
 Element 2 Reflective log
	Brief description of the activity.

	Outdoor water play activity – ‘Five Little Ducks’ nursery rhyme. Group of 4 children aged 3 years, 1 adult. Morning session, continuous provision.
Children sang the rhyme, counting, and putting the ducks into the water. Children fill and empty the different sized/coloured cups. Children catch the ducks in the fishing nets and cups.  The children sort the ducks by size. Five ice cubes ranging small to large filled with numbers added to the experience. 

	 Aim/Objective of the activity.

	Links to outcomes: -
Children developed fine motor skills and hand eye coordination for example through pouring and squeezing and catching the ducks and numbers. Build large arm muscles using the net to catch and hold.
Developed problem solving skills, reasoning and numeracy through exploring with ice, counting the ducks.
Communication developed, language and literacy, discussing what they are doing- open ended questions, singing rhyme.
Knowledge and understanding of the world (science development) introducing math language, full/empty.
Social/emotional development, children relaxed as they played in water, laughing having fun, enjoying the sensory experience as they fill and pour the water in/out of the cups. Also turn taking as they share/ swap resources, encouraging imaginative and creative play.
Use number facts up to 5.
Recite nursery rhyme.  (Welsh Government, 2015, p.30).


	Your role.

	After setting up planned activity as discussed with my colleagues, I supervised the activity and was leading the experience supporting the 4 children throughout. The area was set up to extend/scaffold children’s learning, but to also for the children to have the freedom to experiment. I observed use of materials, provided additional materials to extend personal interest and exploration. Made activity fun and relaxed, freely chosen, encouraged the children to be curious learner, developing their problem-solving skills. Asking open ended questions encouraging the children to be creative thinkers. I start singing the nursery rhyme ‘5 little ducks’, to get the children interested, and the children join in. I encourage the children to try out their ideas and praise/ share their experiences. Allowing the children enough time at the activity for the children to develop, modify and repeat them. I count the ducks as they catch them in the net talking about their size, big/bigger, small/smaller as they take them in and out of the water, encouraging the children to join in with me. I encourage the children to fill the different sized cups while using appropriate maths language and praise them as they copy, colour of cup, full/empty, heavy/light, more/less. I name the foam numbers as they catch them and add welsh, un, dau, tri. As they handle the ice cubes, we talk about the properties of water for example wet, cold, melt, asking what is hiding in the ice cube. The children are excited to find the hidden numbers inside! I ask open ended questions to encourage problem solving, if we drop the ducks in the water will they float or sink? How many ducks can you fit in the cup, talking about comparison of size? Will the cup sink or float? Giving demonstrations as I talk. I observe and listen to the children’s needs and interests, supporting the children at their own stage of development and extending their learning further. I describe their actions, splashing, pouring and emptying. I recognise and praise their achievements and experiments, promoting positive self-esteem.
Shared activity/day with parents/carers, verbally/photos on our closed Facebook group and displayed on the walls.

	Positive aspects – why?

	This activity was really enjoyed by the children who took part in it, having the time for thorough planning/research and gathering of resources was key to the success. The children were able to play and learn independently but also with a friend or as part of the group as they chose. The environment provided a safe and supportive setting, so the children felt confident to make choices and try out their ideas. Outcomes of activity correct for age of child, age appropriate activity, ratios correct. The children were confident trying a new activity and choosing to join in. Activity went well as the children focused and became deeply involved in their learning. The children communicated what they are doing/feeling and had fun with the activity. Children filled different sized water containers, transporting water to other areas, therefore exploring and developing concept of size, volume and weight. Children engaged with their peers, problem solving and extending the range of possibilities as Vygotsky notes learning from more knowledgeable others. Ducks provided opportunities for sorting, counting, ordering and comparing size and colour. Further investigations followed as the children handled the ice cubes and we discussed the properties of water. The children were laughing as the water splashed them and they sang the rhyme with their friends, as they felt relaxed. Children’s individual interests and needs were considered, and stages of individual children, this helped as the children stayed focused and did not want to leave the activity as they were bored/finished early. Using/changing the resources for example adding different sized containers, following their interests - investigating the properties of water. Water play is continuous provision and enables the children to develop and explore their ideas over time whilst also enabling independent learning.



	 Challenging aspects – why?

	Space - This activity was set up both indoors and outdoors, however indoors the activity disrupted other areas, didn’t allow for messier play. Outdoors larger area to transport water, allowed for messier play and more movement of material and resources, gave the children more space and freedom to explore and experiment. 


	 What knowledge was demonstrated?

