1905083	EAEE4004/C	3260
Section 1
An important part of a child’s early development is the access to quality play experiences (Theirworld, 2020). Play supports the development of children’s cognitive awareness and aids in maturing children’s communication and language skills according to Theirworld (2020). Play is a fundamental part of children’s lives and supports holistic development states Play England (no date). Holistic development is concerned with the child as a whole, looking into all aspects such as physical, emotional and psychological development states Hupfield (2018). First walkers (2016) suggest that active play contributes to a child’s emotional and holistic wellbeing, thus also enabling practitioners to gather in-depth knowledge while they play.
Play Types
Children explore their surroundings and the world through exploratory play, they get an understanding of the effect they can have on the environment states NHS Greater Glasgow and Clyde (NHSGGC, 2017). Exploratory play involves children using all their senses, they inspect objects and toys by looking, feeling, hearing and moving them to learn about how they can mould it for their surroundings (NHSGGC, 2017). Piaget (1936, citied in Blake and Pope, 2008) claimed that children are constructing and reconstructing ideas about their surroundings through hands on experiences. Montessori (1949, citied in Zajac, 2016) believed that information is absorbed through senses in children. In exploratory play children master the control of their gross motor skills and then move onto tuning their fine motor skills (Wannabees, 2020). Exploratory play is also known as sensory exploration because it is a play that requires the use of senses (Marshall and Stuart, 2009). According to Marshall and Stuart (2009) exploratory play allows children to explore things for themselves at their own pace leading to this play type being self-directed.
Dramatic play also known as pretend play, involves children acting out real-life experiences and role playing a variety of characters according to Jones (no date, cited in Brooks, 2015). Bongiorno (2018) states that during dramatic play, children develop more of an understanding in subjects such as science, maths and social studies; through experimentation, problem solving and the interaction with others. Dramatic play consists of two play types, structured and unstructured states Brooks (2015). Brooks (2015) goes on to state that structured and unstructured dramatic play is beneficial to a child’s social development and emotional development. When more than one child participates in dramatic play it becomes socio-dramatic play states Victoria State Government (2019). Children’s socio-dramatic play is endless and changes constantly depending on the child’s engagement and interests resulting in this play activity being self-directed while supporting the child’s holistic development (Victoria State Government, 2019).
Through creative play, children can act out or communicate their feelings and ideas in an encouraging environment using activities such as painting, colouring, singing or dancing according to Raising Children Network (2019). Playdale (2018) discusses that creative play involves self-direction, self-expression and physical, social and cognitive skills thus supporting holistic development. In creative play children improve on their problem solving, self-expression and self-confidence, this helps them to imitate their own experiences and re-enact them through their play (Quality Care for Children, 2017). Early Years Foundation Stage (2009) suggests in creative play children learn to work alone and as part of a group, enhancing self-expression, confidence and respect for other children’s imaginations and ideas. Furthermore EYFS (2009) states, that all these experiences children have during creative play contributes to their holistic development.
Role of the adult
Practitioners need to plan for children’s development of creativity in an environment which supports their discovery of ideas, feelings and materials (EYFS, 2009). According to Foundation Education (2018) by practitioners supporting holistic development, they are creating a safe and positive environment in their early years settings to support the development of children. Rymanowicz (2015), states that when adults support child’s play, they make children aware that they are present and engaged but not controlling, which allows children to be themselves, explore and engage in their play activities. Vygotsky’s (1984, citied in Malik, 2017) Zone of Proximal Development is the knowledge which a child already has and the knowledge in which a child can gain with the assistance of a practitioner/adult. Vygotsky’s (1984, citied in Verenikina, 2008) theory of Zone of Proximal Development discusses the importance of supporting children in their learning and helping them become self regulated. Bruner’s (1966, citied in Nurseryworld, 2020) scaffolding theory describes the way that children build on their knowledge, and the adult should transfer learning responsibility progressively until the child can learn independently.
