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[bookmark: _Toc221390169]a) Introduction
[bookmark: _Toc221390170]1.1 Introduction to the Topic
[bookmark: _Int_FfWoanug][bookmark: _Int_VGbJVwbt]Mental health may be characterised as emotional, psychological, and social wellbeing of the adolescents who are generally defined as the persons who fall within the brackets of age between 10-19 years. At the specified age, an individual is exposed to a great biological, emotional, and social shift that can predetermine their mental health issues and disorders, such as anxiety, depression, stress etc. Nevertheless, the fact is confirmed that at least one of every seven teenagers is psychologically unhealthy at the moment but few of them get professional help in time (McPhail et al., 2024).
School based mental health support services and interventions are offered in the school environment to prevent mental illness, besides providing early intervention to psychologically disturbed school children. The schools have been one of the most important places of mental healthcare given the close direct contact with teenagers and less barriers, which are related to the accessibility and exposure. 
In the UK, adolescent mental health has been emanated into a social health issue. The first one is by the support of the young people through schools as there is growing pressure in the Child and Adolescent Mental Health Services (CAMHS) and long waiting-list. The concentration-based reviews performed in the UK allow reducing the symptoms of anxiety and depression as it is possible to rely on the help of the department-based intervention (nihr.ac.uk, 2025). 
[bookmark: _Toc221390171]1.2 Rationale for the Scoping Review
The study is the scoping review because it will facilitate the ability to cover a wide and rich literature in different study designs in a systematic manner (Christou et al., 2024). Scoping reviews are particularly beneficial as compared with systematic reviews when the purpose of the research is the definition of useful themes, concepts, and gaps in the research but not to conduct research on the efficiency of interventions. The approach is suitable to research mental health in a school that implies numerous interventions and methodological approaches. 
Although systematic reviews and scoping reviews of the mental health intervention in schools have been created, synthesis has not been acquired so far, instead, it is restricted to the UK school environment and access, engagement process and implementation processes. Besides, the discrepancy between the findings and the situational matters were already mentioned in the previous reviews, and they refer to the gaps in the evidence of the situation in the UK (Hikmat et al., 2025)
[bookmark: _Toc221390172]1.3 Review Question and Objectives
[bookmark: _Int_EsehuvZa]The scoping review will provide the following question answered: What do the existing literature say about the key themes in the area of mental health support to the adolescents in the UK schools? The objectives of the review are to map the nature of the provision of mental health services to school-going adolescents in UK, to identify a subset of the themes concerning access, engagement and efficiency of the interventions as well as finally identifying gaps in the available evidence base already in UK.
[bookmark: _Toc221390173]b) Background
[bookmark: _Toc221390174]2.1 Mental Health in Adolescents (UK Context)
Adolescence is one of the most profound developmental phases when biological, emotional, and societal changes occur rapidly (Mastorci et al., 2024). Adolescents are particularly susceptible to mental illness at this age, which may include stress-related disorders of anxiety, depression, and others. They confirm that 1 in 7 teenagers among the world population has a mental problem, which she/he must resolve but only a minor percentage of them receive professional assistance on time (McPhail et al., 2024). This is observed in the increasing demand of mental health services among the children and the youth in the UK (Abraham-Steele and Edmonds, 2021).
The significance of early intervention and early detection is not new in the context of improving the performance of teenagers. One can act above the age and avoid the expression of the symptoms, which subsequently precondition the occurrence of the more severe mental disorders and improve the school, social, and emotional performance (Richter et al., 2022). Early intervention can best be administered at schools as they are in close contact with the students and thus it becomes easy to observe the change in behaviour and emotions. It is also true that early intervention may reduce the expenditure on the utilisation of specialised mental health service overall run or can also eliminate the gap of disproportional access which is remarkably high in the minority or socioeconomically disadvantaged groups.
[bookmark: _Toc221390175]2.2 School-Based Mental Health Support in the UK
The term mental health support in schools is used as a reference to the generality of the interventions that can be used to improve the emotional condition and prevent mental illness or special support of the students in the threat case. These are broad and specific interventions. Universal interventions offer psychoeducation, mindfulness trainings, social-emotional learning, and resilience training to every person in a school or a classroom (Bradshaw et al., 2021). The identified members of the student body the target audience, are at risk of having mental issues or have already been experiencing psychological distress at the personal level, through a sort of specific intervention, which usually takes the form of counselling or cognitive behavioural therapy (CBT) or even wellbeing programme frameworks.
