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Evaluation of Reflective Models
Reflective models are structured tools which can be used to aid reflection to keep focus on the purpose of the reflection. It is a tool to help practitioners to evolve and develop learning from experiences, not only for the child but for personal development of staff and also for the good practice for the setting. Reflection and critical thinking are fundamental process which must completed objectively on a regular basis to raise standards for all involved. As stated by Welsh Government (2013) Reflection is conducive to progress for children and adults alike.
The two models I have chosen to compare are Gibbs and Kolb’s reflective models. Both models are cyclic in structure, however there are different amount of steps in both. Gibbs has six steps, whereas Kolb’s has four. 
The language used in the models differs greatly, as Kolb’s model has vocabulary which may be difficult to understand by a novice. The steps of the model are Concrete experience, Reflective observation, Abstract conceptualization and Active experimentation. Whereas Gibbs’s model uses simplistic vocabulary that is easily understandable such as Description, Feelings, Evaluation, Analysis, Conclusion and Action Plan. Kolb’s complex vocabulary can be intimidating for a person unfamiliar with this terminology and mistakes in the reflection can be made due to the lack of understanding. In contrast to Kolb’s, Gibb’s terminology is straightforward and self-explanatory enabling a staff member who is less experienced or knowledgeable to undertake the task. According to Bleach (2014) there are many staff members who do not have qualifications but however do have experience. Complex terminology used by Kolb may make staff members feel intimidated and less cooperative to undertake reflection. Reflection can become one sided if the same persons are undertaking reflections. Furthermore, some staff members will not enhance their Continued Professional Development by not carrying out reflective practice.
Both models contain similar steps where the experience is explained and details of what has taken place, the practitioner gives their observations which was recorded at the time. Both models evaluate what has happened and both make a plan of what should happen next to inform planning and development. 
Despite having similar parts to the reflective model, Gibb’s reflective model incorporates the feelings of the person who carried out the reflection. This can have a major effect on the reflection which has been recorded, as someone who may be uninterested in completing the reflection, feeling ill, unhappy or might have something else on their mind and may have a very different outlook to a person who is enthusiastic, focused and more experienced. Therefore, an inaccurate reflection has been recorded. The incorporation of feelings in the model can be open to interpretation. If the reflection was carried out on another day a different reflection and analysis may have arisen due to a change of feelings. Therefore, Gibb’s reflective model has a subjective element within it. We can further argue that Gibb’s reflective model is not suitable for group or community practice due to too many feelings put forward or not enough feelings shared due to intimidation of the group.
As mentioned by Bates (2019) Schön has a simplistic approach to reflection. Reflection in action, where the practitioner thinks on their feet and adapts immediately to a situation has arisen to improve the learning for the child. Also Reflection on action, where reflection is completed after the experience is over. Both Gibb’s and Kolb reflect after the experience is over and do not take reflection in action into account.
Similarly, Gibb’s and Kolb’s reflective model are based upon experiential learning. Both look back at a past experiences and learn from them. As Mentioned by Hawkins and Park Rogers (2016) the use of video based reflection suits both these models and is an effective reflective tool to use alongside the reflective models. Supporting this, Enfield and Stasz (2011) suggest that working in collaboration and following structures such as reflective models many professionals are able to give their opinions and share ideas and gain deepening layers of reflection and understanding, which in turn informs good practice and all round development. 
Additionally, as claimed by Lindon and Brodie (2016) having underpinning knowledge of the pedagogy of Early Years practice enlightens stages of development that have been identified from using these models.  Both models support the theorist Piaget Theory of Learning and parts of the reflective model are similar to Piaget’s Assimilation, Accommodation and Equilibrium. 
Despite Gibb’s reflective model being broken down into more steps, where more detail and further analysis is uncovered, it is similar to Kolb’s reflective model. Although, both do not contain enough critical thinking questions to delve deep into Early Years pedagogy to understand what or why something has taken place.
Both models are best used in repeated situations. However, they can also be used in a single situation. Although when used for a stand-alone experience more generalised conclusions may be reached.
To conclude Gibb’s reflective model is easier to understand and use at face value compared to Kolb’s. Once a staff member becomes more confident they should be capable to move onto using Kolb’s Reflective model. However similar results will be gained by using both reflective models for professional development.
 




















