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Rationale 

This rubric was created with the goal of introducing an inclusive and fair rubric that promotes a positive experience prioritizing a students effort and improvement over their individual abilities in sport. My rubric is based on the British Columbia curriculum, National Curriculum for Wales, and the National Curriculum of England. The British Columbia curriculum is based around 3 core competencies: communication, thinking, and personal social (B.C. Government, 2016a). When creating my rubric, I attempted to include these three main aspects as the building blocks of my rubric. This was done by creating the three main headings, but including aspects of communication into both personal social and thinking, condensing the BC curriculum aspects into 2 sections. The main focus of the BC curriculum is to improve the physical literacy of students, aiming to improve confidence and competence that will allow them to participate in various activities inside and outside of a school setting. This will help students develop healthy life practices, and gain the knowledge and experience on how to continue these practices (B.C. Government, 2016b). The curriculum for Wales had a very similar structure, where in key stage 2 the focus is to develop skills, knowledge and understanding that was learned in the foundation phase, and develop a wide range of physical skills through various activities. The curriculum also focuses on learning to play within a team and have chances to compete as a part of a team while still developing basic skills. Similar to the BC curriculum, the Welsh curriculum focuses on the students gaining knowledge and understanding on how to lead a healthy and active life while enjoying activity (Welsh Assembly Government, 2008, p. 10-14). When applying these factors into a rubric, I focused on creating points that reward students aiming to develop not only their skills, but also their knowledge and attempting to apply what they previously learned. The National Curriculum in England had a larger focus on the development of skills. They prioritized students learning different aspects of a game and applying them together, and learning new skills (Department for Education in England, 2014). This perspective led me to adding a section based on technique, however focused on the attempt and effort levels, not directly based on the skill of a student. My rubric was created with the goal of using assessment for learning, not assessment of learning, as it is focused on the development of students and gives students the opportunity to better themselves and further their learning (Newton and Bowler, 2021, p. 151).  I incorporated this idea into my rubric by having the focus being on the development of the students and how they progress through a lesson. The students will be able to see what they are missing, and will be able to improve on those areas and move into the next category instead of being stuck in one section. The students will be able to see how they are doing as I have incorporated guidance questions for the rubric, where they will be assessed on a list of questions and will be able to see what aspects of each section they are missing. This allows the student to be able to see exactly what is in need of improvement rather than only being shown a rubric which can be unclear on what they need to do to improve. The students will also be given self assessment questions, these questions are based on the rubric and will be given to the student at the end of a session. These questions ask the student if they feel they are able to do a multitude of aspects in a yes or no format. This allows students to know what they must do in order to receive sull marks, and allows them to evaluate themselves so they understand what they must improve on. These are all in line with assessment for learning, as the students are clearly shown what must be done to improve, and are given the assessments for them to understand how they can improve and progress through the entire class (Newton and Bowler, 2021, p. 152). The assessments are designed to be ipsative, as the students will answer these questions based on them progressing from their previous answers. This allows the students to not compare their abilities to others or a strict set, but rather their previous performances and their personal reflection on how they have improved. There will be some aspects of criteria based assessment as the students will be asked to assess themselves based on certain aspects, but the goal is to have the overall grade come from the progression of skill, not them meeting a previously determined benchmark (Hughes, 2011, p.354). The rubric is designed for cumulative assessment, with the students being assessed continuously throughout the length of a class to obtain an overall grade based on the students complete time spent in the course, instead of doing only a small amount of evaluations (Popkova, 2017, p. 332-333). This allows students to learn in a setting that is less stressful and more improvement based. They do not have to worry about exams and not being able to perform, but rather are focused on giving effort and trying to better themselves in a positive way. Together, the rubric works to encompass various methods of assessment and allow students to feel that they are in a positive environment, and focus on learning and developing throughout the entire class. 




























