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Firstly, according to Boud et al (1985) reflection is thought to be a basis for professional learning as it supports learning in a child care setting. An early definition of reflection within learning is that it helps to transform experience into knowledge. Boud et al goes on to say, reflective practice has different dimensions, other than intellectual. Reflection is a precise way of thinking about a situation. There is emotional dimensions, which is looking at feelings before, during and after an event. There are also motivational dimensions, this is the person’s needs and goals within the situation. Also, there is then a personal dimension, this is looking at yourself in more detail. Then finally, there is bodily dimensions, this is reflection of your actions within the situation. Pollard (2009) says that practitioners have a key role in using reflection to support every child appropriately. Šarić and Šteh (2017) explain how critical reflection is continually analysing, questioning, and critiquing the situation you are in. 
Hatton and Smith (1995) suggests the most important part of critical reflection is ensuring there is critical awareness. This is understanding the nature of the professional’s role within the reflection process, and how their reflection effects situations. Boud et al (1985) says that the difficulty for practitioners is how to make critical reflection part of their own teaching. McFarland, et al (2009) explains how specifically, practitioner’s need to reflection and evaluate their development, and how they can implement their new found skills with children in order to effectively meet every individual children’s needs. O’Connor and Diggins (2002) states that reflection and evaluation are two disconnected processes that practitioners can use to critically analyse their practice. These allow practitioners to develop their knowledge and skills they may already have. This then allows the practitioner to change the way they teach within the early childhood field, by using reflection for greater depth of understanding. 
O’Connor and Diggins (2002) continues to say self-reflection gives the ability to be able to distance themselves from their own views and actions. This then allows them to understand and understand why specific scenarios did or didn’t work. Practitioners then need to use this new understanding to change their ways of practice to ensure their practice is more effective in future scenarios. Self-reflection allows a practitioner to make informed decisions which allows them to see things in a different light. Reflective practice and self-evaluation are things that allow practitioners to look at and challenge themselves on beliefs and ideas of early year education and practice. This then allows gives them a different outlook on the practice. 
The first model that is considered will be Gibbs reflective cycle. Gaynor (2013) explains that Gibbs’ reflective cycle is an effective tool to use to reflect after a scenario; scenarios that have had a negative or positive impact on learning. These can be scenarios in learning, practical or personal areas can effect a child in many different ways. Gibbs’ cycle is considered useful for students who are new to reflecting. Lia (2016) explains how Gibbs reflective model has six steps, each working with each other. The model can be seen as confusing, as the evaluation, analysis and conclusion stages are very similar in how they are answered, this then causes a lot of repetition. Analytical writing is needed in the analysis section, where in the other 5 steps only require description statements (if it went well or not), justification (why something was done). This next section is each of the six stages of Gibbs reflection, and a brief description of what is needed in each stage: 
Description- this is what happened within a scenario. University of Cumbria (2016) explains how within this section, the person is required to explain the scenario they are reflecting on. They may need to include background information, such where, when, who was in attendance, the meaning and any other relevant information. It’s important to give a detailed description, in order to be able to reflect on the situation thoroughly. 
Feelings- this is what were you thinking or feeling throughout the scenario. Lia (2016) tells us in this section how a person should look at the following questions. This section should be descriptive and not analytical, as the person is looking at it personal feelings and thoughts and actions: 
· What did you feel before?  
· What did you feel during?  
· What did you react during? 
· What did you feel after?
Evaluation- this is looking at what was good/bad about the scenario. The university of Cumbria (2016) explains how for the evaluation, the person should discuss how well or bad they believe a scenario went. They should think about how they reacted to the scenario, how did others around them react, was this reaction to the situation good or bad? What went particularly well? What did not go so well? Why did these things happen or not happen? 
Analysis- is looking at the other influential factors within the scenario. Rumson (2016) explains how analysing is looking at what might have hampered or supported the scenario. These could be things such as, weather, atmosphere, children or staff’s abilities, resources and many other factors. This section can be improved by looking back on a previous experience you may have had; this will allow a better analysis. 
Conclusion- this is looking at what else could you have done. The university of Cumbria (2016) emphasises that within your conclusion it is important that acknowledgement of whether you could have done anything else. Is there anything you learned from the experience, consider if there were other responses that could have given a different outcome to the scenario?  When looking at a positive experience, discuss if there is anything that could be done the same, to repeat a positive outcome. Also, look at if there is anything that may need improvement to further the scenario. If the scenario was negative, think about anything that could be improved upon for the future. How could you change yourself or other aspect to ensure that negative aspect is not repeated?   Look at why that negative scenario happened, and how can it be made positive.  The conclusion is all about looking at why things happened and how can they be changed or kept the same to provide a positive scenario. 
Action plan- this is looking at if this scenario occurred again, what would you do? Lia (2016) points out that looking at the following questions and answering the relevant one, it allows you to produce an effective action plan: 
· What could be done to be better prepared in case the same or similar scenario occurred in the future. 
· Look again at both the positive and negative aspects, and how you could improve on these. What could be done to change them?
· What are the main areas that need to be looked at in order to develop and improve for the future? 
· What process needed to be looked at to achieve an improvement in practice? 
This could be applied to practice by ensuring that as a practitioner they ensure that they continuously use reflection, before, during and after a scenario. Reflection is an essential part of every practitioners teaching, and should be used to allow every child to receive the best possible environment. Gibbs reflective model could be used in practice, because it is simple to use. It gives step by step guides, which make it easier to use. If a reflective model is over complex, the practitioner will find it harder to have a deeper reflection. This will result in loss of interest in and a less in-depth reflection for the practitioner.  