The Importance of Reflective Practice as a Means of Maintaining Quality Services for Young Children and Families. What is Reflective Practice?
As stated by Unicef (2010) Article 3 of the UNCRC any person who works with children must have the best interests of the child at the forefront of their work. According to Parker-Rees et al (2010, p.179) reflective practice is a process of self-evaluation undertaken by the practitioner who thinks upon how their practice, past and present, can inform what is positive and what needs to be improved upon to benefit the practitioner and their practice, which in turn creates a better learning experience and provision for the child enabling them to become capable and independent learners.






The Purpose of Reflection.
According to Aubrey and Riley (2019, P 20) the purpose of reflection is for the practitioner to think in a deep and critical way regarding their unbiased, fact based observations and considering their own knowledge, practice and pedagogy, to identify good practice and solve problems arising from their observations. 
Supporting this, the theorist Dewey (1933) believed reflecting on your own experiences and learning through doing and experimenting led the practitioner to evolve their practice by being open-minded manner rather than a repetitious passive pedagogic models used by others, by having a wholehearted enthusiastic approach and a mature attitude.  
Changes arise in the Early Years setting frequently. Whether it is changes to policy, curriculum, environment or setting practices. According to Sancisi and Edgington (2015) reflection is used to think about the what has happened, analyse observations made, identify the next steps needed for progression, discuss new planning ideas of improvement, create a new development plan and put that plan into action. Being reflective keeps the setting up to date with recent policies and standards changes and can identify possible areas for professional development for staff.
Reflection can be undertaken on a personal level or within a whole setting meeting. As stated by Maynard and Powell (2014) Critical reflection is effective in the development of good practice. 

















Qualities Needed to be a Reflective Practitioner?
Practitioners who work with young children and families have a major impact upon the lives in which they care for. As mentioned by Nutbrown (2012, pp12-13) practitioners who provide high quality educational and caring experiences for the child have a powerful effect on the child’s outcomes later in life. 
Reflection is needed in personal development as well as in professional practice to evoke changes to personal experiences and practice to drive forward and make positive progress. To do this the practitioner requires the ability to be open to change. According to Lindon and Trodd (2016) a practitioner must have the willingness to reflect upon and to continue with lifelong learning to enhance their continued professional development. 
According to Gray and Macblain (2015) an effective practitioner is skilled in the ability to actively listen and engage with the child, sharing discussions whilst questioning the child to extend their knowledge and understanding by using sustained shared thinking. Supporting this, Siraj-Blatchford et al (2002) states in the REPEY report, experienced practitioners who have excellent knowledge and understanding of the curriculum and have a strong pedagogy content are able to effect the most progress and understanding with the children they work with.
As stated in the EPPE Project findings (2004) children who attend settings where staff have higher childcare qualifications often make better progress than others settings with lower qualified staff. Highly qualified staff with a wealth of experience of working with children and a sound pedagogy of Early Years good reflective practice have better progress with the children they work with. According to Experienced staff are more capable of reflecting in action to improve the child’s understanding rather than reflecting on action after the learning has ended.

























How Do We Use Reflective Practice in the setting?
An experienced practitioner is able to use self-reflection to identify areas of good practice and areas which need development within their own knowledge and understanding.
A claimed by Vienninen et al (2012) reflection undertaken in a collaborative manner is a useful tool as everyone in the setting can get together and actively listen, analyse what is being said, add to the discussion and learn from parents, carers, professionals from a variety of educational backgrounds and multi-agency professionals. During this meeting plans can be recorded to ensure all practitioners are involved and are in agreement with the next steps to proceed in developing good practice. Whilst in the meeting a layers of reflection can be investigated thoroughly to ensure a clear strategic plan has evolved to ensure the child is at the centre of the learning. In agreement with this, Welsh Government (2014) states that the education sector must work cohesively to drive a self-improving system where the child is at the heart of all that we do. Paige-Smith and Craft 2011) states that working with parents and children creating a family based practice for reflection leads to deeper reflection, cohesive working style and nurtures positive relations. This way of working uses Dewey’s democracy in action, where input is received from all involved.
To keep meetings on track and focused the use of a reflective model is a structured formant to which a practitioner may use to in their setting to 
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Challenges to a reflective practice in a setting are the high turnover of staff, as new staff have to build up rapports with colleagues and children. Also, time is a major factor as it takes time for new staff to settle into the settings routine, get to know staff and children. New staff members may shadow an experienced colleague to build confidence and self-esteem until they are familiar with routines, staff, parents and children.




















