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1. Why is your chosen area worthy of research? Explain the rationale for your topic.
My dissertation is titled ‘Inclusion at all costs? A critical discussion of the experiences of inclusion for children with Autism Spectrum Disorder’. The area of research for this topic was looking into how beneficial three different educational environments are for children with autism spectrum disorder, which I will be referring to as ASD. These three environments are mainstream classes, special teaching facilities situated in mainstream schools, and segregated special schools. 
This is a very important area of research because as of 2020 it is documented that there is roughly 1 child out of every 54 children that has diagnosed ASD (Centres for Disease Control and Prevention, 2020). With Department for Education stating that the average public primary school in the UK consisting of 281 pupils (Department for Education, 2018, p.3), this means that there is at minimum 5 pupils in every school that have ASD. Therefore, it is crucial to understand whether there is a ‘best practise’ with regard to the education of children with ASD. 
The interest in this area was sparked from observing the Inclusion and Pupil Support Policy (2016) been put into practice across different schools in Wales. The Inclusion Policy (2016) has been designed in order to ensure that all pupils “fully belong to the school community” (Welsh Government, 2016, p. 2). However, from observing this being put into practice across different schools in Wales, it has been notable that most schools interpret this as the majority of children with additional learning needs, such as ASD, should be taught in mainstream classrooms. The interest was whether this is the best method of inclusion as well as was this the best method of teaching and learning for children with ASD. 

2. Summarise your findings.
The initial question put forward for this desk-based research was is there a best teaching and learning strategy for children with ASD and is it inclusion. Inclusion, as stated earlier, is often interpreted as attending mainstream schools and classes. This is proven by the statistic of 71% of children with ASD attend mainstream schools (Priory Education and Children’s Services, 2020). However, there is actually lack of evidence to support the case that mainstream education is the best route for children with ASD. In fact, when looking into the Inclusion Policy (2016) it does not state that mainstream education automatically equates to inclusion. The Inclusion Policy (2016) does however state that children from special schools should have connections with children from mainstream schools and learn alongside their peers (Welsh Government, 2016, p. 15). The Policy also says that even if mainstream education is not a suitable fit for some children at one stage in their educational journey, that does not mean they cannot be integrated into mainstream education later (Welsh Government, 2016, p. 2). 
The point of this desk-based research was to understand how beneficial inclusion is for children with ASD, from their own side of the story. To do this case studies had to be used. In Chapter One, ‘The Experience of a Child with Autism Spectrum Disorder in a Mainstream Classroom’, the case study used was a Goodall (2018) case study. The pupils that took part in this case study had predominantly negative experiences with inclusion, with strong themes of bullying, isolation, and lack of support from educators coming into play for each participant (Goodall, 2018). Chapter one also looked into a case study from teachers’ perspectives, this was a Glashan et al. (2004) study. 
In Chapter Two, ‘The Experience of a Child with Autism Spectrum Disorder in a Specialist Teaching Facility’, there were no case studies on this topic available. Therefore, an Estyn report (2015) of a school that had a STF was used. The school in question is Pentrebane Primary School, situated in Cardiff. The report stated that the children were include in the school community and that the children from the STF also had key responsibility of running the fruit shop for the rest of the school (Estyn, 2015, p. 8). The report also states that the support these children received from the staff in the STF is very effective (Estyn, 2015, p. 7). It was surprising that, even though this method of teaching and learning allows for the inclusion of children with ASD and neurotypical children, as well as giving children with ASD the specialist education and support that they need and deserve, this area of the desk-based research was the area that had the least amount of literature surrounding it. 
Chapter Three ‘The Experience of a Child with Autism Spectrum Disorder in a Special School’, also had no pupil perspective case studies available. Therefore, the Estyn report of Riverbank Special School (2015) was taken into account in place of a case study. The report showed that the staff understood the pupils needs as individuals as this allowed for academic and personal goals to be tailored for each pupil. As well as many developing friendships being made between peers and staff (Estyn, 2015, p. 5). 
A very interesting outcome of this desk-based research was that there is an overwhelming lack of research behind the alternative options for children with ASD in regard to their education. Yet, even the research behind children with ASD being in mainstream education is predominantly negative. In order for parents and caregivers, researchers, and educators to also gain an answer to the question on which is the best method of education for children with ASD, there needs to be enough first-hand research available to the public. Through doing this dissertation it has been found that there is insufficient research available on STF and Special schools. This is interesting due to the fact that STFs, in particular, allow for the inclusion of children with ASD, as well as the specialist education that they need. 
Another finding that was unexpected and interesting to note is that the mainstream case studies showed a strong contrast between the pupils’ experiences and the teachers experiences. There was not much concern for the children with ASD well-being in the educators case study, as the staff were stated to be more concerned with the “physical safety” of the other children in their class if they were to integrate a child with ASD (Glashan et al, 2004, p.54). 
However, the emotional well-being of the children with ASD was much more obvious in the specialist environments, even if the learning outcomes may sometimes be lower as literature suggests (Wang, 2009; Jenkinson, 1997). This begs the question on whether or not children with ASD are being undervalued if they are not being given the opportunities to enjoy both good learning outcomes and positive emotional experiences. 