The second model that is considered will be Kolb’s experiential learning cycle. Skills for learning (2015) Kolb's model is based on people learning from everyday life experiences. The model views reflection as an integral aspect of learning, as practitioners cannot give effective learning to children if they do reflect, and improve on how to help children learn. Kolb’s model consists of four different stages, one of which is referred to as the reflective observation. Reviewing (No Date) suggests how Kolb’s model of experiential learning cycle looks at the concept of experiential learning, this is looking at learning through experience, reflection, action and further experience. Kolb’s experiential learning cycle is used for many different uses such as training and learning purposes. This shows that this can be used for different forms of reflection. The model asks for practitioners to continually look at their professional development and reflect on it. This is in order to allow adaptations and new learning. 
Skills for Learning (2015), Mobbs (No Date) and Learning theories (2007) identifies the four different stages of Kolb's model reflective theory, and explains how to use these stages to have a positive reflection: 

[bookmark: _GoBack]Stage one: Concrete experience- Learning theories (2007) explains this stage looks at what experience a person or group has. It also looks at where mainly this person had gained these experiences and how this may help them within their reflection. It also looks at the person’s key role and involvement within a scenario. Kolb’s model emphasises that the practitioner must learn by not just observing. He understands the importance of the practitioner and how this is the only way to have a true reflection. The practitioner must also be able to work with the team around them as well as alone, as working with others supports deeper reflection. 

Stage two: Reflective observation- Mobbs (No Date) emphasises how this stage involves thinking about the experience we already obtained, and prior experience. It is essentially self-review; some may find this difficult to do. However, it is a large part of reflection and is essential to a deep reflection. 

Stage three: Abstract conceptualization- Skills for learning (2015) discusses how this stage looks at we need to move from thinking about experience to interpreting them, we move into an area Kolb calls 'conceptualization'. This means to produce a hypothesis about what our experience means. 

Stage four: Active experimentation- McLeod (2013) and Skills for Learning (2015) both maintain that this stage is about experimenting, to see how the hypotheses we have developed is implemented. It allows practitioners to trial new experience and see how these support or challenge the hypotheses. The practitioners apply the knowledge they have gained and learnt from their experiences and use them in their practice. 

This could be applied to early years’ practice by working closely with parents and carers to find out what children have already experienced in both the home and other settings and using this information as the starting point for recording what children know and can do.  Activities could be planned taking account of the Foundation Phase Framework that build on the individual child’s development.  Each activity would then be evaluated and the practitioner would self-evaluate how effective their teaching had been.  This information could be interpreted and used to form a hypothesis of what the children understand or skills they have gained.  A further activity could then be planned to test out whether this was correct and to reinforce prior learning.   

Timmins, et al (2013) critiques Gibbs model and is also reassuring to note that practitioners have confidence in the benefits of using Gibbs model of reflection during their practice. However, his model has previously reported superficial model use. It is also possible that the model may need further modification, as components such as analysis, evaluation and conclusion can appear to overlap thus causing confusion.  The Open University (2011) says despite further break down of the model, it can be debated that this method could produce a shallow reflection as it does not link to cortical analysis. It lacks the understanding of notions you might have about the experience and necessity to look at a variety of angles. There doesn’t appear to be suggest that the learning will result in a change of assumptions, perspectives or practice. A responds could be ‘What would you do next time?’ by answering that you would do the same, but does give a deep level reflection? Lia (2016) the model can be seen as confusing, the evaluation, analysis and conclusion stages are similar questions and as a result, there can be a lot of repetition. 

Wheeler (2012) another criticism of Kolb’s experiential learning was that phases he identifies could occur simultaneously. A further criticism is that the model is very dependent on the practitioner and their experiences, or how engaged they are and how much they enjoy the scenario they are in. There is very little evidence to support Kolb’s model is effective. Research says that the model is out-dated in the digital age, the content is still effective but the process is not updated. Research says that this model needs to be updated and developed for a more socially rich, and digital age. Reviewing (No Date) critiques this by agreeing with Wheeler that Kolb’s model is superficial. Many suggest that that Kolb’s model needs adjustment and updating as it does have flaws. Dennison (2009) criticises Kolb’s experiential learning cycle stating that learning is and needs to be far more efﬁcient than true discovery. It goes on to suggest that the model can be difficult to follow as it is quite complex. Dennison also agrees that the model needs to be updated, even though it is very useful for business reflection. It does not match with other forms of reflection. 