Mental health support is a vital role to be undertaken in schools where schools act as a provider of interventions and interventions facilitators (March et al., 2022). The implanting people, and the tracking of the advancement of the students are the trained people who might be school counsellors, psychologists, teachers or peer coaches. It is also shown that structured school-based interventions can reduce internalising (symptom of anxiety and depressive symptom) symptoms as well as it has a positive impact on other domains (resilience, hope, and well-being) (Hikmat et al., 2025). The perception of school staff members and the presence of a member of staff also dictate successful implementation because the facilitators and barriers that exist between the school staff can have an impact on the effect of interventions on a real-life situation in the school (Stapley et al., 2026). It also provides low-stigmatising environment in the school setting as opposed to the clinical setting where the help-seeking among the adolescents is encouraged. However, viable considerations, e.g. time limitations within school timetables, resources, and employee training fluctuation also have the potential to annihilate the continuity and efficacy of the programme delivery (nihr.ac.uk, 2025).
[bookmark: _Toc221390176]2.3 Policy, Practice, and Service Context
The delivery of mental health support in schools in the UK is delivered in line with a variety of frameworks and policies including, but not limited to, the Department of Education and the integration of Child and Adolescent Mental Health Services (CAMHS) (Clark and MacLennan, 2023). This assumes that the schools are going to use the evidence-based practice and would ensure that the personnel is capable of identifying the symptoms of mental health issues (nihr.ac.uk, 2025).
The history of policy background is positive in terms of school-based intervention, but the current review is not related to policy implementation but to the matters of effectiveness and implementation of interventions (Campbell et al., 2020). Presence of the CAMHS mentioning, as well as other service structures, are only mentioned in scoping review results, as they are not analysed. 
[bookmark: _Toc221390177]c) Methods
[bookmark: _Toc221390178]3.1 Research Design
The study employs the scoping review secondary research design as it is appropriate when mapping and synthesising a vast area of the already existing literature on the topic of school-based mental health support of adolescents in the United Kingdom (Magro et al., 2025). The scoping reviews can be used, in this instance, when the study purpose is not targeted at the effectiveness of a specific intervention as such but the most significant concepts, themes, and gaps. They allow inclusion of wide area of various study designs that are quantitative, qualitative and mixed methods research that provide a concise overview of the topic.
The scoping review framework that will be employed in the research is the one suggested by Arksey and O'Malley via Aveyard with systematic process in undertaking the scoping review. This model comprises the statement of the research question, searching of the useful works, selection of the studies that will be included and excluded in the research, charting, and collation of the data, summarising the findings. The framework can be particularly relevant in the case of the secondary research on the UK schools because an opportunity to explore complex field and enhance transparency.
[bookmark: _Toc221390179]3.2 Data Collection Strategy
The scoping review is also grounded in the peer reviewed research studies which are principally and secondary studies and were found through systematic searches in databases. The selection of these databases is based on the review, and they include PubMed, PsycINFO, and CINAHL, and ERIC that include the contents of the literature on the problem of mental health of adolescents, educational interventions, and psychological outcomes in the UK schools. Keywords that have been utilised to make searches included most significantly adolescent mental health, school-based interventions, UK schools, the terms of anxiety, depression, and well-being.
The inclusion criteria were established based on the fact that the selected articles had to be related to the question of the review (Snyder, 2019). They focused on the articles published in peer-reviewed journals and restricted their focus to articles that involved interventions with adolescents in the UK in schools. These two of them adopted the mental health interventions, which were universal and school-based to which they reported the impact of the intervention on the affective outcomes, the psychological health or the access and engagement process. Articles which either were targeted at adults or non-school site or non-UK based research were filtered.
[bookmark: _Toc221390180]3.3 Data Analysis
As the data analysis method, the simplified thematic analysis that was originally introduced by Aveyard was suggested (Ayre and McCaffery, 2022). The process was associated with a high number of stages. The process was associated with a high number of stages. Firstly, the researcher undertook familiarisation in which the studies used in the research were read and re-read to give a good perception of what was being said and the context. Second, there was coding of the information with the defining ideas, findings, and general patterns in the literature. Third, coded data were processed and themes that described the most prominent trends in the field of school-based mental health support were received, including access, engagement, effectiveness, and barriers (Lisk et al., 2023).
The methodology allowed representing the findings of the research articles of various types, but it was premised on the research question (Wilkin et al., 2024). It was also useful in the identification of gaps in the current literature particularly around practice of school and provision of mental health interventions in UK. The thematic analysis formed the basis of the Results and Discussion sections of the review that provided logical and clear presentation of the review findings.
[bookmark: _Toc221390181]3.4 Ethical Considerations
Given that the given study is a research using secondary data alone, the absence of the given ethical approval was not even an option. All published studies were taken as inclusion criteria and there was no primary data gathered. The ethical element was addressed through an adequate citation of all the sources, plagiarism was not used, and the findings of the study were reported to be sufficient (Pierson, 2021). This is through giving credit to the original authors, which will enable the intellectual property and academic honesty. The methodology is followed by the general ethical principles of secondary research and enables the investigator to present a concise and deep scoping review. 
