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Chapter 1. Introduction
This study aims to gather data, with the view to analyse the strategies that schools use to assess, manage and then improve pupil’s behaviour. Particular attention will be payed to specific strategies used to improve pupil’s behaviour and their effectiveness. The study explores the correlation between pupil’s health and wellbeing and the impact this has on their behaviour in schools, analysing how systematic approaches to behaviour assessment and management allow pupils to have the opportunity to progress within the school, and whether these provisions have effectiveness. Within this essay, the writer aims to bring light to some of the strategies currently being used within schools in Wales. The data gathered to form this study was obtained through observations of classroom settings within a mainstream school, nurture group settings and STF units, and interviews with staff members at the school, including classroom teachers, additional learning needs staff and pastural care staff. Within the well-being of future generations act (2015) it aims to progress towards the achievement of seven ‘well-being’ goals. From this, the Welsh Government includes a report ‘Well-being of wales 2017-18: what do we know about children’s well-being?’ One of the key points in the summary of the report states that attainment within the primary school is rising, however there is a large gap in attainment between socio-economic groups. This forms the baseline to this research project. As, what the writer observed whilst gathering data was a profound understanding that wellbeing underpins behaviour, and a pupil’s behaviour derives from an underlying issue whether that be a minor incident within the school, or a wider issue regarding the pupil’s wellbeing. Whilst also being an indicator of poor pupil well-being, behaviour management has been subject to largely differing views for decades, in 1994, the secretary of state for Education stated that poor pupil behaviour affects only a small number of pupils in only a few schools. Whilst, on the contrary, Moser (1994) argued that in mostly inner-city areas, the problem of ineffective or lack of discipline in schools was much more common, and that tens of thousands of pupils were being subjected to unacceptable educational experiences that disadvantage them for life. Therefore, lies the importance to assess how schools manage their pupil’s behaviour and to further assess the effectiveness of their strategies. It is a personal interest of the writer to discover more about behaviour management that simply the classroom rules on the wall and how the class teacher manages the class. It was of interest to obtain more information about whole school approaches to behaviour assessment and management, and see what provisions get put in place to aid pupil’s attainment outside of the classroom as well as inside. With the Wellbeing of future generations act (2015) recently published, it intrigued the writer to explore what putting certain provisions in to take in account for ‘ the wellbeing’ of pupils really means within a school environment, the relationship between a pupils wellbeing and their behaviour, and whether schools are pioneering wellbeing approaches already with the view to improve pupils behaviour. 

Chapter 2: Literature Review 
The purpose of the authors literature review is to research the current status of the way in which schools monitor, assess and therefore improve behaviour in its pupils throughout the school. The aim is to highlight and consolidate the viewpoints of theorists in regards to the authors chosen field of study. The review will consist of journals, government papers and internet sources.
Pupil’s behaviour is widely connected with their wellbeing, with a strong emphasis being placed on encouraging this to be at the forefront of all teaching within schools, In 2015 an independent report for the curriculum for Wales, Successful futures (2015) outlined that one area of learning is to become ‘health and wellbeing’. This is supported by Estyn (2019) in their report on healthy and happy pupils, suggesting that findings show pupil’s relationships with peers and teachers are a vital part of the pupil’s progression in school. Teachers who engage their pupil’s in positive conversation at the beginning of the day, and greet them respectfully throughout the day allow pupil’s to feel cared for and more settled in the school, in comparison to teachers who shout and embarrass the pupil’s, findings suggests this will hinder the child’s relationship with that teacher, therefore dramatically impacting that child’s development.
Behaviour is inseparable from academic achievement, pupil safety and wellbeing. Pupils behaviour will not manage itself, and as the key to all other aims within the school it should be of the highest priority, this is according to Bennet (2017). 
Historical developments:
Over the recent decades, views have differed greatly on whether behaviour is a problem in schools in the UK. Moser in 1994 argued that pupils were leaving schools with ‘totally unacceptable educational experiences’ due to teachers only being able to crowd control for the majority of the teaching time. Whilst, within the same year Patten, the secretary of state for education (1994) suggested that poor behaviour seems to be a minute problem within our society, only effecting a small number of pupils in a small amount of schools. Mirroring this view, the department for education, Clarke (2003) suggested that behaviour is only an issue for 1 in 100 primary schools. However, a relevant point is noted by The Times (2003) that all schools, to an extend have behavioural problems to deal with, whether it be a large amount of pupils causing a small amount of disruption or a very small amount of pupils causing a substantial amount pf problems, both have effects on others. 
