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	Target
	What I have done in this assignment...


	[bookmark: cysill]Target 1
	Undertake and engage in a wider range of reading, particularly in relation to your main focus and think about how this relates to underlying learning theory.

	In this assignment, I have engaged in a wider range of reading, in order to develop the points made. 

	Target 2
	Be more analytical when discussing findings - keep bringing it back to the main focus and try to explore what this might mean in relation to the main focus.

	I have been analytical where possible, and kept bringing it back to the main focus. 

	Target 3
	Avoid informal language, ensuring you use the apostrophe correctly 

	I have ensured that I avoided informal language, and checked my use of the apostrophe. 




How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

I have been asked to write about how my placement school develops one aspect of its School development plan (SDP). I will refer to the school as school X for confidentiality reasons, and to adhere to the BERA (2019) guidelines. The aspect of School X’s SDP that I have chosen to focus on is restorative practice and well-being. I chose this aspect as I thought it would be interesting to research, and I was involved in some of the implementations to develop it. 

School X, according to My local school (2019), is a mixed gender, English medium, green category school in South West Wales, with 93.6% attendance. Estyn (2017) adds that the school site includes a gypsy traveler service and a Welsh Government funded Flying Start facility, and is a safe, nurturing and inclusive community. 

The school has grown rapidly over the years, with only 90 pupils on roll in 2010, and 153 pupils during their last Estyn inspection in 2017. The My local school (2019) statistics show a further increase, up to 177 pupils. The free school meals percentage has also changed, decreasing from 32% in 2017 to 17.4% in 2019. The percentage of children on school action is 30.1%, and 16.3% of children are on school action plus. 

On September 1st 2015, as Welsh Government (2016a) states, it became compulsory for every school in Wales to have a school development plan (SDP) in place that complies with the Education (School Development Plans) (Wales) Regulations 2014. Welsh Government (2014) acknowledges the need for this, saying that effective school development planning is key to school improvement. 

Oideachais and Lear (2009) emphasise that school improvement is primarily the School’s responsibility. They believe that schools themselves are best placed to identify areas for improvement and to implement changes that can bring about better outcomes for pupils. The Department of education (no date) agrees, saying that self-evaluation leading to sustained self-improvement is at the core of school improvement. Effective self-evaluation, and the actions that flow from it, should deliver improved educational outcomes and experiences for all pupils.  

An SDP is, therefore, a continuous cycle where schools will reflect upon their own performance through honest self-evaluations and qualitive and quantitative data, identify improvement priorities, develop and carry out strategies to address them, and review progress and impact (Welsh Government (2014). It is a live document which should be regularly refreshed to reflect the school’s progress in meeting it’s priorities. 

Welsh Government (2016a) adds that it sets out a plan for improvement for the three years ahead, containing enough detail to enable schools to identify and implement actions to address the current year’s priorities using their available resources, as well as high level priorities for the next two years. 

According to Department of education (no date) and Welsh Government (2016a) , SDP’s should bring together, in a clear and simple way, the school’s improvement priorities, short-and longer-term targets, the actions a school will take to meet the targets, including staff development, and resources they intend to use. Welsh Government (2014) adds that they should set out a clear vision and purpose, which should be both motivational and achievable, and underpinned by solid practical strategies. They should be understood by all partners and stakeholders, who will be involved in identifying strengths and areas for improvement. Welsh Government (2014) advises that they should be easily accessible in order to allow staff and Governors to refer back to them when reflecting upon and improving their work. 

Although all of this is in place, Welsh Government (2014) reveals that Estyn’s annual report for 2012-13 concludes that self-evaluation and planning for improvement could be improved in just over a quarter of those schools in Wales inspected. 

One of the well-being goals of the Well-being of future generations (Wales) Act, as discussed by Welsh Government (2015b), is to have a society in which people’s physical and mental well-being is maximised and in which choices and behaviours that benefit future health are understood. It is also acknowledged by Welsh Government (2017) that Wales’ national mission relates to the success and well-being of every learner, regardless of background or personal circumstance. 

Following the OECD’s review of education in Wales, Donaldson (2015) recommended that one of the four purposes of the curriculum should be that young people become healthy, confident individuals, and that one of the six areas of Learning and Experience within the new curriculum should be ‘health and well-being’. 

