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Section 1
The Foundation Phase curriculum, as described by the Welsh Government (2018) is to be based on a child learning through the vehicle of play where they can autonomously risk take, problem solve, explore, and come to their own decisions with Article 31 of the UNCRC stating that every child has a right to relax, play and take part in a wide range of cultural and artistic activities. (UNICEF, 2021). Casey (2005) claimed that children are explorers, experimenters who play acknowledges are the makers of meaning along with being active seekers. 
The Foundation Phase had a statutory roll out at the beginning of September 2008 with the process being finalised in the school year of 2011/2012. This new curriculum amalgamated what was previously the Early Years, 3- to 5-year-olds and Key Stage 1, 5- to 7-year-olds (Welsh Gov, 2012). The Foundation Phase has been impacted by the visible outcomes of the Reggio Emilia approach which carries within its pedagogy an emphasis on the child’s individuality and readiness for learning. Arseven (2014) describes how the Reggio Emilia approach displays the qualities of a constructivist education with no formal structure to its curriculum rather children expressing opinions on related subjects through dialogue with their peers, teachers, and their environment. The author continues by stating that children educated under the Reggio Emilia approach can become high in self-confidence, of a refined personality and someone who can work independently. However, within in the Foundation Phase there is discord among practitioners over this pedagogy and its effect on Additional Learning Needs (ALN) children. The Child Commissioner for Wales (2018) states how some practitioners felt it does not work for those with ALN due to the lack of structure, noise levels and the need to retain information of given activities that are explained to them with other practitioners claiming with a suitable degree of staff to combat the previously mentioned problems, children with ALN’s will flourish. Taylor et al (2015) research concluded that practitioners of ALN pupils suggested that certain ALN groups, such as those with autism spectrum disorders, may become overwhelmed by apparent lack of structure to their learning. 
Research conducted by Power et al (2018) showed that regardless of children’s traits, including those with ALN’s, they could still achieve in the Foundation Phase especially in schools with the most child-centred, play-based pedagogies but that more needs to be done to try and close the attainment gap. The author’s argued that although overall the Foundation Phase has many positive outcomes preferably further adaptation of pedagogy is required for the schools with less play-based activities. However, Else (2014) believes that play is not a suitable curriculum tool, that it only expresses it as a process which does not predict behaviour. The author describes play as a way of executing an activity rather than play being classed as the activity itself. 
The Donaldson review (2015) states that for mainstream schools who have children with ALN’s, the schools will have the choice of relevant implementation strategies with regard to a child’s own situation and needs. The author continues by stating how change to the curriculum could easily be adapted to deliver the current programmes of learning, incorporating the six areas of learning and experience along with widening a child’s skill set. Donaldson (2015) proceeds to state that pedagogical applications should be created to best enhance the particular learning needs of a child. Biermeier (2015) agrees with this by noting that through a prudently planned curriculum children, including ALN children, can start to build on their own knowledge with practitioners who recognise that not all knowledge can simply be supplied to them, as this curriculum then becomes emergent in nature, the children’s individualities start to show through.
 As part of a play experience pupils need to encounter risk and challenge. Casey (2005) described how pupils with ALN’s have a substantial need to experience risk and challenge as they are often denied the same opportunities as non ALN children. Play, as a support to a child’s development and learning, is accepted as a part of the Foundation Phase however the Welsh Assembly Government (2008) suggest that play can, on times, be misunderstood as insignificant and lacking purpose. As the Foundation Phase is based on structured educational play the Welsh Assembly Government (2008) believe that practitioners should set the children tasks which are both stimulating and challenging along with differentiating for children’s abilities and those with ALN’s.
[bookmark: _Hlk66812081]Within the Literacy and Numeracy Framework (LNF), Welsh Gov (2013) acknowledges that children progress at varying speeds, especially ALN children, this has been underpinned as a key theory for the Foundation Phase with teachers being tasked with integrating appropriate skills when conveying the curriculum along with its content. However, Taylor, Rhys and Waldron (2016) argued that the LNF does not determine what is deemed appropriate. 