Within a study of 10,000 pupils conducted by Barber (1994) it was found that 92% of pupils aged 16 suffered from disruption within their classrooms through poor behaviour. Meanwhile, Ofsted (2006, 2010, 2012) seems to paint a brighter picture regarding the behaviour of pupils within schools across the UK, repeatedly reporting behaviour to be satisfactory and getting better in over 90% of schools. 
It is interesting to note that whilst wellbeing within itself seems to be relatively new within the curriculum, pupil’s wellbeing seems to have underpinned various educational theories for decades. Theorists including Maslow (1970) with the hierarchy of needs, suggests that behaviour derives from underlying issues, highlighting the importance of ensuring a pupil’s wellbeing such as ‘safety needs’ and ‘love and belonging’ are nurtured before attempting to rectify a pupil’s behaviour. 
According to a Welsh Government report (2012) outlining behaviour management in the classroom, it is suggested that a systematic view of managing behaviour would be a useful tool implemented within schools, to enable a deeper understanding of where behaviours derive, looking at the behaviours a child experiences at home, targeting the environment a child lives in as an explanation for poor behaviour. Goleman (1995) suggests that a pupil’s attainment in school does not solely derive from their intelligence alone, but their emotional and social developments also. Nonetheless, according to The National Institute for Health and Clinical Excellence (2008-2009) a pupil’s social and emotional wellbeing is now seen as a key factor in determining how well a pupil does in school. 
From research, much provision has been set up in schools, one being Emotional literacy support assistants, or ELSA’s, support from Ciarrochi et al (2000) suggests that pupils with low emotional literacy seemingly have low levels of empathy and have difficulty with emotional regulation. Research suggests that emotional literacy and stress and depression have a link, in addition to low levels of emotional literacy being linked to high levels of aggression.  An Estyn (2019) report of good practice, states that within Gillwern Primary school have trained emotional literacy support assistants (ELSA) this support within the school allows the pupils to have a quiet reflective space, where they can honestly share their emotions and feelings. This then allows the school to have a real insight into the psychological reasoning behind a pupil’s undesirable behaviours. The scheme additionally offers support for pupils who have behavioural needs, allowing them to communicate better with their peers. 
Poverty, and its effect on behaviour of pupils
It has been acknowledged historically that the only way of overcoming poverty is to provide one with the economic means to overcome this situation, however this derives from an incredibly simplistic view of a problem with multiple complex causes. According to an Estyn (2013) report, there has been evidence to suggest that the gap is widening between the performance of the pupils receiving free school meals in Welsh Primary schools and those who are not. This is additionally evidenced by Ofsted (2013) report stating the clear relationship between pupils coming from deprived families and poor educational outcomes. What this suggests to the author is a clear indication that pupils who are from poorer parts of the community are more vulnerable to being influenced by their family members decisions in life, and are an at-risk category in terms of loosing aspirations and not seeing the need to work hard in schools. This is supported by The Children’s society (2020) who note that pupils who are living in poverty are more likely to feel like a failure and feel a sense of hopelessness about their futures, particularly when they compare themselves to their more affluent peers. What is important to note from this is the impact this may have on a pupil’s wellbeing, in turn being disguised as poor behaviour as a way of voicing how they are really feeling. Wellbeing in the pupil’s of a primary school is; now more than ever being noted as a considerable barrier to learning and factor in poor behaviour, making it at the forefront of major education theory, a main example being the Donaldson (2015) successful futures report, with specific attention to be paid, within the curriculum in ensuring pupils become ‘healthy, confident individuals’. 
Within the Estyn (2013) report, an effective strategy in helping disadvantaged learners is through improving their attendance and behaviour, through using differing strategies and sanctions to the other learners, specifying that rewards systems work particularly well. Pupils from deprived families seem to show a form of learned helplessness behaviours that their peers may not seem to show. This, according to Evans and Cassells is down to the pupils home environment impacting the way they view consequences of their actions, as pupils from a deprived background are usually subjected to more chaos than their peers, witnessing violence and money problems sometimes causing housing problems, therefore due to this uncontrollable, unpredictable stimuli they become conditioned. Estyn (2013) suggest this is combatted by schools understanding the relationship between the pupil’s wellbeing and standards of their work, allowing for focus on developing the pupils social and emotional skills before thinking about improving their academic performance. 