Despite this, the National Assembly for Wales (2018) reports that mental health is the issue most commonly raised with the Children’s Commissioner for Wales by children, young people, and their parents and carers. It was also found that education settings, including primary schools, are key to promoting emotional well-being and good mental health. 

One way schools do this is through restorative approaches. According to Phethean (2016), The Barnet Youth Offending Service (no date), Hendry, Hopkins, and Steele (2011) and Skinns, Rose and Hough (2009), restorative approaches in schools help build upon well-being, honesty, positive regard and empathetic understanding. They also improve communication and relationships between all staff and pupils, which McLaughlin and Clarke (2010) identified as a critical factor that affect pupils’ health and wellbeing.

Estyn (2019) and the Department for Education (2010) add that restorative approaches work to resolve conflict and repair harm, as well as preventing issues from escalating. They also reduce the need to resort to sanctions and punishments to try and ‘manage’ behaviour, according to Hendry, Hopkins, and Steele (2011).  However, Skinns, Rose and Hough (2009) argues that some members of staff could be resistant to change to the school climate, such as the end of conventional forms of punishment, because they believed it would take away their power and authority. 

Staff and pupils reported that restorative approaches helped increase the attendance rate because of the reduced likelihood of classroom disruption, conflicts, victimisation, and the 97% reduction in bullying, that may have, otherwise, kept pupils at home, as found by Restorative justice council (2016), the Department for Education (2010) and Skinns, Rose and Hough (2009). In Barnet, as reported by Restorative justice council (2016) and the Barnet Youth Offending Service (no date), an evaluation by the local authority found a reduction in exclusions of 51% in schools using restorative practice.  

Although this evidence shows restorative practice in a positive view, the Department for Education (2010) found that some schools felt that they were ineffective, and so did not use them. Some also didn’t use them because they either had no knowledge of them or had not received training. 

Restorative justice council (2016), The Department for Education (2010), Skinns, Rose and Hough (2009) and National Assembly for Wales (2018) are all adamant that whichever restorative approach a school uses, a key factor in its success is establishing a consistent whole school approach, meaning that they run through the school ethos, the curriculum, all policies and practice, and all pupils, staff, management and the wider community understand what it means and how they can do it. 

School X carried out a self-evaluation, where they reflected upon their annual performance and used it to inform how well they were performing in order to be aware of what and how they could improve. Estyn (2017) recognizes that this is central to supporting advances in school improvement, professional learning, learning outcomes and educational experiences. Welsh Government (2014) adds that it is also crucial as part of celebrating and sharing best practice, both within school and more widely, as part of system-wide improvement. 

The school used a variety of different types of data to inform their self-evaluation. 
They used qualitative data, including their 2017 Estyn inspection report and consultations with pupils, their parents, staff and outside organizations that they are working with. Quantitative data that they used includes attainment information such as the end of Foundation phase assessment, school banding information, INCERTS which tracked pupil progress, school absence information, numbers of free school meals, and children with ALN. They also looked at benchmarking data in order to compare themselves against other schools, such as PISA results, and wider contextual factors such as socio-economic factors. 

Having undertaken this honest self-evaluation process, areas of strength and development were identified, which became the focus for the school’s SDP. These priorities are challenging but realistic, and include national priorities such as raising literacy and numeracy levels, (Welsh Government, 2016a), as well as developing the new curriculum and improving attendance. Wellbeing was also a priority, which may have partly been a result of it being rated as good in the schools Estyn inspection report (Estyn, 2017), while most other areas were rated as excellent. 

The SDP also includes details of how the school will address the professional development needs of all staff in order to meet the schools priorities, for example through continued CPD on the digital competence framework. Welsh Government (2014) recognize the importance of this, saying that the Welsh Government is committed to ensuring that all practitioners have access to career-long professional learning that is effective, sustainable and linked to national priorities.

In order for it to be effective, the school, in particular leadership, had to ensure that everyone understood and was committed to the development process and targets of the SDP. The school staff were consulted during the preparation and revision of the SDP and are aware of their responsibilities in implementing the actions necessary to bring about improvement, which are clearly stated within the SDP. The school also involved stakeholders within their planning, including the headteacher, school staff, pupils, parents/carers, local authority, and other people in the community who are involved with the school.  