Physical Literacy Rubric:


	
	Technique
	Critical Thinking
	Personal Social 

	1- Emerging 
	Uses only 1-2 fundamental movement skills in an activity, not exploring other forms of movement  
	Sometimes tries new ideas during activities, need help to solve problems or make decisions in games.
	Sometimes follow rules and show respect, needs reminders to manage behaviour and work with others

	2 - Developing
	Attempts to use multiple different fundamental moving skills in isolation to assist skill improving
	Tries different problem solving techniques that are planned for the specific moment 
	Usually follows rules and shows respect, needs reminders to manage behaviour and work with others

	3 - Proficient 
	Attempts to use various fundamental moving skills in conjunction with each other that are accurate to the specific activity
	Tries many different styles based on a team approach that include the movements of other people and the use of space
	Follows rules, shows respect, and works well with others, takes responsibility for actions and try their best during activities

	4 - Extending 
	Confidently approaches a task and attempts to put together the various fundamental movement skills that have been taught for the activity  
	Uses creative ways to enhance team skill and solve problems, will be thinking about future events and impacts and how to use space efficiently 
	Shows leadership and responsibility, helps others feel included, solves problems respectfully, and supports a positive team environment

	5 - Advanced
	Skills from previous games and lessons are brought in in an attempt to apply a broad range of techniques 
	Can draw on past attempts to form tactics and strategies, will continue to develop strategies as games progress
	Will allow all members of a team to contribute in team discussions and will attempt to grow team morale and environment as games progress



Evaluation Guidance Questions 

TECHNIQUE

1. Can the student use basic fundamental movement skills?
2. Can the student use various fundamental movement skills?
3. Does the student attempt to use many different skills in one activity? 
4. Can the student use the skills in isolation?
5. Does the student attempt to use skills together?
6. Does the student attempt to use the movement skills specific to the lesson? 
7. Does the student try to apply previous knowledge to the game?
8. Does the student use a broad range of techniques to complete tasks?  

CRITICAL THINKING 

1. Does the student try to use different tactics? 
2. Does the student try to use new ideas in games? 
3. Does the student use ideas based on the current situation?
4. Does the student plan decisions in advance?
5. Does the student use a team based approach?
6. Does the student use creative new ways to play?
7. Does the student draw on past results to form tactics?
8. Does the student adapt and continuously create new ideas?

PERSONAL SOCIAL

1. Does the student show respect to all others? 
2. Does the student need reminders on how to behave? 
3. Does the student follow rules? 
4. Does the student work well with teammates?
5. Does the student take accountability in games?
6. Does the student display leadership qualities?
7. Does the student try to create a positive environment? 
8. Does the student include all team members in games and discussions?