Farrell (2010) believes that the ALN children should have sufficient access to a curriculum that is pertinent to them rather than a national curriculum that has been conceived for mainstream pupils while according to Hornby (2011) children with ALN’s may develop emotional and behavioural issues if inclusion in an ill-suited curriculum, is used, which may in turn lead to them being disruptive. However, the Welsh Government (2016) state that a key component to a high level of quality education is the recognition of differentiated teaching and the response to the individual needs of the pupil. To ensure the correct support is given to children with ALN’s, the Welsh Government (2017) designed the Foundation Phase Profile to work alongside other assessments which would have been undertaken by other multi agencies. Information that is obtained through the profile can help best support the child’s transition from feeder school to setting. The Welsh Government (2016) action plan recommended that local authorities need to assist settings in making practical use of the information that is gathered through the Foundation Phase Profile assessments, along with observations, to promptly recognise children with ALN’s and help settings to arrange relevant interventions with the appropriate agencies. In 2006 Welsh Government issued the Routes of Learning to help practitioners with assessing children with multiple ALN’s using the most up to date research and educational context. In 2020, a Welsh Government review pointed out that the assessments need to accept that ALN children may deviate to varying routes in order to reach their key milestones.
Staff that work in a Foundation Phase setting feel that when children start there is a lack of knowledge regarding a child’s early life as they arrive with a clean slate so to speak. The Children’s Commissioner for Wales (2021) explains how staff believe the lack of collaboration between setting and feeder school was to blame and how they could better support a child if further knowledge was shared previously to them engaging settings. These circumstances could feasibly improve with the implantation of the Additional Learning Needs and Educational Tribunal (Wales) Act 2018. 
A Taylor et al. report (2015) noted that practitioners in the early years who were working with pupils who had additional learning needs considered the Foundation Phase, if implemented accurately, would have a positive impact on their education as long as there is considerable flexibility within the curriculum as well as lending itself to a more child centred, play-based learning approach with UNICEF (2018) arguing that although play-based learning is vital in early years education, it can often be overlooked for a more academic approach. However, Wainwright et al (2016) claimed that play can work well within the Foundation Phase as the children can advance from adult-led activities to ones where a child can become autonomous. 
Provision Map (2019) stated that the school census that was completed in 2017 indicated that there were 105, 577 ALN pupils in maintained schools with 11.9% having an IDP. The academic attainment of pupils with ALN’s is considerably poorer than the rest of the pupil population with 22% of these pupils attending maintained schools (Welsh Gov, 2020). The Welsh Government (2020) are aiming to deliver, with the implementation of the Individual Development Plan (IDP’s), a curriculum that a child can access whilst promoting tangible outcomes for them to achieve their full potential.
As a progressive framework the Foundation Phase curriculum is formulated to meet the multiple needs of all the children including those with additional learning needs and those who are more gifted. The provision of the Additional Learning Needs and Education Tribunal (Wales) Act 2018 has been put into place to support children and/or young people who have ALN. The new statutory framework will be replacing any existing legislation regarding special educational needs (Welsh Gov, 2018). Under Section 43 of the Curriculum and Assessment (Wales) Bill, pupils with ALN should still be able to meet the curriculum requirements as set out on the Individual Development Plans (IDP) (Welsh Gov, 2016). When Individual Education Plans (IEP’s) commenced it was noted, by the Welsh Assembly Government (2004), that only curriculum activities that deviated from the standardised activities were to be included with the IEP reflecting suitable strategies for off curriculum activities. However, Welsh Government (2018) have created the IDP as the lone statutory plan that practitioners will use for ALN children. Under the new ALN Act the importance of an IDP will be on planning a useful curriculum that carries within it tangible outcomes that can supply, in a relevant way, activities that will help a child with ALN achieve their full potential (Welsh Gov, 2018). 