What quality standards do we use to measure the quality of provision?
All settings have standards and policies to which they must adhere to. Firstly, staff have to have the necessary qualifications and be DBS checked to ensure they are suitable to work with children. As stated by Care Inspectorate of Wales (2020) regular inspections and reviews are carried out to ensure childcare services, childminders, day care centres meet legislative and regulatory requirements.Another inspection body is Estyn. It also inspects nurseries and primary schools to make certain schools also meet legislative and regulatory standards. 
During inspections both bodies look, listen and observe to understand the development and outcomes reached of the children and the settings themselves.
Both report back to Welsh Government regarding education standards, quality of provision, reviews and inspections undertaken. Both inspection bodies are able to drive forward ideas of good practice to settings, enabling them to raise educational stands and keep settings reflecting on their practices. 
Welsh Government acted to improve the learning in Wales by reflecting on what makes a better learner. Donaldson (2015) suggested that children as well as practitioners reflect upon their learning and practices to enable creative thinking, child centred approach to learning where children are ambitious learners who are healthy, happy and informed citizens.
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	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	This activity was for a group of six children aged four and five. The activity was a mathematical fruit sequencing task where the children repeated a pattern by placing fruit on a kebab stick. Differentiation was used by number of fruits used.
Visual resources were given to aid correct sequencing of patterns.

	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	The aim of the activity was to be able to repeat a sequencing pattern and create a repeated pattern of their own. In line with Outcome 2 or 3 of the Foundation Phase Mathematical area of learning, depending on the child’s ability.

	Eich rôl chi                                                                   Your role

	I planned the activity for the children and was the leader for this task. I supported the children physically, via questioning, discussion and by modelling how to cut the fruit. Resources were made and bought by myself. I set up the activity for the children ensuring they washed their hands prior to the activity.

	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	The use of multisensory resources was used to engage their smell and taste. Kinaesthetic style of learning was used where the children learned from a hands on approach through play. 
Further improvements could have been made by previous learning of the names and colours of the fruit before the activity to enable them to be more familiar with fruits they have not seen before. 
The aims of the activity were met by the children. Visual resources provided the EAL children to complete the activity without having language as a barrier. 
Revisiting this activity using 3D shapes threaded onto a string can extend learning to encompass 3D shapes as well as repeated patterns. 




	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	Planning could have been more effective to incorporate teaching in a cross curricular pedagogy. E.G Names, colours of fruits, planting and growing fruit from seeds and a story with fruit including a repeated pattern for children to commit the story to memory. Such as Handa’s Surprise
Effective planning of time would have benefited the activity further as more time was needed. Although I knew cutting the fruit would be difficult, I underestimated the time the children needed to learn this new skill. Utilizing another TA would have been more conducive and two staff would have worked better.
Also, as it was before lunch the children were eager to eat the fruit. Planning the time of day to carry out the activity could have been thought out more thoroughly.














	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	Visual aids used as differentiation resources to be inclusive of ability and EAL students. 
Health and Safety requirements – Risk assessment undertaken.
 Parental permission and known allergies were asked for before the task. The leader held suitable childcare qualification to work with the children and held food hygiene and first aid certificates.
 Adult and child ratio was within the Welsh Government recommended numbers. Understanding with the mathematical outcomes in the Foundation Phase. Equipment used was suitable for the children height of table and chairs, suitable child safe knives. Children were supervised at all times.
Previous knowledge of the children’s abilities was shown as differentiation was used so the activity was at a suitable ability for the children.
Knowledge of Vygotsky’s Zone of Proximal development I knew some of the children would have difficulties cutting the fruit.

	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	Active listening skills. Sustained shared thinking when discussing the activity with the children. Asking questions developing their understanding of mathematical concepts. 
Observational skills were used to assess which child had successfully reached the mathematical outcome of the Foundation Phase or which child struggled and needed support.
Communication skills were used effectively as the children understood what they had to do to complete the task. 
Reflection in action was used as the children were not able to hold the knife correctly to cut the fruit, so I had to place the knife in their hand in the correct position for cutting.

	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	Positive attitude and enthusiasm was shown throughout the activity. Being respectful to the children by letting them choose what sequence they wanted to do and the fruit they wanted to use when creating their own pattern. Responding to the children in a polite courteous and appropriate manner at all times.
Only helping when asked to or prompted by the child. Being a positive role model by being polite and respectful. 
Positive verbal reinforcement was given to the children throughout the activity to build their confidence and self-esteem. Patience was shown to the children to enable them to persevere and cut up the fruit. 
The activity was inclusive as the EAL children were able complete the task 
using the visual resources.