[bookmark: _Toc221390182]d) Results
[bookmark: _Toc221390183]4.1 Overview of Included Studies
The scoping review picked five peer-reviewed journal articles that were highly pertinent to the topic to be discussed on protection of mental health among adolescents in the UK schools. They include McPhail et al. (2024), Hikmat et al. (2025), Hayes et al. (2025), nihr.ac.uk (2025), and Stapley et al. (2026). These articles provide the description of the interventions in schools, and address the accessibility, involvement, and effectiveness of the mental support in the UK educational environment.
The authors discussed the help seeking process in the circumstances of the desired school-based mental health services (TSMS) and outlined the significance of the socioeconomic and ethnic inequality, peer pressure, and school schedule as far as the facilitation of adolescent interest to the services are involved (McPhail et al., 2024). In the results, they have demonstrated that the mental health support is highly circumstantial and heterogeneous.
Hikmat et al. (2025) reviewed school-based psychological interventions that were provided to adolescents and comprised of CBT, mindfulness, yoga, and resilience training. They discovered that the contextual adaptation, simple training and implementation of the curriculums was the key to the success of the intervention and universal and indicated measures.
An example of such a meta-analysis of universal interventions is by Hayes et al. (2025) who determined that CBT-based programmes were more useful in preventing anxiety and depression than mindfulness-based or multi-theoretical programmes. However, the sizes of the effects of universal programmes were frequently low, which also implies that their usefulness would be insignificant in the context of the entire school population (Radez et al., 2020).
The NIHR review synthesised the results of 26 UK-based studies (nihr.ac.uk, 2025) in which the results were narrowed down to school-based targeted interventions. It created barriers that comprised of stigma and incongruity in confidentiality and reference to the positive results of the decrease in anxiety and depression and a presumption regarding the confidence of the pupils.
Since The Guide, Youth Aware of Mental Health (YAM), Strategies for Safety and Wellbeing (SSW), Relaxation Techniques, and Mindfulness-Based Exercises are five universal mental health programs that are under implementation in England, the most recent article to talk about the experience of school personnel is Stapley et al. (2026). According to the study of qualitative interviews conducted with 60 cases of school employees in 20 primary and secondary schools, the identified perceived benefits, contextual fit, facilitation of implementation, responsive action and barriers, and time limitation, variability of engagement, and heterogeneity of knowledge and experience were perceived benefits of the facilitator. The research offers practical experience and obstacles to the implementation of the universal interventions referring to the real-life experience in the UK that can be utilised to supplement the other reviews (Stapley et al., 2026).
[bookmark: _Toc221390184]4.2 Summary Table
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Table 1: Summary Table
[bookmark: _Toc221390185]4.3 Identified Themes (Using Aveyard)
[bookmark: _Toc221390186]Theme 1: Access to Mental Health Support
One of central ideas of research turned out to be access. Also, a factor that determined engagement included accessibility of services e.g. trained counsellors or psychologists and interventions carried out during school schedules (nihr.ac.uk, 2025). The disparities were also verified, and less fortunate teens with socioeconomic status or ethnic minorities were confronted more on aid (McPhail et al., 2024). The other practical issues that have been raised by Stapley et al. (2026) are time and space constrains in universal interventions whereby logistics also contributes significantly to implementation.
[bookmark: _Toc221390187]Theme 2: Stigma and Confidentiality
The most common obstacles to engagement were stigma and confidentiality. This incentive to utilise peer pressure and fear of labeling was likely to affect choice of teenagers who had to seek assistance (McPhail et al., 2024). The schools ought to come up with safe, confidential and non-judgmental conditions so that help-seeking behaviours could be promoted. Stapley et al. (2026) claim that perception of staff of student privacy and confidence also contributed to adoption of programme that is why problem of a stigma in personal and institutional spheres should also be discussed
[bookmark: _Toc221390188]Theme 3: Effectiveness of Interventions
Their various performance was based on mode of intervention and delivery. CBT has never reported adverse outcomes in anxiety disorders and depression (Hayes et al., 2025) while mindfulness-based practices have been inconsistent, especially when it comes to a universal treatment. Other factors including process of training facilitators, one of school processes also contributed to effectiveness of intervention (Hikmat et al., 2025). 
This research provides all indications that there exists a complex linkage between three variables accessibility, stigma and intervention design and effectiveness of school-based mental health assistance in UK schools. Recent and UK-specific data presented in article by Stapley et al. (2026) regarding issues in practical implementation and attitudes of staff members, validates results of former and adds to thematic analysis.