O’Prey et al (2019) claimed in their report into the new curriculum of 2022 that children with ALN’S need to be better understood along with adaptation of lessons to meet their individual needs would create improvement in the child’s learning experience. Further improvements could be made to the environment to better support ALN children. The authors continue by claiming there is inadequate guidance to support practitioners with implementing the curriculum to all children inclusive of ALN children. However, the authors do conclude that practitioners, overall, are welcoming of the structure and belief that the new curriculum will bring. Furthermore, the Department for children, schools, and families (2010) stated that practitioners felt that ALN children prove the most difficult to include within a settings daily life therefore careful planning would be needed for activities that involve turn-taking, sharing and group-based activities as for the ALN child to have the best possibility of success their individual needs need to be accommodated. Notably, an OECD (2017) report showed how additional policy awareness is needed within the new Welsh curriculum to help support regional consortia with their responsibility to support children who have ALN.
 Welsh Government (2021) states that for the new curriculum of 2022 schools should ensure their staff have sufficient knowledge regarding the practice and principles of child-centred planning concerning children with ALN’s as well as connecting with the implementation of the Additional Learning Needs and Education Tribunal (Wales) Act 2018 to confirm activities are respectively reinforced. Children with ALN, as described by Taylor et al (2015), concluded that they were profiting from the Foundation Phase with more mainstream schools admitting ALN children as the pedagogies can now satisfy their extra needs and requirements. 
The new curriculum, according to Welsh Government (2020) has been designed to better support ALN children with a curriculum that has been developed through a more personalised perspective and in line with Article 28 of the UNCRC, every child has a right to education, with schools respecting a child’s dignity along with Article 29 that an education can develop a child’s personality and skills to the fullest. Additionally, Newton (2018) claims that practitioners see the new curriculum as a shift from the tight restraints of a restricted content delivery within the current curriculum to one that has more freedom and exploration. The author continues by claiming the practitioners see the new curriculum as an education that children will find relevant and engaging with enjoyable play-based activities.
To conclude, Welsh Government (2020) believes the new curriculum will have a positive effect for ALN children as the curriculum has more flexibility for practitioners to adapt it to meet the child’s individual needs.



Section 2
The Organisation for Economic Cooperation and Development (OECD) (2013) defined assessment of children as a tool to calculate their independent progress and achievements whilst enabling practitioners to organize steps to improve their practice.
Welsh Government (2017) explains, how in the Foundation Phase, children will be assessed through the use of observations along with formative assessments. Within the Foundation Phase curriculum, the Foundation Phase Profile was created to assist with the assessing of a child’s learning and development along with supplying a nationally compatible baseline assessment which supports end of phase outcomes (Welsh Gov, 2017). Throughout the Foundation Phase curriculum prominence is placed on the child as an individual with time an element required to allow a child to apply their skills in various situations after which they can reflect and evaluate their work.   Therefore, it was stated by Welsh Government (2013) that the Foundation Phase be pertinent to the learning stage of a child as opposed to purely focusing on their age-related outcomes. Furthermore, the new curriculum in Wales, as recognised by Donaldson (2015) in his review, is supported by the fundamental need for its learners to reach the four core purposes by promoting a tailored learning experience with the learner themselves at the centre. An OECD (2018) report appreciated how this form of learning was innovative and envisages that assessments will become personalised in due course.  
Siraj-Blatchford points out that prior to the Compact Profile there was the statutory Child Assessment Profile, to be undertaken within the first six weeks of a Foundation Phase start. This profile was rolled out during the 2011/2012 academic year, however, following a review by the author, the profile was subsequently abolished and replaced with the Compact Profile. Whilst practitioners were waiting for the Compact Profile to be implemented, a report by Waldron, Rhys and Taylor (2014) discussed how only 11% of practitioners continued to use the Compact Profile in its entirety, with 36% only using various elements from it and another 36% used a completely unrelated assessment process.
