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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 
 
This essay will critically evaluate and identity next teaching steps and learning steps focusing on an incident based on a classroom observation. It will focus on pedagogy and teaching methods, behaviour theory and social and emotional wellbeing. The evaluation of the critical incident will also include reference to the new curriculum and the four purposes of the new curriculum.  
 
The term ‘critical incident’ is not a new term. It comes refers to “some event or situation which marked a significant turning-point or change in the life of a person or an institution (such as a political party) or in some social phenomenon (industrialisation, a war or some legal negotiations)”, most critical incidents are not obvious and they tend to manifest themselves into everyday routines. The throwing of a pen, or way the teacher gets a response from a question. They aren’t critical in the way they occur but become critical through analysis and development (Tripp, 2012, p. 24) 
 
The use of critical incidents for reflective practice in teaching, if done correctly can be very effective. “Most teachers try to supress these incidents because of the unpleasant feelings they evoke” (Shapira-Lishchinsky, 2011), but unless teachers look into these incidents, they will not fully understand why they happen. By understanding why, they happen, you can then reflect and make sure that if it was a negative incident that they don’t happen again. If it was a positive critical incident a teacher can explore it in more depth and then understand how to create such environment again.  
 
The school where this observation took place is based in South Wales. It is a very multicultural school, with children from lots of different religions. This school has 31% of EAL children, and a mix of 18 different languages. “English as an Additional Language: English taught to people who have moved to an English-speaking country and whose first language is not English, especially schoolchildren. EAL can also refer to English taught to all people whose first language is not English (Macmillan Education Limited, n.d)”. There are 600 children on roll with two and a half year groups in each year. It is a very big school with 10% of SEN children. “SEN Support is what schools and similar settings use to find and meet the needs of children with special educational needs (Mencap, n.d)”. The school is located amongst a vast range of social classes with it being centred on a council estate, but still having more middle-class areas in their catchment.  It is based in an urban city, with 11% of children on free school meal. 
 
The children at the school range from age 4 to age 11. The school year groups range from reception to year 6 with the school also having a Flying Start nursey. Flying Start is a Welsh Government programme aimed to help families with children who are ages 0-4. “The programme aims to provide intensive support services for children aged 0-4 years old and their families. The focus of the programme is on promoting language, cognitive, social and emotional skills, physical development and the early identification of high needs (Isle of Anglesey County Council)  
 
The class that was observed was a year 5 class, that had two children with EAL, one with ALN and two support staff.  
 
This school that the observations took place in pioneer school. A curriculum pioneer school is there to “lead the way in developing a new curriculum, to be taught in 2021” according to Huw Lewis the education minister (BBC, 2015). 
 
Classroom observation can use used for “preparation, assessment and professional learning of teachers”. Observations can be used for “initial teacher training course for new/student teachers or lecturers, a collaborative professional learning project for experiences educators, appraisal or and external inspection (O’Leary, 2020, p.3)”. Observation can be used with children, for them to observe each other and learn from their peers. Joint discussion from what has been observed can be a valuable for improving shared knowledge and therefore helping with the planning process.  
 
Observations can be split up into two separate groups, participant observation and structured observation. Participant observation is used to “generate practical and theoretical truth about human life grounded in the realities of daily existence (Jorgenson, 1989, p.14)”. It focuses on collecting Qualitative data. Whereas structured observation is focusing on collecting quantitative data.  
 
You can also get covert and overt observations. Overt observations are participant observations, where it is known to those in the observational setting that you are researching and covert is where those in the setting do not know your true role there, and it mainly used for obtaining information you would not otherwise achieve. For example, gang infiltration (Caulfield and Hill, 2018). 
 
This research was based on a non-participant observation. This observation was also overt, due to the nature of this observation it was not necessary to carry out a covert observation, as the information was accessible by just being present and known to the children in the class. However, using overt observations could have presented its problems. The children’s behaviour might have changed as they knew they were being watched. Even if they were not fully aware of what was being researched, their everyday behaviour might be disrupted and change.  
 