[bookmark: _Toc221390189]e) Discussion
[bookmark: _Toc221390190]5.1 Interpretation of Key Findings
The authors have proposed three themes of access to mental health support, stigma and confidentiality and effectiveness of interventions. All studies mentioned consider access as a variable of relevance in engagement of adolescent to mental health services availed in school. McPhail et al. (2024) also claimed high levels of discrepancies in help seeking between disadvantaged, socioeconomic, ethnic, and academic scheduling adolescents as a phenomenon of situation in UK. Also, barriers to implementation of tools to NIHR review (nihr.ac.uk, 2025) are also revealed to be constrained human resources, resource scarcity, and time, but enthusiastic school leadership and internal support service are facilitators of same. It is also justified by Stapley et al. (2026) who mentioned that time, a physical place, and staff were of utmost importance and defined how universal interventions were to be implemented in a working environment.
It was also determined that stigmatisation and confidentiality were barriers to engagement (Waqas et al., 2020). Peer pressure and fear of being labelled are more common especially in adolescents in secondary school. The identical observations were enhanced by Stapley et al. (2026) in which long-desired perspective shifted to side of staff and, in that instance, staff conviction in feasibility of promoting privacy of students and developed non-judgmental atmosphere was variable to take into consideration most concerning uptake. 
Hayes et al. (2025) have found that anxiety and depression were continuously reduced with inconsistent outcomes via mindfulness and multi-theoretical programmes that were CBT-based. The other element that researchers have stressed was facilitator training, school readiness, and validity of curriculum (Hikmat et al., 2025), i.e., success does not assume quality of implemented, but level of theoretical orientation as well. Stapley et al. (2026) confirmed this fact by showing that interaction and potential influence were more favourable in case when perceived relevance and feasibility of interventions made by school staff were higher.
[bookmark: _Toc221390191]5.2 Link to Existing Literature
These findings correspond with those of other international and UK-specific references that acknowledge that school-based mental health programs may result in improved adolescent outcomes with comparatively small population-wide effect of such programs (Hayes et al., 2025). Although they are called universal treatment, they are likely to bring small-scale effects on individuals, and that is why high-risk groups are to be treated with certain methods (McPhail et al., 2024). In addition to it, Stapley et al. (2026) introduce new empirical evidence, which shows mediation of efficiency of universal programmes in UK act in response to practical reality of perception of limit of personnel, space, and time. 
The scoping review also supports fact that problem of access and stigma has been a widespread challenge which has been presented in literature. The former research concludes that peer pressure and fear of labelling due to probability of not being able to overcome such issues in presence of staff and creation of supportive mechanisms is cause of lack of help-seeking among adolescents (Hikmat et al., 2025). 
[bookmark: _Toc221390192]5.3 Strengths and Limitations of the Evidence
Among advantages of this review, it is possible to mention fact that studies covered specific areas in UK. In this manner, results will be closer to UK school policy and practice (Nathan et al., 2019). The mix of universal and targeted interventions in part of studies is an in-depth study on current knowledge base. The study by Stapley et al. (2026) also provides certain evidence related to experience of staff that may be used to back the previously conducted systematic and scoping reviews.
The weakness of body of evidence however that is there are minimum literature studies that are UK specific but most of literature are based on context at large or international context. The comparison is also complex due to differences in design of intervention, delivery, and outcome measures and level of generalisability is low (McGuinness et al., 2019). Besides, there is implication that since universal interventions involve small effect sizes, they can be efficient at prevalence risk prevention levels but not effective in terms of adolescents who are at higher risk or those who have mental health problems. Finally, there is bias on secondary research indicating that there is need to conduct primary research in future that will determine suitability of interventions, modes of application, and long-term outcomes in UK schools
[bookmark: _Toc221390193]f) Conclusion and Recommendations
[bookmark: _Toc221390194]6.1 Conclusion
Among three meaningful themes that are related to school-based mental health assistance to adolescents in UK, scoping review has outlined them as access to services, stigma and confidentiality, and success of interventions. The findings reveal that school-based interventions using universal and targeted interventions can have a positive impact on anxiety, depression, and well-being of programmes and success of the programmes relies on realistic consideration of potential time, capacity of staff and desire within school setting. This result can be justified because expected results were presented in Component 1 and state that even though this type of interventions is usually effective, context changes must be conducted to ensure highest involvement and impact.
[bookmark: _Toc221390195]6.2 Recommendations
The long-term implications and consequences of school based mental health intervention should also be prioritised by subsequent studies specifically quantitative studies in UK to know implication. The policy must also seek to remove it of stigma and be more inclusive of mental health services in school (Ma et al., 2022). In fact, it can be more feasible and effective, and it can be certain that programmes can fit needs of various students, which may be attained through diversifying training of school staff and planning interventions that can be implemented with help of school routines and schedules.
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