Practitioners are required, from September 2015, to conduct a statutory baseline assessment, using the Foundation Phase profile, within the first six weeks of a child joining the reception year. An end of phase assessment will then need to be undertaken, at the latest, 20 working days from the end of the summer term. (Welsh Gov, 2015). Practitioners, during the end of phase assessment, are required to assess the children against the following areas of learning, 1, personal and social development, well-being, and cultural diversity, 2, language, literacy, and communication skills and, 3, mathematical development (Welsh Gov, 2017). However, the use of the Foundation Phase Profile is not compulsory for the end of stage assessment with Welsh Government stating that a setting could use an assessment tool that best fitted against the outcome indicators and one where the results could best inform judgment.
Welsh Government (2017) explain how practitioners are instructed to use the Compact Profile scoring method when undertaking the baseline assessment. Within the Compact Profile there are skill ladders for the four Areas of Learning with a practitioner selecting a certain number of these ladders within the appropriate Area of Learning for assessment. Welsh Government (2017) continue by stating that observations is used to provide the evidence for which the profile will be based on as it supports the pedagogy the Foundation Phase is built on. By the means of observation, the practitioner can identify a child’s developmental stage along with how the child learns and their interests. Once the assessments have been completed practitioners must disclose the outcomes to Welsh Government. 
The National Literacy and Numeracy Framework (LNF), as a statutory curriculum requirement, requires a formative assessment be undertaken to evaluate a child’s skills across the curriculum. The introduction of the LNF was to help raise the quality of the children’s literacy and numeracy skills (Welsh Gov, 2017).
A Welsh Government research report in 2015 pointed out that the children in the early cohorts of the pilot schools, who introduced the Foundation Phase, came across as being improved with regard to attainment compared with that of previous cohorts however as the curriculum changes from a teacher-centric approach to one of a more learner-centred approach, the OECD (2014) stated to preserve confidence in the assessment process, it needs to be managed with care as to avoid tensions from practitioners being tasked with designing a suitable curriculum. An equally important aspect is the OECD conducted the most recent Programme for International Student Assessment (PISA) study in 2015 with a total of 140 schools adding up to 3451 children undertaking the assessment. Jerrim and Shure (2016) pointed out that the figures produced from the assessment posed no significant difference from the scores produced in 2006 which prompted the call for the education overhaul in Wales.
Observations are carried out in the Foundation Phase as a method for practitioners to record a child’s progress, their level of involvement as well as a means of assessing the achievement of fixed outcomes. Welsh Assembly Government (2018) established that practitioners would then be able to plan a better suited curriculum that could enhance a children’s development in line with their individual needs. Additionally, observations can also help to establish where a child is on a learning trajectory in an attempt to further the child’s abilities. When observing, as a practitioner, it will allow them to see the children as individuals. According to the Bristol Childminding Network (2015) practitioners felt without observing a curriculum would be based on what they deem as important and not what the children need to discover new skills and abilities. Furthermore, Spreeuwenburg (2020) believes using observation as a tool for assessment can, over time, provide significant and comprehensive documentation enabling practitioners to gain a better understanding of how children envisage their world, lead them to plan suitable age-related activities as well as contributing to the practitioner's ability to enhance the learning environment to stimulate the children’s growth and development. 
Snow and Van Hemel (2008) claims that observation-based assessments carry with them certain challenges. The authors believe practitioners could be inclined to exaggerate their findings if they perceive the results will affect future curriculum or funding. Additionally, the practitioner, according to the authors, should be sufficiently trained to observe a child’s developing behaviour, for example, correct qualifications in relevance to child development, for the best results to be achieved. 
Lynch (2017) claimed executing regular observations is essential due to the child being placed at the centre of practice, although some observations are formal most will be informal as a practitioner carries out given activities. The author continues by stating to carry out effective observations a practitioner needs numerous skills, which include, listening, recording, looking along with being objective. An equally important aspect to note is one made by Neaum (2016) who believes a practitioner who observes a child for assessment will enhance their knowledge and understanding of child development whilst the process of observing and assessing could strengthen the pedagogical approaches of the setting. The author argues that if a practitioner uses observational assessment as a tool for collecting data on which to assess the children against the developmental ideals and standardised criteria then the practitioner will overlook the abundance the richness of a child’s play has to offer.