A study carried out by the National Educational Union (2019) highlighted the real concern felt by teachers and school staff across the UK with regards to the levels of child poverty and its impact on their learning. One respondent suggested that the poverty gap is clearly widening and pupils displaying difficult behaviours in schools has dramatically increased, with poverty most definitely a factor contributing. The report highlights the concern for pupils emotional and social needs not being met, and therefore having a lasting impact on their behaviours. What is noticeable about this report is how clearly it is evident that pupils from deprived areas are beginning with a lower advantage than their more affluent peers, almost being set up for failure if you will. Providing an even more tangible reason for schools to provide sufficient support for these pupils and their families, with a specific encouragement being on ensuring pastural care is provided and opportunities for these pupils to have a safe space within the school, and somewhere where the emphasis is not on them doing work but on their emotional wellbeing instead. 
A way to provide this support for pupils, schools are provided with a pupil development grant (PDG). This grant is a time-limiting grant that supplies schools with the funding to design their own interventions for to help them overcome the additional barriers faced by poorer students. An Estyn (2012) good practice report suggests that socially deprived pupils have less opportunities to benefit from cultural or sporting activities compared to their peers, suggesting that this then opens a door for schools to take advantage of this and organise trips and activities specifically for these pupils that they may not otherwise have the opportunity to do. This is supported by The Welsh Government (2015) asserting that providing pupils with cultural experiences can actually improve their attendance and behaviour, by gaining their interest. Additionally, interventions can be implemented within schools using the PDG grant to actively engage learning and develop pupil’s communication skills and their ability to work in teams, which will in turn affect their behaviour and relationship-building and relationship-maintaining skills. 
Current behaviour theory 
According the Welsh Government (2012) behaviour theory is that if a behaviour is rewarded, the child is likely to repeat it. This is supported by Hamm (2018) who suggests that positive reinforcement in a classroom is a useful tool for behaviour management that focuses on rewarding the children for what is done well, as opposed to reprimanding a child for doing wrong. Implying that praising pupils should never be overlooked, as pupils don’t want to hear negatives continually about themselves as this will hinder their self-esteem, rather emphasising positive reinforcement can prevent this confidence knock while promoting good behaviour. 
The Welsh Government (2012) highlights the importance of implementing structured rules within each classroom that are enforced regularly and are clearly visible to pupils. Linsin (2015) supports this theory, suggesting that rules protect all pupils right to learn, whilst enforcing the teachers right to teach, he asserts however, that if not enforced correctly by the practitioner, the essence of having classroom rules loses its value, adding that if imposing rules, they must be correctly demonstrated for a clear understanding. This is further supported by the Welsh Government (2015) which highlights that a school’s behaviour policy must be seen as an integral part of its curriculum, as it is important to note that schools do not only teach their pupils knowledge and skills, but values also. Adding, that the policies of the school should promote inclusion respect for others and promote wellbeing of pupils. 
The Welsh Government (2015) imposes that for pupils with particularly challenging behavioural issues, they should be taught through nurture groups, or through forms of anger management. Estyn (2003) describe nurture groups as being small group provision for pupils usually identified as having behavioural difficulties or traumatic events happening in their lives. The Welsh Government (2010) outline nurture groups as being a smaller environment where staff model positive relationships, whilst focusing on emotional and challenging behaviour, equipping pupils with the skills to manage these behaviours, with the aim to integrate them back into their mainstream classrooms. A case study in a school in Wales, conducted by the Welsh Government in 2009 revealed that having a nurture group in place within the school helped raise academic standards, whilst leading to improved behaviour within the pupils. This is mirrored further in another case study conducted in a Primary school in Wales in by the Welsh Government in a socially deprived area, evidence from this school showed that the nurture group allowed the school to move away from concerns over pupil behaviour, and enabled the school to become more inclusive. Further support can be seen in a report from Northern Ireland, conducted by Sloan et al (2016) which highlights the clear evidence showing how nurture groups are having a significant effect on improving social, emotional and behavioural problems within pupils in schools. 