Section 2
What is Risk in play
With regards to risk in play, it is defined as the unknown and a challenge that children can recognise within the environment and take upon themselves to confront them, while acknowledging their own limits (Canadian Public Health Association, 2019). Risk in play is also known as risky play, it can be defined as an activity that is both thrilling and exciting while involving a possible risk of physical injury (Sandseter, 2007; Little and Wyver, 2008, cited in Wilkinson, 2016).
How risk supports children’s development
Children not only need risks, they want to take risks to explore, know their limits and enhance their development according to Children’s House South-well (2018). According to Carrigg (2016) children having risk in their play helps to develop life skills such as balance, co-ordination, awareness and independence which will contribute to their holistic development. Risk is necessary for child development and increases the development of social skills, increasing self-esteem, connection with the natural environment, usage of tools in risky play, alongside emotional and physical development (Children’s House South-well, 2018). Risk taking allows children to challenge themselves and learn that their actions have consequences thus helping them gain experience and contribute to their holistic development states Play Wales (2020). Carrigg (2016) suggests providing children with the opportunities to partake in risky play within a safe environment allows them to develop socially, emotionally and physically. Donaldson (2015) supports risk and challenge in play as it enables children to become creative critical thinkers. According to Welsh Government (2015), risky play develops sensory awareness, gross and fine motor skills alongside confidence and allows a child to be able to move safely with control and coordination while giving them an understanding of how their bodies move. Ward (2015) believes that risky play is a necessary part of growing up, if risks are managed appropriately, settings should provide children with continuous opportunities to develop their knowledge of risk and develop their confidence when it comes to managing risk.
Role of the adult
According to Brussoni (et al, 2012), creating adventure playgrounds provides a safe playing environment that produce opportunities for risk taking. Denying children risk in their play can result in long-term implications in their future development and well-being resulting in the decrease of self-esteem, confidence and motivation (Learning Outside the Classroom, 2020). Rodgers (2018) believes that practitioners have a legal duty within risky play to all children, reducing or eliminating hazardous risk; practitioners’ should take into consideration the acceptable risks and allow children to explore them. Practitioners’ have an important role, making sure the environments are suitable and overseeing the experiences children have according to Santer (et al, 2007). Furthermore Santer (et al, 2007) believe practitioners’ passing on fear and caution to children reduce their opportunities to challenge themselves and take risks in their day to day play. Risk taking is good for children, it brings them excitement and children want and need to take them, practitioners’ need to enable this experience without placing children in hazardous danger states Early Education (no date). Practitioners’ should control the balance between the need to provide risk and the need to keep children out of harm’s way (Ball, et al., 2013). The Health and Safety Executive (HSE, 2005, citied in Play Wales, 2020) believes health and safety is about managing risk and not removing them all. HSE (2005, citied in Play Wales, 2020) goes on to state there are benefits to a child’s development of play and it involves risk and therefore risk should not be abandoned. The provision of quality play involves opportunities for children to take risks, if settings and practitioners do not start providing opportunities for play that involve some aspect of risk and challenge, children will pursue it somewhere else believes Play Wales (2020).
Section 3
Understanding Observation
Observation is often regarded as one of the most simple yet more efficient methods of assessing young children as they progress (Spreeuwenberg, 2016). Spreeuwenberg (2016) states that observing children starts with the practitioner observing how each child communicates, learns, responds to new situations and the interactions with others. Observation is a key element to working with young children as it provides information regarding children’s interests, social and language skills according to Santer (et al, 2007). The role of observation is considered important within early years settings as it enables practitioners’ to gather information about the children as individuals (West Sussex County Council, 2019). Piaget (1936, citied in Cherry, 2019) used detailed and thorough observations as a method to record children’s development journeys. The philosophy of Bandura (1977, citied in Culatta, 2020) was based upon the value of observing and following the behaviours, emotional reactions and attitudes of others. Sage-Publications (no date) state that assessments and observations are a part of daily working practices. 