Smith (2010) also critics that Kolb’s model does not pay attention to the reflective process as greatly as it should. It continues to say how even though it does pay attention to reflection for planning activities, it does not allow for reflection itself. Smith continues to say the model does not take into account cultural and experiential difference. Some practitioners may not have as much experience as others. This can then make it very difficult for some practitioners to reflect deeply. Smith then emphasises that the steps within the model do not work well with realistic thinking. Even though the model relies heavily on experience is does not look at practitioner’s knowledge. 


Kayes (2002) suggests that Kolb’s model is criticised for its learning process. It only provides a limited ability for it to influence learning. This criticism emphasises when it comes too looking at individual learning experience, as this model does not give attention to this in terms of social and institutional aspects. Kayes (2002) goes on to criticise that the model does not consider social status, gender or culture within the model. The model does not give sufficient standing on how these influence different aspects of learning. The model fails to look at the ‘here and now’ of reflection. Kayes (2002) continues by critiquing that Kolb’s main issues with the model is that, it does not look at the relationship between social and personal learning. His model ignored or gives a relaxed approach to the competing demands of experience, abstract, reflection and action. 

By comparing both models and analysing and comparing them, it is clear that Gibbs model of reflection is the most effective and simple. Kolb’s model is very complex and is difficult to understand. Gibbs model give a step by step guide, to allow practitioners to deeply reflect easily. It allows practitioners to deeply reflect as it gives opportunities to thoroughly look at each aspect of their scenario and what happened. The model encourages self-evaluation and how they performed. However, Kolb’s model was very complex, and would take a longer amount of time to complete a deeper reflection as there is no guide to how to get a deeper reflection, which for new practitioners may be difficult if they have never reflected deeply before.  

Reed and Canning (2010) states that parents are a child’s first educator. When parents and practitioners work together it has a positive impact to the child’s learning and development. Children’s Workforce Development Council (2012) suggests that good communication is essential to determining trust, and ensuring information is shared and received in the way it was intended. This highlights the meaning of knowing how to listen, empathise, explain, consult, and support. Mukherji and Dryden (2014) and Miller et al (2012) emphasises that research has found that effective communication allows children’s learning to become more effective. Effective parental involvement is an essential part in the working in partnership with parents. Parents and practitioners need to share information freely and supportively, to allow the child to flourish within that setting. 
University of North Carolina (2001) suggest that reflection allows practitioners to identify gaps within their practice and theory, this sparks a desire to change themselves and their practice in order to create a better learning environment for children. It is believed that we must first have a knowledge and understanding that reflection may challenge teaching and learning, and as practitioners they should allow this if it promotes better learning for the children around them. Practitioners must be ready to work with others to facilitate the most effective reflection. This may mean reflecting with a group of colleagues, which may be challenging. However, this form of reflection is open to more critique, but will be more effective to changing practice to improve children’s learning. 
Cavilla (2017) emphasises that self-reflection allows practitioners to improve upon their critical thinking, and supports them in their own self-development and self-knowledge. It gives practitioners the ability to challenge and their beliefs and perspectives of the early year’s field. Reflection gives practitioners the tools to transform their ways of thinking. It does this by showing the practitioners levels of effort, motivation and abilities within early years. All of these in which are essential to fully supporting children. Cavilla (2017) suggest that reflection allows practitioners the ability to write out and see for themselves their own actions. They could discover things they may have never seen before, things that may need improvement to allow a child’s experience to be more positive within a scenario. This allows them to have a deep level of reflection which is more effective form of reflection. A deeper reflection will allow the practitioners to gain more knowlage and understanding of their own practice and the practice around them. They may find new way to help improve a child’s learning experience. Reflection allows children to have a more effective practitioner which in time will allow a more enhanced teaching for children. By encouraging practitioner to use reflection it allows for growth within a learning environment. This can be done as practitioners are able to express their thoughts, and feelings about their own practice. This in turn allows practitioners to analyse their own learning, which allows them to develop new skills both inside and outside of the setting. This then enhance the relationship with both children and families, as the practitioner has the ability to look at other aspects of their knowlage that may not be contained within a setting.  
In conclusion, reflection is an essential part of early years’ practice. It encourages practitioners to look critically at their practice, activities and how they can improve. It gives practitioners the ability to step away from everything and look at themselves, other practitioners and their practice. The simpler and more structured the models of reflection the easier it is for the practitioners to be able implement. Without reflection the practitioner would not be able to improve on their practice and the ability to improve their knowledge and skills. Reflection allows practitioners to look at how well they and others have done, how effective an activity or scenario may have been.  Then use this information to inform subsequent learning. Reflection is essential to every early years setting and should be promoted and followed by everyone.  
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