	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	Use of more Welsh to improve my use of the Welsh language with the children enabling me to become more confident to speak Welsh to the children. I could have discussed the planned activity with others in the setting to ask for their input if any improvements or ideas could be made to improve the activity. The session could have been observed by another colleague for reflection purposes or it could have been videoed for analysis for personal and professional development. Planning the activity for after lunch would mean the children would be less hungry and less likely to want to eat the fruit before completing the activity.








Element 4 Personal Development Plan
	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	To improve, develop Welsh vocabulary and to speak the Welsh language more.

















	To speak the language of my country. 

To speak more Welsh to adults.




To speak more Welsh to children in my setting.



To speak to my grandchild in Welsh.




To improve job prospects.
	To enrol on an online Welsh language course.


To speak to Welsh speaking colleagues in work in Welsh.




To spend time working in the Welsh stream classes in my setting. 





To practise speaking Welsh daily.






To contact Cylch Meithryn’s in Llanelli to ask to become a volunteer in school holidays.
	To enrol onto a duolingo course.
www.duolingo.com 




To speak more Welsh to all Welsh speakers and in my setting (Pen Rhos Primary School. Mr Evans, Mrs Phillips, Miss Green, Mrs Morgans, Mr Davies, Mrs Atkins and Mrs Rees-Davies.)




To ask my Head teacher to allow me to spend time as a TA one morning a week in the Welsh nursery in my setting (Pen Rhos Primary School).



To speak Welsh more to the children in my setting. (Pen Rhos Primary School).






To ask Cylch Meithrin Felinfoel -1 Ynys Wen, Llanelli. SA14 8BE 01554 742499
Cylch Meithrin Camau Tirion –  Heol Goffa, Llanelli SA15 3EJ. Kathryn Hopkins/Cari Griffiths O1554 770660
Cylch Meithrin Llanerch-Llanerch Hall Heol Nant, Llanelli. SA15 3PA  07961527337
Llanerch.cm@btinternet.com
to volunteer in school holidays.
	August 2020.



July 2020




Sep
2020


	

Sep
2020





Oct 2020
Dec
2020
Feb
2021
April 2021
July 2021





	To gain a better understanding of Adverse Childhood Experiences to enable me to work with children in my setting who have ACE’s.
	To enable me to become more knowledgeable of how to deal with children with ACE’s.

To help children with ACE’s to be able to express their emotions and to help them understand why they have these feelings.

	To enrol on an online course.


	www.aceonlinelearning.com 




To shadow the Family Liaison Officer in my setting to gain how ACE training is put into practice.

To observe a wellbeing session taken by the Family Liaison Officer. 


	Aug
2020



Sep
2020


Sep 2020

	Food Hygiene 
	To ensure knowledge and understanding of how to prepare and serve food in a hygienic manner.

To adhere to my settings food Hygiene Policy. 

To enable me to make food with and for the children.


	To complete a Food Hygiene Level 2 course on line.
	Virtual College cost-£12
www.vitual-college.co.uk 
	Aug 2020

	Infection Prevention and Control
	To gain understanding of how to prevent and control infection of the Corona Virus in my setting.

	To complete an Infection Prevention and Control of diseases.
	Virtual College cost-free
www.vitual-college.co.uk
	June 2020

	Curriculum for Wales-An practical introduction to the new Curriculum for Wales
	To gain a better understanding of how to use the new curriculum in practice.
	To attend the school inset day course. 
	The Learning Partnership Wales.
Course code -  TNC01
Course providers - Glenda Dudley and Wendy Thomas
9.30-3.30Cost £750 (school)
	Jan 
2021

	Forest Schools Practitioner’s Award Level 1 –An introduction to Forest Schools.
	To understand the ethos and pedagogy of Forest Schools.
	To enrol and attend a Forest Schools Level 1 course.
	Forest Schools Swansea Neath and Port Talbot (South Wales) Bishop’s Wood Countryside Centre, Caswell.Swansea. SA3 3BS 01792 367118
ChrisDowe info@forestschools@npt.org.uk 

	April
2021

	GCSE
Mathematics
English
	To enable me to get onto a PGCE course.
	To enrol and undertake Maths and English GCSE.

	Coleg Sir Gar Part time evening courses. Cost £85 each plus £45 admin fees.
	Sep 2021

	P.G.C.E









	To enable me to become a teacher.
To improve my job prospects
To enrich children’s lives through social interaction and education.
	To apply to universities get on a P.G.C.E course
	University of Wales Trinity St David. Carmarthen/Swansea campuses. Cost 2020 £9000

PGCE Open University - download a prospectus cost £5,250 (2020)
PGCE Bangor University – Attend an open day
Cost £9,000 (2020).

	April 2022


April 2022
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