 The observation used was also unstructured, which means “the researcher records all relevant behaviour without a system”. In this study all relevant information was collected surrounding critical incidents. Not a single area of behaviour or pedagogy was the decided focus. This was to avoid researcher bias, whereby the researcher creates environments for the preferred outcome to occur. Taking a more unstructured and holistic approach avoids the risk of observer bias. Unstructured observation also allows the researcher to “observe the flow of behaviour in its own setting” so the study will have “greater ecological validity.” On the other hand, unstructured observations can mean they are less reliable because you cannot control the variables, meaning it is hard to recreate a similar study. This also means the cause and effect relationship cannot be established. (Mcleod, 2019)  
 
In some respects, the observation also had elements of structured observations. This is due to the observation field notes form that was to be completed and filled in. It was there to either be filled in while observing or filled in once data and information had already been collected. So, it was structured as certain questions needed to be answered. (See field notes in appendix.) 
 
This research was also a case study. “The case study- of and individual, group, organization or event- rest implicitly on the existence of a micro-macro link in social behaviour” (Gerring, 2019, p.1). Meaning a case study is an in-depth study into a particular subject in order to understand it better and be able to relate it to a wider context. They provide more detail than other research methods such as a closed question interview, they emphasise reality, they are more generalisable and hey allow abstract ideas to develop in practical ways. 
 
Like observations and many other research methods, case studies have their limitations. Despite being generalisable to the wider population the group might not be representative. So, you might be able to apply the findings to the wider population, but it might be to valid as the group, for example in this case are year fives. So, the findings cannot be applied to say a year thirteen class or a group of university students. Case studies are also time consuming and may lead to an unconscious bias. They also are subject to external factors affecting findings. For example, they children may have not slept well that night, they might have had an argument with family or friends that morning, even things like the weather can affect the findings.  
 
There is a new curriculum in Wales which will be implemented in schools in 2021. This curriculum is called the Curriculum for Wales 2021. “The Curriculum for Wales guidance promotes collaboration and cross-disciplinary planning, learning and teaching, both within and across Areas. This will enable learners to build connections across their learning and combine different experiences, knowledge and skills” (Welsh Government, n.d). This new curriculum was formed based on Professor Graham Donaldson’s ‘Successful Futures’ review.  
 
Throughout the observation many critical incidents occurred, many of which could be related to Donaldson’s 4 purposes of the new curriculum (Wighwick, 2017). The four purposes are, to create ambitious, capable learners, healthy confident individuals, enterprising, creative contributors and ethical, informed citizens.  
 
The critical incident chosen for this research happened as soon as I walked into the classroom. I was introduced to the teacher and then shown where I could put my bag and coat and where I could sit. After putting away my stuff I carried my notepad and pen to the back of the classroom where my seat was. I walked past child ‘x’ who instantly asked me if I wanted to look at their workbook. After I explained I was not there to check their work, I sat down and child ‘x’ continued to stare at me and was off put by my presence. Child ‘x’ then came over and told me their hand was hurting and asked me what I was writing. They then told me all about the morning and how they’d been doing in school. With proper introduction, telling me their name and asking me mine. The teacher then shouted at child ‘x’ for bothering me and was given a warning for disrupting the class.  
 
This incident relates to the healthy, confident individuals as it shows the child trying to “form positive relationships based upon trust and mutual respect”. By trying to understand why I was there and build a relationship with me straight away. It also relates to ambitious and capable learners as the child was asking questions to solve the problem of why I was there and what I was doing. The child was also setting themselves high standard by telling me how well they had been doing in school and how good at Maths child ‘x’ was. By coming over to me and asking me my name before telling me their hand hurt was the child showing they had “a body of knowledge and…the skills to connect and apply that knowledge in different contexts”. Child ‘x’ knew that was how you address someone, ask their name and then address them by it. Rather than just talking at me the child made sure we had a proper introduction and applied it correctly. (Welsh Government, n.d) 
 
So, these four purposes should be embedded into the children’s everyday lives, whether that be in school or out of school. The New Curriculum for Wales should help them to develop themselves in every aspect of their lives. 
 