Welsh Government (2014) says that once the school had identified their priorities, the governing body had to approve their agreed targets, their expected outcomes, and their strategies to meet them using their available resources, including funding. The Governing body is responsible for monitoring and reviewing the progress in meeting targets and is required to include a statement within the SDP setting out the extent to which the school improvement targets for the previous school year were met. If targets were not met, a brief statement must be included as to the reason for that and any corrective action to be taken should be outlines. 
The next stage of the school development planning cycle is to put into practice the actions and strategies outlined in the SDP. The priority that I will focus on in particular is developing restorative approaches and improving well-being. In order to meet this priority, the school put into place many improvement measures. Estyn (2017) assures that school X leaders have introduced and embedded improvements that have a positive impact on pupils’ standards and wellbeing.
Firstly, the school provided all staff members with restorative practice training. The training was held after school, which is in line with Department for Education (2010)’s recommendation that strategies should be adopted that minimize the negative impact of teachers’ absence from the classroom on learner progress. As a result of this training, new classroom strategies were adopted. One of these strategies was using check in/ out circles, in order to check on children’s wellbeing.
According to the Department for Education (2010), 96% of primary schools use small group support, problem solving circles or circle time. Schools acknowledged the educative power of group discussion at the heart of the restorative process, where all who are involved have an opportunity to speak; where misunderstandings can be aired, and time allowed for reflection. 
Department for Education (2010) continues, emphasizing the fact that the teachers’ skills of managing the circle is crucial for it’s effectiveness. One school revealed that in a survey completed by the children, they argued that although restorative approaches are effective, they are only as good as the person engaging in them. Therefore the adult involved is critical in the appropriate resolution of issues. 
School X then held a training day for parents on restorative approaches, in order to allow them to develop their own knowledge and skills on it, as well as engaging with the school’s approach. This allowed the parents and school to be on the same page, in order for all involved understand the initiative. Brighouse and Woods (2013) support this decision, saying that schools should provide parents with opportunities to enhance their own learning, as well as being able to work alongside teachers and teaching assistants in the teaching and learning process. 

During the year, school X will assess their progress against their targets as part of their regular monitoring arrangements. According to Welsh Government (2014),
SDPs should be considered as live documents that are regularly monitored during the development cycle and formally reviewed and revised at least annually.The governing body must monitor, review and update the school development plan annually or following an Estyn inspection, whichever is sooner. This will ensure that the school’s improvement planning and strategies reflect the up-to-date context of the school. 

School X made many improvements in order to improve restorative practice and children’s Well-being following their self-evaluation. These have been very positive improvements, resulting in positive learner well-being, more positive relationships developing, and a happier school environment for everyone. 

This was evident from the children’s voice, as what they said during the circle time got more positive, and the children felt like they could share more as time went on. It was also evident during break and lunch times, as there was slightly less conflict, and more evidence of children being able to sort issues out with less teacher intervention.  

One suggestion for improvement that school X could implement is promoting well-being further through stress reduction projects, anxiety projects and depression projects. Welsh Government (2016b) states that this would support the mental, emotional and social well-being of people in the community, make people feel safe and mentally well, and reduce stress and anxiety.

Another recommendation could be for them to make more use of peer support strategies such as reading buddies, supporting children to play together as break times, and providing a listening service. Estyn (2019) states that peer support schemes usually help the wellbeing of those providing the support as well as those receiving it by improving their confidence and social skills. They suggest that where peer support schemes work well, a member of staff provides supervision for the peer supporters and ensures that the pupils are suitably trained to carry out their role. They monitor closely the impact on the peer supporter and take effective steps to address any adverse effect on their wellbeing. 

During this assignment, I have looked at and researched about school development plans, and developed my knowledge about the process involved in it. I have also researched further into Restorative approaches and well-being and learned about their many benefits within a school. 

I have learned more about how important it is to develop children’s well-being through different approaches, as positive well-being is important for many of the reasons mentioned previously. I have learned how important it is to utilise a whole school approach through all aspects of school, as this is essential for good practice and successful implementation of approaches. 

During my future practice, I will ensure that I ask about and, where possible look at, the school development plan of the school I am in, in order to ensure that I help in any way possible to meet their targets. I will also use the information I have learned about restorative practice and wellbeing, and implement it and share best practice in school in the future. 
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