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Theoretical Overview (400 words): 
[bookmark: _Hlk197433554] 📚✍                                                                              
The role of the Additional Learning Needs Coordinator (ALNCo) in Wales has changed significantly since the introduction of the Additional Learning Needs and Education Tribunal (Wales) Act 2018. This law replaced the old Special Educational Needs (SEN) system with a new approach that covers all learners from 0 to 25 years who need extra support (Welsh Government, 2023). The aim is to make the system more fair, consistent, and focused on the needs and voice of each individual learner (Dauncey, 2018). 
This system is based on the UN Convention on the Rights of the Child (UNCRC). It focuses on making sure children and young people are involved in decisions about their learning (Lansdown, 2014). One of the key features is Person-Centred Planning (PCP), where learners, families, teachers, and professionals work together to understand a learner’s strengths, needs, and goals (Gray and Woods, 2022). This is recorded in an Individual Development Plan (IDP), which replaces old documents like Statements and IEPs. The IDP stays with the learner and can move with them between schools or colleges, ensuring better continuity (Conn and Hutt, 2020).
The ALNCo has an important role in this process. They lead the work of identifying learners with ALN, setting up support, managing IDPs, and working with staff, families, and outside agencies like educational psychologists. They also play a crucial part in supporting teachers to use inclusive strategies in the classroom and ensuring the school meets its legal duties (Murphy, Greenway and Conn, 2024).
Although the system aims to improve fairness and consistency, there are some challenges that schools must overcome. Many schools face difficulties with limited time, staffing, and funding, which can make it hard to fully deliver on the expectations of the Act (Estyn, 2024). The ALNCo I shadowed during my final placement, had many responsibilities and had to balance meetings, paperwork, and staff support while also working with outside specialists. 
Even with these challenges, most schools are determined to still find ways to make things work. For example, some schools use tools like OPP’s and regular PCRs to ensure support is tailored to each learner. These approaches help maintain focus on pupil voice and promote a more inclusive environment (Welsh Government, 2015). The ALNET Act (2018) gives a solid starting point for helping learners with ALN but making it work well depends on strong leadership, teamwork across the school, and having the right resources in place (Welsh Government, 2018).
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Reflections and Practical understanding (350 words): 
💭 📋

During my final teaching practice, I had the opportunity to see the role of the ALNCo in action. This gave me a clearer understanding of what the role involves and how important it is for making sure all learners get the support they need and deserve. The role is demanding and requires strong organisation, good communication, and the ability to lead and support others (Marsh, 2024).

One of the most important things I noticed was how the ALNCo acted as a key link between teachers, teaching assistants, families, and external professionals, like educational psychologists and speech and language therapists, to ensure everyone was working together to support the learner. They organised meetings such as PCRs, where teachers, parents, and sometimes the learner discussed progress and set next steps. These meetings followed the learner-led approach set out in the ALNET Act (2018) and supported the idea of putting the child’s voice at the centre of decisions (Welsh Government, 2021). This collaborative and inclusive approach reflects the Equality Act 2010, which requires schools to make practical changes, such as providing extra support or adapting teaching methods, to ensure learners with additional needs are not disadvantaged and have equal access to learning (Department for Education, 2014).

The ALNCo also helped teachers by sharing useful strategies, offering advice, and providing documents like one-page profiles to help staff understand each learner’s needs (Pembrokeshire County Council, 2021). For example, during my placement, I observed the ALNCo help create visual timetables for pupils, suggest sensory breaks for a learner with ADHD, and recommend simplified instructions to help a pupil who had trouble with retaining information. Teachers could raise concerns by completing a simple referral form, which the ALNCo then reviewed during regular meetings with the support team. This allowed the ALNCo to track patterns and decide on the right next steps, such as classroom strategies, further assessment, or external support. Research shows that effective ALNCos support others and help build a whole-school approach to inclusion (Conn, Mitchell and Hutt, 2024).