The critical incident that was observed can be linked to many theories. Firstly, it can be linked to behaviour theory. Particularly classical conditioning, which was developed by Russian psychologist Ivan Pavlov. His research was based on an experiment using dogs. He found that when dogs were presented with food or even just saw food they began to salivate. This triggering him to research the relationship between stimuli and response. “He called the dogs’ salivation in response to the actual taste and smell of meat an unconditioned response because it occurred through a natural reflex without any prior training” (Melton and Harriman, 1947). Pavlov presented the food to the dogs after the ringing of a dinner bell. He repeated this multiple times and soon enough the dogs would salivate at the noise of the bell as they associated that with having food. The salivation then became a conditioned response to the stimuli which was the bell.  
 
This was evident in the critical incident as the child assumed that because there was a new adult in the room that was out of their normal routine, that they were being assessed or having their books taken in to be looked at. The stimulus and response would have initially been a teacher or assessor walking to the classroom and asking to see some of the children’s books. The child or children then giving in their books for assessment being the response. The conditioned response was then when a new adult, teacher or assessor came into the class the children automatically assume they’re being assessed. Would the presence of a new teacher or adult, put pressure on the children and make them uneasy thinking they are being assessed? The children were not made aware why I was there and that I was just there observing the class as I was training to be a teacher. Not assessing them as individuals or their progress.  
 
This is a form of norm-reflective, which is where the student gets their work assessed in relation to other national or group ‘norms’. It is comparing one student with another student and where they should be in relation to each other (Teachthought staff, 2018). Taking the children’s books in for assessment, like child ‘x’ in the critical incident thought was happening. Has its negatives, as well as positives. The positives include being able to gage where the children in class A should be in comparison to where the previous class A were, at the same time the previous year. It could also ben assessing where class A are in relation to class B. This can check whole class progress and if the class is hitting the milestones they need to be. There are disadvantages to assessment models that include that they might not be applicable to all students. Some students might have learning difficulties and or other reasons why they are not where they’re supposed to be (University of Cambridge, 2013).  
 
So, to look into the wider context of the critical incident. Children are conditioned to assume that the presence of a new teacher or adult means they are being assessed and having their books taken in. Child ‘x’ also felt the need to tell me about how good they were at Maths and asking what I was writing, which could have bee them trying to figure out if they were being assessed and if they were what they were good at.  Also, that this type of assessment may not be as beneficial to the students as maybe another form of assessment that isn’t so generalised.  
 
The new Curriculum for Wales 2021 aims to do such a thing. By putting a lot of focus on progression, making sure it is at the forefront of all areas for learning. Assessment is there to ensure the individuals are making progress rather than just hitting general milestones and targets. It aims to include the learner more in their progression and what their backgrounds and individual situation is (Welsh Government, n.d).  
 
This critical incident also allows for exploration into Maslow’s hierarchy of needs. Abraham Maslow put forward this theory, whereby people are motivated by five basic categories of needs. The first need is psychological needs. This is the basic need of survival, the need for water, shelter, food and warmth. The second need is safety, protection and security. This is the need to feel safe and protected, this can be safe from family members, strangers or any hazards in society. The third need Maslow explains is belongingness and love. Belonginess can be anything from feeling part of a family, community, school, friendships and workplaces etc. Love from family and friends is also part of this need Maslow described. The penultimate need is esteem. This can be respect from others or respect for oneself. The respect from others can be in the form of respect or status and the respect for self is in the form of self-confidence.  The final need of Maslow’s hierarchy is self-actualization, to reach full potential (Guest Author, 2019). 
 
The link to this critical incident is the child’s needs for attention and acceptance. This links in with many of Maslow’s needs. Firstly, the need to feel safe and secure around strangers. Child ‘x’ was unsettled by my presence and needed to work out why I was there and what I was writing. The child needed to feel comfortable with me and needed to make sure they knew exactly what was happening, as I was a stranger to them. Also, by telling me that their hand is hurting, also links with needing to feel safe from harm.  
 
The critical incident also links to esteem and belongingness and love. The child needed approval of their work and needed to make themselves feel better. Child ‘x’ was looking for self-confidence and respect from me. By showing me their work, they were trying almost ‘show off’. By also asking my name and introducing themselves, they were trying to get a sense of recognition and status.  
 