Chapter 3: Methodology 
To answer the research question ‘how do Primary schools monitor, assess and improve behaviour’ several research methods were used, including: 
· Observations of staff and pupils
· Literature research 
· Interviews with class teachers
· Interview with additional needs coordinator 
· Interview with the head teacher 
· Interview with the head of pastural care based in the school  
· Observations of a STF unit 
· Interview with the head of the STF unit 
· Interview with the nurture group coordinator 

The research was conducted in school A. To conduct research using the research methods above, the writer, once gaining permission from the head teacher by asking for a consent form to be signed, the author informed participants on what it was they were participating in by allowing them to read a cover letter written beforehand (appendix 3). This letter allowed participants to be aware that they can leave at any time or stop the interview, also stating that any data used will be completely confidential. It also was important to ensure correct measures were taken when discussing sensitive issues to ensure the participants feelings and safety, whilst also acknowledging not to invade their privacy. All pupil’s interviewed were given child friendly cover letters to read and fill in, to ensure they were treated equally to the adult participants in the research. 
To provide evidence that the author has done everything possible to minimise any risk to participants and to the researcher, an ethics form has been provided (see appendix 1). When conducting research, the author abided by the British Educational Research Association (BERA) guidelines, EWC guidelines and the guidelines provided by the University of Wales Trinity Saint David. The main purpose of ethics is to protect all involved, and, according to Wellcome Trust (2014) refer to a set of principles that govern how you carry out your research. The purpose of these can be pointed out by Resnik (2015) who notes that a reason for adhering to ethical codes of parakite for research is to promote the aims of research, for example not falsifying, fabricating or misrepresenting data. According to the World Health Organisation (2011) all research conducted by people should be overseen by an ethics committee to ensure standards are being upheld. 
Interviews were used as they provide high quality data, and in the authors view interviews provide far more valuable data than questionnaires as it allows the questions asked to be very broad, and the answers to be more open and provide a deeper understanding of the participants views and opinions. This can be supported by Virginia Polytechnic University (2018) asserting that interviews provide more detailed qualitative data that allows the researcher to better understand, explain and explore the participants views or behaviours. This is further supported by Kajornboon (2005) suggesting that interviews are a useful source for getting participants to discuss their views and perceptions regarding a situation, allowing the researcher to gain knowledge from the participant. The author wanted to use interviews within the research, specifically in regards to obtaining information from staff at the school that deal first hand with pupils with behavioural problems, as it provided valuable information that would not have been obtained in any other form of research method, for example, their opinion on whether the schools ethos towards behavioural management works, their preferred methods and why they believe pupils may have these behavioural problems, looking specifically at poverty and its impact as School A is situated in a socially deprived area. 
The use of observational research can be highlighted by Chamberlain and Broderick (2007) observations allow for an enhanced understanding of a particular experience, whilst also enabling researchers to collaborate easily. This promotes why the author chose to observe certain aspects of School A’s environment, facilities and pupils themselves. To allow for a deeper the understanding of whether what is specified within the school’s policy documents and what has been disclosed during interviews with the head teacher and various other staff in the school regarding behaviour assessment and management actually occurs within classes, units and measures such as the nurture group. This valuable data gathering would not be possible without observations, and the author would not be able to make their own judgement on what occurs within the school and would have to rely solely on the words of the staff. The researcher additionally wanted to see what warranted the specific measures the school had in place, for example why they needed a nurture group and behavioural unit, after gathering so much information through interviews, it would really enhance one’s knowledge to observe these settings. This is further supported by Allen (2017) who states that due to the form of observational research, it deals with people in their natural surroundings which, in turn holds many benefits over other forms of enquiry. 
In hindsight, the author may have changed the methodology and used audio recordings to obtain the exact words of the participants during interviews, however this may have created the issue of ‘willingness’ and not provided such reliable, honest data. 
There was an issue with the time constraints of the study, as a participant was unable to part take due to being notified too late and issues arising throughout the week where they had no time to be interviewed. Additionally, due to the descriptive, narrative nature of being a qualitative data study, the sample size is small and therefore it is difficult to conventional standards of reliability and validity. 