NASUWT (2016) claimed teacher assessments, which replaced testing, had increased a teacher’s working hours along with their workload overall, with the need for formative assessments and assessments for learning becoming time consuming as a direct consequence of a recognisable need to illustrate to inspection officers that a schools practice regarding assessments for learning that are carried out in this way are of insufficient use to a teacher as they form a distraction from activities that could help better support a child’s progress.
The new curriculum of 2022 plans to amend the process of assessment. A report by O’Prey et al (2019) stated how practitioners felt positives with regards to the assessment proposals, however, concerns were raised regarding the requisite for more comprehensive guidance as to how the assessments will work in practice. The author’s stated how formative assessments need to be undertaken in a fair and equitable way to ensure children are all assessed fairly along with a clearer guidance needed to differentiate between formative and summative assessment types. In contrast, the National Education Union (2019) claimed that the new method of assessment planning had been thrust upon them with limited resources and non-contact time along with inadequate support for education professionals.
 Under the new curriculum, priority will be given to a formative approach to assessment with emphasis placed on the child to establish their own progress and to take ownership over their learning progression (Welsh Government, 2019). Welsh Government (2019) stated clearly that assessments play a fundamental role in learning and need not be combined with national or external inspection assessments. Although formative assessment is prioritised, Welsh Government (2019) encourage practitioners to use an extensive range of approaches to provide a holistic view of a child’s progression and needs across the whole range of the curriculum. Furthermore, this formative style of assessing is based on the Reggio Emilia approach which McNally and Slutsky (2016) believe to be when a child is observed, and documentation provided showing the activities the child has given its time to thus enabling practitioners to provide a learning environment in which the child can learn autonomously. The new curriculum is encouraging practitioners to use the Reggio Emilia approach of assessing which Learning and Teaching Scotland (2006) describe as observing a child, documenting their findings then analysing the child’s journey of learning which will then in turn form an informed theory on which a practitioner can lead a child in their learning.
Finally, Welsh Government (2020) aims to create a comprehensive education for all young children that is based on an education setting mapping out their own curriculum and assessment design within the parameters of the New Curriculum of Wales 2022. 





















Section 3 - Blog
STAFFING AND STAFF TRAINING: - Is this sufficient in the Early Years?
It is a well-known fact that a need for a curriculum reform within the Early Years was first identified following ‘The Learning Country: The Foundation Phase: 3 to 7 years’ report (National Assembly for Wales, 2003). This reform was derived due to the continuing underachievement of primary school aged children over a lengthy period. The Foundation Phase requires its practitioners to play a more active, experiential role in the children’s play whilst promoting environments which assist with the child’s play and exploration (Waters, 2016). The Organisation for Economic Cooperation and Development (OECD) (2018) has stated that although there are reliable links connecting class staff-child ratios, group sizes and staff-child interactions, constructional signs indicate no link to child development and learning.
Was initial training a success?
Waters (2016) described that it was necessary for a practitioner to alter their behaviour in accordance to support a child-led, play-based style of learning. The initial challenge posed was how to overcome the use of new key terminology however the initial roll out of the training was described as considerable with eight training modules designed and a conference organised annually (Taylor et al, 2015).  As the training opportunities were rolled out the methods of delivery were varied. Estyn (2010) states that the majority were delivered as one-off training days, initially this was thought to be a positive delivery method due to its flexibility but upon deeper investigation Estyn (2010) found that it did not promote networking between practitioners to share their own practices as individual practitioners may attend different training sessions. Overall, the lead Foundation Phase practitioners were pleased with the training and support that had been offered to them.
Training based issues in the Foundation Phase.