The fact the child was trying to meet these needs suggest that they might not be meeting these needs elsewhere, at home for example. Maslow suggests that for a person to progress through the needs they must fulfil each one need before they can move on. So, perhaps child ‘x’ had not properly fulfilled the safety, protection and security need and was yet to fully meet the belonginess and love need. (Guest Author, 2019) 
The critical incident chosen for this research also links to positive and negative reinforcement, or Skinner’s operant conditioning theory. Skinner began to study operant conditioning by experimenting using animals in a controlled environment to gain the desired behaviour. Based on what Edward Thorndike called the ‘Law of Effect’ where he used animals to study learning. Skinner used rats in what he called a ‘skinner box’, similarly to Thorndike’s experiment the rats had a puzzle to solve in order to get the treat, when they did, they received their treat. When they didn’t, they had a shock. (McLeod, 2018) 
From this skinner found three types of responses. Neutral operant, “responses from the environment that neither increase nor decrease the probability of a behaviour being repeated.” Reinforcers, “responses from the environment that increase the probability of a behaviour being repeated. Reinforcers can be either positive or negative.” Punishers, “response from the environment that decrease the likelihood of a behaviour being repeated. Punishment weakens behaviour.” (McLeod, 2018 pg, 2) 
This incident relates to skinners theory as the teacher told the child off for not being sat at their table and ‘bothering’ me. The desired behaviour was for the child to be sat at their table completing the work that was set. So, by giving negative reinforcement the child knew it was not something they should not be doing and proceeded to fulfil the desired behaviour. This comes under the punisher response Skinner found. The teacher wanted to decrease the possibility of this happening again, so gave negative reinforcement in the form of a warning.  
To investigate this further, was negative reinforcement the correct way form or reinforcement? As previously mentioned, the New Curriculum for Wales 2021 has four purposes. By telling the child off for being inquisitive, and showing initiative, is not supporting the development of them becoming healthy confident individuals. It also does not support the development of them being ambitious and capable learners who are questioning and enjoying solving problems 
This critical incident evaluation will help my future practice, as by looking at these theories and looking at the literature I understand more about classroom management and behaviour management. It is important that I know when is best appropriate to use positive and negative reinforcement. During the incident the teacher used negative reinforcement to stop the child talking to me. However, perhaps it would have been more effective if positive reinforcement was used to explain more clearly to the child that what they were doing was not wrong, but it was just not the right thing they should have been doing at that time. If it was made clear to the child that the negative reinforcement was for them not sitting at their desk doing their work, it might not have had a negative effect on their confidence. Also, it might not have affected all the skills they were using and developing while having the interaction with me. In my further practice I will make sure to be clear why negative reinforcement is being used so the children know what behaviour is not desired, and so they don’t think they’re being punished for something else.  
I will be sure to focus on making sure the children develop through Maslow’s hierarchy of needs and that no children get left behind. I feel from having done this research that it is extremely important to be aware of the basic development of children. Kohlberg discusses moral development and reasoning. He explains that children go through six sequential stages. Stage one is avoiding punishment, stage two is aiming at a reward, stage three is good boy and good girl attitude. Stage four is loyalty to law and order; stage five is justice and the spirit of the law and finally stage six is universal principles of ethics. (Smith, 1978) Kohlberg discusses “the purpose of moral education is to stimulate student’s innate tendency to progress through these six stages” (Galbraith and Jones, 1976).  
By reading into theories like Kohlberg and Maslow, it has informed my knowledge on the fact that I won't only be teaching children academic subjects, but also teaching and guiding them through their development.  
This research has also taught me the importance of successful conditioning for classroom control. For example, conditioning can be used where when a certain word or phrase is used the children know it tidy up time, or if a song is sung, they have to join in and they know its time to bring attention back from the task. Simple behaviour conditioning like this is essential to being able to control the classroom.  
Critical reflection is important to improve one’s practice. Using critical reflection models such as Gibbs, can also help to inform and structure reflections. Gibbs developed a reflective cycle in 1988. “It offers a framework for examining experiences, and given its cyclic nature lends itself particularly well to repeated experiences, allowing you to learn and plan from things that either went well or didn’t go well” (University of Edinburgh, 2019).  The reflective method includes six stages. The first stage is the description of the experience, which was done at the beginning of this assignment, with the explanation of critical incident. The second is feelings and thoughts about the experience. The thoughts were detailed in the analysis of the critical incident. The third and fourth steps in the Gibbs cycle there is the evaluation of the experience and analysis to make sense of the situation. Which is what is discussed throughout the essay in regard to the evaluation of methodology used. The last two parts of the reflection cycle are conclusion and action plan which was addressed in the next step section of this essay. This highlighted what would be taken from this research and observation and placed into future teaching practice (University of Edinburgh, 2019).  
To conclude, I believe this approach of a case study was effective in achieving the information needed. The reflective role I took in this research will help me to work towards the new Professional Standards for Teaching and Leadership. By focusing on the next steps following the critical incident analysis, will enable me to set “clear expectations about effective practice”. This method of research and reflection carried out can be helpful in future practice as it has given me the skills to reflect on practice and celebrate successes. it can also help to support other practitioners “to identify areas for further professional development”.  These Professional Standards for Teaching and Leadership help to “reflect practice that is consistent with the realisation of the new curriculum” (Gov.wales, 2017) 
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Lesson detail: (Context and focus -/AoLE/subject. s t near start of &nd of Uit of
study? Indoors/outdoors? Ability range? Any particulary relevant information).