Foundation Phase Profile 
The Foundation Phase Profile forms part of the early years’ development and assessment process of the Welsh Government, then profile promotes the evaluation of children’s education and progression while in the Foundation Phase states Welsh Government (2017). According to Early Years Wales (2018) the Foundation Phase Profile enables practitioners to provide appropriate development for all children and allows them to assess children’s skills. Welsh Government (2017) state the Foundation Phase Profile summatively measures children’s skills using observations and developmental assessments which provides outcomes presented in four areas of learning; personal and social development, language literacy and communication skills, mathematical and physical development. The profile views all areas of a child holistically and splits them into prime areas, specific areas and learning characteristics (Early Years Matters, 2020). The Foundation Phase Profile helps to support practitioners in identifying development delay at an early age as it has been created similarity to assessments used by health professionals suggests Early Years Wales (2018).
Advantages 
Using the Foundation Phase Profile as an observation method results in no formal exams or test-like assessments being involved (Newcombe, 2012). This form of observational method is contributed to by family members, parents and caregivers states Brook (2017). Brook (2017) goes on to state that this form of observation method has a Holistic approach due to it focusing on the child as a whole and not just on one specific area. Newcombe (2012) suggests that the Foundation Phase Profile provides a good basis for early childhood education without discrimination supporting Article 2 of the United Nations Convention on the Rights of a Child (Unicef, 2019). According to Brook (2017) the Foundation Phase Profile reflects the reactions, skills and knowledge a child has when independently confronted with challenges. Furthermore Brook (2017) states that the Foundation Phase Profile does not have to be carried in the English language, so therefore it can still be used for children who lack confidence in speaking English.  The profile not only notes a child’s achievements it also provides a summary for parents and care-givers states Newcombe (2012). 


Disadvantages
Davidson (et al., 2015 cited in Brook, 2017) believes the Foundation Phase Profile is known to take place at the end of the first year of school; an information-based progress measure would fail to note the impact of the first year of school for children. Low scoring with a culture of high-stakes accountability is not exclusive to the baseline assessment; similar strategic responses have been identified in relation to the Foundation Phase Profile according to Bradbury (2013, in Bradbury and Robert-Holme, 2016 cited in Brook, 2017). Davidson (et al., 2015 cited in Brook, 2017) suggests the profile was not designed to be used as a high-stakes measure of accountability and as such cannot be confirmed to be appropriate for purpose. Sage-Publications (no date) believes “Practitioners’ will need thorough knowledge of child development and observational methods to undertake and evaluate” observations on children within the setting.
How observations support children’s development
Montessori (1870-1952, citied in Montessori Services, 2020) applied the method of observation to follow the needs, strengths and capabilities of children which allowed her to plan effective lessons and manage the classrooms. Through observation and assessments, practitioners enhance their awareness of children’s knowledge and abilities, and use the information obtained to ensure what they provide and their interactions are closely connected to children’s capabilities and needs states Neaum (2016). Through observation practitioners are provided with usable reliable information about a child (Early Years Matters, 2020). Regular observations are essential as they ensure practitioners place a child at the centre of their practice (West Sussex County Council, 2019). Observations allow practitioners’ to see a child from a holistic perspective (West Sussex county Council, 2019). West Sussex County Council go on to say that through regularly observing children they discover new skills and strengths that a child has acquired over time. Early Years Matters (2020) state through observation a partnership between parents and practitioners is essential to share information regarding the child’s current development, likes and dislikes and experiences; this creates a foundation for their individual record profile. Early Years Matters (2020) go on further to state that observations allow practitioners to meet a child’s needs and plan a child’s next steps in their learning.
Section 4
Observations and Assessments
Observations of children’s play provide the observer with a range of essential information about the child as an individual (Early Years Careers, 2016). According to UKEssays (2018) using observations within a early years setting during children’s play helps practitioners to evaluate how to scaffold future learning for children and improve the quality of play. Bruner’s (1978, cited in Teach Thought, 2019) scaffolding theory links to UKEssays (2018) as children require the assistance of practitioners to help and support them with some challenges that they may not be able to do by themselves. Louis (2018) believes that practitioners’ observe and record the skills and development of children in order to better understand, encourage and improve their development. Welsh Government (2008) state through observing children while they are engaging in activities, practitioners can learn how children’s skills are developing and what they can do independently while being able to collect information about what the children’s current knowledge and understanding is, including their personal preferences. Through observation and assessment, practitioners become aware of what children know and their abilities, and use this knowledge to ensure that what they provide and how they communicate is closely connected to their capabilities and needs believes Neaum (2016). The key to observing children is to watch what they are doing without trying to give adult-led direction, or giving minimal communication suggests Tikal (2020). PACEY (2016) believes “ When observing and assessing children, we are looking to see whether children are at the expected stage of development”. Once practitioners have gathered the findings from observations, they use professional judgment to assess the findings they provide to understand what it informs them about a child’s skills, experience, comprehension or behaviour (PACEY, 2016).
