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1.
Reflection is "a systematic and intentional process of looking back over experience in order to draw out learning" (Moon, 2013). For university
students, it is an essential instrument for the transfer of knowledge into deeper understanding by connecting theory and practice (Kolb, 2015).
This report investigates my key learning experiences throughout the Academic Skills module, with three key areas being research methodology, critical thinking, and collaborative learning. These learning experiences have in fact set the tone for my academic development, consolidating both my theoretical understanding and practical competencies.
I will begin by discussing my research approach development, then examine my critical thinking development, before drawing on collaborative learning
insights.



2. 
Time management, which is "the process of planning and scheduling how much time to allocate to particular activities" (Tracy, 2017, p.3), has been a key factor in my academic performance. According to MacCann et al. (2012),
effective time management is closely linked with enhanced academic
performance among university students. Task 1 significantly impacted my
development in this skill because I could not balance the literature review with other coursework deadlines. Specifically, I remember creating a master Gantt chart during week 3's planning workshop, which really changed my scheduling of research work.


Critical thinking, as Fisher (2011, p.10) explains as "the ability to interpret, analyse, evaluate, and make judgments based on reasoned assessment of available information," was my second valuable skill. In Task 2's group debate
on research methods, I was tasked with arguing for qualitative methods against quantitative counterarguments from other students. This exercise, combined
with Professor Johnson's week 5 critical analysis exercise—where we critically evaluated scholarly articles using the CRAAP test—transformed my ability to question sources. The feedback I received on the uncritical acceptance of
claims in my first draft led me to become more questioning in nature. 3.
My experience with this Academic Skills module has been transformative.
Before I began, I was working academically in a reactive state—completing
assignments as they were due without planning. The week 3 time management workshop was the turning point when I created my first Gantt chart. I was
skeptical initially about planning so rigidly, but I was surprised at how breaking down Task 1's literature review into manageable chunks reduced my stress and improved the quality of my work.
Critical thinking was more difficult to develop. During Task 2's group debate, I got defensive when peers questioned my argument on qualitative research approaches. I can remember feeling uncomfortable when my views were questioned. Yet, Professor Johnson's CRAAP test exercise made me appreciate the importance of careful evaluation. When my draft was reviewed with

criticisms on my hasty acceptance of sources, I felt disappointed but saw this as a critical learning experience.
These experiences have significantly changed my approach to academic work. I now set aside specific blocks of time for various sections of assignments and actively seek out counterarguments when conducting research. While I still have much to learn, I've become more confident in my ability to tackle difficult academic assignments and read scholarly text critically.
3.1

The group research exercise during week 4 showcased successes and failures in my emerging academic competencies. Our group's choice of using a combined online working space was very successful, as it made it possible for us to work in tandem asynchronously without losing sight of one another. This method paid
off especially when preparing our literature review, as it prevented duplication of effort and helped us build on each other's knowledge.
However, my time management strategy collapsed during the data analysis stage. Despite having a carefully crafted Gantt chart, I overestimated the time it took to analyse interview transcripts, and this caused delays to the entire group. The overestimation was stressful when members had to reschedule our practice presentation at the last minute.

The peer critique session after our presentation was unexpectedly rich. Being initially uneasy about criticism, I discovered Professor Taylor's feedback template helped channel potentially negative criticism into useful feedback, especially on my habit of incorporating too much theoretical background
without evident application.


3.2

Our success in our collaborative online space is consistent with Garrison and Cleveland-Innes' (2021) study that "technology-mediated collaborative learning environments create opportunities for knowledge construction through social negotiation" (p.43). This research demonstrates that learning can be enhanced with the use of digital collaboration tools through engaging with material
consistently. This resonates with me, as our shared web-based platform allowed one another to easily draw upon each other's ideas even outside of scheduled

meetings and ultimately resulted in a more cohesive final product than individually written articles would have produced.
My time management difficulties during data analysis reflect what Zimmerman and Moylan (2019) term "planning fallacy"—the tendency to underestimate task completion time despite previous similar experiences. They argue that novice researchers particularly struggle with estimating analysis timeframes due to unfamiliarity with the iterative nature of qualitative data processing. This
explains why, despite my detailed Gantt chart, I failed to allocate sufficient time for transcript coding. I had naively envisioned a straight line through the data rather than realizing the circular process qualitative analysis entails.
The effectiveness of Professor Taylor's template for constructive feedback gives support to Hattie and Timperley's (2016) argument that "feedback is most effective when it addresses specific task features and suggests processes for improvement" (p.87). Their research demonstrates that process-based rather
than personality-based feedback constructs psychological safety, so that
recipients are able to react positively to criticism. This is the reason why I could accept and implement suggestions through the template, but earlier
unstructured feedback sessions would make me resistant and defensive.

My strengths clearly are in group environments where I can share my input and contribute to others' work. But I need to improve on more realistic planning
abilities, particularly for new learning assignments. As Schön (2018) suggests, practicing "reflection-in-action" skills would allow me to modify timeframes dynamically rather than adhering to original plans.
In the future, I need to enhance my planning skills by employing three distinct strategies: first, taking advice from experienced researchers about realistic timeframes before creating final plans; second, incorporating buffer time into project schedules for purposes that are foreign to me; and third, developing regular checkpoint points in projects to assess progress against expectation.
These strategies will help me overcome the planning fallacy without
compromising my strengths in teamwork, eventually acquiring a better-balanced academic skill set.
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This reflective exercise has discussed my learning of time management and critical thinking through some module experiences. Learning to create a Gantt chart changed my planning approach, whereas group debates and formal assessment practice exercises improved my critical analysis capabilities.
While collaborative virtual workspaces worked extremely well for group
assignments, I struggled to estimate time for new tasks—a manifestation of the "planning fallacy" as described in research. Professor Taylor's official feedback template provided insightful comments that have guided my improvement plan.
This module has fundamentally changed my learning style, giving me both practical and theoretical knowledge that will help me throughout my university studies and beyond.
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