Taylor, Rhys, and Waldron (2016) noted when the Foundation Phase was introduced there was apprehension surrounding the formal approach to the learning and the fact that it could result in attainment of lower standards and the under achievement of the children nevertheless it was also stated that the greater Foundation Phase training an adult had undertaken, the more likely they are to execute the Foundation Phase pedagogies. Sylva (2010) also agreed that the evidence gathered indicated that if the adult who worked within the Foundation Phase was highly qualified the better the learning outcomes would be. However, Estyn (2010) claimed that across the board training approaches have not been acceptable for all practitioners. The report continued to state that the practitioners of little experience with the pedagogical issues relating to the Foundation Phase established the training was inadequately concentrated on meeting these needs. Siraj (2014) undertook an independent stocktake 10 years in the wake of the Foundation Phase implementation with findings showing inconsistency and differences in staff training along with a lack of accessibility to the appropriate level of the initial training.
Room for improvement?
Professional learning was identified within a Welsh Government Action Plan (2016) document as an area that needed further improvement with the evidence it was based on stating notable inconsistencies within practice. Recommendations within the plan suggested that local authorities were to make learning opportunities accessible to all practitioners with relevance to their needs. Siraj (2014) noted that to improve on practitioners’ pedagogies in line with the Foundation Phase, they would require greater knowledge and understanding of how a child learns therefore to enhance their role they would require the support and training which best reflects this whereas Lewis (2015) stated how there is no early year’s teacher accreditation and that the practitioners will hold a qualified teacher status undertaken as a generalised primary teacher qualification. To help improve on this Siraj (2014) discusses how it should be made compulsory for a qualified teacher to conduct practice within all the Foundation Phase classes to include nursery classes. Donaldson (2015) suggested in the Successful Future’s document how there would be crucial implications with regards to the teacher’s professional development and training, how there would be a need for the teachers to expand their knowledge in the Welsh language, health and well-being skills, digital literacy along with new curriculum planning and assessments.
Continuous Professional Development within school life
The Professional Association for Childcare and Early Years (Pacey) (2021) believes continuous professional development (CPD) should be a developing occurrence through a practitioner’s working life and is required by professional bodies as documentation of their experience, knowledge, and skills. It can be argued that without CPD a practitioner’s practice could be hampered, and that training can be in a less formal state than just attending structured off-site courses. Estyn (2020) claims that CPD along with appropriate staff training and a practitioner’s desire to take responsibility for their own practice provides an infallibly high quality of teaching which has an exceedingly positive impact on the outcomes the children achieve. Through CPD a practitioner can identify any gaps in knowledge that could be filled through appropriate training. A practitioner will also need to reflect upon their own practice along with how their knowledge best serves the children in their care. Martland (2020) best describes the CPD as a cyclical process as practitioners learning never ends due to something new always being ready to learn. Due to the current Covid pandemic technology-based approaches to CPD have steadily increased with more training being conducted through video calling, online courses, and podcasts. Initially this practice was regarded as a temporary measure but according to Rawstrone (2020) this form of training could be the new way forward. However, Rogers (2019) has warned that all training that has recently been made available to the early years sector has not been delivered by appropriately qualified trainers who have insufficient evidence-based material. OECD (2018) suggested that staff participation in job required training had a positive link to staff-child interactions if the training was based on an early childhood education content although the quality of a practitioner’s delivery may be affected if training were to become confused with other organizational features such as a new curriculum.
New Curriculum 2022 – are training plans in place?
Under the plans for the New Curriculum of Wales 2022, practitioners will be provided with a greater level of independence within the classroom so development of new skills along with new approaches will need to be developed (Welsh Government, 2019), consequently, Welsh Government (2019) funding for this new national approach to a practitioners professional learning has been made available to coincide with the New Curriculum roll out. The National Academy for Educational Leadership Wales (2018) was created, with support from Welsh Government, to help support and develop practice amongst practitioner within education settings, in line with the New Curriculum. Their aim, by 2025, is to ensure practitioners have access to equitable and advanced professional learning and development possibilities regardless of their role within the education sector. 
Here’s to hoping practitioners are not forgotten in terms of training when the New Curriculum is implemented!!
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