Furthermore, when analysing the data, a challenge presented through the lack of quantitative data, as the author did not conduct questionnaires, therefore the responses were analysed to create links between the primary data and secondary data of the literature reviews. Therefore, if replicating the study, it would be suggested that the author would create questionnaires to accompany the interviews, to gain more quantitative data. 

Chapter 4: Results and discussion 
The aim of this chapter is to analyse and interpret the views and information received from the participants of the study. Within the chapter, the author will discuss and explain the results of the study conducted, which produced valuable qualitative results. 
Note: There are 10 participants of the study. 7 staff members and 3 pupils. 
Statistics
When interviewing the participants of the study, the author thought it would be necessary to, during the process, identify the staff members of the school’s (it is important to note the author did not ask the pupils any of the interview questions discussed) opinions on how the school views behaviour and improves it, in a broad sense. This was asked as a generic question to identify whether the staff members deem behaviour management to be a whole school approach, and if so, is this approach effective practice. Interestingly, 100% of the participants found that their schools’ model of behaviour management was effective, the school embedded a whole school, inclusive approach to improving the behaviour of their pupils, and interestingly the 3 pupils within the study were also enthusiastic about the approach used and showed a clear understanding of the approach. 
Interview – Head Teacher
This interview proved to be incredibly interesting and provided an insight into the ethos of the school, whilst also demonstrating the values of the head teacher and the views this person had when entering the role. The head teacher emphasised the essence of a proactive policy throughout the school, as opposed to reactive, and explained how praising the good behaviour and work of pupils is used throughout the school as a way to reinforce, and stop poor behaviour in other pupils. This is highlighted by Dix (2012) who outlines that the key to transformational change within schools is to attempt to not squash the negative behaviour of the few, but to celebrate the excellent conduct of the many pupils.
The head teacher often referred to the role of a primary school, being one to offer pupils a love for learning, rather than being a place full of rules and making the less academic pupils within the school feel resentment and fear towards the school environment. To combat this, the author learned through this interview that the school has purchased bike parts, and as a reward for good behaviour the pupils who are lower attaining and struggle with behaviour issues are allowed to go and work in the bike garage to assemble the parts together and build bikes. These pupils then are given the opportunity to ask pupils within the school if they, or a family member have a broken bike that needs to be fixed, and for the charge of £5 the pupils will fix their broken bike. The idea behind this derives from the notion that pupils from particularly socially deprived background’s, where the school is positioned often do not have the encouragement from their parents or guardians to do well in school, they often are subjected to more behaviours related to negativity and violence, typically than pupils from more affluent areas, and therefore, it is the role of the school to ensure these pupils are being encouraged to work hard and show positive behaviours. However, it cannot simply be enforced within these pupils, as if they are not being shown examples of good behaviour at home then how can you expect the pupil to show it at school, therefore by using the bike incentive it teaches these pupils that if you do well in school you can gain the qualifications to be able to work in a bike shop (or car garage) and it encourages them to try harder in class to be able to succeed in something they are enjoying, giving them a sense of hope about their future, whilst also teaching them valuable life skills, that are transferable outside the school. 
Interview- Deputy head teacher
The deputy head teacher discussed the stance on ‘rules’ within the school. It was stated that rules being displayed on the wall are viewed as almost pre-empting negative behaviour happening before it has even occurred, and could almost put a message out there that the school is presuming negative behaviour is going to occur and stating that no matter what the circumstances, the pupil will be punished for this. This is seen as not helpful by the senior staff within the school, and instead they enforce ‘ready, respect, safe’. A more proactive approach to issues that arise.
It was also raised during this interview, the question of how is behaviour assessed, to which it was gathered that the schools ethos is less formal in this aspect, and they are more interested in attitudes to learning, which is in line with Estyn (2017) 5 principles, with the second being ‘wellbeing and attitudes to learning’ and the view of the deputy head is that attitude should really be first not second. The school views the pupil’s wellbeing as underpinning their behaviour, and this is the first step to assess behaviour and therefore improve it. This is supported by O’Connell (2019) who suggests that the correlation between attitudes to learning and behaviour is as follows, a pupil’s attitudes is played out in their behaviour, if a pupil’s attitude to learning is a negative one then it is likely that their behaviour will be a reflection of this. 