Personalised support was another strength. I observed how IDPs were used to set clear goals for each learner and how these were reviewed regularly. I also observed small-group interventions and sensory activities being used to meet specific needs, showing how support can be built into everyday school life.
There were also challenges. The ALNCo had a heavy workload, and limited time and resources which sometimes made it hard to do everything the role required. Even so, their commitment to putting the learner first was clear in everything they did (Hirsh, 2014).
Overall, I observed that an effective ALNCo is someone who listens, leads, and works with others to create an inclusive school. They help ensure that learners with ALN are not just supported but included in all aspects of school life (Wearmouth, 2022).
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Limitations and Barriers (300 words) 
🤔 📝

Although the role of the ALNCo is vital in making sure learners with additional needs are supported, there are several barriers that can make the job difficult to carry out effectively. The ALNET Act (2018) introduced positive changes, but putting the law into practice can be challenging (ESTYN, 2024).
The ALNCo is responsible for many tasks, in some schools, the ALNCo also has a teaching role, which adds even more pressure. It has been discussed that ALNCos can become too focused on paperwork, with less time to support pupils directly (Swansea Council, 2023). During my placement, I observed how difficult it was for the ALNCo to balance all these duties. Some local authorities offer more support than others, which means that access to services like speech therapy or educational psychology can vary. This makes it harder for schools to provide the support that the law encourages (Welsh Government, 2023). 
Another challenge is that not all teachers feel confident supporting pupils with ALN. Without the right training and understanding, practitioners may rely too much on the ALNCo, rather than working together as a team. This can lead to the ALNCo becoming overwhelmed and isolated in their role (Murphy, Greenway and Conn, 2024). 

Some helpful solutions were in place during my placement. These included clear internal referral systems, staff strategy meetings, and using tools like one-page profiles. To improve things further, schools could give ALNCos protected time away from teaching, offer more staff training, and make inclusion a shared responsibility across the whole school (Welsh Government, 2020).



Link to Teaching Standards and Professional Development (325 words): 
💡 📌
[bookmark: _Hlk197443670]The role of the ALNCo closely links to the Professional Standards for Teaching and Leadership in Wales, particularly in the areas of inclusive pedagogy, professional learning, and collaboration (Florian, Rouse and Kristine Black Hawkins, 2024). The Curriculum for Wales promotes an inclusive and learner-focused approach, which aligns with the ALNET Act (2018) and its emphasis on Person-Centred Planning (PCP). These policies require teachers to consider the needs of all learners and work as part of a team to remove barriers (Welsh Government, 2024).

Theories such as Vygotsky’s Zone of Proximal Development support the idea that learners progress best when given the right level of support. While this theory has influenced inclusive practice, it can be argued that it focuses mainly on cognitive development and may not fully consider learners with complex needs or communication barriers (Shabani, Khatib and Ebadi, 2010). In practice, support should address not only the learner’s ability to learn and progress but also their emotional, sensory, and social needs. ALNCos are trained to identify and respond to these wider needs (Wearmouth, 2017).
Similarly, Bronfenbrenner’s ecological systems theory helps us understand how a child’s development is shaped by different environments, such as home and school. This is useful when working with families and external agencies (Guy-Evans, 2025). However, the theory doesn’t show how things like lack of communication or unequal access to support can affect families. For example, during placement I observed how some families struggled to access services, which limited the support available to the learner (Tudge et al., 2016).
Through observing and discussions with the ALNCo, I have developed a stronger understanding of inclusion, collaboration, and the importance of learner voice. I also learned that being inclusive is not just the ALNCo’s job, it’s a whole-school responsibility.
For my own professional development, I aim to build confidence in creating inclusive learning environments and contribute to writing IDPs and OPP’s. I also plan to develop my knowledge of additional learning needs, especially around speech, language, and sensory support, through future training and continued reading. I want to become a teacher who works closely with the ALNCo, families, and learners to remove barriers and help every pupil succeed.
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