Literacy- they were writing a diary entry, as if they viere a refugee. They had started
this unit prior to my observation day. They had started and finished their plans and had
started their first craft. The lesson was happening inside the classroom, with all
students sat at thier desks. The children were al abilities, but were grouped. So the
front row were the lower ability children, vho may have needed more help. The
second row viere the middle ablity children and then the back row were the more:
independent higher abilty children.

Classroom culture
(What s the classroom ‘vibe.’? What do attitudes, dispositions, behaviord toviards
learning seem ke at this point in time?)

‘There wiere two support staff, one vas new on the same day | went in to observe. She.
vias there to help with English to two girls who English vasn't thei first anguage. The
other lady was a TA, that was there to help with classroom management. It was a very
under control classroom, the children were getting on with their work. They viere stil
having a chat vith their friends but were also getting onto work. It was clear that a lot
of the children were enjoying what they were doing. It ias getting close to thei first
break time 50 2 few of them were stightly distracted.

Objectives
(What happens n the environment that communicates the purpose of the experiences?
What can be observed regarding the viay lesson activitie relate to these purposes?

“The children knew what vias expected of them and knew that once the task had been
‘explained to them that they then vient off and did their own work. If they needed help
they knew to either go and get a dictionary for themself or to take thir book to the
tecaner to check what they were doing and/or ask a question.

Direction
(What can be observed that helps learners understand what they are engaging in?
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They had stuck their success critera into their books above the task they were doing.
‘They were asked to tick off each section they completed as they completed it, o knev
i they were on track and what they had to do to suceed.

“Access and challenge
(Vhat can be observed in the environment that enables engagement of leamers? What
can be observed regarding levels of challenge?

I terms o Levels of challenge, due to the seating plan and layout of the classroom the
children at the front seemed to get more of the teachers attention, as he just sat at
the front and helped the front row. The children at the back so the igher tier o the
class had to get up and vialk to the front and wait to be seen by the teacher. So vere.
having to disrupt their learning to go to ask, rather than the teacher of TA being
availbale toal.

“Tssessment
(Can anything be abserved about how student’s existing knowledge is used? Can
‘anything be observed regarding the development of knowledge during or after the.
experience)?

‘They had clealry learnt about refugees i previous lessons and were putting this into
practice by taking on the role as a refugee Just starting school in a new country. They.
had to incorporate everything they had leamt into this diary entry. Feelings, wihat
country they viere from, how people would trear and perecieve the as a refugee.

Specifics/ Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come
across them in uture teaching)?

s so0n as f walked into the room one boy straight away asked f § wanted to see his
viork, was very distracted by me being there.

Child says arm s hurting, asked if e hurt it over the weekend? Should ths have been
Gelt with in private? Child safeguarding.

Child checks clock on multiple occasions, relses its close to break and asks t0 g0 to the.
tollet,
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