3. a)If you were required to carry out primary research on your topic, what methodology would you have used? Why?
If this question had been required to be carried out in the form of primary research, it would have been approached through forming first-hand case studies. By carrying out case studies first-hand it allows for the researcher to gain more comparable evidence. As the researcher is able to ensure that the pupils taking part in the research, across three different platforms, have very similar variables. Variables such as their economic background, their developmental levels, and their ages. This allows for the conclusion and findings to be as fair as they can be.
The methodology that I would use in primary research would be the methodology of observation, and interviews. The method of observation is helpful in allowing one to understand how people can interact with each other, and how things are organized and priorities (Kawulich, 2012, p. 4). This method of observation and interviewing would be very beneficial for this dissertation topic as the pupils’ voice is what is really being taken into consideration. In regard to this, it has been found that when confidentiality has been put into place and maintained, and people feel more comfortable,  they are more likely to share their deeper feelings and thoughts (Kawulich, 2012, p. 7).

b)What would have been your ethical considerations?
There are many ethical considerations to think about when taking part in first-hand research. Firstly, the BERA (2018) guidelines will be read over and adhered to, once this is done, a full ethics form would be written up and accepted before any research undergoes. Within this Ethics Form, considerations such as a password protected laptop and password protected USB stick will be taken into account. As well as this, there will be no paperwork involving any participants, this means that no one can gain access to any of the information, without knowing the passwords for the laptop and USB stick. 
Participant confidentiality also plays a large part in the ethical considerations. In the final paper, and all the first-hand research, the children will be addressed as a random assigned letter, rather than their initials or names. This ensures complete confidentiality. In relation to participant confidentiality, before any research starts, pupils’ and caregivers must sit down with the researcher in order to discuss what the point of the observation and case study is, and if they have any questions. Participants would be ensured that if at any point of the research they feel they no longer want to be a part of it, they have the option to withdraw. 

4. What are the strengths and weaknesses of your study?
Even though the dissertation had many strong points made throughout it, there was also elements of weakness in it. The biggest point of weakness of this study was the insufficient evidence available behind the topic, as addressed earlier. Due to this there were other parts of this desk-based research that had elements of weakness in them. I believe that a more sufficient critical approach could have been undertaken if the literature used was all situated in the same area. For example, some literature used in the desk-based research originated in England, some Wales, Some Northern Ireland, and some from outside of the UK. If all literature had originated from one place, there would not be any possible changes in government policies.
However, the strength of this study is that it has outlined a need for more research to be taken place. A very big and important finding of this study is that there is such a large lack of research available on the education methods of children with ASD. This finding signifies that there is a lot of room to grow from this study into further studies in the future. The dissertation states that more literature is needed, more case studies are needs, and more research in general is needs behind the different options of education for children with ASD. We cannot expect parents and caregivers to do all the first-hand research themselves, of there is lack of academic research available to them and to educators. Another strength of this study is that it really looks at the education of children with ASD from their perspective. The dissertation uses the pupils’ voice as best as it can in order to signify the findings and form a conclusion. This is such an important aspect as the children are what truly matter. 
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