Interview – Head of pastural care  
It was highlighted during the research that all of the leading departments within the school spoke very highly of the school’s ethos regarding behaviour management. The head of pastural care explained the whole school approach that was embedded, restorative practice. According to the Restorative Justice Council (2016) restorative approaches in a school allow a pupil who has been harmed in some way during a conflict to convey the impact of what has happened to the pupils who are responsible. This can be supported by the Donaldson (2015) new curriculum which outlines the importance of providing pupils with the opportunity to take responsibility of their learning and actions. According to the head of pastural care, it has totally changed the dynamic of the school. 
All staff at the school were trained in restorative practice when it was first embedded in the school 8 years ago, and now pupils are trained once a year, and also are encouraged to join the ‘restorative ambassadors club’ that join once a month and create an assembly to raise awareness for other pupils. It was explained to me that RP offers a way of befriending lonely children as it focuses on preventing relationship-damaging incidents. 
It was apparent that poverty is a major factor effecting all decisions made within this school, with wellbeing in mind it is important to consider a point raised by Public Health England (2013) that a child’s wellbeing is strongly associated with the neighbourhood they live in, and restorative practice was a way of encouraging the pupils to view school as a safe space. This is achieved through each class teacher conducting daily ‘checking in’ time in class in the morning, and ‘checking out’ in the afternoons, which has been proven to work effectively and positively impact the behaviour of the pupils throughout the school. It was highlighted that the pupils behaviour is their language as they’ve been groomed by their parents, and some pupils only display poor behaviour as this is what they are used to at home, which is why RP is such a vital process in a school based within a socially deprived area, as it, according to Restorative Justice Council (2016) aims to alleviate problems with antisocial behaviour and disputes with peers and their family members, by working closely with the wider school community. 
In response to the question ‘how is behaviour improved’, it was stated that the pupils are offered the opportunity to stay inside in ‘reflection club’ at lunch time and break time as it gives them a choice, which is so important within a child coming from a family of perhaps neglect or abuse. The reaction is never to shout and there are no set of punishable rules, all incidents are viewed individually and resolved by talking calmly to all those involved to get everyone’s point of view, highlighting the importance of listening to the pupils own opinions: as wellbeing is at the centre of poor behaviour. According to Department for Education (2012) pupils who are bullied are far less engaged in Primary school, compared to those who have positive friendships and relationships, suggesting wellbeing impacts attainment levels. This is supported by Public Health England (2013) stating that social relationships in general are important predictors of wellbeing, and a secure school environment without bullying will build solid foundations for good pupil wellbeing. 
Interview – Head of Nurture Group 
Within an interview with the member of staff who ran a nurture group for those pupils within the school who are having issues with behaviour or have particular adverse childhood experiences, and need nurturing within the school environment as lack this at home I discovered the real links to the wider community that this school has, as well as noting the large, and particularly commendable attention that is payed to ensuring the pupils wellbeing is at the forefront of all school policies and practices. Public Health Wales (2015) defines adverse childhood experiences as traumatic or stressful experiences that occur within a child’s life that harm a child or the environment in which they live. Estyn (2020) states that the schools that offer the most support for pupils with adverse childhood experiences are those that provide particularly nurturing environments, work closely with the families of the pupils and establish a trusting culture between school and family where staff can offer support. 
The nurture group within the school operates every afternoon for a group of pupils aged 7-11 on a 6-week program, with the aim to improve wellbeing and improve behaviour. The pupils are reviewed at the beginning and end of the program to see if anxiety has been improved, using the ‘Boxall test’ the profile is uploaded onto the computer system to assess their behaviour throughout their school life. 
The nurture group teaches the pupils social skills as they often have no additional support at home in regards to learning skills, occasionally the pupils have speech and language problems which effect their behaviour as the frustration can manifest itself into anger and poor behaviour and this all derives from the parents being unable to read and write themselves so there is no emphasis on the pupils learning to either. Often, pupils come in hungry and this can cause anger and therefore poor behaviour so the pupils are taught cooking once a week, to enable them to gain the skills to kook for themselves if necessary. This is also where the PDG grant is used to provide free breakfast clubs for all pupils of the school. The school works hard to ensure it is in line with the fourth wellbeing goal in The Wellbeing of Future Generations Act (2015) to create a more equal Wales, where everyone has the same chances regardless of their background. 
