogy on page 63 of the Successful Futures report (Donaldson, 2015)



Think about now and long term

It’s worth remembering that children are not to be underestimated (Fisher, 2002) and this is the time to a chance to value children as a ‘whole’ person with feelings, ideas and who need to be healthy. (Bruce, 2011)

We must also think about the future success and well-being of every child and young person in Wales and to the country as a whole. (Donaldson, 2015)

Tip: keep in mind the skills children might need for the future but don’t forget about child development. More than ever we need a workforce who are well informed about child development and culture and the appropriate ways of teaching young children. (Siraj-Blatchford, 1998)

 

Talk to others.

Collaboration with your team and wider colleagues is key (Impact. Wales 2018) for making improvements to your practice. 

Tip: Attend training and networks ~ these are a tool for strengthening the NMS community as a professional learning organisation (Priestly, 2017). 

Tip: Carry on the conversation… use social media to your advantage and share ideas and ask questions. You could also share articles and professional reading material which helps to improve pedagogy. (Priestley, 2017)











encourages collaboration





means employing a blend of approaches including direct teaching





means employing a blend of approaches including those that promote problem solving, creative and critical thinking





sets tasks and selects resources that build on previous knowledge and experience and engage interest





maintains a consistent focus on the overall purposes of the curriculum





challenges all learners by encouraging them to recognise the importance of sustained effort in meeting expectations that are high but achievable for them





creates authentic contexts for learning





means employing assessment for learning principles





ranges within and across Areas of Learning and Experience





reinforces Cross-curriculum Responsibilities, including literacy, numeracy and digital competence, and provides opportunities to practise them





encourages children and young people to take increasing responsibility for their own learning





supports social and emotional development and positive relationships





Donaldson (2015) reports that: Good teaching and learning…







Four purposes (Donaldson, 2015)





ambitious, capable learners

ready to learn throughout their lives  





enterprising, creative contributors

ready to play a full part in life and work





healthy, confident individuals

ready to lead fulfilling lives as valued members of society 





ethical, informed citizens

ready to be citizens of Wales and the world
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What is your vision for pedagogy in your setting?

Take time to unpick what the pedagogical principles mean for you. The most 

successful curricular in the world spend time making sense of the policies (Priestly, 

2017) and don’t rush to enact the latest policy (Nutbrown, 2001). 

Tip: ask yourself ‘what are we aiming for?’; ‘why are we doing this?’; and ‘what 

kind of future do we want for our young children?’ (Nutbrown, 2001

) 

Twelve Pedagogical Principles ~

what does this mean for non-maintained 

settings (NMS)?

Take time to reflect on current practice and look at what is already good. 

The Successful Futures Report (Donaldson, 2015) recognises that where 

Foundation Phase is implemented well then pedagogy is good. Estyn (2018) have 

recognised that over the last seven years 90% of settings which have been 

inspected have good or better provision. So, NMS are in a good position regarding 

the new curriculum.

Tip: You have been on training and thought about how to plan for Four Purposes 

at the heart of the curriculum as outlined in the Foundation Phase Action Plan 

(Welsh Government, 2016). Use some of the tools for change ~ what can you 

keep; throw out; change; add? (Clarke

, 2010)

Donaldson (2015) recommends that all teaching and 

learning should be directed to achieving the four 

curriculum purposes. The pedagogical principles relate 

directly to these purposes.

What are the principles?

In short ~ nothing new!

The principles draw on a range of research to outline what good teaching and learning 

looks like. Donaldson (2015) recommends that practitioners should apply the principles 

when planning their teaching. 

Tip: find a critical friend. Work with your preschool team and use your link visits to 

evaluate which of the principles you do well and which need to be improved. You will be 

doing some things already but that doesn’t mean business as usual (Priestley, 2012) 

You 

can find out more about pedagogy on page 63 of the Successful Futures report 

(Donaldson, 2015

)

Four purposes 

(

Donaldson, 2015

)
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Think about now and long term

It’s worth remembering that children are not to be underestimated (Fisher, 2002) and this is 

the time to a chance to value children as a ‘whole’ person with feelings, ideas and who need 

to be healthy. (Bruce, 2011)

We must also think about the future success and well-being of every child and young person 

in Wales and to the country as a whole. (Donaldson, 2015)

Tip: keep in mind the skills children might need for the future but don’t forget about child 

development. More than ever we need a workforce who are well informed about child 

development and culture and the appropriate ways of teaching young children. (Siraj-

Blatchford, 1998)

Talk to others.

Collaboration with your team and wider colleagues is key (Impact. Wales 2018) for 

making improvements to your practice. 

Tip: Attend training and networks ~ these are a tool for strengthening the NMS 

community as a professional learning organisation (Priestly, 2017). 

Tip: Carry on the conversation… use social media to your advantage and share 

ideas and ask questions. You could also share articles and professional reading 

material which helps to improve pedagogy. (Priestley, 2017)