	 Having this outdoor provision is beneficial for all children as not everybody has access to a safe and free outdoor play environment. Significant improvements in children’s psychological and emotional wellbeing when children have the freedom to play in a safe environment with time in the fresh air outdoors, promoting their holistic health and wellbeing. 
Providing a welcoming ethos both indoor and outdoor environments which are safe and secure and inviting/stimulating for the children, parents and carers, changing/adapting resources/activities to include all stages and abilities enabling every child to progress.  
Providing a safe and secure enabling environment and being a positive role model listening/talking to the children, extended opportunities for exploration and learning. 
Displays of the children’s work on walls/doors reinforces/revises themes covered and celebrates their achievement and sense of belonging, promoting an inclusive approach within the setting. Also sharing activity with parents/carers verbally/electronically makes them feel valued and involved.
Through ongoing observations, finding out about personal interests enabled me to plan for play to be effective.
 I was able to model skills involved in play, ask open ended questions, interacting and actively listening to support their learning and further their interests.
These observations highlight achievements, needs for further support and next steps, with the child’s interest being linked to planning and involving the child and their parents in the process.


	 What skills were demonstrated?

	Encouragement, not to be scared to challenge things, take turns and patience. Encouraging the children to be independent, supporting them in making choices and decisions. Being involved and taking an interest in the children and listening to them. Being positive and respectful, sitting at their level to maintain eye contact, speaking in a calm manner and praising/celebrating their attempts and achievements. 
Monitoring children, understanding of where the child needs to be developmentally, planning for next steps. Recognising when not to intervene in their play. Listen to and share information with parents/carers. 
Careful and thorough planning to prepare for activity, consulting with other staff members/parents about individual children. Listening to advice/suggestions on how to overcome difficulties that may arise. High realistic/expectations appropriate to the child’s stage of development.
Communicating with children and parents, sharing photos of activity on Facebook engaging with parents, so they can support the child at home. Mathematics through play, overcomes parents fear about mathematics as this fear could be passed on to their children. Research has shown children learn more if helped at home. Giving the parents confidence, they pass that positive feeling on to their children. 

	  Which values were demonstrated?

	Positive attitude towards activity, allowing time and opportunity for learning. Time to allow children to observe until they feel ready and want to join in. Benefits positive self-esteem and confidence, developing their problem-solving skills. Ensuring the children felt welcomed and included throughout the activity.
Teamwork, working/sharing with the parents, helps build independent learning, home can reinforce what is learnt in nursery. Building trusting relationships with work colleagues and parents. Informing parents of their child’s primary learning style, to encourage effective partnership with parents, to meet needs of the child, enabling them to more effectively support their own child’s learning.
Respecting the children and their choice to join in with the activity, their choice to leave the activity, freely chosen. 
Regular praise and encouragement, listening to the children. Sensitively intervening and discussing possible solutions, giving time for the children to process questions and think about their responses.

	What could have been done differently?  Why?

	Added colour to the water to stimulate/further extend interest and learning, also enabling the children to see water levels in the containers more easily.
Order/supply large apparatus outdoors for example tunnels and benches for children to initiate their own duckling journeys.
Think about changing the snack time routine as the children’s play and learning was interrupted. Maybe offering a self-service snack system supported by an adult will encourage independence and allow for a more natural break in their play. This will also help the children to feel some control over their day.


Element 3 – Briefing paper (p. 1)
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	Figure 1. Your reflective journal (Abrahamson, 2013).
[image: ]· As professionals in childcare and early years our aim is to provide the highest possible quality of service and care for the children within our setting.
· ‘Reflective practice’ allows us to maintain and continually improve the quality of our practice.

Figure 2. John. Dewey Reflective Practice (Bing.com/images).
           
Practitioners who use reflective practice are much more likely to focus on what they did and how with a view to doing it better next time for best possible outcomes!  
Models of Reflection 
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Figure 3. Gibbs Reflective Cycle (1988)  (Pinterest image).		     Figure 4. Schon Reflective Model (1983). (Bing image).

Briefing paper - (p. 2) 
What is Good Practice?


· Estyn and Care Inspectorate Wales (CIW) jointly inspect regulated, non-maintained nursery settings.
· Working together, with Estyn leading on the quality and standards of education and training in Wales, CIW focusing on childcare (Estyn, 2017).


· Estyn notes how the best schools plan the Foundation Phase and balance child-led discovery with adult teaching. Also through careful planning by practitioners, of the learning environment which reflect pupils interests and their stage of development so they can develop and practice their skills (Estyn, 2017).



· Excellent is the highest rating a school can be awarded by Estyn.  
· Estyn highlight and publish case studies where   effective practice has been identified, which inspectors consider to have a positive impact on the outcomes, experiences and provision for learners.
· Through publishing these case studies, Estyn hope to stimulate reflection and discussion on aspects of practice, sharing ideas of interesting and innovative practice (Estyn, 2017).




· Sharing of best practice reports provides educational professionals and schools with a reliable means to collate and disseminate best practice guidelines to go forward and find excellent practice to use within their own settings. 
· By delivering effective Foundation Phase practice and the provision of good opportunities both indoors and outdoors, for children to learn and practice new skills, schools successfully boost children’s literacy and numeracy development.