Interviews – Class teachers
It is obvious from the class teachers within the school that their approaches are very different than that observed in other schools, noticeably there is a more lenient approach to pupils sat down working in a classroom, and you can see that restorative practice is used even in situations where there is no conflict but a student is struggling to work. It was disclosed to the author that during situations like these, the pupils are calmly asked why they are not able to work at this time and if they are ok, they are then offered the opportunity to go and spend the afternoon in the nurture group if they feel it is needed or spent their lunch in the reflection club if they think this will help them. This respectful, individualised whole school approach is a way of managing and improving poor classroom behaviour whilst also ensuring pupil wellbeing. 
It was evident that the whole school approach of not shouting, but discussing the incident is definitely embedded throughout, as well as being proactive rather than reactive when they believe an incident may arise. 
The teachers are trained to pay particular attention to body language or a sudden change in behaviour of a pupil, as this is an indicator something may be going on at home. This is reported immediately to the head of pastural care, who logs it on their system to have a chronological incident log.  

The full report presented to the school can be seen in appendix 5. 

Chapter 5: Conclusion 
The aim of this essay was to discover how schools monitor, assess and improve the behaviour of its pupils, with a look into the impact’s poverty has on a pupil’s behaviour, and how this all, in turn effects the pupil’s attainment.  
This extended essay has presented the reader with the following:
· Chapter 1 outlines specific areas of discussion and the aim of this study, providing an insight into the nature of the issue of behaviour. 
· Chapter 2 discusses the literature review.
· Chapter 3 outlines the methodology that the researcher used to conduct the study, including the issues of ethics that arose and how these were covered by codes of practice. 
· Chapter 4 is an analysis of the data collected by the researcher during a study in a Primary School. 
· Chapter 5 concludes the findings of the study and offers suggestions about the directions of future research. 
Through the evidence gathered from the above, it is evident that a pupil’s display of poor behaviour is directly underpinned by their wellbeing, and schools recognise this and make a conscious effort to put strategies in place to offer support for the pupils who may be affected by adverse childhood experiences, and therefore concluding that poor behaviour does have an impact on their attainment levels throughout the school. 
Professional learning
Through conducting this study, the researcher has developed and improved upon data collection skills, along with communication and data analysing skills. It has also been evident that the researcher has used this opportunity to utilise the universities library facilities and information facilities such as ‘Moodle’ to enable the writing of this essay, as well as the facilitating of interviews and contriving the questions to ask, in relation to the specific area of interest. The writer has broadened skills in regards to academic writing styles and analysing and interpreting information collected through a personal study and conveying it in an understandable, constructed form. 
Recommendations 
In light of the conclusion of the analysis of the proceeding chapters, in regards to how schools should improve pupil’s poor behaviour, the following recommendations have been made: 
· In order to ensure that pupils are able to reach their fullest potential in regards to attainment, schools must have a proactive, inclusive whole school behaviour policy, with specific guidance on how to prevent relationship damaging incidents occurring and how to handle them if they do. 
· The Welsh Government needs to further Donaldson’s (2015) recommendations with regards to pupils taking responsibility for their own learning and taking ownership, by encouraging schools to run programs that show the pupils first-hand the importance of doing well in school and how this will help them with their future, with specific attention being paid to schools within socially deprived communities. 
· Schools, where possible should ensure they are doing their upmost to have a community feel, where parents and staff converse as regularly as possible and parents feel they are able to come and confide in members of staff within the school, to alleviate any problems happening at home from having any impact on the children. 
Further Research 
The research has been undertaken by a third year undergraduate student, with interest in the topic of how schools assess and improve their pupils behaviour, in relation to the new curriculum recommendations and, specifically how schools view wellbeing in relation to pupils behaviour and if this link is being utilised to improve the child’s behaviour. Therefore, it is recommended that further research is undertaken as to how, when the new curriculum is fully rolled out across Primary schools, if the Welsh Government put pressure on schools to value pupils wellbeing, and if the schools are acknowledging this and putting strategies in place to alleviate poor behaviour and minimise relationship damaging incidents occurring and impacting a pupils attainment. 
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