Student Self Evaluation and Peer Evaluation



I can try different strategies during games  YES  NO

I can think about what works and what does not  YES  NO

I can make decisions that help my team  YES  NO

I can learn from mistakes and try again  YES   NO

I can follow rules and play fairly  YES  NO

I can show respect to others  YES  NO

I can include everyone in activities  YES  NO

I can manage my behaviour and stay positive  YES  NO

I can listen to my teammates  YES  NO

I can share ideas during games and activities  YES  NO

I can use kind and encouraging words  YES  NO

I can help my team work together  YES  NO


















Reflection: 
When implementing this rubric, it was used in a lesson involving a 10 year old student in a basketball session, where they first practised fundamental skills such as dribbling, passing, and shooting, before applying these within a game situation. The assessment focused on three aspects: technique, critical thinking, and personal/social development.
The assessment process demonstrated several strengths of the rubric, especially in its ability to capture a complete picture of the students learning. In the technique section, the student was assessed at Level 2 (Developing). During the initial skill-based activities, they showed some control when dribbling and passing, particularly when stationary or under low pressure. However, during the game, their performance became less consistent, with difficulties maintaining control while moving and limited shooting success (2 successful shots from 8 attempts). This highlighted an important distinction between isolated drills and application in dynamic contexts, reinforcing the value of assessing performance within games. In contrast, the student achieved a higher level in critical thinking, being assessed at Level 3 (Proficient). During gameplay, they demonstrated awareness of space and made effective passing decisions, particularly when supporting teammates in attack. They attempted to move into open areas and showed an understanding of basic tactical principles, such as spreading out and avoiding opponents. This shows that despite limitations in technical ability, the student was able to engage cognitively with the activity, supporting the argument that PE assessment should not be limited to physical competence alone. The strongest performance was observed in the personal and social aspect, where the student was assessed at Level 4 (Extending). They consistently demonstrated positive behaviour, encouraged others, and showed leadership by organising teammates and communicating effectively. Additionally, they resolved minor disagreements respectfully and contributed to a supportive and inclusive team environment. This highlights a key strength of the rubric, as it allows for recognition of qualities that are often overlooked in traditional PE assessment, such as leadership, respect, and teamwork.
The feedback provided to the student reflected these outcomes and was in line with the assessment for learning principles. The rubric and use of self assessment used the different characteristics of assessment for learning. These characteristics are shared intended learning objectives, questioning, self-assessment and feedback (Newton and Bowler, 2021, p. 152). For example, they were encouraged to improve their dribbling under pressure by keeping their head up, while also being praised for effective decision-making and excellent teamwork. Peer feedback further reinforced these points, with comments such as “you helped the team work well together” and “try to shoot more when near the basket.” This process supported student engagement and reflection, demonstrating the value of involving learners in assessment. By implementing these aspects, the students were able to identify their strengths and weaknesses, see where they have been improving, and identify their future needs (Newton and Bowler, 2021, p. 152). From an ipsative perspective, the assessment process was effective in recognising the students individual progress. By implementing an ipsative approach, where the student is evaluated based on their individual performance rather than their skill compared to others (Hughes, 2011, p.354), the student was able to have a more individually tailored lesson. This is very beneficial to a students development as the use of ipsative feedback informs the student on how they have progressed since the last time they were assessed, and can show the effectiveness the feedback and lessons are having on the student (Hughes, 2011, p.354).  If the student is showing good progress over the lessons then the current method of assessment is working, but if they are showing little to no progress then there is a clear need to change. If this rubric was implemented over a long stretch of time, it would not only reflect the students ability, but also the teacher. This can be extremely useful as it will improve various aspects of a class that are often unseen, such as a teacher's role in a student's development.  Using an ipsative approach will be able to compare to previous lessons, as it shows change in skill, confidence and participation, especially in game situations where students may begin hesitant or at a lower skill level and progress over time. This leads to a final grade being cumulative, this benefits students as it allows them to identify where they must improve early on when they can still make the necessary changes. This increases the likelihood of success and improvement as errors will be pointed out sooner as students will go through many different small assessments, either by the teacher, peers, or themselves. This method also makes feedback more meaningful and can improve the focus and retention of students as every class is taken into account, not just one large exam (Popkova, 2017, p. 338). When implemented over a full course, the rubric would draw on observations across multiple sessions. The final grade would see how the student has made improvements, and would pick up on not only their skill, but also the critical thinking aspect through the self assessment, where it would be clear if they developed a complete understanding of what was taught. 

As much as the rubric was successful in promoting an inclusive environment that values effort and improvement over skill, there were some areas that the rubric failed to be effective in. There was an element of subjectivity in judging performance, particularly in areas such as critical thinking. Teacher interpretation plays a significant role, which may affect reliability. Some of the questions were very subjective and could be left up to the evaluators interpretation, and not be consistent. If this rubric was to be used by one teacher to assess an entire class of students, there would be issues as time constraints limit the ability to observe all students in depth during gameplay, potentially impacting the fairness of assessment. To ensure this does not occur, there would need to be a standardized understanding of what each skill and stage of development looks like, and every teacher would have to be taught these standards, which can be difficult to implement. Also, while self assessment is beneficial, some students would rank their abilities in an unfair way, either scoring themselves with high marks to boost their grade, while other students may be way too harsh on themselves while answering the questions. The peer assessment can also be flawed, as students may give their friends higher grades than they deserve to boost their grades. They may also not understand what each question is asking, and can skew the results without realizing.
The rubric was created in a way that values improvement, effort, and the growth of students. There were multiple different aspects of learning implemented, and all contributed to creating a positive learning environment for all students. The main aspects of technique, critical thinking, and personal social are all key aspects of a physical education class, and the rubric will accurately show where students fall in these areas. The incorporation of tactics such as ipsative and cumulative assessment and the aim of assessment for learning all contributed to a rubric that is made to allow students to progress and achieve high standards in all aspects of a physical education class. The rubric works to allow students to not be punished for not being able to perform skills, but instead be assessed on their willingness to try, understanding, development, and interactions within a class. This rubric helps students create a positive relationship with physical education, and teaches them how to improve themselves. 
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