Observing the role of play
The presence of an observer can often affect the results, children tend to behave differently if they know they are being watched, and a group of children being observed may also change their behaviour in the presence of an observer who does not appear to want to communicate with them claims First Discoveries (2019). According to PACEY (2016) when practitioners are observing children, they are observing the children’s reactions, behaviours, engagements and expressions, sometimes the practitioner will just listen and on other occasions the practitioner will join in and communicate with them. Howard and McInnes (2012) discuss the importance of the whereabouts of the adult and the location of the play, as this affects how the child perceives the activity in relation to play; when children view an activity as play they develop their emotional well-being. This suggests that children are fully engaged and at ease as supported Neaum (2016). Furthermore as Howard and McInnes (2012) suggest the lack of access to what children perceive as ‘real play’ may support the concerns regarding children’s emotional health as highlighted within a report by UNICEF (2007).
Difference between Adult-led and Child-led play
Adult-led play is when adults have prepared, organised or tells children what they need to do within an activity that is structured (Bratt, 2013: Twinkl, no date). According to Bratt (2013) adult-led play allows children to partake in activities that they would not be able to do by themselves such as cooking and using tools. Furthermore Bratt (2013) believes adult-led play has limitations, as learning is not always effective and may be limited due to large group activities, lack of concentration and the prevention of independence. Vygotsky’s (1984, citied in UKEssays, 2018) scaffolding theory is closely linked to adult-led play as it refers to the assistance that an adult provides for a child to help them to perform an activity or face a challenge that they cannot yet do on their own. 

Child-led or child-initiated play is also referred to as ‘free-play’ due to children choosing what toys they want to play with and how they want to play with them (Santer, et al., 2007). Child-led play is self-directed as children are in control of their own learning (Bratt, 2013: Early Years Careers, 2016: Zoromski, 2017). 
According to McInnes (et al., 2011) and Santer (et al., 2007) there should be a balance between adult-led and child-led play, children need choice and a stimulating environment to develop holistically. Areas of learning and development should be provided through organised, purposeful play and through a partnership of adult-initiated and child-initiated activities (EYFS, 2017). Moyles (1989, cited in National Day Nurseries Association, 2019) believes children are entitled to play, her ‘spiral theory’ states children should be granted free-play first, then structured play and back to free play as this encourages children to explore on their own, developing independence and structured play will then widen their knowledge of play.
Why child-led play is important and how it supports learning
Child-led play supports a child’s emotional development due to them making their own choices and decisions, it allows children to become more independent because they can help themselves as and when they please states Bratt (2013). During child-led play, children are known to concentrate more to create the idea or final vision they have imagined, this also supports cognitive development (Bratt, 2013). According to Fawns (2020) child-led play enhances children’s social skills by learning to take turns talking and cooperating with one another. The environment in which child-led play takes place is important; different areas meet different needs, quiet areas allow children to take time out to reflect and the use of space can encourage children to build on experiences and ideas claims Early Years Careers (2016). The outdoor environment has large spaces and contains natural resources which promote children to use their imagination to encourage their child-initiated play and problem solving (Fawns, 2020: Early Years Careers, 2016). Theorists Froebel (1837, citied in Knight, 2017) and Piaget (1962, cited in Hamid, 2018) believed the outdoor environment and play supports children’s cognitive and language development. Child-led play encourages holistic development alongside supporting mental health claims Nidirect (no date: Unicef, 2018). Donaldson (2015) stated in order for children to engage in their learning, they require stimulating environments where they can experiment and explore and make connections around them.
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