· Reflective practice and critically reflective practice is a key feature of high quality early childhood education and care settings.  
· (Donaldson, 2015) review of the curriculum in schools in Wales, notes that high expectations embedded in the Progression Steps will only be realised through effective teaching that engages children’s curiosity and enthusiasm through a blend of teaching and learning approaches.  






 For us to provide the best possible care for children we need to go that extra mile to get the best possible results for the children and their families. Increasing our skills and understanding through reflective practice allows us to check whether our work practices are correct and whether we can change anything to improve the outcome for the children. Reflective practice ensures we are efficient in our role, providing evidence to Estyn and parents that we are constantly trying to improve quality of care at our setting!
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                                                         Element 4 Personal Development Plan

	Area for further development (provide further details)
	Why?
	How?
	Who/Where?


	When?

	· Knowledge

Develop knowledge of sign language.
	To enhance learning to focus on communication and language skills. To further support the children in nursery encouraging communication with the babies and children.
To develop my skills and improve practice.
	Introduction course – 10 weeks.
Monday evenings 7-9pm.
£10-£40, a new course being set up for next year so price to be confirmed, will call back Sept 2019.
	Neath Port Talbot Adult Community Learning.
Adult Community Learning, Tirmofa Primary School, Marine Drive, Port Talbot, West Glamorgan, SA12 7NN. 
Tel: 01639 686306
http://www.npted.org/section/adultlearning/courses/pages/course.aspx?cname=British+Sign+Language+(lev+1) 
	After graduation – 2020.
Enrollment date to be confirmed.





	· Knowledge 
Develop knowledge about Special Educational Needs and Disability (SEND)
	To further help the children in my care. To develop understanding, to enable me to use a variety of teaching methods to enable children with additional needs to reach their full potential.
	Online course. Special Educational Needs and Disability (SEND) Diploma Course. £127.00. 150 hours of study. No time limit for completing your course.
	Centre of Excellence online training provider.
https://www.centreofexcellence.com/shop/special-educational-needs-and-disability-send-course/
	After graduation – 2020. Sign up to enroll online Sept 2020.

	· Skills
Improve Welsh speaking.


	To be more confident to speak Welsh in nursery.
To develop my communication skills, and further support the children in nursery to develop their Welsh language skills.

	Course - Entry course part 1.
32wks course – Monday 9.30-11.30 a.m.  
£90.00
email: learnwelsh@swansea.ac.uk 
If you are currently a student, use online code MYF19 to receive a 40% discount.                          
	Learn Welsh Swansea Bay Region (LWSBR).
Location - Port Talbot Library, First Floor, Aberafan Shopping Centre, Aberavon, SA13 1PB
Tel: 01792 602070 https://learnwelsh.cymru/about-us/providers/swansea-university/
	Start: 23-09-2019
Finish: 22-06-2020

	· Skills
Become more confident singing with the children.


	
To increase confidence in my own practice which supports the children’s language development, increasing their confidence.
	
Play simple games for example musical chairs/statues. Follow up with favourite rhymes using musical instruments – age/stage appropriate. Using resources, books/cd/puppets to sing along with and actions (Busy Feet) cd. Spend time in other units within nursery to observe, sharing ideas with other staff members.
	
Within nursery – spend time in all units, different aged children and develop practice observing other staff members.
Join pre school for ‘Monkey Music’ sessions.
Visit other settings to learn from others – peer learning.


	
Ongoing.

	· Values
Develop effective communication and engagement with children and families.

	To improve my ability to ensure I give children their rights to education, right to an identity and speak their own language. UNCRC – every child has rights; ensure we give children a voice. To ensure every child can reach their full potential.
	Continually improve my practice through professional development. Reflect on practice to improve learning outcomes for children. Use guidelines (KEEP) to self-evaluate. Talk to parents (partnerships with parents)
	Within my practice, working together with children and their families. Working with other professionals/ different sectors/outside agencies.
Visit/communicate with other nurseries to learn from others, gain more valuable knowledge. Peer learning.
	At all times – ongoing.

	· Values 
Safeguarding and promoting the welfare of children/families within the nursery.
	
To ensure children are safe from harm and their welfare is promoted. In accordance with the Children Act 1989 and the Children Act 2004.

	Through ongoing professional development. Providing a safe and secure environment for all children. Through reflective practice, encourage the children to develop a positive self-image. Providing a safe culture, ensuring concerns are raised about professional conduct.
Following guidelines as covered by the Working Together to Safeguard Children 2018.
	Following all policies and statutory guidelines within my nursery.
Share ideas from training/visits to other nurseries/schools, to improve quality of teaching and provision – positive role models. Peer learning.


	
At all times – ongoing.
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